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AśǪǷǢŀŜǷ In my paper, I would like to con-

sider the problem of entanglement of philo-

sophy of education in the communist ideo-

ŔŪıǊɁɱIɱǄĽŔŔɱƘĸŪǄɱĽƤɱŪşɱƤĸĘɱĘǉaŝƍŔĘɱŪİɱŪşĘɱPŪŔĽƘĸɱ
ĊŪşĊĘƍƤɂɱĊƐĘaƤĘđɱĉǊɱKaƐŪŔɱKŪƤŜŪǄƘőĽɁɱHĘɱǄaƘɱ
aɱđĽƘĊĽƍŔĘɱŪİɱSĘƐıĽƬƘǔɱHĘƘƘĘşɱaşđɱđĘǃĘŔŪƍĘđɱ
his own concept of philosophical pedagogy, 

presenting the philosophy of dialectical ma-

terialism, that is Marxism as a perspective in 

which the entire philosophical thought cul-

ŝĽşaƤĘƘɁɱRĘađĽşıɱKŪƤŜŪǄƘőĽɂɱǄĘɱĊaşɱƘĘĘɂɱŪşɱ
the one hand, his rooting in broad philosoph-

ical thought, on the other hand – his adherence 

to the ideology of the socialist state, which demands that education serve the political 

system and prepare people to be the builders of the system. The theoretical basis for 

ŝǊɱaşaŔǊƘĽƘɱĽƘɱAƐĘşđƤɥƘɱĊŪşĊĘƍƤɱŪİɱƤŪƤaŔĽƤaƐĽaşĽƘŝɱaşđɱTĽƘĊĸşĘƐɥƘɱǃĽĘǄɱŪİɱhomo sovieti-

cusɁɱTĸĘɱaşaŔǊƘĽƘɱĽƘɱƍƐĘĊĘđĘđɱǄĽƤĸɱaşɱĸĽƘƤŪƐĽĊaŔɱŪǃĘƐǃĽĘǄɱŪİɱƤĸĘɱƘĽƤƬaƤĽŪşɱĽşɱPŪŔaşđɱĽşɱ
ƤĸĘɱǞƐƘƤɱđĘĊađĘɱaİƤĘƐɱWŪƐŔđɱWaƐɱIIɱǄĽƤĸɱƐĘİĘƐĘşĊĘɱƤŪɱaĊađĘŝĽĊɱƍĘđaıŪıǊɁ
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Introduction

EđƬĊaƤĽŪşɱĽşɱƤĸĘɱĸaşđƘɱŪİɱƤĸĘɱƘƤaƤĘɱĸaƘɱaɱŔŪşıɱĸĽƘƤŪƐǊɁɱFƐŪŝɱƤĸĘɱPŪŔɘ
ish perspective, the worst associations it evokes are the policies of 

ĽşǃađĘƐƘɱƤŪǄaƐđƘɱƤĸĘɱPŪŔĽƘĸɱƍŪƍƬŔaƤĽŪşɱđƬƐĽşıɱƤĸĘɱPaƐƤĽƤĽŪşƘɱŪİɱPŪŔaşđɁɱ
TĸĘƘĘɱĽşĊŔƬđĘɱđĘşaƤĽŪşaŔĽƘaƤĽŪşɂɱGĘƐŝaşĽǔaƤĽŪşɂɱRƬƘƘĽǞĊaƤĽŪşɱaşđɱ
ƘƬĉŪƐđĽşaƤĽŪşɱƤŪɱŝŪşaƐĊĸǊɁɱAɱĊŪŝƍŔĘƤĘŔǊɱđĽİİĘƐĘşƤɱƍĽĊƤƬƐĘɱƍƐĘƘĘşƤƘɱ
ĽƤƘĘŔİɱǄĸĘşɱǄĘɱŔŪŪőɱaƤɱƤĸĘɱǄaǊɱĸŪǄɱƤĸĘɱƘƤaƤĘɱŪƐıaşĽǔĘđɱĘđƬĊaƤĽŪşɱ
aİƤĘƐɱPŪŔaşđɱƐĘıaĽşĘđɱĽƤƘɱĽşđĘƍĘşđĘşĊĘɱĽşɱǮǶǮǵɁɱAƤɱƤĸaƤɱƤĽŝĘɂɱƤĸĘɱPŪŔɘ
ish state engaged in the reconstruction of all the subsystems that made 

up the entire reborn of the state and nation, including the reform 
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of education. The pedagogy of that time boasted a great openness to the 

ƤƐĘşđƘɱđĘǃĘŔŪƍĘđɱƤĸƐŪƬıĸŪƬƤɱEƬƐŪƍĘɱaşđɱAŝĘƐĽĊaɂɱşŪƤɱŪşŔǊɱĽşɱƐĘƘĘaƐĊĸɱ
on education but also more widely in the humanities and social sci-

ĘşĊĘƘɁɱPĸĽŔŪƘŪƍĸĽĊaŔɱƍĘđaıŪıǊɱǄaƘɱaŔƐĘađǊɱĊŪŝƍĘƤĽşıɱǄĽƤĸɱĘŝƍĽƐ-
ical, psychological and sociological pedagogy, but also with different 

ǃaƐĽĘƤĽĘƘɱŪİɱĽđĘŪŔŪıĽĊaŔɱƍĘđaıŪıǊɱɒWŪŜŪƘǔǊşɂɱǮǶǶǵɓɁɱTĸĘƐĘɱǄaƘɱƤĸĘƐĘ-

fore no shortage of criticism of the state’s educational policy, which 

was allegedly imposing its own patterns on the minds of the young 

ıĘşĘƐaƤĽŪşɱɒKŪǔŜŪǄƘőĽɂɱǮǶǰǯɂɱWƐŪŠƘőaɂɱǯǭǯǭɓɁɱTŪđaǊɂɱƤĸĘɱPŪŔĽƘĸɱƘƤaƤĘɱ
ĽƘɱaıaĽşɱƍƬƐƘƬĽşıɱaşɱĽşƤĘşƘĽǃĘɱĘđƬĊaƤĽŪşaŔɱƍŪŔĽĊǊɱǄĽƤĸɱĽşŎƬƐĽŪƬƘɱĊŪş-

ƘĘƏƬĘşĊĘƘɱİŪƐɱƍĘđaıŪıǊɁɱPĘđaıŪıǊɱĽƘɱƐĘıaƐđĘđɱĘĽƤĸĘƐɱaƘɱƘƬƍĘƐǡƬŪƬƘɱ
ŪƐɱşĘǄŔǊɱşĘĊĘƘƘaƐǊɱaşđɱƘƬĉƘĘƐǃĽĘşƤɃɱƤĸĘɱİŪƐŝĘƐɱĽİɱĽƤɱđŪĘƘɱşŪƤɱađaƍƤɱ
itself to the educational goals of the state; the latter if it can be made 

to serve these goals.

In this paper I would like to look at a period “in between”, i.e. the 

PŪŔĽƘĸɱPĘŪƍŔĘɥƘɱRĘƍƬĉŔĽĊɱɒǮǶǱǲɚǮǶǵǶɓɱǄĸĘşɱaĊađĘŝĽĊɱƍĘđaıŪıǊɂɱƍƬƘĸĘđɱ
onto the margins of research on education, was assigned tasks strictly 

ĊŪşşĘĊƤĘđɱǄĽƤĸɱĉƬĽŔđĽşıɱaɱşĘǄɱƘǊƘƤĘŝɱĽşɱPŪŔĽƘĸɱƘŪĊĽĘƤǊɂɱƍƐĘĊĽƘĘŔǊɱĉǊɱ
ŝĘaşƘɱŪİɱƬƍĉƐĽşıĽşıɱɒĊİɁɱFƐĽĘđƐĽĊĸɱʯɱBƐǔĘǔĽŠƘőĽɂɱǮǶǳǲɓɁɱHŪǄɱđĽđɱĽƤɱƍĘƐ-
form its role in training educators and teachers, and to what extent 

ǄaƘɱĽƤɱĸĘŔƍĘđɱĉǊɱƍĸĽŔŪƘŪƍĸĽĊaŔɱƐĘǡĘĊƤĽŪşɈɱDŪĘƘɱşŪƤɱƤŪđaǊɥƘɱĽđĘŪŔŪıĽĊaŔɱ
ŪİİĘşƘĽǃĘɱŪİɱƤĸĘɱƐĽıĸƤɘǄĽşıɱıŪǃĘƐşŝĘşƤɱĽşɱPŪŔaşđɱĉĘıĽşɱƤŪɱƐĘƘĘŝĉŔĘɱƤĸĘɱ
ƍaƘƤɱƍĘƐĽŪđɱŪİɱĊŪŝŝƬşĽƘŝɈɱAƐĘɱǄĘɂɱaƘɱĘđƬĊaƤŪƐƘɂɱĽŝŝƬşĘɱƤŪɱĽƤɂɱaşđɱ
how helpful can cooperation between pedagogy and philosophy be (or 

practicing pedagogy as both social and humanistic science of human-

őĽşđɓɈɱWĸaƤɱŔĘƘƘŪşɱĊaşɱǄĘɱŔĘaƐşɱİƐŪŝɱƤĸaƤɱƍĘƐĽŪđɱaƘɱĘđƬĊaƤŪƐƘɂɱĉŪƤĸɱ
practitioners and theoreticians? The system of totalitarian commun-

ist power did not leave an open space for independent thought (not to 

ŝĘşƤĽŪşɱŪşĘɱĊƐĽƤĽĊaŔɱŪİɱƤĸĘɱĽđĘŪŔŪıǊɱŪİɱƍŪǄĘƐɓɱaşđɱƤĸĽƘɱĸađɱƤŪɱaİİĘĊƤɱşŪƤɱ
only pedagogy as such but also philosophical pedagogy. I would like to 

examine the “in between period” by looking at the views and activities 

ŪİɱKaƐŪŔɱKŪƤŜŪǄƘőĽɱɒǮǶǮǭɚǮǶǵǵɓɂɱaɱƘƤƬđĘşƤɱŪİɱSĘƐıĘĽɱHĘƘƘĘşɱaşđɱĊƐĘaƤŪƐɱ
ŪİɱƍĸĽŔŪƘŪƍĸĽĊaŔɱƍĘđaıŪıǊɱŪİɱƤĸĘɱƤĽŝĘƘɱŪİɱƤĸĘɱPŪŔĽƘĸɱPĘŪƍŔĘɥƘɱRĘƍƬĉŔĽĊɱ
recognised by the state authorities. In addition to making explicit how 

pedagogical research and practice during this period were constrained 
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to serve the interests of the communist state, some telling lessons for 

ƤŪđaǊɱŝaǊɱĉĘɱƬşĊŪǃĘƐĘđɂɱĉŪƤĸɱİŪƐɱPŪŔaşđɱaşđɱŪƤĸĘƐɱĊŪƬşƤƐĽĘƘɁ
In order to face up to this task and to answer the questions for-

mulated, I propose the following plan. To begin with, I will present 

a summary of historical events and political decisions which are the 

background for academic pedagogy and the training of educators in 

PŪŔaşđɱaİƤĘƐɱƤĸĘɱĘşđɱŪİɱƤĸĘɱWŪƐŔđɱWaƐɱIIɁɱTĸĘşɱIɱǄĽŔŔɱƍƐĘƘĘşƤɱƤĸĘŪƐĘƤĽĊaŔɱ
approaches on which I will base my analysis of the pedagogical con-

ĊĘƍƤƘɱđĘǃĘŔŪƍĘđɱĉǊɱKŪƤŜŪǄƘőĽɁɱTĸĘɱaşaŔǊƘĽƘɱǄĽŔŔɱđƐaǄɱǞƐƘƤŔǊɱŪşɱHaş-

şaĸɱAƐĘşđƤɥƘɱĸĽƘƤŪƐĽĊaŔɘƍĸĽŔŪƘŪƍĸǊɱƐĘƘĘaƐĊĸɱŪşɱƤŪƤaŔĽƤaƐĽaşĽƘŝɱaşđɱ
JūǔĘİɱTĽƘĊĸşĘƐɥƘɱĊŪşĊĘƍƤɱŪİɱhomo sovieticus, then it will avail of Sergei 

HĘƘƘĘşɥƘɱđĽƘƤĽşĊƤĽŪşɱĉĘƤǄĘĘşɱƍĸĽŔŪƘŪƍĸǊɱaşđɱĽđĘŪŔŪıǊɁɱAıaĽşƘƤɱƤĸĽƘɱ
historical and theoretical background, I will present the silhouette 

ŪİɱKŪƤŜŪǄƘőĽɱaşđɱĸĽƘɱƐĘƘĘaƐĊĸɱaĊƤĽǃĽƤǊɂɱaşđɱƘƤƐĽĊƤŔǊɱƘƍĘaőĽşıɂɱĸĽƘɱŪǄşɱ
ĊŪşĊĘƍƤɱŪİɱƍĸĽŔŪƘŪƍĸĽĊaŔɱƍĘđaıŪıǊɱƍƐaĊƤĽĊĘđɱaƤɱƤĸĘɱUşĽǃĘƐƘĽƤǊɱŪİɱŁūđǕɁɱ
I will focus primarily on his axiological assumptions in this normat-

ĽǃĘɱƍĘđaıŪıǊɂɱĽşĊŔƬđĽşıɱƤĸĘƘĘɃɱƍƐŪŔĘƤaƐĽaşɱĸƬŝaşĽƘŝɱaşđɱĊŪŔŔĘĊƤĽǃĽƘŝɂɱ
internationalism, as well as self-discipline and respect for social prop-

erty, thanks to which pedagogy (by instilling these values in pupils 

aşđɱƤĘaĊĸĽşıɱƤĸĘŝɱƤŪɱƤĸĘĽƐɱƍaƐĘşƤƘɱaƘɱǄĘŔŔɓɱĊŪƬŔđɱĸĘŔƍɱƤŪɱĊŪşƘŪŔĽđ-

ate the new socio-political system. In such a manner, I will attempt 

ƤŪɱƘĸŪǄɱƤĸaƤɱKŪƤŜŪǄƘőĽɥƘɱƍĸĽŔŪƘŪƍĸĽĊaŔɱƍĘđaıŪıǊɱǄaƘɱaɱMaƐǉĽƘƤɱƍĘđ-

agogy, serving to build a new socialist model of society, dependent on 

state power and ultimately ideological. In addition to evaluating the 

ǄŪƐőɱŪİɱKŪƤŜŪǄƘőĽɂɱIɱǄŪƬŔđɱaŔƘŪɱŔĽőĘɱƤŪɱĸĽıĸŔĽıĸƤɱƘŪŝĘɱǄaǊƘɱŪİɱƍƐĘǃĘşƤ-
ing the recurrence of totalitarianism – political or educational – and to 

highlight the part to be played by pedagogy in this event. The period of 

ƤĸĘɱPŪŔĽƘĸɱPĘŪƍŔĘɥƘɱRĘƍƬĉŔĽĊɱĸaƘɱĉĘĘşɱǄĽđĘŔǊɱĘǉƍŔŪƐĘđɁɱLaƤĘƘƤɱƐĘƘĘaƐĊĸɱ
in social sciences and humanities allows us to see various aspects of 

ŔĽİĘɱĽşɱPŪŔaşđɱaşđɱŪƤĸĘƐɱĊŪŝŝƬşĽƘƤɱĊŪƬşƤƐĽĘƘɱaİƤĘƐɱWŪƐŔđɱWaƐɱIIɂɱşŪƤɱ
ŔĽŝĽƤĘđɱƤŪɱƤĸĘɱƍĘƐƘƍĘĊƤĽǃĘɱŪşɱǯǭƤĸɱĊĘşƤƬƐǊɱƤŪƤaŔĽƤaƐĽaşĽƘŝƘɱɒĘɁıɁɱBƐĘşɱʯɱ
NĘƬĉƬƐıĘƐɂɱǯǭǮǯɂɱGĽƬƘƤĽşŪɂɱPŔƬŝɱʯɱVaƐĽɂɱǯǭǮǰɂɱKŔĽĊĸɘKŔƬĊǔĘǄƘőaɂɱǯǭǮǴɓɁ



ͶʹͶ HƐǪǷƼǢƐŀчǪŜƋƼƧŀǪǷƐŜŀч ͵ϼͶʹͶ͵ч ͻч ч ч ч KŀǷŀǢȧȝƲŀчWǢƼƳǪƤŀ

A Historical Glance at Polish Pedagogy and Pedagogical 

Training in the Early Communist Era 

TĸĘɱŪƍĘşɱĽđĘŪŔŪıĽĊaŔɱŪİİĘşƘĽǃĘɱŪşɱĘđƬĊaƤĽŪşɱĽşɱPŪŔaşđɱđĽđɱşŪƤɱƘƤaƐƤɱ
ĽŝŝĘđĽaƤĘŔǊɱaİƤĘƐɱƤĸĘɱĊŪƬşƤƐǊɱƐĘıaĽşĘđɱĽƤƘɱĽşđĘƍĘşđĘşĊĘɱɒWŪŜŪƘǔǊşɂɱ
ǮǶǳǱɂɱƍɁɱǴǰǵɂɱSǔƬŔaőĽĘǄĽĊǔɂɱǯǭǭǳɂɱƍƍɁɱǱǰɚǱǱɓɁɱUşƤĽŔɱǮǶǱǵɂɱƬşĽǃĘƐƘĽƤ-
ies employed pre-war scholars as well as professors connected with 

ƤĸĘɱUşĽǃĘƐƘĽƤĽĘƘɱŪİɱLǃĽǃɱaşđɱVĽŔşĽƬƘɱĉĘİŪƐĘɱƤĸĘɱǄaƐɁɱTĸĘɱUşĽǃĘƐƘĽƤǊɱ
ŪİɱŁūđǕɱǄaƘɱİŪƬşđĘđɱĽşɱǮǶǱǲɂɱĉƬĽŔđĽşıɂɱinter alia, on the work of the 

ĉƐaşĊĸɱŪİɱƤĸĘɱWŪŔşaɱWƘǔĘĊĸşĽĊaɱPŪŔƘőaɱɒFƐĘĘɱPŪŔĽƘĸɱUşĽǃĘƐƘĽƤǊɓɱƤĸaƤɱ
ĸađɱŪƍĘƐaƤĘđɱƤĸĘƐĘɱĽşɱƤĸĘɱĽşƤĘƐǄaƐɱƍĘƐĽŪđɁɱKŪƤŜŪǄƘőĽɱĊŪşđƬĊƤĘđɱĸĽƘɱ
ƘĊĽĘşƤĽǞĊɱaĊƤĽǃĽƤǊɱĸĘƐĘɱĽşɱƤĸĘɱǊĘaƐƘɱǮǶǱǴɚǮǶǵǭɱɒSǔƬŔaőĽĘǄĽĊǔɂɱǯǭǭǳɂɱ
ƍƍɁɱɱǯǭǲɚǯǭǳɓɁɱAŔƤĸŪƬıĸɱŁūđǕɱđĽđɱşŪƤɱĸaǃĘɱaɱƬşĽǃĘƐƘĽƤǊɱƤƐađĽƤĽŪşɂɱĽƤɱǄaƘɱ
ĸĘƐĘɱǄĸĘƐĘɱƘƬĊĸɱƘĊĸŪŔaƐƘɱaƘɱSĘƐıĘĽɱHĘƘƘĘşɂɱBŪıđaşɱNaǄƐŪĊǔǊŠƘőĽɂɱ
HĘŔĘşaɱRađŔĽŠƘőaɱaşđɱBŪıđaşɱSƬĊĸŪđŪŔƘőĽɱǄŪƐőĘđɱĽŝŝĘđĽaƤĘŔǊɱaİƤĘƐɱ
ƤĸĘɱǄaƐɱɒKŪƤŜŪǄƘőĽɂɱǮǶǴǳĉɂɱƍɁɱǮǮǶɓɁɱTĸĘǊɱđĽđɱƘŪɱŪşŔǊɱĉƐĽĘǡǊɂɱĉĘĊaƬƘĘɱĽşɱ
ǮǶǱǵɱƤĸĘɱƐƬŔĽşıɱCŪŝŝƬşĽƘƤɱPaƐƤǊɂɱşŪƤɱƘĘĘĽşıɱĘşŪƬıĸɱƘƬƍƍŪƐƤɱİƐŪŝɱ
ƘĊĸŪŔaƐƘɱİŪƐɱƤĸĘɱƘƤaƤĘɱaƬƤĸŪƐĽƤĽĘƘɱɒMaƬĘƐƘĉĘƐıɂɱǮǶǵǮɂɱƍɁɱǰǯǴɓɂɱĽşƤĘşƘĽ-
ǞĘđɱĽƤƘɱaĊƤĽŪşƘɱƤŪɱƘƬĉŪƐđĽşaƤĘɱĘđƬĊaƤĽŪşɱaşđɱƘĊĽĘşĊĘɱɒĽşĊŔƬđĽşıɱƍĘđ-

aıŪıǊɓɱƤŪɱMaƐǉĽƘƤɘLĘşĽşĽƘƤɱĽđĘŪŔŪıǊɂɱĽɁĘɁɱƤĸĘɱƍŪŔĽĊǊɱŪİɱƤŪƤaŔĽƤaƐĽaşɱƘƤaƤĘɱ
ɒHĘŎşĽĊőaɘBĘǔǄĽŠƘőaɂɱǯǭǮǲɂɱƍƍɁɱǮǮǴɚǮǱǯɄɱOőŪŠɂɱǯǭǭǰɂɱƍɁɱǯǶǴɓɁɱAĊĊŪƐđ-

ĽşıɱƤŪɱWĽşĊĘşƤǊɱOőŪŠɂɱaşŪƤĸĘƐɱƘƤƬđĘşƤɱŪİɱHĘƘƘĘşɂɱaşđɱĸĽƘɱđĘƘĊƐĽƍƤĽŪşɱ
ŪİɱƤĸĘɱƘĽƤƬaƤĽŪşɱaƤɱƤĸĘɱUşĽǃĘƐƘĽƤǊɱŪİɱŁūđǕɂɱĽşɱǮǶǱǵɂɱĸĽƘɱŝaƘƤĘƐɱHĘƘƘĘşɱ
ǄaƘɱđĽƘŝĽƘƘĘđɱaƘɱƤĸĘɱCĸaĽƐɱŪİɱGĘşĘƐaŔɱPĘđaıŪıǊɁɱIƤɱǄaƘɱƤaőĘşɱŪǃĘƐɱĉǊɱ
DƐɁɱMaƐĽaşɱGŔƬƤĸɂɱǄĸŪɱıƬaƐaşƤĘĘđɱaɱşĘǄɱŔĽşĘɱŪİɱƍĘđaıŪıǊɱaşđɱƤƐaĽşĽşıɱ
of pedagogical staff in accordance with the policy and ideology of the 

ƘƤaƤĘɱɒOőŪŠɂɱǮǶǵǶɂɱƍɁɱǮǵǵɄɱǯǭǭǰɂɱƍɁɱǰǭǯɓɁɱSĽŝĽŔaƐɱđĘĊĽƘĽŪşƘɱǄĘƐĘɱŝađĘɱ
at other universities, affecting other pre-war scholars.

Key parts of the ideological offensive were changes in education, 

ƘƤaƐƤĽşıɱǄĽƤĸɱşĘǄɱĘđƬĊaƤĽŪşɱĊƬƐƐĽĊƬŔaɁɱAƘɱǄĘɱƐĘađɱĽşɱaɱƤĘǉƤĉŪŪőɱŪşɱ
ƤĸĘɱĸĽƘƤŪƐǊɱŪİɱĘđƬĊaƤĽŪşɂɱƘĽşĊĘɱƤĸĘɱƘĊĸŪŪŔɱǊĘaƐɱǮǶǱǵɎǱǶɂɱƤĸĘɱaƘƘƬŝƍ-

tions of the didactic-pedagogical work “have been based on materi-

aŔĽƘŝɱĽşɱƤĸĘɱMaƐǉĽƘƤɘLĘşĽşĽƘƤɱƍĘƐƘƍĘĊƤĽǃĘɁɱAşɱĽŝƍŪƐƤaşƤɱđĽƐĘĊƤĽǃĘɱŪİɱ
ƬƍĉƐĽşıĽşıɱĸaƘɱĉĘĊŪŝĘɱƤĸĘɱđĘǃĘŔŪƍŝĘşƤɱaşđɱŎƬƘƤĽǞĊaƤĽŪşɱŪİɱaɱĉĘŔĽĘİɱ
in the superiority of political, legal, cultural and ethical socialism 

ŪǃĘƐɱĊaƍĽƤaŔĽƘŝɣɁɱTĸƬƘɂɱɢƤĸĘɱđĘĊĽƘĽǃĘɱƘƤaıĘɱŪİɱǞıĸƤƘɱaşđɱđĽƘƍƬƤĘƘɱŪǃĘƐɱ
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ƤĸĘɱĽđĘŪŔŪıĽĊaŔɱaşđɱĘđƬĊaƤĽŪşaŔɱđĽƐĘĊƤĽŪşɱŪİɱƤĸĘɱPŪŔĽƘĸɱƘĊĸŪŪŔĽşıɱĸaƘɱ
ĘşđĘđɁɱIşɱƤĸĘɱŔaƤĘɱǮǶǱǭƘɂɱƤĸĘɱPŪŔĽƘĸɱƘĊĸŪŪŔɱǄaƘɱĽşĊŪƐƍŪƐaƤĘđɱĽşƤŪɱƤĸĘɱ
şaƤĽŪşaŔɱƍƐŪĊĘƘƘɱŪİɱƘŪĊĽaŔĽƘƤɱĊŪşƘƤƐƬĊƤĽŪşɣɱɒMaƬĘƐƘĉĘƐıɂɱǮǶǵǮɂɱƍɁɱǰǲǳɓɁɱ
The authorities planned to change the school system and carry out 

a school reform. To achieve this goal, changes in the training of future 

ĘđƬĊaƤŪƐƘɱǄĘƐĘɱşĘĘđĘđɁɱFĽƐƘƤɂɱĸŪǄĘǃĘƐɂɱĽşađĘƏƬaƤĘɱĽŝƍŔĘŝĘşƤaƤĽŪşɱ
ŪİɱđĽƐĘĊƤĽǃĘƘɱĸađɱƤŪɱĉĘɱaĊĊŪƬşƤĘđɱİŪƐɂɱaşđɱPŪŔĽƘĸɱƘĊĽĘşĊĘɱĸađɱƤŪɱƘĸĽİƤɱ
to the methodology of dialectic materialism. Such a task was given 

to the authorities of state universities, and within them, to the newly 

established pedagogical institutes. Their management required dis-

sociation from the theories of pre-war scholars, whose research had 

ƤŪɱĉĘɱĊƐĽƤĽĊĽǔĘđɁɱIşɱƤĸĘɱŔaşıƬaıĘɱŪİɱƤĸĘɱaƬƤĸŪƐĽƤĽĘƘɂɱƤĸĘĽƐɱƤĸĘŪƐĽĘƘɱǄĘƐĘɱ
false and reactionary, proclaimed “under the pressure of petty bour-

ıĘŪĽƘɱĽđĘŪŔŪıǊɣɱɒMaƬĘƐƘĉĘƐıɂɱǮǶǵǮɂɱƍɁɱǰǲǰɓɁɱTĸĘɱƤĽƤŔĘƘɱŪİɱƘŪŝĘɱŪİɱƤĸĘɱ
new papers, created in accordance with the communist authorities’ 

ƐĘĊŪŝŝĘşđaƤĽŪşƘɂɱƘƍĘaőɱİŪƐɱƤĸĘŝƘĘŔǃĘƘɃɱWychowanie w rodzinie soc-

jalistycznej [Upbringing in a Socialist FamilyɗɱĉǊɱKaƐŪŔɱKŪƤŜŪǄƘőĽɂɱǮǶǱǶɂɱ
PƐǔĘŜŪŝɰŝƬƘĽɰşaƘƤăƍĽċ [Breakthrough Must HappenɗɱĉǊɱAŔĘőƘaşđĘƐɱLĘǄĽşɂɱ
ǮǶǲǭɂɱŪƐɱReakcyjna teoria nauczania [Reactionary Theory of Teaching] by 

ƤĸĘɱaĉŪǃĘɘŝĘşƤĽŪşĘđɱMaƐĽaşɱGŔƬƤĸɂɱǮǶǲǭɁɱAƘɱĘǉƍĘĊƤĘđɱĉǊɱƤĸĘɱƘƤaƤĘɱ
authorities, these academic papers included criticism of pre-commun-

ĽƘƤɱƍĘđaıŪıǊɂɱĽşĊŔƬđĽşıɱƤĸĘɱĊƬŔƤƬƐaŔɱƍĘđaıŪıǊɱŪİɱƘĊĸŪŔaƐƘɱŔĽőĘɱHĘƘƘĘşɱ
aşđɱNaǄƐŪĊǔǊŠƘőĽɂɱİŪƐɱĽƤƘɱaŔŔĘıĘđɱĉŪƬƐıĘŪĽƘɱaşđɱĽđĘaŔĽƘƤĽĊɱƍaƘƤɁɱTĸĘɱ
new state-aligned pedagogy paved the way for a progressive, mater-

ialist ideology that would, purportedly, bring about the liberation of 

the oppressed working and peasant classes in the new reality of the 

PĘŪƍŔĘɥƘɱRĘƍƬĉŔĽĊɱɒOőŪŠɂɱǯǭǭǰɂɱƍƍɁɱǰǭǭɚǰǭǯɓɁɱKŪƤŜŪǄƘőĽɂɱaşɱĸĘĽƐɱƤŪɱ
ƤĸĽƘɱĊƐĽƤĽĊĽǔĘđɱƤĸŪƬıĸƤɂɱaŔƘŪɱƘƍŪőĘɱaĉŪƬƤɱƤĸĘɱaƤƤĽƤƬđĘɱƤŪǄaƐđƘɱƍƐĘɘǄaƐɱ
pedagogy, but I will come back to this later.

AƍaƐƤɱİƐŪŝɱƍĘđaıŪıǊɂɱƤĸĘɱĽđĘŪŔŪıĽĊaŔɱŪİİĘşƘĽǃĘɱaŔƘŪɱƐĘaĊĸĘđɱŪƤĸĘƐɱ
social sciences and humanities, including philosophy, all the more so 

because the environment of philosophers very quickly and strongly 

manifested its resistance to the introduction of Marxism into schol-

aƐŔǊɱƐĘƘĘaƐĊĸɁɱIşɱǮǶǱǳɂɱƘĊĽĘşƤĽƘƤƘɱİƐŪŝɱƤĸĘɱJaıĽĘŔŔŪşĽaşɱUşĽǃĘƐƘĽƤǊɱaşđɱ
ƤĸĘɱPŪŔĽƘĸɱAĊađĘŝǊɱŪİɱAƐƤƘɱaşđɱSĊĽĘşĊĘƘɱĽşɱKƐaőūǄɱĘǉƍƐĘƘƘĘđɱƤĸĘĽƐɱ
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stance, saying that “science should be free from ideology and politics” 

ɒMaƬĘƐƘĉĘƐıɂɱǮǶǵǮɂɱƍɁɱǰǯǴɓɁɱSŪŪşɂɱĸŪǄĘǃĘƐɂɱaɱĊŪƬƐƘĘɱŪşɱMaƐǉĽƘŝɘLĘş-

inism was introduced at universities for all students, also later a course 

on socialist economics. Staff had to be prepared to run these coursesϦ. 

IşɱŝaşǊɱŪİǞĊĽaŔŔǊɱaƍƍƐŪǃĘđɱƘĘƐĽĘƘɱŪİɱƘĊĸŪŔaƐŔǊɱƍƬĉŔĽĊaƤĽŪşƘɱĉĘƤǄĘĘşɱ
1945 and 1989, the inclusions and exclusions in texts are quite revealing. 

The texts are elaborated and edited in close conformity with the educa-

ƤĽŪşaŔɱaşđɱƘĊĽĘşƤĽǞĊɱƍŪŔĽĊǊɱŪİɱƤĸĘɱPŪŔĽƘĸɱPĘŪƍŔĘɥƘɱRĘƍƬĉŔĽĊɁɱTĸĘɱƍƬĉŔĽĊ-

aƤĽŪşƘɱĽşɱƏƬĘƘƤĽŪşɱĽşĊŔƬđĘɱƤĸĘɱƘĘƐĽĘƘɱŪİɱƤĸĘɱPWNɱBĽĉŔĽŪƤĘőaɱKŔaƘǊőūǄɱ
FĽŔŪǔŪǞĽɱɒPŪŔĽƘĸɱSĊĽĘşƤĽǞĊɱPƬĉŔĽƘĸĘƐƘɥɱLĽĉƐaƐǊɱŪİɱCŔaƘƘĽĊaŔɱPĸĽŔŪƘŪƍĸǊɓɂɱ
aƘɱǄĘŔŔɱaƘɱƤĸĘɱƘĘƐĽĘƘɱŪİɱBĽĉŔĽŪƤĘőaɱNaƐŪđŪǄaɱɒNaƤĽŪşaŔɱLĽĉƐaƐǊɓɁɱTĸĘƘĘɱ
latter contain the exemplary editions of the most valuable works of 

PŪŔĽƘĸɱaşđɱİŪƐĘĽışɱŔĽƤĘƐaƤƬƐĘɱƍƬĉŔĽƘĸĘđɱĉǊɱƤĸĘɱWǊđaǄşĽĊƤǄŪɱZaőŜađƬɱ
NaƐŪđŪǄĘıŪɱĽŝɁɱOƘƘŪŔĽŠƘőĽĊĸɱɒOƘƘŪŔĽŠƘőĽɱIşƘƤĽƤƬƤĘɓɁɱTĸĘɱEşŔĽıĸƤĘş-

ment EşĊǊĊŔŪƍęđĽĘɱĉǊɱDĽđĘƐŪƤɱaşđɱđɥAŔĘŝĉĘƐƤɱŝaǊɱƘĘƐǃĘɱaƘɱaşɱĘǉaŝƍŔĘɁɱ
IşɱƤĸĘɱǮǶǲǯɱPŪŔĽƘĸɱĘđĽƤĽŪşɂɱƬşđĘƐɱƤĸĘɱƤĽƤŔĘɱEşĊǊőŔŪƍĘđĽaɰaŔĉŪɰƘŜŪǄşĽőɰƐŪǔƬ-

ŝŪǄaşǊɰşaƬőɁɰƘǔƤƬőɰĽɰƐǔĘŝĽŪƘŜɂɱƤĸĘƐĘɱǄĘƐĘɱƘĘŔĘĊƤĘđɱĘşƤƐĽĘƘɱİƐŪŝɱƤĸĘɱǞƐƘƤɱ
edition of the encyclopedia, according to a key that leaves no illusions 

aĉŪƬƤɱƤĸĘɱƍƐŪǞŔĘɱŪİɱƤĸĽƘɱĊĸŪĽĊĘɁɱAŝŪşıɱŝaşǊɱĉŔaşőɱƘƍŪƤƘɂɱƤĸĘɱŔaĊőɱŪİɱ
the entry for “education” is noticeable, although we know how import-

ant this issue was for the Enlightenment. Moreover, the selection also 

affected RŪǔƍƐaǄaɰǄƍƐŪǄađǔaŎăĊaɰǄǊđaǄĊūǄɰ[Publishers’ Introductory 

Dissertation] in this work, from which fragments inconsistent with 

the binding methodology of dialectical materialism were removed 

ɒEşĊǊĊŔŪƍĘđĽaɂɱǮǶǲǯɂɱƍƍɁɱǵɚǶɓɁɱJaşɱKŪƤƤɥƘɱWƘƤĭƍ [Introduction] was also 

written according to the same ideological key and simply makes read-

ĽşıɱĽƤɱƤŪđaǊɱđĽİǞĊƬŔƤɁɱTĸĘɱİŪŔŔŪǄĽşıɱđĘĊađĘƘɱǄĘƐĘɱƬƘĘđɱƤŪɱĊŪşƘŪŔĽđ-

ate Communist power, and pedagogy was practiced in the spirit of 

MaƐǉĽƘŝɱɒWŪŜŪƘǔǊşɂɱǮǶǳǱɂɱƍɁɱǴǰǵɓɁɱFŪƐɱƐĘaƘŪşƘɱŪİɱƘƍaĊĘɱƤĸĽƘɱĘǉƤĘşƘĽǃĘɱ
and many-dimensional topic can be mentioned only in passing here; 

but it serves to identify the force and extent of the ideological shift 

͵ɱ IɱƐĘŝĘŝĉĘƐɱƤĸaƤɱǄĸĽŔĘɱIɱǄaƘɱƘƤƬđǊĽşıɱƍĘđaıŪıǊɱĽşɱƤĸĘɱƘĘĊŪşđɱĸaŔİɱŪİɱƤĸĘɱǵǭɥƘɂɱĉŪƤĸɱ
were included in the compulsory study programme.
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accomplished by the Communist authorities. This historical back-

ground, moreover, calls for further analysis and theoretical elaboration. 

BƬƤɱİŪƐɱşŪǄɂɱŔĘƤɱƬƘɱƤƬƐşɱƤŪɱƤĸĘɱǞƐƘƤɱŪİɱƤĸĘɱaƍƍƐŪaĊĸĘƘɱIɱǄaşƤɱƤŪɱaǃaĽŔɱŪİɱ
ĽşɱƐĘǃĽĘǄĽşıɱKŪƤŜŪǄƘőĽɥƘɱƍĸĽŔŪƘŪƍĸĽĊaŔɱƍĘđaıŪıǊɱɚɱşaŝĘŔǊɱHaşşaĸɱ
AƐĘşđƤɥƘɱŝŪşƬŝĘşƤaŔɱƘƤƬđǊɱŪİɱƤŪƤaŔĽƤaƐĽaşĽƘŝɁ

Hannah Arendt and the Notion of Totalitarianism 

The author of The Origins of Totalitarianism
ϧ found the sources of total-

ĽƤaƐĽaşĽƘŝɱĽşɱƤĸĘɱĊŪşđĽƤĽŪşɱŪİɱĊŪşƤĘŝƍŪƐaƐǊɱŝaşɁɱAƐĘşđƤɱĊŔaĽŝĘđɱƤĸaƤɱ
the keys to understanding the novelty of this form of government were 

the concentration camps, viewed as laboratories of totalitarian rule, 

ǄŪƐőĽşıɱƤŪɱĊĸaşıĘɱƤĸĘɱǃĘƐǊɱĘƘƘĘşĊĘɱŪİɱĸƬŝaşĽƤǊɁɱBŪƤĸɱHĽƤŔĘƐɥƘɱaşđɱ
Stalin’s camps were based on a monstrous lie, the omnipotence of the 

secret police and the cult of the leader. This form of government was to 

ĉĘɱđĽƘƤĽşıƬĽƘĸĘđɱİƐŪŝɱaƬƤĸŪƐĽƤaƐĽaşɱİŪƐŝƘɱĉǊɱƤĸĘɱşĘĘđɱƤŪɱŝŪĉĽŔĽǔĘɱƤĸĘɱ
ŝaƘƘĘƘɂɱƤĸĘɱƐŪŔĘɱŪİɱŪİǞĊĽaŔɱĽđĘŪŔŪıǊɱaşđɱƤĸĘɱŔaĊőɱŪİɱƍŔƬƐaŔĽƘŝɱĽşɱǃaƐĽŪƬƘɱ
aƐĘaƘɱŪİɱŔĽİĘɱɒGƐĽşĉĘƐıɂɱǮǶǶǰɂɱƍƍɁɱǴɚǯǱɓɁɱAƘɱAƐĘşđƤɱaƐıƬĘđɂɱɢŔaǄİƬŔşĘƘƘɱ
is the essence of non-tyrannical government”, while “lawlessness is the 

ĘƘƘĘşĊĘɱŪİɱƤǊƐaşşǊɣɁɱAşđɱĽİɱƘŪɂɱɢƤĸĘşɱƤĘƐƐŪƐɱĽƘɱƤĸĘɱĘƘƘĘşĊĘɱŪİɱƤŪƤaŔĽƤaƐĽaşɱ
đŪŝĽşaƤĽŪşɣɱɒAƐĘşđƤɂɱǮǶǴǳɂɱƍɁɱǱǳǱɓɁɱTŪɱƤĸĽƘɱĘşđɂɱƤĘƐƐŪƐɱŝƬƘƤɱĘŔĽŝĽşaƤĘɱ
the freedom already attested by “the fact of the birth of man” and whose 

ƘĘşƘĘɱĽƘɱĽşɱĽƤƘɱɢĊaƍaĊĽƤǊɱƤŪɱŝaőĘɱaɱşĘǄɱĉĘıĽşşĽşıɣɱɒAƐĘşđƤɂɱǮǶǴǳɂɱƍɁɱǱǳǳɓɁɱ
Thanks to lawfulness, she continues, power is legal. In a democratic 

ƘǊƘƤĘŝɂɱŔaǄİƬŔşĘƘƘɱɢĽƘɱƤĸĘɱƘƤaĉĽŔĽǔĽşıɱİŪƐĊĘɣɄɱĽƤɱƘĘƤƘɱƤĸĘɱĉŪƬşđaƐĽĘƘɱŪİɱ
aĊƤĽŪşɱĉƬƤɱɢĽƘɱĽşƘƬİǞĊĽĘşƤɱƤŪɱĽşƘƍĽƐĘɱaşđɱıƬĽđĘɱŝĘşɥƘɱaĊƤĽŪşƘɣɁɱIşɱaɱƤŪƤaŔ-
itarian system, however, the function of laws is taken over by terror, 

ĉƬƤɱƤĘƐƐŪƐɱĽƘɱaŔƘŪɱɢşŪƤɱƘƬİǞĊĽĘşƤɱƤŪɱĽşƘƍĽƐĘɱaşđɱıƬĽđĘɱĸƬŝaşɱĉĘĸaǃĽŪƬƐɣɱ
ɒAƐĘşđƤɂɱǮǶǴǳɂɱƍɁɱǱǳǴɓɁɱTĸĘƐĘİŪƐĘɂɱĊŪşǃĽĊƤĽŪşƘɂɱaƘɱƤĸĘɱĸƬŝaşɱŝŪƤĽǃĘɱİŪƐɱ
aĊƤĽŪşɂɱŝƬƘƤɱĉĘɱƐĘŝŪǃĘđɱĉǊɱǄaǊɱŪİɱƍƬƐıĘƘɁɱAƘɱAƐĘşđƤɱǄƐŪƤĘɂɱɢƤĸĘɱaĽŝɱ
of totalitarian education has never been to install convictions but to 

đĘƘƤƐŪǊɱƤĸĘɱĊaƍaĊĽƤǊɱƤŪɱİŪƐŝɱaşǊɣɱɒǮǶǴǳɂɱƍɁɱǱǳǵɓɁɱAşđɱƤĸĘɱĽşĸaĉĽƤaşƤƘɱ

Ͷɱ AƐĘşđƤɥƘɱĉŪŪőƘɱǄĘƐĘɱşŪƤɱđƬƐĽşıɱƤĸĘɱĊŪŝŝƬşĽƘƤɱĘƐaɱĽşɱPŪŔaşđɱƍƬĉŔĽƘĸĘđɱƬşƤĽŔɱǮǶǵǵɂɱ
ǄĸĘşɱƤĸĘɱđĽƘƘĽđĘşƤɱIşđĘƍĘşđĘşƤɱɒƬşĊĘşƘŪƐĘđɓɱPƬĉŔĽƘĸĽşıɱHŪƬƘĘɱNOWAɱĽƘƘƬĘđɱ
The Origins of Totalitarianism. 
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of a totalitarian state must be “thrown into and caught in the process 

of nature or history for the sake of accelerating its movement; as such, 

ƤĸĘǊɱĊaşɱŪşŔǊɱĉĘɱĘǉĘĊƬƤĽŪşĘƐƘɱŪƐɱǃĽĊƤĽŝƘɱŪİɱĽƤƘɱĽşĸĘƐĘşƤɱŔaǄɣɱɒAƐĘşđƤɂɱ
ǮǶǴǳɂɱƍɁɱǱǳǵɓɁɱTĸĘɱƍƐĘƍaƐaƤĽŪşɱİŪƐɱƤĸĽƘɱđŪƬĉŔĘɱƐŪŔĘɂɱĽşƘƤĘađɱŪİɱaɱƍƐĽş-

ciple of action, is to be ideology.

WƐĽƤĽşıɱaĉŪƬƤɱĽđĘŪŔŪıĽĘƘɂɱAƐĘşđƤɂɱŎƬƘƤɱŔĽőĘɱLĘƘǔĘőɱKŪŜaőŪǄƘőĽɂɱıĘş-

ĘƐaŔŔǊɱĊƐĽƤĽĊĽǔĘđɱƤĸĘĽƐɱƍƘĘƬđŪɘƘĊĽĘşĊĘɱaşđɱƍƘĘƬđŪɘƍĸĽŔŪƘŪƍĸǊɂɱaŔƤĸŪƬıĸɱ
ƤĸĘɱaƤƤĽƤƬđĘɱŪİɱĽđĘŪŔŪıĽƘƤƘɱĽşđĽĊaƤĘđɱƤĸĘĽƐɱƘĊĽĘşƤĽǞĊɱaşđɱƍĸĽŔŪƘŪƍĸĽĊaŔɱ
ambitions. Even though 19th century Weltanschauungen and ideolo-

ıĽĘƘɱđĽđɱşŪƤɱǊĘƤɱĸaǃĘɱaɱƤŪƤaŔĽƤaƐĽaşɱĊĸaƐaĊƤĘƐɱİŪƐɱAƐĘşđƤɂɱƘĸĘɱǄaƐşĘđɱ
ƤĸaƤɱaŔŔɱĽđĘŪŔŪıĽĘƘɱĊaşɱƤƬƐşɱƤŪƤaŔĽƤaƐĽaşɱƬşđĘƐɱƤĸĘɱĽşǡƬĘşĊĘɱŪİɱƤŪƤaŔĽƤ-
aƐĽaşɱŝŪǃĘŝĘşƤƘɁɱAƘɱƘĸĘɱǄƐŪƤĘɂɱɢƤĸĘɱƐĘaŔɱşaƤƬƐĘɱŪİɱaŔŔɱĽđĘŪŔŪıĽĘƘɱǄaƘɱ
revealed only in the role that the ideology plays in the apparatus of 

ƤŪƤaŔĽƤaƐĽaşɱđŪŝĽşaƤĽŪşɣɱɒAƐĘşđƤɂɱǮǶǴǳɂɱƍɁɱǱǴǭɓɁɱTĸĽƘɱĊaşɱĉĘɱƘĘĘşɱŝŪƘƤɱ
ĊŔĘaƐŔǊɱĽşɱƐĘŔaƤĽŪşɱƤŪɱǯǭƤĸɱĊĘşƤƬƐǊɱƐaĊĽƘŝɱaşđɱĊŪŝŝƬşĽƘŝɂɱĉƬƤɱaĊĊŪƐđ-

ing to the author of The Origins of Totalitarianism, three totalitarian 

ĘŔĘŝĘşƤƘɱĊaşɱĉĘɱƘĘĘşɱĽşɱĘǃĘƐǊɱĽđĘŪŔŪıǊɂɱĊĸaƐaĊƤĘƐĽǔĘđɱƘĽŝƍŔǊɱĉǊɱĽđĘŪ-

ŔŪıĽĊaŔɱƤĸĽşőĽşıɁɱTĸĘǊɱĊŪşĊĘƐşɂɱǞƐƘƤɱŪİɱaŔŔɂɱƤĸĘɱaŝĉĽƤĽŪşɱŪİɱƤŪƤaŔɱĘǉƍŔaş-

ation of past historical events, total knowledge of the present and pro-

ŎĘĊƤĽŪşƘɱŪİɱƤĸĘɱİƬƤƬƐĘɁɱSĘĊŪşđŔǊɂɱĽşƘƤĘađɱŪİɱaɱđĘƘĊƐĽƍƤĽŪşɱŪİɱƐĘaŔĽƤǊɱĉaƘĘđɱ
on facts, there appears the art of suspicion, i.e. searching for hidden 

meanings, conspiracies, impure intentions, etc. In this way, ideological 

indoctrination is taught at various established educational institutions. 

Thirdly, there is in ideological thinking the ambition to order facts in 

an absolutely logical way, based on the premises and deduction “with 

aɱĊŪşƘĽƘƤĘşĊǊɱƤĸaƤɱĘǉĽƘƤƘɱşŪǄĸĘƐĘɱĽşɱƤĸĘɱƐĘaŔŝɱŪİɱƐĘaŔĽƤǊɣɱɒAƐĘşđƤɂɱǮǶǴǳɂɱ
ƍɁɱǱǴǮɓɁɱDĘđƬĊƤĽŪşɂɱŪşɱƤĸĘɱŪƤĸĘƐɱĸaşđɂɱĽƘɱƬşđĘƐƘƤŪŪđɱĘĽƤĸĘƐɱŔŪıĽĊaŔŔǊɱ
or dialectically; in this way, ideological thinking could be freed from 

the burden of experience that was weighing ideologists down. Similar 

ƤŪɱAƐĘşđƤɂɱKaƐŔɱPŪƍƍĘƐɱĊƐĽƤĽĊĽǔĘđɱƤĸĘɱƐƬŔĘƘɱŪİɱđĽaŔĘĊƤĽĊƘɱĽşɱConjectures 

and RefutationsɱaƘɱƍaƐƤɱŪİɱƤĸĘɱƤĸĘŪƐǊɱŪİɱİaŔƘĽǞĊaƤĽŪşĽƘŝɱɒǮǶǳǰɓɂɱaƘɱđĽđ 
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LĘƘǔĘőɱKŪŜaőŪǄƘőĽɱĽşɱĸĽƘɱaĊĊŔaĽŝĘđɱĊƐĽƤĽĊaŔɱƘƤƬđǊɱGŜūǄşĘɰşƬƐƤǊɰŝaƐőƘ-
izmu

Ϩ [Main Currents of MarxismɗɱɒǮǶǵǮɂɱVŪŔɁɱIIIɂɱƍƍɁɱǮǲǴɚǮǳǰɓɁ
AƐĘşđƤɂɱĽşɱĸĘƐɱƬşđĘƐƘƤaşđĽşıɱŪİɱĽđĘŪŔŪıǊɱaƘɱaɱƤŪŪŔɱŪİɱƤŪƤaŔĽƤaƐĽaşɱ

movements, discussed also the problem of loneliness (in connection 

ǄĽƤĸɱĽƘŪŔaƤĽŪşɱaşđɱĽŝƍŪƤĘşĊĘɓɂɱǄĸĽĊĸɱĽşɱƤĸĘɱǯǭƤĸɱĊĘşƤƬƐǊɱĉĘĊaŝĘɱɢaşɱ
everyday experience of the evergrowing masses of our century”, fur-

ƤĸĘƐɱĘşĸaşĊĘđɱĉǊɱaɱƘĘşƘĘɱŪİɱƬƍƐŪŪƤĽşıɱaşđɱƘƬƍĘƐǡƬĽƤǊɱɒǮǶǴǳɂɱƍɁɱǱǴǵɓϩ. 
Without changing the historical context too much, I will move on 

toward the second theoretical approach, which may be equally useful 

in understanding the phenomenon of philosophical pedagogy under 

ĊŪŝŝƬşĽƘŝɱĽşɱPŪŔaşđɁ

Homo Sovieticus in the Philosophy of Józef Tischner

AŔƐĘađǊɱĽşɱƤĸĘɱǮǶǳǭƘɂɱJūǔĘİɱTĽƘĊĸşĘƐɱĽđĘşƤĽǞĘđɱĽşǃĽđĽŪƬƘɱƍƐaĊƤĽĊĘƘɱĽşɱ
ƤĸĘɱǞĘŔđɱŪİɱĘđƬĊaƤĽŪşɂɱĊŪŝƍƐĽƘĽşıɱǄĸaƤɱĸĘɱĊaŔŔĘđɱaɱƤŪƤaŔĽƘƤĽĊɱƍĘđaıŪıǊɁɱ
FŪƐɱTĽƘĊĸşĘƐɂɱƤŪƤaŔĽƘŝɱŝĘaşƤɱƤĸĘɱđĘşĽaŔɱŪİɱĸƬŝaşɱİƐĘĘđŪŝɱaşđɱƤĸĘɱ
ƘĘĽǔƬƐĘɱŪİɱĽƤɱĉǊɱaɱƤĘaĊĸĘƐɂɱƍaƐĘşƤɂɱŪƐɱƍƐĽĘƘƤɂɱǞıĸƤĽşıɱİŪƐɱƤĸĘĽƐɱaƬƤĸŪƐĽƤǊɱ
ɒTĽƘĊĸşĘƐɂɱǮǶǳǳɂɱƍƍɁɱǮǰǱǭɚǮǰǱǱɂɱWƐŪŠƘőaɂɱǯǭǮǶĉɂɱƍƍɁɱǲǶɚǳǱɓɁɱWĸĘşɱƤĸĽƘɱ
was transferred to the political ground of the communist era and com-

ŝƬşĽƘƤɱƍŪǄĘƐɂɱƘĽŝĽŔaƐɱƐĘŔaƤĽŪşƘɱǄĘƐĘɱİŪƐŝĘđɱĉĘƤǄĘĘşɱĊĽƤĽǔĘşƘɱaşđɱŪİǞ-

ĊĽaŔƘɱŪİɱƤĸĘɱƐƬŔĽşıɱƍaƐƤǊɁɱAĊĊŪƐđĽşıɱƤŪɱTĽƘĊĸşĘƐɂɱƤĸĘɱƤŪƤaŔĽƘƤĽĊɱƍĘđaıŪıǊɱ
and education scheme was also present in the formation practices in 

clerical seminars, still far from the spirit of post-conciliar changes 

in the Catholic Church. What permeated the entirety of these prac-

tices was the concept of homo sovieticus – an enslaved man and a cli-

ent of communism. While examining this issue, Tischner referred to 

CǔĘƘŜaǄɱMĽŜŪƘǔɥƘɱĉŪŪőɱZşĽĘǄŪŔŪşǊɰƬŝǊƘŜ [The Captive Mind]. In order 

3 Like The Origins of Totalitarianism, KŪŜaőŪǄƘőĽɥƘɱĉŪŪő The Main Currents of Marx-

ism ǄaƘɱĉaşşĘđɱĽşɱƤĸĘɱPŪŔĽƘĸɱPĘŪƍŔĘɥƘɱRĘƍƬĉŔĽĊɁɱTĸĘɱĉŪŪőɱǄaƘɱǞƐƘƤɱƍƬĉŔĽƘĸĘđɱĽşɱ
ǮǶǴǳɱaƤɱIşƘƤǊƤƬƤɱLĽƤĘƐaĊőĽɱĽşɱPaƐĽƘɱaşđɱĽşɱǮǶǵǮɱĽşɱPŪŔaşđɱaƘɱaɱƐĘƍƐĽşƤɱɒƘaŝĽǔđaƤɓɱaƤɱ
an underground publishing house. 

͸ɱ HŪǄĘǃĘƐɂɱıĽǃĘşɱƤĸĘɱƘĊaŔĘɱŪİɱƤĸĽƘɱƍaƍĘƐɂɱIɱaŝɱŪşŔǊɱƘĽışaŔŔĽşıɱƤĸĽƘɱĽƘƘƬĘɂɱőşŪǄĽşıɱ
ƤĸaƤɱİƐŪŝɱƤŪđaǊɥƘɱƍĘƐƘƍĘĊƤĽǃĘɱɚɱĽşɱƤĸĘɱİaĊĘɱŪİɱƤĸĘɱCOVIDɘǮǶɱƍaşđĘŝĽĊɱɚɱŔŪşĘŔĽşĘƘƘɱ
is becoming an urgent and important problem in itself, regardless of its link with 

ƤŪƤaŔĽƤaƐĽaşɱƍŪǄĘƐɱɒaŔƤĸŪƬıĸɱƘƤĽŔŔɱaɱİĘƐƤĽŔĘɱƘŪĽŔɱİŪƐɱĽƤɓɁɱ
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to show the entanglement of people of science and letters that entered 

ĽşƤŪɱaŔŔĽaşĊĘƘɱǄĽƤĸɱƤĸĘɱaƬƤĸŪƐĽƤĽĘƘɁɱMĽŜŪƘǔɱƬşđĘƐƤŪŪőɱƤŪɱđĘƘĊƐĽĉĘɱƤĸĘɱ
ĊaƍƤĽǃĘɱŝĽşđɱƬƘĽşıɱƘƍĘĊĽǞĊɱĘǉaŝƍŔĘƘɱŪİɱĽşƤĘŔŔĘĊƤƬaŔƘɱaşđɱǄƐĽƤĘƐƘɱ
ƘĘđƬĊĘđɱĉǊɱƤĸĘɱĊŪŝŝƬşĽƘƤɱƘǊƘƤĘŝɱɒTĽƘĊĸşĘƐɂɱǯǭǮǵɂɱƍɁɱǮǴǲɂɱMĽŜŪƘǔɂɱǮǶǵǶɂ 
LĽŔŔaɂɱǯǭǭǰɓɁɱHomo sovieticus is an abstract category but, according to 

TĽƘĊĸşĘƐɂɱĘǃĘƐǊŪşĘɱĽƘɱƘƬĉŎĘĊƤɱƤŪɱĽƤɱĽİɱƤĸĘǊɱĸaǃĘɱĉĘĘşɱĘǉƍŪƘĘđɱƤŪɱaɱƤŪƤaŔɱ
ideology for a long time. It is a post-communist form of escape from 

freedom. The fate of a slave who, after liberation, escapes to become 

aɱđĽİİĘƐĘşƤɱƘŔaǃĘɁɱTĸĘĽƐɱĊŪşƘĊĽŪƬƘşĘƘƘɱđĘƤĘƐŝĽşĘƘɱƤĸĘĽƐɱĘǉĽƘƤĘşĊĘɁɱAƘɱ
a consequence of the harm suffered, the humiliation experienced, the 

loss of their place in the world of politics and the threat of losing their 

ŎŪĉɂɱƤĸĘǊɱǄĽŔŔɱĊĸŪŪƘĘɱƤŪɱƐĘƤaŔĽaƤĘɱaşđɱƘaǊɱɢşŪɣɂɱĽɁĘɁɱşĘıaƤĘɱƤĸĘɱĊŪŝŝŪşɱ
ıŪŪđɱɒTĽƘĊĸşĘƐɂɱǯǭǮǵɓɁ

AĊĊŪƐđĽşıɱƤŪɱTĽƘĊĸşĘƐɂɱĊŪŝŝƬşĽƘŝɱǄŪƬŔđɱşŪƤɱĸaǃĘɱĉĘĘşɱƍŪƘƘĽĉŔĘɱ
without intellectuals. They were a channel through which deceptive 

ƘƍĘĘĊĸɱǄaƘɱǡŪǄĽşıɱĽşƤŪɱƤĸĘɱǄŪƐŔđɂɱĊŪǃĘƐĽşıɱƤĸĘɱaĊƤĽŪşƘɱŪİɱƤĸĘɱŪƍƍƐĘƘƘ-

ŪƐƘɁɱTĸĘɱǄŪƐőĘƐƘɱŎŪĽşĘđɱƤĸĘɱƍaƐƤǊɱaşđɱƤĸĘɱĽşƤĘŔŔĘĊƤƬaŔƘɱƘƬƍƍŪƐƤĘđɱƤĸĘɱ
doctrine. Those who doubted the perfection of the system deceived 

themselves by claiming that, despite everything, communism proved 

ƤŪɱĉĘɱƤĸĘɱŪşŔǊɱĘİİĘĊƤĽǃĘɱİŪƐŝɱŪİɱǞıĸƤɱaıaĽşƘƤɱƤĸĘɱƤĸƐĘaƤɱŪİɱİaƘĊĽƘŝɱaşđɱ
therefore must be accepted. One form of deception is the public confes-

sion of belief in communism, the other is the introduction of ideology 

ĽşƤŪɱŪşĘɥƘɱǞĘŔđɱŪİɱƘĊĽĘşĊĘɁɱPŪƘĽƤĽǃĘɱƘĊĽĘşĊĘɱĉĘĊŪŝĘƘɱĊŪŝŝƬşĽƘƤɱǄĸĘşɱ
it supports the theses of Marxism-Leninism, the theoretical basis of 

ĊŪŝŝƬşĽƘŝɁɱTĸĘƐĘɱĽƘɱşŪɱŪĉŎĘĊƤĽǃĘɱƤƐƬƤĸɂɱĉƬƤɱƤĸĘƐĘɱaƐĘɱĉaĊőǄaƐđɱaşđɱ
ƍƐŪıƐĘƘƘĽǃĘɱƤƐƬƤĸƘɂɱaşđɱĘǃĘƐǊŪşĘɱƘĸŪƬŔđɱĘşıaıĘɱƤĸĘĽƐɱİŪƐĊĘƘɱĽşɱƤĸĘɱǞıĸƤɱ
İŪƐɱƍƐŪıƐĘƘƘɁɱPŪŔĽƤĽĊaŔɱƐĘaƘŪşɱƐĘƏƬĽƐĘđɱƤĸaƤɱşŪɱƘĊĽĘşĊĘɱƘĸŪƬŔđɱĊŪşƤƐa-

đĽĊƤɱƤĸĘɱƍƐĽşĊĽƍŔĘƘɱŪİɱMaƐǉĽƘŝɘLĘşĽşĽƘŝɁɱAŔŔɱƤĸĘɱaĊƤĽǃĽƤĽĘƘɱŪİɱƐĘaƘŪşɱ
ǄĘƐĘɱƤŪɱĉĘɱƘƬĉŎĘĊƤĘđɱƤŪɱƤĸĘɱƍŪǄĘƐɱŪİɱƤĸĘɱƍŪŔĽƤĽĊaŔɱƐĘaƘŪşɁɱAĊĊŪƐđĽşıɱ
to Tischner, humanities, more than other sciences, were entangled 

in ideology. The communists proclaimed that man can only be free 

in a socialist system, which is a guarantee of human dignity based on 

ƤĸĘɱĸƬŝaşĽƘŝɱŪİɱƘŪĊĽaŔĽƘƤɱđĘŝŪĊƐaĊǊɁɱɢAİƤĘƐɱaŔŔɣɱǄaƘɱƬƤƤĘƐĘđɱĉǊɱŔĽĉĘƐ-
als, enemies of capitalism, moralists, Christians and Catholics and, of 

ĊŪƬƐƘĘɂɱaŔƘŪɱĉǊɱĘđƬĊaƤŪƐƘɁɱTĸƬƘɂɱƘĊĽĘşƤĽǞĊɱƐĘaƘŪşɱĉĘĊaŝĘɱaşɱŪĉĘđĽĘşƤɱ
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servant of political reason. The language of intellectuals was becom-

ing a language full of ambiguity, inhibitions, courting and allusions – 

far removed from direct experience. Even if one belonged to the oppos-

ition, the question “where are the limits of a permitted compromise” 

was like “a splinter in the conscience of an independent intellectual” 

ɒTĽƘĊĸşĘƐɂɱǯǭǮǵɂɱƍɁɱǮǵǯɓɁ
Homo sovieticus in Tischner’s description was a one-dimensional 

aşđɱƤĘƐƐŪƐĽǔĘđɱĊƐĘaƤƬƐĘɁɱTĸĘǊɱĊŪƬŔđɱşŪƤɱƍŪƘƘĘƘƘɂɱĉƬƤɱŔĘaƐşĘđɱƤŪɱƬƘĘɂɱŪƐɱ
ƤŪɱƍŪƘƘĘƘƘɱĽşɱƘƬĊĸɱaɱǄaǊɱƤĸaƤɱĽƤɱǄaƘɱşŪƤɱőşŪǄşɱƤĸaƤɱƤĸĘǊɱƍŪƘƘĘƘƘĘđɁɱAƘɱ
a client, they consumed not only the means of temporal life, but also 

the means to secure eternal life, and so they penetrated into the party 

as well as into the churches. Tischner describes homo sovieticus as being 

“always full of claims, ready to blame others and not themselves, mor-

bidly suspicious, saturated with awareness of misery, unable to sacri-

ǞĊĘɱƤĸĘŝƘĘŔǃĘƘɂɱƤĸĘǊɱǄĘşƤɱİƐŪŝɱWaǄĘŔɱƤŪɱJaƘşaɱGūƐaɱaşđɱĉaĊőɱaıaĽşɱ
aƘɱaşɱaşşŪǊaşĊĘɱaşđɱƐĘŝŪƐƘĘɱŪİɱƤĸĘɱƍƐĽĘƘƤƘɣɱɒTĽƘĊĸşĘƐɂɱǯǭǮǵɂɱƍɁɱǮǵǶɓɁɱ
Christianity approached communism as a version of European neopa-

ıaşĽƘŝɁɱIƤɱǄaşƤĘđɱƤŪɱŪǃĘƐĊŪŝĘɱĽƤɂɱşŪƤɱƘĽŝƍŔǊɱĽşǡĽĊƤɱđĘİĘaƤɱŪşɱĽƤɱĉǊɱƘĘĘ-

ing itself mixed up in pagan superstitions. In this description, attention 

ĽƘɱđƐaǄşɱşŪƤɱŪşŔǊɱƤŪɱƤĸĘɱŝĘĊĸaşĽƘŝɱŪİɱƘƬĉŎƬıaƤĽŪşɱŪİɱƘŪĊĽĘƤǊɱĉǊɱƤĸĘɱ
power, but also to the effects it leaves for the longer term in that soci-

ĘƤǊɁɱIşɱTĽƘĊĸşĘƐɥƘɱŪƍĽşĽŪşɂɱƤĸĘɱPŪŔĽƘĸɱŪǃĘƐĊŪŝĽşıɱŪİɱĊŪŝŝƬşĽƘŝɱĸaƘɱ
şŪƤɱĉĘĘşɱǞşĽƘĸĘđɂɱĉĘĊaƬƘĘɱĽƤɱĉƐŪƬıĸƤɱƬƍɱaɱǄĸŪŔĘɱŝƬŔƤĽƤƬđĘɱŪİɱĊŔĽĘşƤƘɂɱ
ĉŪƤĸɱĽşɱƤĸĘɱƍaƐƤǊɱaşđɱŪƬƤƘĽđĘɱŪİɱĽƤɃɱƘŪǃĽĘƤĽǔĘđɱƍĘŪƍŔĘɱđĘƍƐĽǃĘđɱŪİɱaɱƘĘşƘĘɱ
ŪİɱƐĘƘƍŪşƘĽĉĽŔĽƤǊɁɱPĘđaıŪıǊɱĊŪşƤƐĽĉƬƤĘđɱƤŪɱƤĸĽƘɱŝaŔĽışɱŪƐđĘƐɱŪİɱƤĸĽşıƘɂɱ
ƍƐĘƍaƐĽşıɱƤĘaĊĸĽşıɱƘƤaİİɂɱĘđƬĊaƤŪƐƘɱaşđɱƍaƐĘşƤƘɱİŪƐɱŪǃĘƐɱǱǭɱǊĘaƐƘɱŪİɱ
CŪŝŝƬşĽƘŝɱĽşɱPŪŔaşđɁɱ

Philosophy and Ideology in Sergei Hessen’s View

The third theoretical approach, historically foregoing those presen-

ƤĘđɂɱĽƘɱƐĘŔaƤĘđɱƤŪɱSĘƐıĘĽɱHĘƘƘĘşɥƘɱĊŪşĊĘƍƤɱŪİɱƍĘđaıŪıǊɱŪİɱĊƬŔƤƬƐĘɁɱHĘɱ
developed it in the interwar period, calling it personalistic and treating 

it as an applied philosophy. It was inspired by neo-Kantianism, which 

ĸĘɱĊaŝĘɱaĊƐŪƘƘɱđƬƐĽşıɱĸĽƘɱƍĸĽŔŪƘŪƍĸĽĊaŔɱƘƤƬđĽĘƘɱĽşɱGĘƐŝaşǊɁɱAĊĊŪƐđ-

ĽşıɱƤŪɱƤĸĽƘɱĊŪşĊĘƍƤɂɱĸĘɱƬşđĘƐƘƤŪŪđɱĘđƬĊaƤĽŪşɱɒĽşĊŔƬđĽşıɱƬƍĉƐĽşıĽşıɓɱ
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aƘɱaɱƘƍĽƐĽƤƬaŔɱƍƐŪĊĘƘƘɱɢĽşɱǄĸĽĊĸɱƤĸĘɱƍĘƐƘŪşaŔĽƤǊɱŪİɱŝaşɱĽƘɱİƬŔǞŔŔĘđɱaşđɱaƤɱ
ƤĸĘɱƘaŝĘɱƤĽŝĘɱƤĸĘɱĊŪşƤĽşƬĽƤǊɱŪİɱĊƬŔƤƬƐaŔɱƤƐađĽƤĽŪşɱĽƘɱĘşƘƬƐĘđɣɱɒHĘƘƘĘşɂɱ
ǮǶǰǶɂɱƍɁɱǳɓɁɱIşɱƤĸĘɱĊŪƬƐƘĘɱŪİɱĽƤɂɱƤĸĘɱĸƬŝaşɱĉĘĽşıɱĽƘɱĽşĊŪƐƍŪƐaƤĘđɱĽşƤŪɱ
the world of cultural values, passing through the stages of existence 

from anomy, through heteronomy, to autonomy (voluntary submis-

ƘĽŪşɱƤŪɱƤĸĘɱĸĽıĸĘƐɱƍƐĽşĊĽƍŔĘɓɁɱHĘƘƘĘşɱŝađĘɱaɱǃĘƐǊɱĊŔĘaƐɱđĽƘƤĽşĊƤĽŪşɱ
between philosophy and ideology. While the former is distinguished 

ĉǊɱĽƤƘɱaƍŪƐĘƤĽĊɱĊĸaƐaĊƤĘƐɂɱĽɁĘɁɱƤĸĘɱƐĘaŔĽǔaƤĽŪşɱŪİɱđĽİǞĊƬŔƤĽĘƘɱɒĊŪşƤƐađĽĊ-

ƤĽŪşƘɱĽşɱŪƬƐɱǃĽĘǄɱŪİɱƤĸĘɱǄŪƐŔđɓɂɱaƘɱǄĘŔŔɱaƘɱŪƍĘşşĘƘƘɱaşđɱđǊşaŝĽƘŝɂɱ
born out of the spirit of protest against the prevailing worldview, the 

latter is placed on the opposite side. It is a transformed worldview with 

a distinctive sense of certainty, closed, exclusive and party-related. 

Secondly, philosophy uses doubt as a tool to achieve the truth, while 

ĽđĘŪŔŪıǊɱĽƘɱĊĸaƐaĊƤĘƐĽǔĘđɱĉǊɱaɱŔaĊőɱŪİɱƘƬƐƍƐĽƘĘɱaşđɱŔĽƤƤŔĘɱŪƐɱşŪɱaǄaƐĘ-

şĘƘƘɱŪİɱĽışŪƐaşĊĘɁɱTĸĽƐđŔǊɂɱƤĸĘɱİŪƐŝĘƐɱđŪĘƘɱşŪƤɱƐĘŎĘĊƤɱđĽİİĘƐĘşƤɱǄŪƐŔđ-

ǃĽĘǄƘɱĉƬƤɱƘƤaƐƤƘɱaɱđĽaŔŪıƬĘɱaşđɱaƐıƬĘƘɂɱǄĸĽŔĘɱƤĸĘɱŔaƤƤĘƐɱƐĘŎĘĊƤƘɱaşǊɱ
ŪƍƍŪƘĽşıɱǃĽĘǄƍŪĽşƤƘɱaşđɱaşǊɱƍƐŪĉŔĘŝƘɱƤĸĘǊɱŝĽıĸƤɱĸĽıĸŔĽıĸƤɁɱPĸĽŔŪ-

sophy is distinguished by its attitude of surprise and its awareness of 

ĽışŪƐaşĊĘɄɱŔƬƘƤɱİŪƐɱƍŪǄĘƐɱĽƘɱİŪƐĘĽışɱƤŪɱĽƤɁɱIđĘŪŔŪıǊɂɱĸŪǄĘǃĘƐɂɱĽƘɱǞǉĘđɱĽşɱ
đŪıŝaɂɱǄaşƤƘɱƤŪɱǃaşƏƬĽƘĸɱƤĸƐŪƬıĸɱĊŪĘƐĊĽŪşɁɱFĽşaŔŔǊɂɱHĘƘƘĘşɱƍŪĽşƤƘɱ
out the dangers of transforming philosophy into ideology. This hap-

pens when, in philosophical thinking, the tension disappears between 

the truth being enclosed in a worldview and the full truth rising above 

ĉĘĽşıɱɒHĘƘƘĘşɂɱǮǶǰǶɓɁ
IşɱƤĸĽƘɱƍĸĽŔŪƘŪƍĸǊɱŪİɱĘđƬĊaƤĽŪşɱɒĽşĊŔƬđĽşıɱƬƍĉƐĽşıĽşıɓɂɱƤĸĘɱĊŪşĊĘƍƤɱ

of worldview stands out. It means an individual view of the world, 

which in the process of man’s spiritual development is overcome in 

a creative act of personality, assuming the form of a cultural world. 

IƤɱĉĘĊŪŝĘƘɱaɱĊƐĘaƤĽŪşɱŪİɱaşɱŪĉŎĘĊƤĽǃĘɱƘƍĽƐĽƤƬaŔɱǄŪƐŔđɱɒaƘɱƍĸĽŔŪƘŪƍĸǊɂɱƘĊĽ-
ĘşĊĘɂɱŔaǄɂɱŝŪƐaŔĽƤǊɂɱƐĘŔĽıĽŪşɂɱaƐƤɓɁɱIşɱƤƬƐşɂɱǄĸĘşɱƤĸĘɱǄŪƐŔđǃĽĘǄɱĽşƘĽƘƤƘɱ
on its distinctiveness, then it degenerates into an ideology and requires 

ƐĘĊŪışĽƤĽŪşɱƤĸƐŪƬıĸɱĊŪĘƐĊĽŪşɁɱIşɱHĘƘƘĘşɥƘɱaƐıƬŝĘşƤɱƍĸĽŔŪƘŪƍĸĽĊaŔɱ
ƍĘđaıŪıǊɱǄaƘɱƍaƐƤɱŪİɱaşɱŪĉŎĘĊƤĽǃĘɱƘƍĽƐĽƤƬaŔɱǄŪƐŔđɂɱǄĸĽŔĘɱĽđĘŪŔŪıĽĊaŔɱ
ƍĘđaıŪıǊɱǄaƘɱaŔƐĘađǊɱaşɱĘŝaşaƤĽŪşɱŪİɱĽđĘŪŔŪıǊɱĽƤƘĘŔİɱɒHĘƘƘĘşɂɱǮǶǰǶɂɱ
WŪŜŪƘǔǊşɂɱǮǶǶǵɓɁ
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KaƐŪŔɱKŪƤŜŪǄƘőĽɱɚɱPƐŪǞŔĘɱaşđɱPĘđaıŪıĽĊaŔɱAĊƤĽǃĽƤǊ 

in the People’s Republic of Poland

AƘɱaɱƘƤƬđĘşƤɱŪİɱHĘƘƘĘşɂɱKaƐŪŔɱKŪƤŜŪǄƘőĽɱşaƤƬƐaŔŔǊɱaƘƍĽƐĘđɱƤŪɱĊŪşƤĽşƬĘɱ
ĸĽƘɱŝaƘƤĘƐɥƘɱƘĊĸŪŪŔɱŪİɱƤĸŪƬıĸƤɂɱĉƬƤɱaİƤĘƐɱƤĸĘɱƐĘŝŪǃaŔɱŪİɱHĘƘƘĘşɱİƐŪŝɱ
ƤĸĘɱĊĸaĽƐɱŪİɱıĘşĘƐaŔɱƍĘđaıŪıǊɱĽşɱǮǶǱǵɱaşđɱĸaşđĽşıɱĽƤɱŪǃĘƐɱƤŪɱGŔƬƤĸɂɱ
KŪƤŜŪǄƘőĽɱđĘǃĘŔŪƍĘđɱĸĽƘɱĊŪşĊĘƍƤɱŪİɱƍĘđaıŪıǊɱǞƐƘƤɱĽşɱƤĸĘɱDĘƍaƐƤŝĘşƤɱŪİɱ
ƤĸĘɱHĽƘƤŪƐǊɱŪİɱEđƬĊaƤĽŪşɱɒǮǶǱǴɚǮǶǲǮɓɁɱTĸĘşɱaƘɱĸĘađɱŪİɱƤĸĘɱDĘƍaƐƤŝĘşƤɱ
ŪİɱPĘđaıŪıǊɱɒǮǶǲǵɚǮǶǴǭɓɂɱĽşɱƤĽŝĘɱaƘƘƬŝĽşıɱƘĘşĽŪƐɱƍŪƘĽƤĽŪşƘɱaƘɱđĽƐĘĊƤŪƐɱ
ŪİɱƤĸĘɱĽşƘƤĽƤƬƤĘɱɒǮǶǴǭɚǮǶǴǲɓɱaşđɱİaĊƬŔƤǊɱđĘaşɱɒǮǶǴǭɚǮǶǴǯɓɱaşđɱǞşaŔŔǊɱaƘɱ
ĸĘađɱŪİɱƤĸĘɱDĘƍaƐƤŝĘşƤɱŪİɱTĸĘŪƐǊɱŪİɱEđƬĊaƤĽŪşɱɒǮǶǴǯɚǮǶǵǭɓɁɱHĘɱǄƐŪƤĘɱ
aɱƤĘǉƤɱĽşɱǮǶǴǳɱŪşɱƍĸĽŔŪƘŪƍĸĽĊaŔɱƍĘđaıŪıǊɱĽşɱƤĸĘɱUşĽǃĘƐƘĽƤǊɱŪİɱŁūđǕɱđƬƐ-
ĽşıɱƤĸƐĘĘɱđĘĊađĘƘɱŪİɱƤĸĘɱPŪŔĽƘĸɱPĘŪƍŔĘɥƘɱRĘƍƬĉŔĽĊɱɒKŪƤŜŪǄƘőĽɂɱǮǶǴǳĉɓɁɱAşɱ
ĘǉƍŔŪƐaƤĽŪşɱŪİɱƤĸĽƘɱŝaşƬƘĊƐĽƍƤɱŝaǊɱĸĘŔƍɱĽşɱđĽƘĊŔŪƘĽşıɱKŪƤŜŪǄƘőĽɥƘɱƐĘaŔɱ
ƍŪƘĽƤĽŪşɁɱAƤɱƤĸĘɱǃĘƐǊɱĉĘıĽşşĽşıɂɱƤĸĘɱaƬƤĸŪƐɱĘǉƍŔaĽşƘɱƤĸaƤɱƍĸĽŔŪƘŪƍĸĽĊaŔɱ
pedagogy should not be comprehend as a separate trend, because “no 

đĽƐĘĊƤĽŪşɱŪİɱƍĘđaıŪıǊɱĊaşɱĽışŪƐĘɱƍĸĽŔŪƘŪƍĸǊɣɁɱAİƤĘƐɱaŔŔɂɱɢŪşŔǊɱƍĸĽŔŪ-

ƘŪƍĸǊɱĊaşɱĘǉƍŔaĽşɱƤŪɱƤĸĘɱĘđƬĊaƤŪƐɱƤĸĘɱŝĘaşĽşıɱŪİɱĸĽƘɱǄŪƐőɣɱɒKŪƤŜŪǄƘőĽɂɱ
ǮǶǴǳĉɂɱƍɁɱǮǯǭɓɁɱIşɱƤĸĽƘɱƘĘşƤĘşĊĘɂɱKŪƤŜŪǄƘőĽɱđĘĊŔaƐĘđɱĸĽƘɱŔŪǊaŔƤǊɱƤŪɱƤĸĘɱ
ĽđĘaƘɱŪİɱHĘƘƘĘşɂɱaɱǄŪƐŔđɘƐĘşŪǄşĘđɱĊƬŔƤƬƐaŔɱƍĸĽŔŪƘŪƍĸĘƐɁɱGŪĽşıɱİƬƐ-
ther, in accordance with the historical criterion, he divided philosoph-

ical pedagogy into pre-Marx and Marxist pedagogy. The former was 

şŪƤɱaɱŝŪşŪŔĽƤĸɂɱĽɁĘɁɂɱaɱƬşĽǞĘđɱđŪĊƤƐĽşĘɄɱŪşɱƤĸĘɱĊŪşƤƐaƐǊɂɱĽƤɱƐĘƍƐĘƘĘşƤĘđɱ
various trends, including the humanities, practised by e.g. pedagogues 

ŪİɱĊƬŔƤƬƐĘɱɒHĘƘƘĘşɂɱNaǄƐŪĊǔǊŠƘőĽɓɁɱBƬƤɂɱaƘɱĸĘɱƘaǊƘɂɱɢƤĸĘɱİƬŔŔɱǃĽĊƤŪƐǊɱ
of socialist pedagogy could have been achieved, among other things, 

ĉǊɱǞıĸƤĽşıɱƤĸĘɱŪŔđɱƍĘđaıŪıǊɣɱɒKŪƤŜŪǄƘőĽɂɱǮǶǴǳĉɂɱƍɁɱǮǯǭɓɁɱTĸĘƐĘɱǄĘƐĘɱ
three possible ways of dealing with the heritage of cultural pedagogy, 

ĽɁĘɁɃɱaĊĊĘƍƤĽşıɱaşđɱĊŪşƤĽşƬĽşıɱĽƤɂɱƐĘŎĘĊƤĽşıɱĽƤɱĉĘĊaƬƘĘɱĽƤɱĽƘɱĽşĊŪŝƍaƤ-
ible with the ideology of Marxism, or overcoming it with the Marxist 

ƍĸĽŔŪƘŪƍĸǊɁɱTĸĘɱǞƐƘƤɱǄaǊɂɱaĊĊŪƐđĽşıɱƤŪɱKŪƤŜŪǄƘőĽɂɱǄaƘɱƬşaĊĊĘƍƤaĉŔĘɱ
İŪƐɱĽđĘŪŔŪıĽĊaŔɱaşđɱŝaƤĘƐĽaŔɱƐĘaƘŪşƘɱɒĸĘɱŎƬđıĘđɱƤĸaƤɱĽşɱHĘƘƘĘşɥƘɱǃĘƐ-
ƘĽŪşɱƤĸĘƐĘɱǄĘƐĘɱƘƬƍƍŪƘĘđŔǊɱƘŪŝĘɱđĘǞĊĽĘşĊĽĘƘɂɱǄĸĽŔĘɱĽşɱNaǄƐŪĊǔǊŠƘőĽɥƘɱ
version there were fewer, but still a revision was needed from the 

ƍŪĽşƤɱŪİɱǃĽĘǄɱŪİɱMaƐǉĽƘƤɱƍĘđaıŪıǊɓɁɱTĸĘɱƘĘĊŪşđɱǄaǊɱǄŪƬŔđɱaŔƘŪɱĉĘɱ
inappropriate, given the merits of its creators for pedagogy (such as 
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ĘǉƤƐĘŝĘŔǊɱĽŝƍŪƐƤaşƤɱaşaŔǊƘĘƘɱŪİɱİƐĘĘđŪŝɱaşđɱĊŪĘƐĊĽŪşɓɄɱĽƤɱǄŪƬŔđɱĉĘɂɱaƘɱ
he admitted, a mistake and impoverishment of the mentality of ped-

aıŪıǊɱıƐađƬaƤĘƘɁɱTĸĘƐĘɱǄaƘɱŪşŔǊɱƤĸĘɱƤĸĽƐđɱƍŪƘƘĽĉĽŔĽƤǊɱŔĘİƤɃɱƤŪɱŪǃĘƐĊŪŝĘ 

ĽƤɱɒŚŔĽǄĘƐƘőĽɂɱǯǭǭǮɓɁɱTĸĽƘɱǄaƘɱaŔƘŪɱƤĸĘɱƍaƤĸɱKŪƤŜŪǄƘőĽɱĊĸŪƘĘɱǄĸĘşɱĸĘɱ
decided to pursue philosophical pedagogy, showing the philosophy 

of dialectical materialism, i.e. Marxism, as a perspective in which all 

ƤĸĘɱĘaƐŔĽĘƐɱƍĸĽŔŪƘŪƍĸĽĊaŔɱƤĸŪƬıĸƤɱĊƬŔŝĽşaƤĘƘɁɱHĘɱĊŪşƘĽƘƤĘşƤŔǊɱaƍƍŔĽĘđɱ
this version by building an axiological basis for the theory of upbring-

ing, based on the personality model of a socialist builder, a system of 

ƘŪĊĽaŔŔǊɱƐĘĊŪışĽǔĘđɱşŪƐŝƘɂɱĉaƘĘđɱŪşɱĽđĘaƘɱıĘşĘƐaƤĘđɱĉǊɱĽđĘŪŔŪıǊɱaşđɱ
ƤĸĘɱƘĊĽĘşƤĽǞĊɱǄŪƐŔđǃĽĘǄɱaƘɱaɱƘĘƤɱɒĊŪşıŔŪŝĘƐaƤĘɓɱŪİɱĽşƤĘŔŔĘĊƤɂɱİĘĘŔĽşıƘɱ
aşđɱǄĽŔŔɁɱKŪƤŜŪǄƘőĽɥƘɱĊĸŪĽĊĘɱŪİɱƤĸĘɱƤĸĽƐđɱƘƤƐaƤĘıǊɱaŔŔŪǄƘɱƬƘɱƤŪɱƘĘĘɂɱŪşɱ
AƐĘşđƤɥƘɱaşaŔǊƘĽƘɂɱƤĸĘɱaƍƍŔĽĊaƤĽŪşɱŪİɱđĽaŔĘĊƤĽĊƘɱaƘɱaɱǃaƐĽĘƤǊɱŪİɱĽđĘŪŔŪıĽĊaŔɱ
thinking. The new normativity of socialist pedagogy, accomplished 

through overcoming idealistic bourgeois philosophy, is also reminis-

cent of the strategy of the Church, building its doctrine on overcoming 

communism as a variation of European neo-paganism.

AǉĽŪŔŪıĽĊaŔɱBaƘĘƘɱŪİɱKaƐŪŔɱKŪƤŜŪǄƘőĽɥƘɱPĘđaıŪıǊ
It is worthwhile at this point to take a closer look at the ideas, values 

aşđɱşŪƐŝƘɱƤĸaƤɱaƐĘɱƤĸĘɱđĽƘƤĽşıƬĽƘĸĽşıɱİĘaƤƬƐĘƘɱŪİɱKŪƤŜŪǄƘőĽɥƘɱşŪƐŝ-

aƤĽǃĘɱƘŪĊĽaŔĽƘƤɱƍĘđaıŪıǊɱɒǮǶǴǳaɓɁɱTĸĽƘɱƍĘđaıŪıǊɱƍƐĘƘĘşƤƘɱaşɱĽđĘŪŔŪ-

ıĽĊaŔɱƐaƤĸĘƐɱƤĸaşɱƍĸĽŔŪƘŪƍĸĽĊaŔɱŎƬƘƤĽǞĊaƤĽŪşɱİŪƐɱƤĸĘɱƍƐĘƘĘşĊĘɱŪİɱǃaŔƬĘƘɱ
ĽşɱĘđƬĊaƤĽŪşɱɒĊİɁɱCĽĊĸŪŠɂɱǮǶǵǭɓɁɱTĸĘɱaƬƤĸŪƐɱađŝĽƤƘɱƤĸaƤɱaǉĽŪŔŪıǊɂɱǄĽƤĸɱ
its different stances, aroused suspicion of Soviet ethicians, but Marx-

ist pedagogy needed a reference to values. The concepts used thus far 

ıƬaƐđĘđɱƤĸĘɱĽşƤĘƐĘƘƤƘɱŪİɱƤĸĘɱĊŔaƘƘɱƐƬŔĽşıɱƤĸĘɱƘŪĊĽĘƤǊɁɱAİƤĘƐɱƤĸĘɱǃĽĊƤŪƐǊɱ
of the proletariat, it has the right to impose its system of moral values, 

with the difference that proletarian norms are created for all work-

ing and wronged people. Not relativism (of which certain stances are 

aĊĊƬƘĘđɓɂɱĉƬƤɱƍĘƐİĘĊƤĽŪşĽƘŝɂɱƤĸĘɱĊŪşǃĽĊƤĽŪşɱƤĸaƤɱĘƤĸĽĊaŔɱşŪƐŝƘɱaşđɱ
ƍĘŪƍŔĘɱaƐĘɱĊŪşƘƤaşƤŔǊɱĽŝƍƐŪǃĽşıɂɱĽƘɱƤĸĘɱƍŪƘĽƤĽŪşɱŪİɱMaƐǉĽƘƤɱĘƤĸĽĊƘɁɱDĘƘ-

pite their durability, their functionality is determined by class stand-

aƐđƘɁɱPƐŪŔĘƤaƐĽaşɱĸƬŝaşĽƘŝɱƐĘĊŪışĽƘĘƘɱƤĸĘɱƍƐĽŝaĊǊɱŪİɱƤĸĘɱıƐŪƬƍɱŪǃĘƐɱ
the individual; its greatest enemy is private property. Collectivism does 
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not oppose the individual personality to the society, but connects them 

dialectically, making it possible to identify a mortal personality with 

aşɱĽŝŝŪƐƤaŔɱƘŪĊĽĘƤǊɁɱTĸĽƘɱĽƘɱƤĸĘɱǞƐƘƤɱƍaĽƐɱŪİɱĘƤĸĽĊaŔɱĽđĘaƘɱŪİɱƤĸĘɱƘŪĊĽaŔĽƘƤɱ
ƘƤaƤĘɁɱTĸĘɱƘĘĊŪşđɱƍaĽƐɂɱaĊĊŪƐđĽşıɱƤŪɱKŪƤŜŪǄƘőĽɂɱaƐĘɃɱƍaƤƐĽŪƤĽƘŝɱɚɱĽşƤĘƐ-
şaƤĽŪşaŔĽƘŝɂɱƤĸĘɱƤĸĽƐđɃɱǄŪƐőɱɚɱĊŪşƘĊĽŪƬƘɱđĽƘĊĽƍŔĽşĘɱaşđɱƐĘƘƍĘĊƤɱİŪƐɱƘŪĊĽaŔɱ
property. Together they are determinants of the norms governing rela-

tions between people inside and outside countries. These ideas are an 

amalgamated and commonly accepted set, the source of norms (oblig-

aƤĽŪşƘɱaşđɱƍƐŪĸĽĉĽƤĽŪşƘɓɱƐĘıƬŔaƤĽşıɱŝƬƤƬaŔɱƐĘŔaƤĽŪşƘɱaŝŪşıɱƍĘŪƍŔĘɁɱIİɂɱ
ĽşɱƤƬƐşɂɱŪşĘɱĊŪşƘĽđĘƐƘɱɢaƘɱađĘƏƬaƤĘɱƤĸĘɱđĘǞşĽƤĽŪşɱŪİɱƤĸĘɱǄŪƐŔđǃĽĘǄɱaƘɱ
aɱƘĘƤɱŪİɱĉĘŔĽĘİƘɱĽşɱƐĘŔaƤĽŪşɱƤŪɱƤĸĘɱŪĉŎĘĊƤĽǃĘɱaşđɱƘƬĉŎĘĊƤĽǃĘɱǄŪƐŔđɱđĘƤĘƐŝ-

ining human activity”, then the discussion on the independence of eth-

ĽĊƘɱİƐŪŝɱǄŪƐŔđǃĽĘǄƘɱĉĘĊŪŝĘƘɂɱaĊĊŪƐđĽşıɱƤŪɱKŪƤŜŪǄƘőĽɂɱƍŪĽşƤŔĘƘƘɁɱAŔŔɱ
“action that is conscious and relevant to the personality, i.e. primar-

ĽŔǊɱaĊƤĽŪşɱŎƬđıĘđɱĽşɱĘƤĸĽĊaŔɱƤĘƐŝƘɂɱĽƘɱđĘƍĘşđĘşƤɱŪşɱƤĸĘɱĽđĘŪŔŪıǊɱaşđɱ
ǄŪƐŔđǃĽĘǄɱađĸĘƐĘđɱƤŪɣɱɒǮǶǴǳaɂɱƍɁɱǳǶɓɁ

GŪĽşıɱİƬƐƤĸĘƐɂɱƤĸĘɱƍŪƘƤƬŔaƤĘđɱŝŪđĘŔɱŪİɱƤĸĘɱĉƬĽŔđĘƐɱŪİɱƘŪĊĽaŔĽƘŝɱ
is based on the universally binding value system. When bringing up 

a child, one should not wait until the child grows up to various val-

ƬĘƘɁɱHĘƘƘĘşɱaşđɱNaǄƐŪĊǔǊŠƘőĽɂɱaƘɱǄĘɱƐĘŝĘŝĉĘƐɂɱđĘƘĊƐĽĉĘđɱƍĸaƘĘƘɱŪİɱ
moral development from anomy through heteronomy to autonomy, 

and the allocation of animal, normative and absolute values to par-

ƤĽĊƬŔaƐɱƍĸaƘĘƘɁɱBƬƤɱƤĸĽƘɱǄaƘɂɱaĊĊŪƐđĽşıɱƤŪɱKŪƤŜŪǄƘőĽɂɱɢŪǃĘƐŔǊɱƘƬĉŪƐ-
đĽşaƤĘđɱƤŪɱƍĸĽŔŪƘŪƍĸǊɣɱɒǮǶǴǳaɂɱƍɁɱǵǳɓɁɱAƘɱĸĘɱaƐıƬĘđɂɱaŔŔɱƤĸƐĘĘɱƍaĽƐƘɱŪİɱ
norms must be made available from the very beginning, only in an 

aıĘɘaƍƍƐŪƍƐĽaƤĘɱŝaşşĘƐɁɱHƬŝaşĽƘŝɂɱaĊĊŪƐđĽşıɱƤŪɱĸĽŝɂɱĽƘɱƤĸĘɱĘƤĸĽĊaŔɱ
ǃaŔƬĘɱŪİɱŪƬƐɱǄĸŪŔĘɱĊĽǃĽŔĽǔaƤĽŪşɄɱĽƤɱĸaƘɱŝaşǊɱĊŪşƤaĊƤɱƍŪĽşƤƘɱǄĽƤĸɱCĸƐĽƘ-

tianity, the only difference being in private property. In turn, the model 

of a teacher-educator must submit to the rigors set by a responsible 

group of people who form the state “in the spirit of socialist ideology” 

and cannot “decide individually on the basis of their conscience what 

is true and what is false, what is right and what is wrong. Then the 

ƤĘaĊĸĘƐɱǄŪƬŔđɱĉĘĊŪŝĘɱaşɱaşaƐĊĸĽǔĽşıɱİaĊƤŪƐɱİŪƐɱƤĸĘɱǊŪƬƤĸɂɱşŪƤɱaşɱĘđƬ-

ĊaƤŪƐɣɱɒǮǶǴǳaɂɱƍɁɱǮǵǭɓɁɱIşɱaĊĊŪƐđaşĊĘɱǄĽƤĸɱƤĸĘɱƤĘaĊĸĘƐɥƘɱđĽƘƤĽşĊƤĽǃĘɱİĘa-

ture, i.e. devotion to the idea, they should be convinced that socialism,  
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for which they work, “is the source of the most perfect system of ethical 

values that modern mankind can create, and that making it a reality 

on a global, human scale will bring happiness […] it is their duty to be 

a socialist themselves and to educate young people entrusted to them 

ĽşɱƤĸĽƘɱƘƍĽƐĽƤɣɱɒǮǶǴǳaɂɱƍɁɱǮǵǰɓɁɱTĸĘɱĘđƬĊaƤŪƐɱĽƘɱaŔƘŪɱƤŪɱĉĘɱƐĘƘƍŪşƘĽĉŔĘɱİŪƐɱ
the pedagogical training of parents in order to overcome the contra-

diction between family and school, and to promote complementarity 

between the two environments. But still, the dominant role is played by 

ƤĸĘɱƘĊĸŪŪŔɂɱǄĸĽĊĸɱĽƘɱɢaşɱĽşƘƤĽƤƬƤĽŪşɱǞıĸƤĽşıɱƤŪɱƘƤƐĘşıƤĸĘşɣɱƤĸĘɱƘǊƘƤĘŝɱ
ŪİɱĘƤĸĽĊaŔɱǃaŔƬĘƘɱŪİɱƘŪĊĽaŔĽƘŝɱĽşɱƍĘŪƍŔĘɥƘɱĊŪşƘĊĽŪƬƘşĘƘƘɱɒǮǶǴǳaɂɱƍɁɱǮǶǳɓɁɱ

KŪƤŜŪǄƘőĽɥƘɱPĸĽŔŪƘŪƍĸĽĊaŔɱPĘđaıŪıǊɱĽşɱƤĸĘɱSĘƐǃĽĊĘɱŪİɱIđĘŪŔŪıǊ
RĘađĽşıɱKŪƤŜŪǄƘőĽɂɱŪşĘɱĊaşɱƘĘĘɂɱŪİɱĊŪƬƐƘĘɂɱƤĸaƤɱǄĸĽŔĘɱĉĘĽşıɱđĘĘƍŔǊɱ
rooted in philosophical thought, he is also dominated by his support for 

the ideology of the socialist state, which demands that pedagogy serve 

ƤŪɱƤĸĘɱƘǊƘƤĘŝɱaşđɱƍƐĘƍaƐĘɱĊĸĽŔđƐĘşɱİŪƐɱĉĘĽşıɱƘǊƘƤĘŝɱĉƬĽŔđĘƐƘɁɱUƍĉƐĽşı-

ing, understood as moulding the new man, becomes the primary goal. 

It will outweigh education, which will lose the status of an autonomous 

ıŪaŔɱaƘɱĽşɱHĘƘƘĘşɁɱTĸĘɱƤĘaĊĸĘƐɱĽƘɱƘƬƍƍŪƘĘđɱƤŪɱĉĘɱaşɱĽđĘŪŔŪıĽĊaŔɱıƬĽđĘɂɱ
ĸaƘɱĽşđŪĊƤƐĽşaƤĽŪşɱaƤɱĸĽƘɱđĽƘƍŪƘaŔɂɱaŔƤĸŪƬıĸɱKŪƤŜŪǄƘőĽɱǄĽŔŔɱĊŪşƘĽđĘƐɱ
it unnecessary in socialism. The revolution has already happened and 

ĽƤɱĽƘɱĘşŪƬıĸɱƤŪɱĉƬĽŔđɱŪşɱƤĸĘɱĊŔaĽŝƘɱŪİɱƤĸĘɱƘĊĽĘşƤĽǞĊɱǄŪƐŔđǃĽĘǄɁɱ
HŪǄĘǃĘƐɂɱKŪƤŜŪǄƘőĽɥƘɱƘĘaƐĊĸɱİŪƐɱaşɱaıƐĘĘŝĘşƤɱǄĽƤĸɱƤĸĘɱĽđĘŪŔŪıǊɱŪİɱ

the state did not succeed fully in making pedagogy a passive instrument 

or a servant to the system. It should be remembered that it was among 

ƤĸĘɱƍĘđaıŪıƬĘƘɱaƤɱƤĸĘɱUşĽǃĘƐƘĽƤǊɱŪİɱŁūđǕɂɱaİƤĘƐɱƤĸĘɱƍŪŔĽƤĽĊaŔɱĊĸaşıĘƘɱĽşɱ
ǮǶǵǶɂɱƤĸaƤɱƤĸĘɱĽşĽƤĽaƤĽǃĘɱƤŪɱĘƘƤaĉŔĽƘĸɱƤĸĘɱSŪĊĽĘƤǊɱŪİɱPĸĽŔŪƘŪƍĸĽĊaŔɱPĘđ-

aıŪıǊɱǄaƘɱĉŪƐşɂɱaŔƘŪɱǄĽƤĸɱKŪƤŜŪǄƘőĽɥƘɱaĊĸĽĘǃĘŝĘşƤƘɱĽşɱŝĽşđɁɱOşɱƤĸĘɱ
other hand, there is no doubt that such pedagogy served the state and 

ĽƤƘɱĽđĘŪŔŪıǊɁɱEaĊĸɱƤĘǉƤɱĉǊɱKŪƤŜŪǄƘőĽɱƍƐĘƘĘşƤƘɱMaƐǉĽƘŝɱaƘɱƤĸĘɱĊƬŔŝĽş-

ation of historical transformations where everything comes true, all 

ĊŪşƤƐađĽĊƤĽŪşƘɱaƐĘɱƐĘŝŪǃĘđɱaşđɱĊŪşǡĽĊƤƘɱaƐĘɱƐĘƘŪŔǃĘđɁɱRĘİĘƐƐĽşıɱđĽƐ-
ectly to the ideology of the socialist state which brings happiness to its 

ĊĽƤĽǔĘşƘɱĽƘɱaɱđĘĊŔaƐaƤĽŪşɱaşđɱǄĽŔŔĽşışĘƘƘɱŪİɱaşɱĽşƤĘŔŔĘĊƤƬaŔɱƤŪɱƘĘƐǃĘɱĽƤɱĽşɱ
ĸĽƘɱƘĊĽĘşƤĽǞĊɱǄŪƐőƍŔaĊĘɁɱKŪƤŜŪǄƘőĽɥƘɱƐĘŎĘĊƤĽŪşɱŪİɱĽşđŪĊƤƐĽşaƤĽŪşɱɚɱaɱőĘǊɱ
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instrument of totalitarian and communist power – may indicate his 

ĊŪşǡĽĊƤĘđɱaƤƤĘŝƍƤƘɱƤŪɱşĘıŪƤĽaƤĘɱaɱǄaǊɱĽşɱaɱđĽİǞĊƬŔƤɱƘĽƤƬaƤĽŪşɃɱĽşǃŪŔǃĽşıɱ
survival, conformism, or a search for compromise.

MŪƐĘŪǃĘƐɂɱǄĸĘşɱaşaŔǊǔĽşıɱKŪƤŜŪǄƘőĽɥƘɱaĊĸĽĘǃĘŝĘşƤƘɂɱĽƤɱƘƤaşđƘɱ
out that only one text does not take up his usual theme of upbring-

ing. It is a text about schools in England after World War II, published 

ĽşɱǮǶǳǭɁɱAşđɱaŔƤĸŪƬıĸɱĽƤɱĽƘɱĉaƘĘđɱŪşɱƤĘǉƤƘɱŪşɱĘđƬĊaƤĽŪşɂɱƤĸĘɱaƬƤĸŪƐɱ
aƍƤŔǊɱƐĘĊŪışĽǔĘƘɱƤĸaƤɱƤĸĘƘĘɱƐĘİĘƐɱƤŪɱĽşƘƤƐƬĊƤĽŪşɎƤĘaĊĸĽşıɱaşđɱşŪƤɱƤŪɱ
ƬƍĉƐĽşıĽşıɱǊŪƬşıɱEşıŔĽƘĸɱƍĘŪƍŔĘɁɱAşđɱĽƤƘɱǞşaŔɱŝĘƘƘaıĘɂɱĉaƘĘđɱŪşɱ
Spencer’s phrase (“The old must continue so long as the new is not 

ready, this perpetual compromise is an indispensable accompaniment 

ŪİɱaɱşŪƐŝaŔɱđĘǃĘŔŪƍŝĘşƤɣɓɂɱĽƘɱaɱĊŪşǞƐŝaƤĽŪşɱaşđɱaƍƍƐŪǃaŔɱŪİɱƤĸĘɱEşı-

lish education system, which is developing through evolution, allow-

ing “dead branches to exist in education but taking care of the young 

ƘĸŪŪƤƘɱaƘɱǄĘŔŔɣɱɒKŪƤŜŪǄƘőĽɂɱǮǶǳǭɂɱƍɁɱǮǳǯɓɁɱIşɱĸĽƘɱŪƤĸĘƐɱǄŪƐőƘɱɒĘɁıɁɱProb-

lemy wychowania w rodzinie, ǮǶǳǳɂɱFĽŔŪǔŪǝaɰǄaƐƤŪƙĊĽɰaɰǔađaşĽaɰƍĘđaıŪıĽőĽ, 
ǮǶǳǵɂɰOɰƍĘđaıŪıĽĊǔşǊŝɰőƘǔƤaŜĊĘşĽƬɰƐŪđǔĽĊūǄ, ǮǶǳǵɂ Rzecz o wychowaniu 

patriotycznym, ǮǶǴǱɂ Aksjologiczne podstawy teorii wychowania moralnego, 

ǮǶǴǳɓɱKŪƤŜŪǄƘőĽɥƘɱaƤƤĘşƤĽŪşɱĽƘɱİŪĊƬƘĘđɱŪşɱƬƍĉƐĽşıĽşıɁɱHŪǄĘǃĘƐɂɱĽƤɱǄŪƬŔđɱ
ĉĘɱđĽİǞĊƬŔƤɱƤŪɱǞşđɱĽşɱƤĸĘŝɱĸĽƘɱŪǄşɂɱƍĸĽŔŪƘŪƍĸĽĊaŔŔǊɱǄĘŔŔɘĘƘƤaĉŔĽƘĸĘđɱ
đĘǞşĽƤĽŪşɱŪİɱƬƍĉƐĽşıĽşıɁɱTĸĽƘɱĽƘɱĉĘĊaƬƘĘɱĸĘɱaƘƘƬŝĘƘɱaɱƘĽşıŔĘɂɱƍƐŪĉ-

lem-free interpretation of upbringing, as a way of moulding the person-

ality of pupils according to the model and goals adopted in the social-

ist society, which was in force in the communist pedagogy for many 

ǊĘaƐƘɱɒĘɁıɁɱKŪƤŜŪǄƘőĽɂɱǮǶǴǳaɂɱƍɁɱǴǰɓɁɱUƍĉƐĽşıĽşıɱĸaƘɱĉĘĘşɱđĘǞşĘđɱĽşɱƤĸĘɱ
PĘđaıŪıĽĊaŔɱDĽĊƤĽŪşaƐǊɱĉǊɱWĽşĊĘşƤǊɱOőŪŠɱaƘɱaɱđĘŔĽĉĘƐaƤĘŔǊɱŪƐıaşĽǔĘđɱ
ĸƬŝaşɱaĊƤĽǃĽƤǊɱaĽŝĘđɱaƤɱɢĽşđƬĊĽşıɱƘƍĘĊĽǞĘđɱĊĸaşıĘƘɱĽşɱĸƬŝaşɱƍĘƐ-
ƘŪşaŔĽƤǊɣɱɒǮǶǴǲɂɱƍɁɱǰǰǰɄɱǮǶǶǯɂɱƍɁɱǯǰǰɓɁɱIşɱKŪƤŜŪǄƘőĽɥƘɱĊaƘĘɂɱǄĘɱǞşđɱaɱŎƬƘ-

ƤĽǞĊaƤĽŪşɱİŪƐɱƘƬĊĸɱaşɱƬşđĘƐƘƤaşđĽşıɱŪİɱƬƍĉƐĽşıĽşıɂɱŪƍƤĽŝaŔŔǊɱĽŝƍŔĘ-

ŝĘşƤĘđɱĽşɱƤĸĘɱɢƘƍĽƐĽƤɱŪİɱƤĸĘɱƘŪĊĽaŔĽƘƤɱĽđĘŪŔŪıǊɣɱɒǮǶǴǳaɂɱƍɁɱǮǵǭɓɂɱĉŪƤĸɱĽşɱ
ƤĸĘɱİaŝĽŔǊɱaşđɱaƤɱƘĊĸŪŪŔɁɱTĸĽƘɱǄaƘɂɱİŪƐɱKŪƤŜŪǄƘőĽɂɱaşɱƬƍĉƐĽşıĽşıɱŔĘađ-

ing to collective freedom and introduction to self-discipline, cleared of 

the contradictions in which freedom was entangled in the bourgeois 

ƍĘđaıŪıǊɱɒǮǶǳǵɂɱƍƍɁɱǮǲǳɚǮǵǳɓɁ
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Conclusion

TĸĽƘɱƐĘǃĽĘǄɱŪİɱKŪƤŜŪǄƘőĽɥƘɱaƍƍƐŪaĊĸɱĽŔŔƬƘƤƐaƤĘƘɱƤĸaƤɱǄĸĽŔĘɱĸĘɱƘŪƬıĸƤɱ
to claim the standing of philosophy, his writings served the political 

reason of the communist authorities. This emphasis prevailed through 

ƤĸĘɱǄĸŪŔĘɱŪİǞĊĽaŔɱƍĘđaıŪıǊɱĽşɱƤĸĘɱPŪŔĽƘĸɱPĘŪƍŔĘɥƘɱRĘƍƬĉŔĽĊɁɱFŪƐƤƬ-

nately, the circle of power was not so strong as to rule out other ped-

aıŪıĽĊaŔɱƍŪƘĽƤĽŪşƘɱƤĸaƤɱđĽđɱşŪƤɱĊŪşİŪƐŝɱƤŪɱMaƐǉĽƘƤɱĽđĘŪŔŪıǊɱɒFƐĽĘđƐĽĊĸɱ
ʯɱBƐǔĘǔĽŠƘőĽɂɱǮǶǳǲɓɁɱAƘɱTĽƘĊĸşĘƐɱǄƐŪƤĘɂɱƤĸĘƐĘɱǄaƘɱaŔƘŪɱaşɱĽşƤĘŔŔĘĊƤƬaŔɱ
ŪƍƍŪƘĽƤĽŪşɱƤĸaƤɱaƍƍŔĽĘđɱŪşĘɱŪİɱƤǄŪɱaƤƤĽƤƬđĘƘɃɱĽƤɱĘĽƤĸĘƐɱşƬƐƤƬƐĘđɱƍƬƐĘɱ
ƘĊĽĘşƤĽǞĊɱŪĉŎĘĊƤĽǃĽƤǊɂɱŪƐɱŪƍĘşŔǊɱĊƐĽƤĽĊĽƘĘđɱƤĸĘɱǃĘƐǊɱİŪƬşđaƤĽŪşƘɂɱĘǉƍŪƘ-

ing the lies of the system and its crimes. But this is another story that 

ĊaşɱŪşŔǊɱĉĘɱĉƐĽĘǡǊɱĽşđĽĊaƤĘđɱĸĘƐĘɁ
PaƐađŪǉĽĊaŔŔǊɂɱaŔŔɱƤĸĘɱĘǉƤĘşƘĽǃĘɱőşŪǄŔĘđıĘɱaĉŪƬƤɱƬƍĉƐĽşıĽşıɱĊŪŔ-

ŔĘĊƤĘđɱĉǊɱƍĘđaıŪıĽĊaŔɱƐĘƘĘaƐĊĸɂɱĽşĊŔƬđĽşıɱKŪƤŜŪǄƘőĽɥƘɱƍĸĽŔŪƘŪƍĸĽĊaŔɱ
pedagogy, may prove to be a fund of promising sources for tackling 

a new generation of threats to education in the policy reforms of neo-

ŔĽĉĘƐaŔɱıŪǃĘƐşŝĘşƤƘɱĽşƤĘƐşaƤĽŪşaŔŔǊɱɒWƐŪŠƘőaɂɱǯǭǭǵɂɱǯǭǮǶaɓɁɱAƘɱaɱƐĘƘ-

ƬŔƤɂɱĘǃĘşɱƐĘĊŪışĽƘĘđɱƍĸĽŔŪƘŪƍĸĘƐƘɂɱƘƬĊĸɱaƘɱAŔaƘđaĽƐɱMaĊIşƤǊƐĘɂɱŝaőĘɱ
ŎƬđıĘŝĘşƤƘɱaĉŪƬƤɱĘđƬĊaƤĽŪşɱĽşɱƤĸĘɱƘĘşƘĘɱŪİɱƤĘaĊĸĽşıɱaƘɱaɱƘĘƤɱŪİɱƘőĽŔŔƘɱ
and not as a social practice with its own internal goods that develop its 

ƍaƐƤĽĊĽƍaşƤƘɱɒMaĊIşƤǊƐĘɱʯɱDƬşşĘɂɱǯǭǭǱɓɁɱIşƘƤƐƬŝĘşƤaŔĽǔaƤĽŪşɱŪİɱĘđƬĊa-

tion is a new version of subordinating it to the state and its goals (in this 

ĊaƘĘɱĘĊŪşŪŝĽĊɱĉƬƤɱaŔƘŪɱĽđĘŪŔŪıĽĊaŔɂɱĘɁıɁɱƐĘŔĽıĽŪƬƘɂɱşaƤĽŪşaŔɱaşđɱŪƤĸĘƐɓɁɱ
TŪđaǊɥƘɱƤĘşđĘşĊĽĘƘɱĽşɱƍŪŔĽƤĽĊƘɂɱşŪƤɱŪşŔǊɱĽşɱPŪŔaşđɃɱƤĸĘɱƤƬƐşɱƤŪǄaƐđƘɱ
şaƤĽŪşaŔĽƘŝɂɱĊƐĽƤĽĊĽƘŝɱŪİɱŔĽĉĘƐaŔɱđĘŝŪĊƐaĊǊɱɒZĽĘŔŪşőaɂɱǯǭǮǵɓɱĽşĊƐĘaƘĽşıɱ
authoritarianism, intolerance and xenophobic social moods, allow us 

ƤŪɱƘĘĘɱƘŪŝĘɱŪŝĽşŪƬƘɱƘĽŝĽŔaƐĽƤĽĘƘɱƤŪɱƤĸĘɱĽđĘŪŔŪıĽĘƘɱŪİɱƤĸĘɱǯǭƤĸɱĊĘşƤƬƐǊɁɱ
In this regard the ideology-infused origins of totalitarianism demon-

ƘƤƐaƤĘđɱĉǊɱAƐĘşđƤɱƍƐŪǃĽđĘɱaɱƘaŔƬƤaƐǊɱǄaƐşĽşıɁ
Tischner’s concept of homo sovieticus is useful when we think about 

the risk of a recurrence of similar opportunistic adaptation strategies 

in our society. So it is also a warning, especially for pedagogy (partic-

ƬŔaƐŔǊɱǄĸĘşɱĽƤɱǄĘaőĘşƘɱĽƤƘɱƐĘŔaƤĽŪşƘĸĽƍɱǄĽƤĸɱƍĸĽŔŪƘŪƍĸǊɓɁɱAƤɱƤĸĘɱƘaŝĘɱ
time, it shows well the very attitudes that many of our compatriots 

had and that helped the authorities to rule according to the prevailing 
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ĽđĘŪŔŪıǊɁɱTŪƤaŔĽƤaƐĽaşĽƘŝɱĽşɱAƐĘşđƤɥƘɱǃĽĘǄɱƍŔaǊƘɱaɱƘĽŝĽŔaƐɱƐŪŔĘɱĉƬƤɱĊaşɱ
be a warning not only for post-communist countries.

AşƘǄĘƐĽşıɱƤĸĘɱƏƬĘƘƤĽŪşɱŪİɱĸŪǄɱƤŪɱƍƐĘǃĘşƤɱƤĸĘɱƐĘĊƬƐƐĘşĊĘɱŪİɱƤŪƤaŔ-
itarianism, with the participation of pedagogy, my proposals are fol-

ŔŪǄĽşıɃɱŪşĘɱƐĘŔaƤĘƘɱƤŪɱƍŪŔĽƤĽĊƘɱaşđɱƤĸĘɱƘƤaƤĘɂɱŪƐɱƤĸĘɱƘƬƐƐŪƬşđĽşıƘɱŪİɱ
ƍĘđaıŪıǊɂɱƤĸĘɱŪƤĸĘƐɱɚɱƤŪɱƍĘđaıŪıǊɱĽƤƘĘŔİɁɱFĽƐƘƤŔǊɂɱĽƤɱĽƘɱǄŪƐƤĸɱƐĘĉƬĽŔđĽşıɱ
trust in liberal democracy as a system that fosters the development 

aşđɱaƬƤŪşŪŝǊɱŪİɱĽşđĽǃĽđƬaŔƘɱǄĽƤĸĽşɱĊĽǃĽŔɱƘŪĊĽĘƤǊɁɱAɱƍŪŔĽƤĽĊaŔɱƍĸĽŔŪ-

sophy that is in thrall to the excesses of neoliberalism and national-

ism is far from conducive to this undertaking. Secondly, in pedagogy 

ĽƤƘĘŔİɂɱĽƤɱĽƘɱǄŪƐƤĸɱƍƬƐƘƬĽşıɱĽşɘđĘƍƤĸɱƍĸĽŔŪƘŪƍĸĽĊaŔɱƐĘǡĘĊƤĽŪşɱŪşɱĘđƬĊa-

ƤĽŪşɱɒĽşĊŔƬđĽşıɱƬƍĉƐĽşıĽşıɓɱĽşɱƍaƐaŔŔĘŔɱǄĽƤĸɱĘŝƍĽƐĽĊaŔɱƐĘƘĘaƐĊĸɱŪşɱƤĸĘɱ
quality of learning. The latter cannot replace the former and is likely 

to be diminished without it.
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