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1. The lssue of recycling vocabulary ig8 a very valid one with
respect to Project English I.

2. The section of the paper on theory is clear, well-organized,
and thoughtful.

3. The Royal Family reading 1s innovative insofar as it gets
students up and moving around to do a matchlng exercise,

4, The appendix has ready to use materlals for teachers
created/assembled by the author.

5. Many variations are mentloned, as well as ways to make
activities more or less demandlng for different level students.
The author amply demongtrates that he 1ls learning from his
teaching.

6. Problems encountered while teaching are mentioned and
addressed, with suggestions given.

7. The 'Are you afraid of (subject)?' actlvity gives the students
language practice while addressing thelr feellngs about school,
which is useful affectlive information for the teacher,

8. The appendix has an extremely useful table for teachers and
trainers who will read this paper. It summarizes concisely each
vocabulary activity and where exactly it can fit 1n Project

Epnglish 1.

Al

Points for discussion:

1. The games and activities could be listed In the outline.

2. The table summarizing where activities fit the book 1s
extremely useful, but the place each activity fits the book could
also be included in the introductory information for each

Zma nalh b o T

3. More car pictures in the appendix would be useful so teachers
using the activity don't have to search for such pictures.

AN EXCELLENT PASS 20 June 1994
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Abstract

Most texthooks coming from the English speaking

authors 1nvolve a teaching strateagy for the teachers.
Nevertheless, mere observance of the strategy recommended
by the author cannot save the teacher from problems.

One of the problems occuring in using Project English

by Tom Hutchinson is recyeling vocabulary.

According to my experience the teacher using Proje
English as the main source needs some more activities

ar games bo enable an effective and regular reiteration
For the students. The teacher can add some more
activities from the research books or produce his or her
own activities and games. The addition of the activities
in the teaching plan and in single lessons should follow

certain rules.
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L. Focus of the paper

Recyeling 1s one of the most dmportant factors dinvolving
Nnew vocabulary retention. Teachers usually concentrate on
establishing the certain lexis in the learner’s memory and dts
avtomatic usaae within various semantic networks.

The lexis can enter the  long term memory  only by well
premeditated and consistent recycling. Many textbooks guide the
teachers to  practice and revise the vocabulary within several
lessons. As we think 1 the  category of time, the period under
discussion i1s about one or two weeks /Zit 1s usual to teach
2 - 3 English lessons a week in our schools/. After the period,
the lexis 1s put dnto  the student’s memory. In the followlng
months the vocabulary should return dn extended intervals dinto
the learning PrOcess ., Thils s Wwhat we call  pecyvelanc.
Svstematilical reiteration 1in that phase of learning depends
mostly on the idnventdon and organdisational abillity of the
teacher .

I have used Project English by Tom Hutchinson from the

very beginning of my teaching English. Three vears ago I had no
experience in  teaching foreign lanauages. I  assumed that mere
obhservance of the teaching plan, and the teaching strateagy
recomnended by Lhe author 1n  the teacher's book was the aonly
condition to be successful. A Few months later I Found that the
results idn the fleld of vocabulary retention and its recalling
were not very good, contrary  to my expectation. There were two
kinds of imperfections in the area of learning vocabulary:

10 There was  Little occasion  for recycling vocabulary
after 1ts retention 1in the memory. Every part of the textbook
takes aim at a certain  btople and the vocabulary connected wilh
it. For example, Lhe names  of the school sub jects appear 1n

Project 2, part 6 /My school/ for the first time.The students
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learn  Lhe vocabulary within several Jlessons but the same
vocahulary does nob appear agaln 111 the end of the textbook.

2. The new vocabulary in Project  English, as in other

texthooks, 1s  tauaght in semantic  flelds. It means that there

are groups of words that are semantically similar.
English  the agrouping 1 given by toplc.  Althouah my  pupils
learnt to use some words  and phrases within a certaln semantic
Field guite well, somebtlimes they were not able to recall them
from Lheir  memory  and  use them  wilthin  another group @ o
words.In Project 6 e.9. they acouired the phrase "to be afraid

(i ) e Later 1 Found that 3in thelr Memor -y those words are

commected only with the names of animals and they had
difficulties 1in using them with other parts — people, school

sub jects ebo.

These problems  were caused by my  lack of experience in
using the textbook and probably by the rather hiabh number of
students Zabout 20 or even more in - several groups/.The hiagh
number of students did ot allow me to devote sufficient
attention to the individual students. The fact made me think

about changes. 1T concluded that the teacher using Project

English as the main source  needed to create some complementary

activities and games for recycling vocabulary to reach better
Festults ITn @ Ehilis paper 1 shall deal only with activities and

games that seemed to be successful in the process of learning.

[T. Memory and its capacity
B les usseful Lo make onesel f acquainted with sOome
regularities  dnvolving the process of  learning  before the
Leacher bealns to think about the additional activities. Memorvy
b one ol Lhe most dmpartant conditions that  1s necessary

f o

successtul learning.  Galrns and Redman /19917  speak about two
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Lvpes of memory - shorb-term memory and lLong-term memory . They
characterize the long-term memory as the abillity of the human
brain to recall the pieces of information stored din the memory
weeks, months or even vears ago. They suppose that bthe capacity
af the long-term memory 15 0 almost unlimlited /ZGairns and Redman
1991 7.

T think that 1t 18 better to speak about the ability of
retention because every word, plece of knowledge, experience or
event leaves a cerlaln trace in the human brain. It is known
that very old people can remember many Interesting detalls from
their childhood. Despite the fact that some of them are
considered to be completely unuseful for 1living, these pleces
of information are sleeping in  the deepest lavers of thelr
subconsclous walting Ffor- the impulse that makes them wake up.
From this point of view, dividing this abillity dinto long-term
and short-term seems to be drrelevant.

That 1 why I find 1t umnecessary  to speak about the
capacity of retention. The ability of the human brain to store
the information seems to be practically unlimited and people
willl never be able to disclose the capacity aof theilr brains on
Ehe: whole. L think that 1t 4is more useful to speak about the
potentiality of recalling the information stored 1in the human

brain and about the conditions influencing recall.

ITI. Conditions inFluencing the recall of the information

Ihouahy  the capacity 1s enormous, there are some limits
influencing the ability to recall the stored information. One
of them is called foraetting.

Why oo people forael? [her e L more Lhan one reason. First
o all, forgetting Les causecd by 1ittle usage of the 1tems

stored in  the memory. The traces in the brain arow more and



Recyeling vocabulary vy

more weak., they are being  covered with other traces, and after
a period of  btime, the ioformation can hardly be recalled. | kE
means that the old traces have to be renewed from time to time.

The factor of time 1s  very important when we Lhink about
foragetting.

Amaovrt of retention in per cent
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From the Ebbinghaus’ diagram of Faorgetting, we can see that
Lhe lLargest amount Zabout 40 per cent/ of the material is
forgotten within 24 hours after the dinput. Then the rapidity
slows down. The teacher should take this into account and adapt
the teaching process to that fact. As the teacher respects the
teaching strategy gluen hy Tom Hutchinson in  the teacher'’s
bhook, syvstemabtical revision of new items 1s guaranteed in the
course of 1 2 weeks. 1t  depends on the rate of progress. Tf
Lhe teacher follows the schedule recommended 1in the teacher' s
hook then the perdod of intensive revision 1s about 1 week but
iLf he or she slows  down, which  1s usual In our schools, 1t
could take about 2 weeks. Lncluding homewor k, [ think this
freguency ol revision Ll sufficient in the Llnitial phase of

acoulsltion. N1 Ler Lhe  Lime, Lhe set of vocabulary should
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return in extended intervals.

Gairns and Redman /Z1991/, gquote Peter  Russell, who
recomnends two  following revisions - one  month later and six
months later /ZGatrns and Redman 1991:94/. In practical teaching
it 1s difFficult to observe this schedule. It ls dmportant to
add Lhe vocabulary set that 1s belng revised to a fitted topic.
For that reason those terms may be considered only approximate.

Even 1if the author of the textbook takes account of these
intervals, he cannot  contorm Lo all Lhose  requiremenbs.
I suppose that an ideal texthook to solve all the problems does
not exist and perhaps it never will. This 1s an  area for the

individual teacher's invention.

V. Conditions influencing the retention

The amount of the inFormation kept in the memory depends on
Lhe events preceding and following the process of learnina. The
preceding events deal with motivation and they can involve the
student's abllity to receilve the new imnfFormation both in
positive and in negative ways. While an argument with the
teacher before a lesson usually has a bad influence, the
comfortable and friendly atmosphere before and during the
lesson ds desirable. The evidence for this could be the fact
that pleasant experience and the information connmected with it
can  be remembered quite well many vears after. On the other
hand, people do nol Like to think aboult unpleasant experience
and that is the reason why they tend to foraet it.

Learning activities can also  be influenced by inter ference

[ e Eheor v of interference presumes Lhat forgetbting 1is
A consecuence of  overlappilng Lhe  older experience with
informabion  from the new one, Fhe:  sLronger the Tollowinag

experdence 1, Lhe more inconvenient 1t 1s for recalling the
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older intormation.

"How leng  this  interference persists 1s  dif o It e s A o o Lo
determine but  ‘the effects are likely to be most acute  dn the
hours dmmediately  preceding or following periods of learnineg”
/Gatrns and Redman 1991:90/. From this theory results a problem
for the teacher. A new  amount of vocabulary coming immediately
after Lhe process of learning  can interfere with the words pu E
into Lhe memory before and At can destroy the previous
teacher’' s work. Many people use bthils  knowledae and they learn
bhefore sleeping to  avold  the dnvolvement  of the following
experience. In conditions of  school teaching it ds dwmpossible,
of course.

Nevertheless, the  teacher has to take the possibility of
interference into aceount and prepare such exerclses,

activities and oames for the students that will prevent it.

I suppase  that the possiblility of interference
English 14s limited by the selection of vocabulary and the
topilcs 1n the separate projects, and the teacher can avold it
by obseruving Lhe teaching strategy recommended by the author of
the textbhook. The mistake that most teacher-begimers can make
its adding activities and games dnvolving a large amount of new
vocabulary not presented in the texthook. If the teacher wants
to enrich the teachiling using his  or her own dnvention, he or
she shoulad start From the vocabulary used in the texthook .

Very dmportant for good retentbion 1s learning the new words
not as  single dtems but 4 connection with the others. Itals
necessary for the creation of the structures because our speech
s reallsed mostly 1in structures, not 4dn  single words. This
enables teaching in semantic flelds or networks. Tt means that
Lhe words are Lauaghl An aroups in which  the 1tems are relalod

N some way. fhe groups can be based  on the topile, similar ity
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af mearning eboe.

For the vounger puplls T think arouping by the toplc is the
most suitable. Their world is closely  connected with concrete
situations and thelr ability to think in abstract categories 1s
st111l not well-developed after all.

Besildes that, arouping the words by  the Lopilc corresponds
with the theory of cue-dependent  forgetting ". .. .which asserts
that information does 1in fact persist in the memory, but we may
be unable to recall 1t" /ZGailrns and Redman 1991 :89/7. The recall
of a word 1s made easler by the existence of helping cues. For
examp | e, the students are unable to recall a sinale word
break fast -- but if they are glven a toplc —-— meals —— theilr
ability to recall increases quickly. They are more capable of
t =calling the whole flle from their memory rather than a single
word. The word - meals —- takes the Ffunction of a cue in this
Ccase .

Nevertheless, David Nunan ob jects that " The principle ofF
avolding 1tems that are semanbically related in some ways runs
counter to the notion of using semantic networks or Filields in
teaching vocabulary” ZNunan 1991 :130/. 1T think 1t may happen by
teaching words similar 1in  meaning  or similar 1in  their
structure. For instance, students may have difficulties with
words  ldke bedroom, bathroom, J1iving room, dinina room. The
aimilarity of these  words can  produce a possibildity of
replacement., whilch L uhdesirable, of course. According Lo my
experlience the students tend to replace Lhe words - bhedroom
and - balthroom- especially. Probably it dis caused by similar
spelling. If the words are related by the topilec., this case is
very rare  aid Ehe teacher carn foreses Lt and avoild Lt by the
reduction of the new input items.

[ suppose Lhat the Timit of  the input in a single teaching
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unlt cannot be determined as a standard. It differs from one
group of students to another and  depends on the abillity of the
students and thelr Jlevel. T mean that the limits of the
beglnners are  lower than those of the advanced students that
have already had some experience  with learrmcbng Languaces . 1

Project "English 1. for exxampr ] e, the dnput  of  new  words

increases from 7--10 at the beainning to 15-20 in the end of the

textboonk. T assume these limits are sullable Ffor most pupils.

V. Rules for additional activities

The condlitions influencing the retention and the recall of
the idtems suggest Lhat the: Leacher  preparing  games  and
activitiles for recycling vocabulary should respect several
rules:

1.The way of revision shoulcd be dInteresting and pleasant
for the puplls. Although they  know Bhe words, they must have
the feeling of learning  something new. It wmeans that the
activity should be different from the one used by the original
input.. The words should occur in commection with new structures
anc  vocabulary., which 1s desirable for the creation of new
constructions between various semantic flelds. Tt should help
the learners to increase their abllity of using the language.

Z2.1he set af  wWords For recycling should appear in  the
Leaching process repeatecly, aboub one  monbth and  six monbhes
after ils ordginal 1nput.

. The set that L revised should fit with  the words that
are on Lhe proagramme: of  Lhe lesson. Never thelooses, Lt must be
difFerent enoush to avold interference.

4.The activities and games should be carmmected  with
concrete ife  and situabions. TL ds dmportant especial A - P

yvouneer pupdlls and beaginners.
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Bl The number of unknown words dn games and activities must
not excead the Limlts sl tak le for the puprl e, The
misunderstanding would  destroy the effect of  the activity and

the result would be disappointing both for teacher and pupils.

VI. Examples of the games and activitles

CAR GAME

L anguace aspelling the numbers and the alphabet
Skillls listening and speakina

Conbtrol - free / guilded

l.evel - bhegdnner s

Iime: Bominubes

Materials- a set of plctures of various cars with mumber plates
Preparation: You need a set of plctures of cars., one for each
student /See Appendix, p.29/. Join the pilictures into palrs and
assian the same number plate to each palr Ze.qg. JKC - 28 - 36/7.
Procedure: Glve one picture to each studcent. The students walk
round the classroom asking questions about the number plates of
their schoolmates. They’l1ll sit together at the desk as soon as
they find the same number. The Flirst pailr is the winner.

Variations : The students are oiven the cars wilith sowe
simlilaritlies in  theilr npumber plates. They have to form groups
accorcing to them e.9. the third letter of the number plate

must be the same, the first number must be the same el

I used this game 1n Project English I, Project 2 /My
Penfriend/ for the Flrst time. At the beglinning of the lesson
[ odivid e the class into Lwo Leams and  we plaved the game
sugaested by the author in Exercise 3. T chose one pupil from
Team 1. The pupll chose a word and said:’'What have T 9ot in my
bacy beaglnmdng wilth ... T The members of Team 2 had

Lo discoue

Lthe word by  suggesting possible  answers. Whes fTeam 2 was
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successtul, the teams changed thelr poasitlon.

After Lhe game the pupills  worked 1n palrs. They copied and
completed the table from Exercilise 4. Then the students were
given the pictures of cars and we plaved the car game for about
five minutes. Tn the course of the agame the students formed
palrs at random and bhey continued with palr work 1in Exercise
e

Younger puplls especlally like to play the game. It offers
a good possibility to revise the spelling of the whole alphabet
and the numbers from 1 to 99 very quilckly. The other advantage
of the game 1s a good chance bto form palrs or groups of varilous
numhers abt random whenever bthe teacher needs to do it for other

activities in the lessons.

THE GOOD oD DAYS
I anguaage revision of vocabulary ltems, negative and positive

form of past simple btense

Skills - Writing, speaking
Control ~ ou il dedl

Leve] beginners / intermediate
I tme 15200 minutes

Materials— set of plctures, a plece of paper for each student
Preparation: The teacher needs Lo collect several sets of
plctures e.ag.means of transport Zcar, bleyele, tram, balloon,
plane, horse/, clothes /Jeans, trousers, dress, tilghts, vest,
trainers, shorts, bra/, musical Instruments /plano,  quitar,
electric gultar, saxophone, kevboarad/, sports  /foothall,
Wl Do £ e, volleyball, howckey/, varilious objects /TV set,
radio, taperecorder, typewrilter. pen/.

Procedure: Divide the class into  groups of 3.4 Puplls. Put the

ploctures on the Ltables. Gluve each aroup a  shest of paper with
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the instrucktlions and aquestlions: Find  at least two ob jects that
peaple didn’t use 1010, B0 years ago.  What  people didn’t
Zcouldn’ t/ do 50-100 vears aqgo? What did Zcould/ people do 50
vears ago but didn’t Zcouldn’ t/ do 100 yvears ago? ' Pupills walk
round SEhe tabhles. They 1ook at the pilotures angd take down
notes. After few minutes they sit down  and formulate theldr
statements. They discuss thelr statements in agroups anc  Lhen
write them in a form.

S hmilaced this  activiky 1n . PeolectiEngld st SN Prn e DR

ZThe Good Old Davs7?/. AL Lhe bedglinning of the lesson the puplls
revised the grammar, they completed the sentences in ExXercise
2. Then the students gave thelr answers to Exercise 3. They had
to prepare them as a homework.

Afterwards the lesson continued with "The good old davs”
activity. Students gave various answers e.d. 'People didn’t use
planes 100 vears ago. They didn’t wash cars 100 vears ago. They
could Listen to the radio 50 years ago but they couldn’t listen
Lty the radio 100 vears agn.’ At the end the leaders of the
Leams put thelr statements in the form on the blackboard and we
ciscussed them.

The activity combines the input vaocabulary from Lhe
previous lessons with new grammar: . I can say that Lhe mosh
sultable from the materilials were means of transport, clobthes
and ob jects like taperecorder, TV set and radio. The students
were able to answer the questions quite well. Little problems
seemed Lo appear  when  they  spoke and wrote about people’ s
activities. They were  probably caused by 1ittle  familiarity
especlially with the idlrregular verhs, The Leacher coulad use
cards wilith words Instead of plctures to make the activity
easler .

Aok her problem of this activity ls 1ts duration. It 1w
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possible to shorten 1t by using fewer plctures. If the students
have fewer pilctures  the work would be easier  bub T think that
thelr answers would be less interssting, tao. From this point
of Ulew the best solution 1s  to give them more pilctures and to

limit the time of observing.

THE ROYAL. FAMILY

| anaguaae vaocabulary of the famlly relationship

Skl ls -~ reaaclling

Control — free to gulced

| eve ] post-beaginners /7 lower intermediate

[ime 15-20 minutes

Materials~ photographs of the members of the British royval

family, the schema of a family tree /It i1s practical
to place the materdlals 1n  an envelope, one for each
group ./
Preparation: You need the photos of the members of the British
roval family. You can cut them out from various magazines and
make as many coples as necessary. Fuverv group of students must
have the same  set /See Appendclx, pp. 30-31 /. Write short

descriptions of Lthe persons on the separate strips of paper and

short descriliptlons of thedr relatlionship. Make a schema of
a family tree,.
Procedures Stick the strips of paper with the descriptions on
Lhe walls of the classroom. Divide the class into aroups of
3-4. Give the students the materials. The task s to Tl the
names 1n the schema and make a familly Lree Ffrom Lhe photeos .,
Students walk  round the walls and  read the descriptions. They
can cooperate in the groups. The filrst one is the winner.

I placed this  agame i1 Project English II. [sasue 6

Zhnapshobs/. Before the  lesson 1 stuck the strips  of paper  on
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Lhe: walls. ITn the previous lesson  we spoke about London and we
played the cassette /Item 1/. I briefly revised the previous
lesson and we played the cassette again. The students gave
ANSWEr S Lo Language Corner’ . Thern T showed them several
plctures of London and they had to guess what bulldings were dn
the pictures. The last one was Buckingham Palace. Then we
started to speak about the CQueen and her family. I divided the
class dnto garoups  of  Four and aave them the materials in
enve: Lopes I explalned Lhe btask and the students started bto
walk round the walls.

I gave Lhem Lhese clues on the strilps:
o The ueen 15 the oldest woman 1in the plctures. She is
wearing a hat. She 4ds smilding  dn a very friendly manner. o
name is Elizabeth 11,
£1e Prince Phillip lss wearing a dark iacket, white shirt and
a tie with stripes.
4. The yvoung lady going down the stalrs is Princess Diana.
4. Prince Charles ls the gentleman wearing dark sult. He is
putting his left hand in the pocket of his jacket.
i The two boys wearing  school uniforms and caps are Prince
Harry and Prince William.
k. The only man plaving a sport 1in the pilcoctures 1s  Prince
Edward. You can see a bow in his hands.
7. The lady in a dark dress ls Princess Annme. She doesn’ t seem
to be very happy 1n the plcture.
B, Prince Harry and Prince William are Charles and Diana’s
S0 .
9. Prince Phillip 15 the DQueen's hushand.
10. Prince Charles and Prince Edward are the Queen’s sons.
11.. Princess Amne ls Prince William’ s aunt.

Ihe astudents puat Che names 4 the schema and made a family
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tree  from the plctures. At the end I briefly checked thelr
wor k. [ asked a Feuw guiestilions g.c. Whe ds RPelnce Harev: s
uncle? Who is Prince Willdiam’ s agrancmobher?’ ete.

Thilis activity is very interesting for the pupils. It 1s
connected with real life. Pupils know something about the Gueen
but they usually do not know  much about the royal tamily and
Lhis agame  can give them more  dAnformation. The most surprising
fact for them 1s that the British call the Oueen’s husband
Prince instead of King.

Besides the relationship vocabulary we can revise the
clobthes and other items. A fFfew unknown words Ze.a. sult, hat,
cap, bow/ can be explalned after the activity or the students
can guess  thelr meaning  from  the context, wWwhilch 1s usual
according to my experience.

Although the preparation of this  game s more demandina,
the teacher can use 1t several times in variations. It can

replace Exercise 3 4n Prolject . English  TT, Issue 1 /Alex

Haley's Family/, which seems to be difficult for less talented
students. Un the other hand, the teacher can errich 1t and add
another relationship vocabulary Ze.q. in--laws/ for glfted and
clever students., [t can be aclapted fFor other famous families.
The teacher can also read the clues instead of sticking them on
Ehe ma"r L1ls. [t ds a less  demanding vardation that concentrates

o listening.

BLIND MAN' S GAME
| _anaguace using the present  conbilnuous, past continuous  and
past simple tenses, verbs of action
Skl llastenting anc spealkime
Looabrol el eledd

| eoue | bealtnmer ss/Z1inber mediate
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Id.me 1O minubes

Materials- none

Preparation: Write cdown a llst of actions on a plece of paper
e.g. open / close the door/Zwindow/, clean the blackboard, write
on the blackboard, walk across the room, clap the hands, sing a
song. switeh on /2 off  the lights etc. Put the activities in
short sequences e.9. walk across  the room, open the door, <0
aut and close the door.

Procedure: The students close thelr eyes and put their heads on
Lheir arms so as nob to  see anything. The teacher calls one of

them, shows hadmZher an action from the lilst and asks him/her Lo

cloy {6 il = example, the teacher asks  the student  to write
several words on the blackboard. While the student 1s wedtina,

the rest of the class 1s llstening to the sounds and  the
teacher asks:'What 15 he/she dolng?' The students’ task is to
l1sten and interpret what they can hear .

Variation: The teacher gives the student a sequence of actlons
written on a piece of paper and asks himZher to do it, e.q. Go
to the teacher’s desk, take a plece of chalk, write the names
of the days and then olean the blackboard. The rest of the
class has to listen ta the whole seguence and to describe the
actions (R tHe  corcect  orcoer, gy, He/she was golng to the
teacher’s desk, hex/she Look a plece of chalk. he/she was
writing on the blackboard etc.

Mhe game  was adapted from  Games for Language  Learning by

Andrew Wedght Z1991:92/.

[ put this game in Project English TT, Tscue 2 ZChildren of
Courage/. Tn the bealnnding of the  lesson we choecked the answer s
Loy Exercilae Z2b Zthe puplls did 1t as a homework/Z. Then T asked
Lhwem o Cew gquestlons about the: plicture in Exerclese 5% and we

plaved Lthe cassette ZItem 2/. I asked the puplls what the
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peop le were dolng and they satd cvervihing they could remember .

I plaved the cassette again, stopped after each utterance and
asked the pupils about the actiluity. that the people were
cloine . hen we  playved the  BLIND MAN'S  GAME. We sstarted with
simple actions like golina, sitting, wriltdng to revise the
present conliouous. AfFLterwards T gave the dindividual puplls the
sequences  of  actlons Lt practice the past simple and past
continuous Lenses.

The game  ds sultable for revision of vocabulary that the
students know very well because of Lts usage 1n organising the
lessons but  dn this game they have Lo use them  dn connection
wlith the new grammar. T used both variations to show the pupills
the difference between the present and past continuous tenses.

| find this actilvity very attractive for children. They
like to participate both as the listeners and the actors. It is
impor-tant that evervone 1n the oclassroom must cooperate. The
only  problem bhat I had to solve was in the technigue of
plavinea. I:f the pupdls put  theirs heads. on the arms, 1t was
difficult to understand their answers. Therefore I asked them

Lo put thelr hands on theilr faces instead.

FOIND SOMECINE  WHIO)
Language: ~ names of the school subjects, making questions with

Are vou afcaldd of o7

Skills speaking, wreilldng
Conbr ol - ol ded

[IEIVIEN | brezepd ninesr o

Fime: 19200 minutes

Materilals - gquestionalres
Preparabtilon: Yo need Lo prepare a ftorm For a questiomalre

with Lhe names of Lhe school subdects /See Appendl s, p.327 one
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For each student.

Procedure: Divide the class into groups of 35 o that you have
2 or 4 groups 1n the class and glve a form to each student. The
Lask 1s to  Find someone from the obher group  who ds afradd of
Mathss, Eral:lsh, Geoaraphy eto. If you have 4 grooups, the
students  From groups & and B interview each other and the
students do the same 1in groups G and D. Pupills walk around, ask
gquestions and F111l in forms. After a few minutes the groups sit
together and they make a  survey to find  what sub jects pupdls
from  the obther grolp ace  afralce of. In the end the groups
report theldr findilings and the teacher makes a survey on the
bhlackboard to show what school sub jects are the most feared and
why .

I us=ecd the activity in Project English I, Pro ject B

Z6nimals/. At the beglinning I checked the homework. Puplls hacd
Lt complete the sentences to the plctures  from Exercise 3.
Afterwards T dividecd the class into groups of 4. I plaved the
cassette /Item 6/, Lhe students listened and tried to decide
what animal 1t was. They discussed theldr answers in groups and
then 1T played the cassette agailn and the ‘'bosses’ of the aroups
gave thelr answers.

After the Exercise 4 the students stayed in  groups,. they
were given the forms and we  did the Find someone who activity.
It was a long time activity and took the rest of the lesson.

I had twoa reasons to add thils ogame. it s an ddeal
possibllity for revision of the school subjects vocabulary that
had been Learned many weeks ago Zin Project 2/. The names of
Eher schonol sub jects are closely connected with the students’
Lives and <o the students are naturally interested in them. They
also had to glue reasons  for thelr answers. [L was the mosl

difficull  park  of the activity because of Lhe  number ot
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vocabulary  they had Lerarnec. The most freguent  reasons were
S Trlom e ke d S and Gt ds dii i enlie s

I placed 1t 4in the lesson instead of Your project activily
that d1nvolues the same vocabulary as FExerclse 4. That is why
I decided to lebt  Ehe pupdls to do  the Project actiluvity as

a homewor k.

DETECTIVE GAME
Language - positive and negative forms of the past tense of bthe

irregular verhbs

Skills - speaking, listending
Conbrol - free / ouwldecd

Level - lower intermedlate

[ 1me 510 minutes

Materials- none
Preparation: Prepare a list of senbtences using irregul.ar verbs.
Procedure: (e of  the students 1s a detective amd goes out of
Lhe room. [Dne of the students L the classroom is glven a name
of  an unreal student, e.q. Bob. The student is  accused of
making a ‘crime’, for dinstance, writing hils homework at school .
Ne detective returns back and  accuses any  sludent: ' Did you
wrlte VOLr homewor k at schoal?’ The accused student
ANSWEN S "No, T didn’t Zuwrite 4t/. Bob wrote LL.’ The detective
Wwatches the students to detect the ‘criminal’ from the
behaviour. Then ke accuses anobher sbudent and Lhe  procecur e
repeats untill Bob o Les found. Afterwards ‘the criminal’® goes oub
and another student 1s accused of making a 'crime’ .

Nbher possible "crimes’ « 'Did you break the window/ eat my
hteakfast/leave Lher  achonl vester day/Zcome lLate:/cr ink my

Lea/wear jeans vesterday?’

e game wWas Jlr,‘f:}l.xl_lrl'| from l_l\_‘u_v _M|_|“|L'_-',_ﬁ¢_i_l.ikg'il,ll?'_; v L and
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Wriaht /1992:16/.

I put the game 1in Project  English 11, Tssue 2 ZHot Doga and

Conl Cat/. The whole story i1s connectec with the theme of the
detective’ s work. Therefore T think it sults well.

The game 1s acceptable for revision of the dlrreaular verbs.
Pupils usually have difflocultles in using positive and negative
forms. In this game they must  use them several times. Tt ds dn
Facht a kind of  "a ol but e plusdils o tant: ferl Lhe game as
Aol 1010

The game can  be plaved j M I llttle agroup of students
Z7-107. 1IFf there are more  than 10 students in the class the
teacher can divide the class lnto 2 groups. BEvery group has ilts

aun deteckive .

SUTTEASE GAME
l_anaguace: describing ob jects, ddentifving objects Ffrom thedr
descripbtlons, usdng ad jectives, verhbs and  nouns,

Using phrases like 'You have got...''You canm ...°

Skills listening and speaking

Conbrol - freoe / gulded

| exves] post-beginners / lower intermedlate
Iime 10-15% minutes

Materials a little sultcase, word cards

Preparatilion: Make a 1little sultcase-like box from the paper aned
131" 4t Wwilith a =et of tord cards.

Procedure: Dividde the olass dnbo Lwo beams . Choose one sbudent
to be a moderator aof the game. Une representative from each
Leam  comes  anc  stancls in  front of the blackboard faci 1
his/her team. The: moderator takes one card from  the suiltcase

and writes 46 on Lhe blackboard so that  only members of Lhe

teams can see db. Thelr Lask s bto make a description to hel o
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Lheir representabive Lo guess the  word. Team A begins bub Gf
thelr representative’s answer is  weong  then  team B takes
a turn. The teams work by Eilicrs bl one of thelr
repraesentatives gives the rilaht answer . Afterwards the teams
change  their representatives  and the moderator takes another
word from the sultcase. The next rournd bteam B beglns.

E.g.: The moderator writes: pencill.

leam A: You have got 1t o vour school badg.

Represaentant A: A book.

Moderator = No.

Feam B: You can write with it.

Representant B: A pencil.

Moderator: (One point for team B.

| used  this game  several Limes with wvarious sets of
vocabulary. The first possibllity toa use this activity ds dn
the end of Project 3 /Uur lown/ because the students need to
leniow  Ehe languace: for the organlisation of the game Z1t°s yvour
turn.tine  polnt for e | Beside  that Lhey must have some
experience 1n using verbs ~have ot anc ——carn-—-—.

For the First time I used this set of vocabulary: pencil,
pen, textbook, camera, watch, television, postocard and letter.
[he: puplils  know the vocabulary from  Lhe previous proiects and
they are able Lo usse them 1n simple senbtences. The soecond
opportunity of using the game was in the end of Project 4
Zidme/. 1 used the names of bulldings for revision Zstation,
dilsco, c:lothes shop, hotel, swimming  pool, market. Fvarile,
clnema, post office/.  The pupdls  had learned  the vocabulary
several weeks before L Pradect @ Lt T o, I macdle: the game
casier for the puplls by announcement of the tople before the
start.

The  popularity  of Lhe:  game br ouaghl me: Loy Lhe ddea of
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placing 1t in the end of every projeck. T tried to use the sels
of vocabulary with the abstract names and the pames of
activities but T found that it made the game too difficult for
the beginners  and lower intermedialbe students. Tt worked well
with the concrete names.

I'he: advantaae of the game 1 1be knowledoge from our TV, Tt
L i fact. a varidation of the TV competltion, very popular
amone Lher puped Le . Ihe students know the rules Ffrom TV and the
Leacher nead ot explaln very much. Tyt S aclcld i o, (EIVIET V.
repebllion of the game with another selb of vocabulary 1 a good
opportuni by for the teacher Lo observe the increasing ability

of using the languadge.

CUFFEERPLIT T ING

L.anguage - names of activities anmd guestions about them
Skills lidslendng, speakilno

Conbraol ot L eledd

l.exwe < beginners / lower Intermediate

1Time: B-10 minutes

Materials-—- none

Preparation: You need several cards  with Lhe  names ol
activities, for example, household activities Zironing clothes,
Il'lilkiilf:-] ELhe: beds, settding bhe table, washing up, cooking/. free
time activities Zwatching TV, lidstening to Lhe: radio, reacdinag
books/, sports Zplaying fooltball, skiliinag, windsueClinag/ ebte.
Procedure: Divide the class inbto two groups of different s Zzeses
Acocording to my  experilencs, the most adecuabte nuamber ol
students 1n the smaller sroup L5 three. The smaller group site
fFacing the rest of the class. Then the teacher showes al L the
member o o Lhwe  smal ler e (e ] B Y BN card with an activity

e . windsurfing/  wedtten on Hieo [T membier s of Lhe bed opege
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aroup have ko guess bLhat activity. They can only ask cuestlons
usting the substitube nonsense verb ' to coffeepot’. e.qg. "Can L
coffeepot at school? [es coffeepobting a school sub jeclt'?’ . They
can ask whatever gquestions except the direct guestion ''What 1s
coffeepobting?’ . The pupldls 1in the smaller qaroup have to gluve
correct answers but they can glve evaslve answers too if it ds
necessary. Ns o o soon as a o student from the  blgager group thilinks
Lhat he/she has  Ffouwnd the verb, he whispers 1t to the teacher
anc Zi1F it 1 correct/ ioirns the smaller arooup . The game 1s
Finlshed when the number of bthe studentbs n Lhe: amal Ler aroup
clouk e | NMexg  membesr s Foarm a new answerslnag  group and the
original members reburn back to bhe questiomning group. Then the
game continues with a new activity.

This game was overtaken from Keep lalking by Klippel

/1984 :63/.

The game 1s sultable for revision of the verbs. I put i1t in
Project Enalish I, Prolect B /ZFamily Lifers. After Exercise 4
Jauessing game/ I suggested the puplls to play other guessing
clame: . | used these activities: plaving foothall, playing
valleyball, skiing and windsur-fing. he beginning seemed Lo be
boo dlifficult for puplls. 5o I declded to help them. 1 Ltold
them bLhe Lopd e sports. Then the guessing was very easy For
them because there were few possibililities.

Iy another lesson [ tried to play the game once more with
tlhve other [ [ L | T stuclents ., I mixenl the vocabulary sets
reacding  bools. wabching i S skling and windsurfing/ and
announced  Lhe e [ e sports and  obther free btime activities.
his way of presenting Lhe  game seemed to be more acceptable
For my students. They knew the topic but did not know oo mutc:hy .

The pupdls acoepled the game guite well. Dur Lng explailning

thie rules I found that kLhey knew Lhe game in Gzech. AFker HERE
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finding Lhere were nob Loo moch Loy ber explalned. They only had

Lo remember the monsense verbh ! coffeepobbing’ .

VIT. Coneclusion

Recyveling  vocabulary s an dmportant component  dn Lhe
teaching process. Ent addition ta  ltas o dimpoet ance for the
students 1t is useful for the teacher to devote a certain time
to recycling. Tt affords a good possibllity forr the teacher to
look backward. It functlons as  a kind of feedback that enables
Lhe teacher Lo check the  amount of  vocabulary Lhalb had been
lerarned and kept by the students 1 thedr memories. The
difficultles that appear in the recall can dJdilirect Lhe
teacher’ s attention to the Facl that the teaching strateagy and
the methods used in the previous process were not correcth.

Tt d=s very difficult to follow all the rules in using the
additional activities, somet imes Lt ds  almost impossikble.
I suppose that the most important of the rules 1s the timing.
Regular repeating of the vocabulary set aboult one month after
its oriainal input seems Lo be substantial for its retention;
From thils point of view the placing of FIND SOMECONE WHO
activity with the names of the school sub jects was wrong. The
pupills had  problems with Lhe recall of the names because the
tdme: ’hrrl,ur:rrn iLnput ancl recyvcling was too long. From the other

rules especlally the puplls’ motivation is dmportant. e s
useful 1f the game is comnmected in some way with the topilc that
1 o Lhe  programme of Lhe lessor. I Lhink that especiallv
DETECTIVE GAME, THIE ROYAL. FAMILY and THE GOOD  OLD DAYS fulfil
Lhis recgulrement guite well.

Some: games and activitiles  are demanding for preparation Of

Lhe matertals ZTHE ROYAL FAMILY,  THE GOOD OLD DAYS/ bul Lhe

Leacher can  use  the materials several times I various
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activit)es,

The last bwo games /ZSUTTCASE GAME and COFFECPOTTING/ can be
repeabed reattlarly after a cerbain Edme wikh Uardotis ciets ol
vocabulary. IThe beacher can alve points bo Ehe winners and
prepave: a long Lerm competd Elons For Lher o ssbuden e,

I tested at least one possibllibty of use Ffor every acbivily
but T am sure that every activity can be added to various parts
of Lhe Lexthook. The survey  /ZSec Appencilx, p.337 sugoeslbs some

cibher posastibt L Lo,
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PE I /ZTonv's Week/Z., p.79

GAMEZACTIVITY LISE
CAR GAME PE T /My Penfriend/, p.21
REL X Rebhecea’ s Prolect/, p. 24
THE GOOD OLD DAYS PE T ZThe Good Old Days7?/, .83
PE TT ZTimes Have Changed/Z, .58
PE T ZThe Fire of London/, p.73
FHE REY AL EaMTly PE II /Snapshots/, p.6d
RPE TI ZAlex Halev's Family/Z., p-13
BLIND MAN® S GAME PECTI  ZChddlcdren af Eolsages,  pLl'
PE II /Times Have Changed/, p.5H7

The game can be used /with v
of  vacabulary/Z dn the n
pro.jiect .

FIND SOMEONE WHIO) PE I /ZBnimals/Z, p.B5
PE TI /Save the Whales/Z, p.&4
DETECTIVE GGAME PECEE ZHob Do ancd Eonl Batyd pl2s
PE T /Zbcocldents/, pp. 79-80
SUTTCASE GAME PE I Z/Explore with Mickey, Millie
amd Mubk/Z, p.3B
PE T /Z/Milldie and the Time Machine.
.14
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PE T /People or Machines/,
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