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Abstract

This bahelor thesis deals with listening to English pronunciation for Czech native
speakers, especially psehool childrenlt specialiseprimarily in the auditory discrimination
of English phonemeis minimal pairs The theoretical part of this thesis dealgwindividual
features of phonetics and phonology, describes them in detail, and then focuses on teaching
pronunciation. The work focuses mainly on minimal pairs and working with them. These pairs
and their discrimination are later tested with childrekimaergarten, and the whole process is
described in the practical part. The work proves thasph®ol children can distinguish English

phonemes$n minimal pairs

Keywords

English language teaching, phonetics, phonology, minimal pairs, phonemeshqoé

learners, pronunciation, listening, phoneme identification, discrimination
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1. Introduction

Pronunciation is a primary and significant feature of a language when learning a new one.
It is essential to be understood and to understand others in the new language as communication
is based on understanding. Accordingly, learning a new language is aé@nely by the desire
to communicate with or get to know different nationalities and cultures. Therafaregguage's
reception and productiomre indispensable for learners. Howevbrarners are always
influenced by the languages they already know wleamnning a new languagé&adingto
pronunciation errors or mistakes. Studies such as The Modern Language Journal by Asher and
*DUFtD RQ WKDW DFFRXQW H[DPLQH WKH RSWLPDO DJH W
young children can learn a new langaabetter due to brain plasticity theomydacellular
receptivity (Asherand DU FtD S

This thesis will introduce pronunciation and the problems that follow wrong
pronunciation in EnglishAlso, it will be pointed out that it is possible tperceive the sound
side of the language from an early age.

This thesis aims to show that it is possible to master the problematic aspects of a particular
language and its pronunciation and that it is possible to distinguish between very similar sounds
or phonemes at an early adeis, on the wholefocused on minimal pairs and the issues that
appear with them. Mainly, | willocuson three specific groups of minimal pai$ / x /f/, /d/

x It/, lad x lel. Then,| will try to teach children in kindergan to distinguish them and learn
to hear the difference.
Finally, | will analyseand present the results in this essay to show if children are, in fact,

able to distinguish minimal pairs in kindergarten.
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Theoretical part

. Phonetics and Phonology

It is essential to introduce phonetics first since pronumcias closely connected to it.
Articulation is how words are sa{@ambridgeAdvanced Learnés Dictionary & Thesaurys
2021) and it is covered by Phonetics, which is the study of speech sound&tiebdas five
branches connected one to anothaticulatory, acoustic, auditory, physiological, and
perceptual

- Articulatory phoneticsleals withproducing speech soundhatmeans it isSconcerned

with describing the speech sounds of the werldirguages in terms of their
articulations, that is, the movements and/or positions of the vocal organs (articulators)
(Keating, 2001 in International Encyclopedia of the Social & Behavioral Sciences

- Acoustic phoneticsoncerns the transmission of speealmnsis through the air.

- Auditory phoneticdooks into howthe listener perceives speech sounds

- Underphysiological phoneticbelong the anatomical, neurologicahd physiological

bases of speech.

- Perceptual phonetiaggpresents howpgech is perceivedylthe brain (Kelly, 2000, p.
9).

Phonetics and Phonology

Phonetics and phonology are closely related sciences. In contrast to phonetics, phonology
deals with how sounds systematisednd interpretedKelly, 2000, p.9). For the English
language, it meani$ studies vowels, consonantnd suprasegmental features of a concrete
languageVowelsandconsonantsare Englisiphonetic symbols(phonemes), there are 44 of
them overall, and they constitute A zxInternational Phonetic Alphabet. Vowels can also

be divided into monophthongs and diphthongs, where monophthongs stand for single sound

13



phonemes (as in sit/ § and diphthongs for movement from one vowel sound to another (as in
wear /e 9.
Under thesuprasegmental feature®f the English language angtonation andstress

which are later split up into word stress and sentence stress.

2.1 Vowels VOWELS

Front Central Back

Vowels arevoiced speech sounds produc{cys. i y iel We U

without any stricture in the vocal tract. As statg

Closemid C@@—— 9@ O0——¥e0
above, there are two main groups: monophtho 9
| o ST N
and diphthongs. To begin withhe number of o

aCEA—O.D

o . . . Where symbols appear in pairs, the one to the right
it is possible to split them iatshort vowels and lon represents a rounded vowel
Figure1; Vowels' Gart

vowels. Also, they aredivided into closed, half

monophthongs in the IPA in English is twelve, ajopen

closed, haHopen, and open vowels. Then, the number of diphthongs is eight, and they are only
divided into closing andentringdiphthongs. Closing diphthongs are the ones with semewt
from an open vowel to a closer onef/eCentringdiphthongs, howeveendwith a morecentre
vowel (schwax % H% 7KHUH DUH Rdh RreVdiphthemggvaadR sgidvia put
together /e%o

- closing diphthongs: /& /lak /' & /a\  \I%

- centering diphthongs: ¢ H Wb

- triphthongs: /e% /a9 /' Ipla\% \%

The number of vowels in the Czech language and English differ. There are 13 vowel

sounds in Czech, whereas English has 20 vowel sounds. Accordingly, some English vowel
sounds are unknown to Czech speakams the particular reason for the circumstandbay

have never used them or heard of them. That may create problems in understanding,

14



pronunciation, ath also in listening. Issu&3zech spakers learning English hg\erecovered

in detail in chapte6.

2.2 Consonants

Consonants are speech sounds produced with either complete or partial closure of the
vocal tract. In the English language, there are 24 consonant sounds. The number of consonants
in the alphabet is 21. Ads the difference between the written letter and a sound is lower than
with vowels, so consonants may be easier for students to learn. All consonants can be described

in three ways depending on:

221 The Manner of Articulation

Plosivesare produced with a corgik closure in the vocal tract (/pid/, /t/, /d//k/, Ig/).
Fricativesare produced ten two articulators are close and the air escapes with friction (/f/, Iv/,

e W/ d, Ih/).
Affricates are produced with complete closure in the mouth and then slowly released with
friction (/t Y /d d).
Nasalsare produced with compketlosure somewhere in the mouth, and the air escapes through
the nose (nasal cavity). #d, the soft palate is lowered P Ya. Q
Lateralconsonarg areproduced when the air escapes around the sides of the tongue. Also, the
tip of the tongue creageclosure on the alveolar rid¢#).
Approximantsare produced when the articulators are close together, but the air escapes without
friction or any airstrem blockade. According to Kelly200Q 53) the approximants /w/ and /j/
are sometimes considerésemivowel' because there 130 restriction to the airflow (/r/, /j/,

).

2.2.2 The Place of Articulation

Bilabials are those consonants made by two lips that block the airstream from theegngs (

Ipl, Ibl).
15



- Labiodentalare consonants produced with tlogver lip and the upper teeth. That creates a
partial blockade and causes friction (g/@@, /v/).

- Dentalconsonants are made when the tongue touches the teeth ée.qg.,

- Alveolarconsonants are produced when the tongue touches the alveoldrigtdgbehind the
teeth) é.qg., 8/, /z/).

- Palatal/palatoalveolatonsonants are produced when the body of the tongue touches the hard

palate (in the middle of the mouth) (e.d /d)

- velarare those consonants that are made when the back of the tonghes the soft palate
(thevelum) €.g., /k/)

- glottal consonants have very little but audible friction in the glottis because there is a gap
between the vocal cords (e.g. /h/)

2.2.3  The Force of Articulation

According to Kelly (2000, p. 47)t is also essntial to be aware of the force of articulation

to know if the consonant is voiced or voiceless. It simply depends on the vibration of the vocal
cords.

- Voicedconsonants are produced with the vibration of vocal cords.

- Voicelessconsonants are producedthout this vibration.

Classification of NAE Consonant Phonemes
Manner of Place of Articulation
Articulation |"™"Bilabial | Labiodental | Dental | Alveolar Palatal Velar Glottal
Stop p t k
Voiceless
Voiced b d g
Fricative f 1] g I h
Voiceless
Voiced v o) z 3
Affricate t I
Voiceless
Voiced dS
Nasal
Voiced m n n
Liquid I
Voiced r
Glide
Voiced w Yy

Figure 2; Consonant Phonemesh@rt
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2.3 Differences between vowels and consonants:

Generally described, consonants are sounds that need some blockade or closure, whereas
vowel sounds are produced without these strictures. Also, if the Czech and English languages
are conpared, the consonant sounds are more or less the same. Problems with the English
consonants to Czech speakers may be in the aspiration of some consonants (/p/, /t/, /k/) or in
articulatingbrand new sounds thattheyndWd SURQRXQFHG EHIRUH e

However, there are more vowel sounds in English than in Czech. Therefore, it is expected
to find more vowel sound mistakes than consonant ones. The English language has seven more
vowel sounds than the Czech language that@zech native speakers have to learn as new
vowel sound. The pronunciation errors with vowels and consonants will be discussadre

detail, in chapter 6.

2.4 Suprasegmental Features

The suprasegmental features are specific features of phonetics amtbglidhat refer
to the language as a whole unit. These features include, for indtame@ndntonation word
and sentence stresmd rhythm. Besideshey are significant in understanding the language.
Sometimes the suprasegmental features are edfeéor as prosody (= features of connected
speech).

For example!Sorry' can be used as a question or a simple declarative sentence. If used
with the rising tonéSorry?' it is a questin meaningcould you repeat itPlowever, if used in
a falling tone, itis a declarative sentence saying you are sorry, thatgmmot help or do what
is needed (Wang, 2019).

In addition, it is essential to use the word and sentence stress correctly; otherwise, it

changes the meaning or may not be understood.
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2.4.1 Word stress
There is mainly one stressed syllable, but some longer words may also have secondary

stress. If the stress is misused, it can be hard to understand, and even some native speakers may
have problems understanding. Explained on another example:

The word"conflict" can be stressed on the first syllable, CONflict, and then it functions
as a noun. Howevethe stress on the second syllable conFLHKEE as a verbTherefore,it

plays a significant role if nenative speakers want to be understood.

2.4.2  Sentence stress
Sentence stress is a little easier because what is stressed @amplsasisedn the

sentence. The stressed parts of a sentence carry the meaning. Also, sentence stress may be
shifted toemphasisanother piece of information. Usually, the content wardsstressed, such
as main verbs, nounandadijectives.
Articles or auxiliary verbs are not usually the ones stressed.
For instance:
- "l have seen the new movietme not anyone else
- "I HAVE SEEN the new movié. tstating | really saw it, reassuring

- "l have seen THE NEW MOVIE.+l saw the new movie, not any other movie

3. Pronunciation

SURQXQFLDWLRQ LV WKH DXGLEOH UHSUHVHQW®DWLRQ F
pivotal starting point for communication in foreign languages, in factll spdken languages.
Pennington and Rogersdétevell (2019, p. 1xlaim: "Pronunciation is required not merely for
talking, but for communicating and making sense to another person, that is, for making meaning
in both an auithle and an understandable fofrVithout properpronunciationtherewould be

no understanding in communication, and it is easy to provetlusly one phoneme isoprly
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pronouncedit can change the meaning: sip x ship, sheep x ship, man x men, fought x thought
andthe sentence or messag#l not be understood.

That being the casan International Phonetic Alphabet {salled IPA) was created to
provide a unique symbol for each distinctive sound in a langdageat is, every sound, or
phoneme, that serves to wiguish one word fromraother(Britannicaonline, 2022. Also, it
tried to make a unified system of transcription in languages to prevent mayhem in different
spellings in every language.

The IPA (Alphabet)was formed in the late ¥&entury afterPassy, Ellis, Sweet, and
Jonegsestablished the International Phonetic Associaflidms Association isesponsible for the
IPA chart that summarises the alphabet, as showicture3. The Alphabet charts are annually
regulated and ressued so that they are present.

Furthermore, thénternational Phonetic Association is the oldest, atdhe same time,
the principal representative organisation for phoneticians and was established in Paris at the end
of the 19" century in 1886. This organisation aims to support scientific reseatbk field of
phonetics and to promote various practical applications of this sc{@abain, Internation

Phonetic Associatiorgccessedn 16/2/2022)
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THE INTERNATIONAL PHONETIC ALPHABET (revised to 2015)

CONSUNANTS (PULMONIC) 02015 [IPA
Bilabial |Labiodental| Dental |.ﬁ.lvrul:r|!‘ush]mh Retroflex | Palatal Vilar Uvular | Pharyngeal | Cilogtal
vose | p b td Ldfcilkalga| | [7]
Massal m ] 1] n n 1] N
Trill B r R
Tap or Flap v T t
e |G Bl F v]O0][sz| [ 3]s zlcj|xvy|xs|[h S|hA
Lateral
Iricative * E
Approximani K I "[, .] L[]
Lateral
approximant ] l_ "{ L
Symbals B0 the right in a cell are voiced, o the lell are voiceless. Shaded areas denote articulations judged img
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4. Pronunciation teaching

Articulation is the primary key to communication and understanding, tedstathe
previous chapter (no. 3). Teaching pronunciatioimigactedby speakers' mother tongue and
international means such as media or social,sitesODLPHG E\ 9 D® . R6L6). It
has also been influenced by several trends in pedagogical approaches from a historical point of
view. Due to these inclinations, there were shifts in teaching techniques, methods and priorities.
As maintained by Cele® X UFtD 2), ti®ere are two main approachesteaching
pronunciation today: aimtuitive -imitative approach and aanalytic-linguistic approach.

Firstly, the intuitive-imitative approach focuses on the learners' ability to listen and
intuitively imitate. Students attend and imitate the language's sounds, tones, and rhythms
without explicit information or knowledge of the phonetic alphabet or articulatory descriptions.
This approach assumes using technologies such as computers, radios, audnmsecoreven
videos with audio. There is also an importance of suitable models to listen to, predominantly
native speakers.

Secondly, the analytic-linguistic approach is based on information, definitions,
descriptions and tools, including the IPA, arlay illustrations, or charts of the vocal
apparatus. The learner is explicitly informed and can focus on the rhythms of the target
language. This approach was formed to complement the intuititative one, meaning they
work best together, and the sedame is not replacing the first one.

Under other approaches belong tfeguralistic methods which are dedicated only to
listening and receptive functions at the beginning. After observations, it was developed how
children learn their first language/mothengue. Even though these learners have never
received explicit pronunciation instructions, after they are allowed to speak and communicate,
their pronunciation is quite good because there is a better opportunity to internalise the target

language's souhsystem (Celcdlurcia, 1996, p. 3). These methods demonstrate that the
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receptive functions are essential. It would probably be impossible to learn good pronunciation
without hearing the language.

Furthermore, a Communicative Approach took over in th&d4%hd it isa dominant
approach in teaching pronunciation these days. In the communicative approach, "the primary
purpose of language is communication” (Celbercia, 1966, p. 7, 10). The aim is to help
learners so that their pronunciation does not @ser®r make it impossible to communicate;
the objective is not to make learners sound or speak like native speakers. With this intention,
that would be an unrealistic goal. Also, pronunciation is one of the necessary features of oral
communication.

Also, in the 1960s, Gattegno introduced a new langidegehing approach callethe
Silent Way (Gattegno, 1963). He claims, "it presents a radically different approach to language
teaching.” As the title suggests, this method is based on silence, which meaeactier is
talking less and less, whereas learneesspeaking more and more. Ggtte gained evidence
to show this method is valid from the experimental teaching. Autonomy and active participation
of learners are used as a basis to gain fluency amdl go@munciation in the target language.
There are colourful charts that show spelling or pronunciation to learners. In the pronunciation

charts, each sound has a colour, for instance#té¢¢, e, ea) is red.

ack away ook word lo os further above often gone shall know

near mind ask wen s well high thi ay quick stand only | neither rather own
ox few say new o f k listen wisl ready si ou spoke s
when h again most | see across also throw | going to held fas n else ¢

kin one every say why work wh hear ake quie a

50 ittle said ~e nswer heard soun never below qui

shown either together speak enough bigger | fe egin forwar

came -~self you a walk seen low abou ow egun ~n

etter good best worse] s wro n slow | si ways stoo n y exce though

Figure 4, The SilentWay BritishChart

In today's lessons, the Silent Way is not widely used in its original tdowever, it has

influenced pronunciation teaching, and some ideas are used today.
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Finally, the teaching method calle8ilent Period" by Stephen Krashen, an Anan
linguist, is a crucial pregroduction period, when a learner is not actively producing or using
the second language but perceivesAlso, it is the first stage of the language acquisition
processChildren should not be forced to speak and use@nsklanguage actively before they
are ready during this period because they need time to listen, observe and focus on the language
system. It is based on how babies learn their mother tongue or second language. Furthermore,
this period's length depends dme child's development, emotions, personality, and other
factors.(Cunningham andt&goury, accessed online on 10ADY?2)

The English language hadot of variants and acceneveral accents are considered a
standard form of speech for a particigaoup of people (e.g., American, British). In the Czech
Republic, the elemental accent taught is the British one, which is taught in most elementary and
high schools. The specific reason for the circumstance is that most books for children (Happy
House, Dscovery English, CAE Gold Plus, Gold First, etc.) teach the British accent
pronunciation and work with the British vocabulary. However, in English classes in the Czech
Republic, there is also often demonstragedifference between the British and American
accents in the textbooks or by the teacher himself, so the lesson does not have to be just in the
British accent.

Additionally, teaching pronunciation is not a favourite activity for teachers, as claimed
E\ 9DQpPRYi S 7 H D F getettinvg SuitdhleXnieli@és af pidhkinciation
teaching techniques, and they feel underprepared. Over and above that, a teacher is a person
that can motivate, lead and help learners to achieve their goals. Moreover, teachers influence
the relationship studemthave towards the English subject pronunciation and affect the type and
amount of information students get. Pennington and Rogétsuall (2019, p. 201) also stated:
"Pronunciation is closely associated with emotion and identity and requires considerable

sensitivity in terms of teaching activities and technigu€berefore, addressing the emotional
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and attitudinal features of pronunciation learning is important to set achievable goals and pick
suitable methods, techniques and activities.

Pennington androgersorRevell (2010, p. 201) listed spontaneous error correction,
phonetics training, listen and repeat, reading aloud, and shadowing as the most common
techniques used in pronunciation tdaghThey also emphasise that pronunciation is not only
about he small units (the individual sounds). Nevertheless, it functions as a more extensive
system, where sentence stress or liaison is as significant as the individual sounds.

Furthermore, Pennington and Rogerstevell (2019, p. 202klaim teachergan help
students comprehend pronunciation learning as a systematic process by teaching them other
subskills needed to master several elements of pronunciation. They believe the involvement of
these subskills is essential to get pronunciation from individual sotandsscoursdevel
intonation patterns, including:

X noticing =+ distinctions and resemblance between the L1 and L2 (English: progressive
assimilation x Czech: regressive assimilation), pronunciation elements in speech

x discriminating correct and incoact elements (kx / Up/ xdifferent word/meaning)

X imitating +sounds and other aspects of pronunciation accurately

X reproducingzelements without prompting (according to a model/teacher)

X contextualisingtindividual components within a stream of splk

X generatingpronunciations in new contexts

X correcting xtheir own inaccurate sounds or patterns {geHluation)

4.1 Language learning processes

From Nolenhoeksen® (2021, p376) point of view, every young child is able to learn
their mother tonguea complicated linguistic system, effortlessly. There are three levels of a

languagein general phonenes, morphemes (affixes, wordgnd sentence units (phrases +
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sentences). In the first year of life, children learn which phonemes belong to their toogjue
and which are essential to distingyisther phonemes are forgottdefore anything elsany
language learning includes innate factors such as how rich our inborn dispositions are or which
critical period influences human development

Also, itis crucial to learrto know a languageTherefore, psychology distinguishes the
learning processedlolenHoeksemaet al. (2012) differentiateimitation, conditioning and

hypothesis testing for language learning, where all three are used to some extent.

41.1 Imitation

In this process, children leahy imitating adults. Imitation can be used with new words
+Parent points at a grandma and saysmndma. However, it is not the primary process of
children learning to maker understand a sentenda addition,mistakes made by children

come to a conclusion they try to apply the ruteg only imitate.

4.1.2 Conditioning
Conditioning demonstrates that children learn through reward and punishment. Parents

or adults compliment children on saying something right doraid them for mistakes.
However, it is too complicated to be fully used, and successful and particular reason for the

circumstance is parents or adults would need to react to everything children have said.

4.1.3  Hypothesis testing

When children create a hyfatsis about a concrete linguistic rule used and apply it, it is
called hypothesis testing. Children test the principle, and if it is working and correct, they use
it. Related to English, if a child finds out th#gd means past tense, it will use it evdrewthe
verb is irregular and has different conjugation rules.

(NolenHoeksema et al., 2012, p. 376, 3889)
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4.2 Language Learning Strategies

Learning is a process of understanding something by studying or by experience. It is a
complex lifetime process thaausegpermanent behavioural change (Neldoeksema et al.,
S $V D FRQVHTXHQFH VRPH OHDUQLQJ VWWUDWHJLH
22: cited from Zare, 201,2p. 163 defines learning strategies ‘apecial ways of processing

information thatmprove comprehension, learning or retention of the informdtion.

Figure5; Language Learningtfategies

Strategies defined by Oxford are in picture number 5. There is demonstrated that learning
strategies are either direct ordirect. Direct strategies use different mental processeb
learnerstmemory, reason, logid.hey allow learners to use tactics like guessing. Three direct
techniques are demonstrated in pictoire

- memorystrategies (creation of mental linkages.g.use of the IPA alphabdearning poems,
song3

- cognitive strategies (practising the languagee.g. imitation of a teacher, repetition of the
model, using flashcards or presentationg¥auTubevideos making mind maps, visualisatipn

- compensatiorstrateges (overcoming limitations in speakingdamvriting +e.g. practising
complex vocabularytrepeatedly saying or writing).

In indirect strategies on the other hand, learners need to use different skills too. These
strategies should better the communicatisaguage abilities. Three indirect techniques

illustrated in picture 5 are:
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- metacognitivgplanning and evaluating your learninge.g. reading about pronunciation rules
or phonetics, looking for feeding by another person, attemptingcegkction cheding
pronunciation in a dictiona)y

- affective (encouraging yourseltte.g. be okay with mistakes and mispronunciatieeling
good about correct pronunciatjon

- social (cooperation with others, communicatiahe.g. speaking with a friend in English,

studyiQd ZLWK RU WHDFKLQJ VRP.BRQH O9DQPpPRYI

4.2.1  Metacognition
The metacognitive strategies are vital if teachers want to teach students tedrestlé

learners. The Learning Center, University of North Carolina at Chapel Hill (available on
13/03/2022 online) defines it as thinking about thinking and learning. In addition, it means
being aware of what we know and do not know. Among the metacognitive strategies belong
planning and organisation (setting goals), monitoring the work (checkingrtigress),
planning of learning (time management, creating an optimal studying environment, e.g. tidy
table), reviewing and evaluating (seffflection: exams, tests, the work done, strengths and
weaknesses) and also asking ourselves questithrese quegn should show us for example
whether our learning strategies were successful or not.

Some pronunciation learning strategies increase metacognitive awareness, namely critical
listening. Critical listening is mentioned because this strategy is useslpnatttical part of this
bachelor thesis. As stated by Pennington and Rogé&tseall (2010, p. 203), it "is a
metacognitive strategy involving intensive listening specifically focused on the contrast
between an acceptable or correct pronunciation andeieDW LV XQDFFHSWDEOH R
Then, it may be helpful to improve a learner's pronunciation, such as producing final voiced
consonants or noticing the details in pronunciation. For thsttadowingtechnique may be

used (the listener immediatelydsi to repeat what was said).
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4.3 How to teach young children?

It is essential for prschool teacher® keepthe child's development in mindlowyoung
childrenlearn and how differerit is in every stage of lif¢children, teenagers, adults, elderly)
is one ofthe majortopics of psychology, specificallgevelopmental psychology, that studies
people's changekroughout a lifetime.

Children have different mental processes than gcétsce it is impossible to teach them
a new language the same way aslsd They learn by observing, imitating, exploring, and
listening. Later they learn also by asking questions (thekmeNvn question: why?According
WR OHUWLQ DQG *LOOQHURY:I WKH EHVW DJH WR VWD
child isfive years old. They explain that it is because for children at thistlageise otheir
mother tongue is essentiahd it is he crucial meanf communication, understanding, meeting
needs, and expressitigeir wishes.Also,as OHUWLQ D QG 200L@ @ QIF7)JdRivhed
children in this age group have a sufficient vocabulary and can pronounce almost correctly.
Hence, it is an ideal time to stavith a foreign language. The age around fesalsogooddue
to the typical spontaneity of childrersgech, mostly the absence of inhibitions and control.
Furthermore, sensitivity to common and specific linguistic stimuli is also signifiant
developinganguage skillsand this stage of development is said to be -amaelifetime.

Directly to teachih ILUVWO\ PHQWLRQHG E\ OHP.WI8QIisth@ G *LOO
number of children taught at the same time. They state the ideal number is around five or six
kids per group but that it is also okay to have ten children in a group. The specificfa@ason
the circumstance is that children can focus more in a smaller group and are in constant contact
with the teacheialking about focus, a prechool child can concentrate only for a limited time,
around 1620 minutes. Also, it is vital to repeat evelytty learned tancreasevocabulary.

The best way to teach young learners is through playing games or movigiaeint and

*LOOQHURYI Sthe best waly@diktréddice children to a foreign language is
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through adidactic game.These games péace the complex explanation used to teach older
children foreign languagesntegrating movement with didactic games is benefisiate
children learn with their whole being and experience.

When introducing a foreign language to children, the teacheuld use simplified
phrases, sentences and vocabulary rather than complicated or complex sentences. Also, it is
useful when a teacher demonstrates the respbageareasking from the children (e.g. "Stand
up", and the teacher demonstrates standingTinak is called the TPR method = total physical
responseOther helpful tips for teachers may, e particular: talking slowly, making sure that
children understand, not using any abstract woads,working with pictures and gestures.
(Mertin and Gillneroy i S . Last but not leasplenty of activities cabe used in the
kindergarten.

Teaching young learners basic requirements and concepts through gestures, signals, or
PRYHPHQW HJ %H TXLHW VWDQG XS VLW GRZQ SRLQW D
Physical activities (e.g. run, walk, jump, run towards)

Songs, rhymes, or short poems (also better with movement: e.g. Head, Shoulders, Knees and
Toes)

Short stories with pictures

Vocabulary related to the current topic in English (e.g. farm animals:gigwhorse)

Introducing children to the English culture, facts about England or English speaking countries

(e.g. Where is the English language spoken. What traditional food do they eat. What toys are
favourite in England.)

There are many more activitidsowever, it is significant to remembiat”less is more". With

that in mind, repeat and go back to everythimantioned Q WKH UHSRUW RI OHUWLQ D

(2010, p. 16162).
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5. Receptive lanquageskills

"Receptive language is the ability to undandtavords and languageaccording to Kid
Sense Child Developmef@ccessed on 8/3322), which provides occupational therapy and
speech therapy to children in Australibo teach children to read or spedkey need to
understand the words they are sayorgreading that is the receptive language. Without
receptive language, children struggle with following directions, taking notes in class, or reading

comprehension (Charlotte, Speech and Hearing Cen Receptive and Expressive

Language

Furthermore, these language skills mi@e accesbieto

learn than expressive skills (speakipgonunciation, and @ @
\

writing). As the Charlotte Speech and Hearing Cer s BN s

is the ability to is the ability to
. . nderstand. icate.
stated, they are also the first language skill to [N B

develoed Receptive language involves gainirfesSeioeiEiectll B B BRI
skills fall into this skills fall into this

category. category.
information from:

- Routine(e.g. wasmg hands before eating) First language skills | Developed after the

to be developed receptive language

skills
- Visual information within the environmerfe.g. a red 88

. ; ; More difficult to
|Ight means Stop) Foldtvel easierto develop than

develo
P receptive skills

- Sounds and wordg¢e.g. an alarm means somethirQ
Figure 6, Receptive and Expresivatiguage

terriblehappened)
- Conceptsuch as size, shape, cale and time, grammar (e.g. regular and irregular yerbs

- Written information(e.g. signs in the environment such'as smoking, no walking

(Kid Sense Child Developmerggccessedn 8/32022)

Accordingly, istening is an essential paof language learning angronunciation
learning. Children learn themother tongudirstly through listeningWhen a child is in a
mothefs womb, it can hear her voicgher talking,singing, whispering, and alsher people.

As a consequence, after the child is hdroan recogrse its mothéesvoice and distinguish her
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voice from others. Furthermore, an infant or a toddler perceives the world and tries to learn
everything available and possible. It learns not only through sensdeehkmgor touch, but
these play amssentialole inthelearning process, demonstrdi@ an example tlianewborn
children like to chewlick, or suck stuff, meaning they observe through the sense of taste and
touch at the beginning.

Talking specifically aboupronunciation, if a child or a learner has a good model whose
accentis close ¢ thepronunciation of a native speaker, it will be easier for them to ldeow
to pronounce. The learners are influenced by the pronunciation they hear, and their teacher
affects thentoo. An English language teacheeeds to keep in mind that he is thiéuence of

the language.

. Czech native speakers an&nglish pronunciation +PROBLEMS

The Czech and English languages are more different than similar. Hence, there are many
problems in pronunciation for Czech native speakers speaking English and fehEragive
speakers speaking Czedthese errors in pronunciation cause problems in understanding, and
without understanding, communication is ineffective.

Phonemes

Firstly, talking about phonemes in the Czech language, there are 36 phdhetees
Hoeksem et al., 2012, p. 377).rOthe other handn the English languagehere are 44
phonemes. With this in mind, for the Czech native speakers, there are at least eight phonemes
they have probably never heard or pronounced belior@ddition,other articulion muscles
need to be trained to pronounce new phonefasinstance, the English 30Q G/dnd ¢ DUH
not in the Czech language and are entirely new for Czech learners. Therefore, a teacher is
expected to explain arshow how these sounds wodnd it is crucial to explain to learners

how these sounds are made and how they can leam Tline e VRXQGV QHHG D
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between the upper arldwer teethand are often exchanged/replaced with /f/, /t/ or The
exchange of these sounds can lead to misunderstandwgU HH WUL [ WKUHH UL

meanings even though only® phoneme is changed. This phenomenon is called "Minimal
Pairs" and is discussed in the following chapter (no. 7).
Aspiration

Secondly, aspiration is another English pronunciation feature, where Czech native
speakers make mistakes due to not having @smir in the Czech language. In English, the
consonants /p/, /t/, Ikl are pronounced with aspiration. This phenomenon demonstrates that the
phonemes /p/, /tland /k/ are not new for Czech learners; however, they are pronounced
differentlyandmay cause mblems when learning a new language. Melen (2010, p. 28) claims
that none of the consonants in both languages are identical. He demonsinatesekample
of /dd, where he states that the Czectd/d infrequent in the Czech language and is used
mainly in assimilations or foreign vocabulary.

Force of Articulation

Thirdly, the force of articulation at the end of the word is another difference and potential

problem in the English language for Czech native speakers. In Coedonants at the end of

the word are pronounceabicelesslev , /lef/, snal , /sna/, polez , /poless W X Gtud: U
However,some of the ending consonants are pronounogzedin English dogs , /d %z/,

had , /had/. The vowel before a voiced consonant is longer hard /ha:d/ x heartefent/

when the transcription shows the same length. Also,nwieing the same spelling for
nouns/adjectives and verbs (use, close, etc.), verbs are voiced, @udzjouns or adjectives
are voiceless (/j:us/). Furthermore, the endings ied are pronounced differently. Ths
ending can be pronounced as /9/,dz /iz/, and the endinged can be pronounced as /t/, /d/, or
/id/. When the worandsin a voicelessphonemgkeep-s, talk-ed), the ending is pronounced
voiceless = /s/, /t/. On the other hand, when the word ends with a yaioeémelive-s, liv-
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ed) the ending is voiced = /z/, /dIhe third option imaddingthe syllable /iz/, which comes after
sh, £h, &, S, e and /z/ (clses, ages), and the syllable /id/, which comes after
(creded, neded)(Hicks, 2010.
Assimilation

Also, the Czeh and English languages are different in forms of assimilation. The Czech
language is typical of regressive assimilation, and the English language is the standard of the
progressive form of assimilation. Assimilation is the influence of phonemes causkdiy
neighbarr phonemes. Demonstrated in an example, #heending in the word "dogs" is
pronounced voiced, even though it is voiceless. The specific reason for the circumstance is that
the previous sound /g/ is voiced, which also influenced the folpsaund. On the other hand,
the Czech language has regressive assimilation, which means that the sound affects the previous
sound, not the following one. For instance, the word "svatba" has a voiceless /t/, influenced by
the following sound /b/ (voiced).hErefore it is pronounced as voiced consonant /d/ not
voiceless /t/ = /svadbal/.

Spelling vs Pronunciation

Finally, in the Czech languagthe spelling equals the pronunciati@o what is written
is said doud. In the English languagéhe pronunciation ystem is morecomplicatedand
complex. Therefore, there are problems for Czech speakers because they areesdidgo
out what they see, bittdoes not work in English. In Englistearners need to knohow to

pronouncewhat letter (or lettes) (e.g.sh , /) or oo /) and rely on their knowledge rather

than simply reading the letters

To sum up, there are many differences between Czech and Eaglisévery difference
can cause a problefor Czechlearners learning EnglisiThese differences are nonly in

pronunciation but these are #hones this thesiwas focused on latem in the practical part.
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Also, it does not mean that every Czech learner has all and always these particular issues, but

these are the most problematic for most Czech nb&geners.

7. Minimal Pairs

Minimal pairs are pairs of words that differ only by one phonantlee same position in
each word. Generally, it meatisat only one sound can change the whole meaning of g word
for instance: bit x bid, heart x hardipgs x dos, or tree x three. Minimal pairs aessentiako
that the learnerdecomeaware that someninor mistakes in pronunciation can cause
misunderstandinggr communication. Also, it does not have to de&ompletely different
phoneme or soundndit can onlymean adifferent length of a phoneme that can make a
significant changeas demastrated irwordsslip x sleepor ship x sheep

Minimal pairs can be classified based on the typeowitrastthey have. According to
Anyanwu (2008)selecting examples with #ttle contrast as possible is best. Ideally, they are
from a particular morphologicaford-classsuch as verb, noyor adjective.

Minimal pairs may be divided into subgroupgsrowel and consonant pairs. Then, the
consonant sounds may be divided intitiahand final soundsThe examples of minimal pairs

below are created by Alex Cag¢Englishclub.comaccessednlineon 31/032022):

7.1.1 Vowel sounds

x [kand /i:/ sit sed
x /lel and k& desk dsk
/el and /ek wet wait
D Q@' Goat but
D Q Ghadhed
D GGad hard
/$ DQfastfirst
/ %and /':/ cot caught
[ %and /% \not note
/ %/\and /a\/ know now
[ %\and /':/ so saw

X X X X X X X X X
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7.1.2

X X X X X X X X X X X X X X X X X

/bl and v/ berryvery
/b/ and /p/ buy pie
Q D Qtain thing
/Il and /r/ dive arive
[y and /t/ cach ca
/sl and U seashe
/fl and /v/ fanvan
/fl and /h/ fathat
I D Q Greethree
V D Q 6nk think
e D Q @ithjwhizz
/vl and /z/page pay
/d/ and N/ bad badge
/fl and /p/ coffee cpy
/kw/ and /k/quick kick
/t Uand /dd cheapjeep
/t Uand /U chair share

Consmant sounds

xX X

X X X X X X X X

X X X X X X

G DQaaytkey
W D Qt&ethree

initial /f/ and /p/ fastpast
initial /k/ and /g/ came game
initial /t/ and /d/ two do
initial /v/ and /w/vow wow
initial /g/ and /w/gateweight
initial /h/ and /r/ hatrat
initial /r/ and /w/rich which
initial / v/ and /j/jaw your

final /k/ and /g/ back bag
final /m/ and /n/ am an
final /t/ and /d ha had
final /s/ and /z/ busbuzz

ILQDO Q tHn@hdg %

ILQDO % NhinB Qi®y

£

Minimal pairs are for beginners hard to distinguish because the changésyare

Furthermore, it is different when we have on one site separated mpamshithout context

and on the other site minimal pairs in context. If students are asked to distinguish between

"mart and"men, itis more challenginghan distinguishing between sentences containing these

words such asThere is a mafl.and "There aretwo men. The specific reason for the

circumstance ishat context helps us get the meaning, and we (referring to people in general)

can think about what wasidandwhatthe speaker meant if we did not understand.

7.2 Receptive Training of Minimal &rs

The receptive functions of a language were discussed in greater detail in chapter 5, where

the definition stated that the receptive functions = understanding. Since understanding plays a

significant role in communication, it should be one of the main aiach&rs want to teach their
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students. Another term used for thisimgelligibility = the quality of being possible to
understand (Cambridge Dionary, accessed online on 06/2d22).

To distinguishproblematic minimal pairs by listening, it is crucial goonounce them
correctly. If the teacher isnsure about himor herself, it is possible to use an audio recording
of the specific sound, worar sentenceThe recordings of words or sentences are the best
because children can hear them in a contgdsb, they havea better idea of where the sound
occurs (what words), which other sounds they are often associated with, or how is it connected
to different phonemes in terms of progressive assimilatidowever, it is also helpful to
demonstrate the indiviél sounds before demonstrating them in words, sentences, or texts for
better imagination

For receptive training, many activities can be ufidd .essentiato remember that young
learners can not read yet, so éixercigsmustbe customisedrhe ideahctivities are connected
with movement or pictures. It can be demonstrated on the memory game, flashcards,
pantomime, circle what you hear, or dominokds easier to pick up activities with older

studens because there is noaiquelimitation.

Practcal part

. Introduction of the practical part

Minimal pairs are not the only essential part of pronunciatios stress, intonation, or
liaison aresignificant too, but as mentioned in chapter 7, minimal pairs change the meaning of
a word, and therefore thare vital and exciting to show to learners too. In the theoretical part
is stated that for younger childresecond language acquisition is easier (chapter 4.3). Also,
young children are in the criticldnguage acquisition period, meanitngy learn far than
adults or older children. Hence, they can learn a lot at an early age, and when they listen to the

second language, they take in and perceivéhie theoretical part also statist the Silent
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Period method (chapter 4) is based on perceiving iti@n actively using the language; that is
also what | was working owithin the practical part. Therefore, it was decided to test young
learners in the practical part and sesui€h small children cadlistinguish between sounds.

This thesis will introdce how | proceededavhich methods were chosemd why. Then,
the description of what was done with the children, how it went in kindergarten, and if it all

worked out will be described. Finally, the resaltsl the overall process will be anags

. Methodological approach

| planned tause the theory from the theoretical parkindergarterandmy experiences

as an English language teacher. As mentioned in the theoretical part, the best age to learn a

language is beferattending school. Therefore, it s\decided to teach and test minimal pairs

in kindergarten because that is the beginning of languageisition. At the same time,
children's age and the fact that their attention span is cdmatséobe consideed they can't

read and writeandcannot & for a long time. Also, | worked with Krashen's Silent Period, which

is focused on children's listening and perceiving rather than talking and actively using the
language. The time length | spent with children in the kindergarten was around 30 minutes pe

lesson so that they would pay attention, ideally, the whole time.

Minimal Pairs

For the receptive training of minimal pairs, | chose thgemipschallenging for Czech
speakers. The groups were selected to represent the beginning, middle, and endimgghon
7KH ILUVW JURXS RI WKH VWDUWLQJ SKRQHPHV | DQG
X thin, first x thirst, free x three, fought x thought, and frill x thrill.

7TKHQ WKH VHFRQG JURXS RI WKH PLGGOHwWSH#SR&HPHYV

X gem, bad x bed, man x men, bag x beg, pan x pen, and dead x dad.
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Finally, the third group of ending phonemes /t/ and /d/ is represented by words: bat x bad,
write x ride, cart x card, kit x kid, heart x hard, bright x bride.

These particular erds were chosen because they can be easily demonstrated by pictures,
DFWLRQV RU SDQWRPLPH 7KH\ DUH SUREOHPDWLF IRU &]H
not exist in Czech, and the sounds /t/ and /d/ are different types of assimilation imgo#ylkes
(progressive x regressive). Also, these words were chosen because it was possible to play their
pronunciation out loud in more than one dictionary (in some cases, at least one). Before stepping
into the classroom, | prepared recordings of thesesvioom dictionaries and listened carefully
to pronounce them as well as the dictionaries did. For my listening, | used the Lingea
Dictionary, DeepL Translator, Google Translator, and Cambridge Dictionary, and for the
recordings for children, | used Ling&actionary.Only the word throws was taken from Bing
Dictionary because nowhere else it was available.

Before testing the three groups of minimal pairs, they will be tested and worked with. The
introduction to minimal pairs is going to be with the uspiofures and recordings of particular
words. Every minimal pair will be shown in two images (e.g. minimal pair: bad x bat has two
pictures tone represents the word bad, the second represents the word bat), and a recording of
the word will always be playkalong. Every minimal pair will be repeated at least five times
when introducing it. The repetition includes the recording sounds and my pronunciation of the
word so that learners can see my lips moving. After that, | plan to play one sound and ask a
paricular learner to show me which picture (of the two) it was. Also, | prepared two games that
are going to be played when revising or when | will need to see who hears the sounds and who
does not. The individual lesson descriptions will describe thesegéthes and add more details
(Chapter 10.1).

Furthermore, the English lessons are not only about the drill of minimal pairs, so other

topics (such as introduction, colours, numbers, body parts, or movement) will also be practised.
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The introduction contaiY SKUDVHV VXFK DV 0\ QDPH LV« RU :KDW L
will be practised through the song "Red, Yellow, Green, Blue" aactdiours children will

wearthat day. Numbers will be introduced by fingers, loud counting and pictures of numbers.

Body pats are going to be submitted through the song "Head, Shoulders, Knees and Toes".
Finally, movement will be shown through the song "Walking, walking", which will also be used

for concentration purposes when learners lose focus.

Testing is planned in thedrth and the last lesson (initially the sixth one). The fourth
lesson testing is intended to show whether learners hear a difference between the particular pair
of words and whether the methods and teaching style are beneficial. This test will consist of
three pairs (one for each sound) and one extra pair that learners choose from a group | consider
most successful or easy for them to motivate them. Due to the pandemic, many missing children
are expected; hence, this test will be made with those who weraissing or were missing
only a few times.

The final lesson's testing will contain three minimal pairs from every group = nine pairs.
These pairs are going to be both challenging and accessible. That means couples that the
children did not have problemgth or could remember easily and those introduced in the last
lesson before testing, or the problematic ones. This test will be done only with the older learners;
younger learners will have the same test from lesson four. The division into older ageryoun
children should help everyone concentrate better. Also, younger children have a shorter
concentration span than older children; hence they have a quicker test.

The tests will be evaluated as follows: learners see two pictures, hear one sound (word),
and decide whether they listened to picture A oarigl circle the particular imagéfter the
test, the correct answer will be showrhis test is chosen to show me if the young learners
really can hear the difference and if they learned new vocabé#isg, from the lessons, they

should connect the sound and the particular picture in their head. | believe that children will
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understand this test and will not get unnecessarily confused about what to do. At the same time,
| wanted each word/picture to app@aly once because | believe that otherwise, it would be

too complicated for the children.

10.Receptive Lanquage Training of Minimal Pairs in Kindergarten

Firstly, | consider it essential to introduce the kindergarten where | worked with the kids.
W ZDV B®tPpAR LQ 3DYORYLFH Wweére spliE HpUiktd- se\ikal caeselsH Q
DFFRUGLQJ WR WKHLU DJH , ThiB ¥Wass@vab |dgap&ediyyardDdouBdd Gn 9 p H O
children's speecithere were 24 children from four years old to five years Tihe. class was
a classical nursery twaamom class with many colours, toys, and children's art projects. The first
room had tables without carpet for working and eating, and the second had a rug, toys, and
space for playing or talking about specific topicsvas always in the second room with the
children because we needed space for moving. Also, we sat on the rug and talked or played
games most of the time.

Secondlyjet me introduce the group of children that | worked witk | mentioned, the
class consistd of 24 children, primarily girlsHowever, the maximum number of children |
had in one lesson was 1&n ongoing pandemic mainly caused thas | introduced earlier,
the age of children was between four and five yeand the age was perfectly cut imtalves
+12 children were four years old, and 12 were five years old. These children had not crossed
the Engish language before except for twuls and two boys who knew the colours and
numbers in English.

Also, it is important to mention that | plasa to visit a different kindergarten, but it was
impossible to combine because of full tisehedules and lack of space where | could teach a
group of children EnglishiThe former plan was to teach around seven children at the age of

five every week. Howear, | had to find another kindergarten to teach English. And | used to
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GR P\ SHGDJRJLFDO WUDLQLQJ DW 60XQtpNR NLQGHUJDUW
environment and the teachelevertheless0a 6 OXQtpNR FR X OddheptReVBarkel IHU P H
age clas or the number of children in a lessas the original kindgjarten so | had to adjust

my plans later.

10.1The Receptive Training of Minimal Pairs

First Lesson's Structure

My plan for the first lesson was to introduce English overall. | did not waminhediately
start with the receptive training of minimal parecause it would be meaningless. Firstly, |
wanted to introduce the languagethe first lessorwasabout introduction, games, and only
the first minimal pairfroze x throws.
Teaching aids:meaker, pictures (froze x throws), Teddy bear, papers, smartphone
Lesson plan: Firstly, | will take Teddy, and we will introduce ourselves to the childteho!
O\ QDPH LV $QHAND D Qe&IdW'Kelly, kidg! MyH@ree\is Téddy, and this is
An H a.NADat is your nameNy name is (child's namelice to meet yogname)" (If children
do not understand the instructions, | will use the Czech language.) After the introduction, Teddy
repeats everyone's names, and suddenly, he freezes. My reactibe: Wdh, Teddyroze."
After that, | will demonstratevhat froze means in pantomime and connect it with a picture. |
will then show them an image of a man whoows a ball and we will create paper balls and
throw them The children ad | will alternatdy pantomime"froze" and "throws." Then, I
planned tgolay the word's recording from my speaker so that children would hear ther prop
pronunciation. After thatl will place both pictures on the floatone on the right side of the
room and the second ooe the left side. Children will listen to the recordings, and according
to what they hear, they will go to one or the other side near the picture. | will then play the
sound once more and say who had it correctly.

Other Lesson's Structures

41



In the secondesson the introductiorwill be revisedagain with Teddy. Then we will

spend some time learning the colours with a song called: Red, Yellow, Green, Blue and then
we will add other colours that the children will be wearifigen, | planned the revision tife
minimal pairsfroze x throws the same way as in the previous lesson. After revision, | will add
othertwo pairs of wordsbad x bat anddad x dead They will be pracged in the same way,
which means | will playthe recording otheterms and connecttiwith the picturs, then | will

place the word$o the left andright side of the roomandthe children have to distinguish the
sounds.

The third lessons very similar. Firstly, | want to revise everything the children have

learned includingthe intraduction and colours. After that, | plannedto througtthe minimal
pair setdifferently. | will divide the kids into two groups. They will stand in two lines (group
one = line ong)and | planned to lay one picture in front of thdfor example: In frot of the
lines are the pictures. The first line has an image of the bamdthe second one the wdodt.
Then, | will play one wordThechild first in the line is supposed to look at the picture in front
of them, and if themage and the sound matchgly are supposed to shout or rdfssr hands.

If it does not matcfthey should shake their heads like Atier that | will introduce four more
new pairs;jam x gem,first x thirst, fin x thin, fought x thought. | will always play the
recording of theparticular word, say it out loud, and show the picture. Then, | will play the
second word from the pair. Then, | will play one wandd the children wilpoint at the correct
picture (A or B).

In the fourth lessoywe will make a quick revision just byharing two wordsand children

will decide whethethat was the A picture or the B picture (e.dad or dead). After the quick
revision, we will learn a new song callé®Valking, walking so that the kids will have some
movement and fun during learnindter that, we will learrthreeotherminimal pairs:frill x

thrill , bad x bed, write x ride. It will be taught the same way as in the previous lesson (play
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the recording, show the picture, let them distinguish, and point at the correct image matching
theword).

| also planned to test a group of older kids in the fourth period. The plan was to give them
four pairs of pictures, which we first repeated at speed, and then | played one sound, and the
children circled either picture A or picture B of the pair.

The fifth lessons more or less planned in the same way. Firstly, the revision of the song

"Walking, walking" andthe "colour song" will be madé\fter that, minimal pair training will
follow. The first step is to revise everything previously learnt ashdi four new pairaman x
men, kit x kid, card x cart, bag x beg The revision and the learning will look the same as in
previous lessons.

The sixth lessowasplanned to be the last one at first, but | decided to add two more after

the first lesson becae | knew we would not make it in six classes since | wanted the kids to
enjoy Englishand not just drill minimal pairs. Firstlyhe song "Walking, walkingWill be
sung,then we will revisghecolours and add numbers. After that, the minimal pairsi@viis
planned. Also, after the classical revision, the game played in two lines will follow as in the
third lesson. Finally, the four new minimal pairs will follofree x three, heart x hard, bright

x bride, pan x pen. At the end of the lesson, | wilsk children what pictures they like the most

to put them into the testing sheet.

The seventh lessas only about revision, singing, and playing. Firstly, | want to sing the

songs: "Walking, walking" and "Red, Yellow, Green, Blue." Also, | plan to ratiseolours

and numbers and sing a new saognected with movementHead, Shoulders, Kneeand
Toes."After that, we will revise the children's fawite minimal pairs and the others. The three
first minimal pairs will be in lines (the game) and theeotbustomarily revisedn the end,
children will decide what they want to do, for instance, what song they want to sing or what

words the kids want to learn if they are interested in sometAirtge end of the lesson, | will
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tell them the plan for thevo lastclasss. The eighth will be just the revision of minimal pairs
and an explanation dhe form of the testThe ninth lesson will be only testing. Ideally, |

planned the eighth and the ninth lesson to be in two days right one another.

The last (eifth) lessorwill be all about repetition. We will be sitting in a circéend the
child on the line (after the circle) will be assigned two pictures (a minimal pair), will hear one
recordingandwill have to identify which picture it was. Everyone getsira.t The minimal
pairs that we do not get to go through in the circle, we go through together at the end. And at

the same time, | will tell the children what will happen in the next lestesting.

10.2Evaluation

Every class ended with an evaluation. Thaleation contained learners' opinions (how
did they like the lessorgnd my notes about which methadsrked andvhatwasentertaining
for the children. Also, it containe@flection onwhat went wrong, whalid not work or what
the children learned aralready knew The next lesson was then adjusted, or the preparation
was recreated. Therefore, some activities are repetidgause they were beneficial
For the sake of the ongoing pandemic, it was tough for the children to remember some words,
vocabulay, and sounds. Also, my illness caused the need to postpone the lessons twice, and the
classes were two times quite far apart.

The first lesson was on October 11, 2021, and the last was on February 7, 2022. In the
first lesson only eight children cam&thers were ill. That was a bit harder; therefore, we had
the introduction revision in the second lesson, where the number of children was higher (14).
The average number of young learners in the lectures was 14. Sometimes it was hard in this big
group, ba I did not have a chance to split them up into groups.

Therefore, many songs and movements were used (inspiration from the TPR method =

total physical response). Occasionally, improvisation was used during the lessons when
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children could not concentrasmymore. In that case, we started running or singing a song and
then returned to the previous activity.

The lecture was sometimes a bit longer than the planned 30 minutes, primarily because
of some games or the children wanted to talk to me after orebgfedesson.

The structure of the lessons was good, although from time to time, motivation or the
activity took longer than | expected. Otherwise, no other struggles were noticed during the

lessons; all activities went as planned

11.Testing

Every learnegot their paper with pictures (the test). They were also given a pencil and
sat separately from each other all over the classroom. Firstly,snedtions were introduced;
afterwards, one sound was played (one or moredjrandthe aim was to circle ehcorrect
picture that corresponded with the sound.

The fourth lesson testingas done only with the childrgaresent in all the lessons so far

or absenbnly orce. It was done witleight children. It was only tested for me to see if they
learned somethmand understood what weere doing. There were four pictures of minimal
pairs:jam x gem bad x bat, dad x dead froze x throws. 7TKH H DQG PLQLPDO S
this test twice because it seediike the most manageable group of minimal pairs for these
young learners, and | wanted to encourage and motivate them. Therefore | made the test a bit
HDVLHU DQG OHW FKLOGUHQ GHFLGH ZKLFK PLQLPDO SDLU
have in the tesiThe group of children was made of five boys antl three girls:

$ Q L pdPpresent in all the lessoasd she did very well. Shedhprevious knowledge
of the English languagetshe knewnumbers, colours and some animals. She was always

listening and working with me. Her answers were coraaadit was without mistake.
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+ R Q ]Jwhis also present at every class we had. He wasemngtfocused and hadlo
previous knowledge of Englishiis results were 50/58e hadtwo mistakes (bad x bat, froze
X throws)

Tonda was presenin every classandwas calmand paying attention. He was unsure
about the tediut understood what was happening with the second pair and was more confident.
He had only one mistake the last pair (froze x throws).

Nikolka was missing only in thiérst lesson. She was very tated even though she could
only count to ten in English before these clasbethe beginningshe was unsure about the
exerciseHowever, e had only one mistake (froze x throywsjhich was probably caused by
the fact that she was absent in the firstsdes where this pair was practised

. ULV Wasidesent in every lesson so farvesvery skilful. He did not pay attentign
and he wasglisturbingother childrenStill, he did very wellon the testand the answers were
without anymistakes

6 H Ewa$ missingonly once and he wagind andreticert. He seemed to be confident
about the testleverthelesshe made two mistakegn x gempat x bad) The error in the first
pair may be connected with the fact that it was taught in the previous (tssdhleand he was
absent.

Pepamissed the first lessoso farbut was very undisciplined and talky. Heas the
"funny guy"and always talked to everyaride was not listening to the audiso his results
were terribleHe only had the last pair correct ¢ze x throws), but others were wrongelieve
he would have done much better if he kadcentrated more

(P L p M&s missingn thesecondesson andhad not enountered English before. She
hadonly one pair (dad x dead)correct probably because shes absent when that one was

taught and practised.
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The ninth lessonvas thefinal testing lesson to find out if young learners are able to

distinguish these problematic minimal paifbe eighh andninth lessons followed two days in
a row so that at thieeginning of the ninth, 