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Anotace

Bakalatskéa prace se vénuje analyze kulturné zaméteného obsahu v ucebnicich pro
druhy stupeti Zakladni Skoly, konkrétné v Projectu 1 a v Projectu 3. Teoreticka ¢ast vymezuje
zakladni pojmy jako je kultura a jeji u€eni, vyucovani kultury v hodinach Anglického jazyka
nebo kulturni kompetence. Cilem praktické Cisti je zjistit, jaka kulturni témata jsou v ucebnicich
obsazena a také jejich vhodnost. Déle jsou zkoumany typy cviceni, dovednosti a schopnosti
souvisejici s kulturnim rozvojem zaka. Pro tyto Géely byly sestaveny, ¢i adaptovany checklisty,
které obsahuji jak tematickou slozku aktivit, tak i seznam dovednosti a kulturnich dimenzi, na

které se ucebnice zamétuji.
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Abstract

This bachelor thesis is concerning with an analysis of the culture-related content in
English Textbooks for Lower Secondary Schools, concretely with Project 1 and Project 3. The
theoretical part defines the basic terminology, such as culture, learning and teaching culture in
the classroom, or cultural competence. The aim of the practical part is to discover, what kKinds
of cultural topics are included in the textbooks, and also their suitability. Furthermore, types of
exercises, and cultural skills are being explored. For that purpose, checklists, were compiled or
adapted. Those checklists evaluate both topics, cultural skills and five cultural dimensions, that

are included in textbooks.

Keywords

Culture, textbooks for Lower Secondary School, checklists, culture aspects
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1. Introduction

Textbooks are the main resource for teaching a foreign language. The aim of the
bachelor thesis is to explore the cultural aspects in chosen textbooks for Lower secondary
schools — Project 1 and Project 3. For this purpose, checklists were established in order to
evaluate each unit separately, but also compared the one with another in the wider context. The
elected aspects for cultural evaluation were the “Five Dimensions of Culture” (Products,
Practices, Persons, Perspectives, Communities) combined with “The Cultural Knowings
Framework” Another checklist, adopted from Cortazzi and Jin (2006, 202), which concentrates
on the manner and scale in which workbooks intercorporate a focus on each of the fields
mentioned, was employed. According to the mentioned checklist, the main aim of the textbook
is, that it should provide updated accurate information, initiate cultural awareness and deliver
realistic picture. Topics in it should not include ideological tendencies. Furthermore, a textbook
should more likely present the information in context than just isolated facts and it should do

that explicitly connecting historical context with modern culture.

The author is starting with determining the word “culture” and giving various
definitions of the experts in the field of study including the explanation of terms as the “Big C”
and “Small C” culture or five dimensions of culture. Then the connection between language
and culture is explained and also, learning culture in general, outside of the classroom is being

defined.

Chapter 2 engages culture learning in the classroom. Furthermore, teaching culture is
explained and also is the intercultural competence, which is fundamental feature of

understanding culture. Afterwards, roles of a textbooks are defined.

In chapters 5 and 6, author evaluates the cultural aspects included in the textbooks

Project 1 and Project 3. In the chapter 5, the main aim is to find out what type of cultural content
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and activities are involved in the textbooks. Chapter 6 focuses on which cultural knowings and
the five dimensions of culture are involved in mentioned textbooks. Because Project 3 is a
subsequent textbook to Project 1, it was also the intention to discover, whether the cultural
pages develop any of the topics from the point of widening vocabulary or adding an extra

information.
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2. What is culture

We live in a world where culture and society keep changing rapidly. We can travel
wherever we want to and approach a new cultural experiences with a relative ease, mainly
thanks to the media and tourism. Products and ideas are being exchanged on the international
levels and people are forced to choose whether they stay at their homelands or migrate for a
better living or experiences to other countries. Nowadays, our world is an open place and

cultures are closely interwoven one with another.

According to Edgar and Sedwick (2008, 82) the two most significant or universal
aspects of culture may be the ability of human beings to control language (to master the whole
system with its rules and forms) and to construct and create. The world culture is, however, one
of the most problematic words in the English language as it. It is now being used for essential
concepts in numerous different academic disciplines and in various, diverse and contradictory
system of thoughts (Williams, 1983, 87). Moran (2001, 4) adds that each of these disciplines
sees and examines culture in a slightly different way. For that reason, he (2001, 13) commonly
uses phrase ‘cultural experience’ rather than an expression ‘culture’. He, actually, believes that
the word culture has so many meanings which are rather abstract, that it can be misleading and
so there is a possibility that one is not actually participating in it. With this fact also agree
Cortazzi and Jin (1999, 97) and claim that one can find various definitions of the word culture
and it can signify many different things. Some use this term for describing the background
information about the country where the language is spoken (for example geography, history,
educational and political system), on the other hand, some teachers of languages apply this term
when talking about cultural products as for instance art, music or literary works. However here,
this term also covers everything that people consider as an experience (behaviour and attitudes,
and the social interaction). Giles and Middleton (2008, 6) on the other hand, point out the fact
that culture is one of the main frameworks in our awareness of cultures both in past and present.

Furthermore, Williams (1983, 90) recognizes three general forms of usage of the word culture:
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o culture may be a noun with an abstract meaning which defines an overall process
of development in a spiritual, intellectual and creative way.

o it can also mean a specific manner of life, whether of a society, a historical era,
or a group;

o and at last, culture can mean the complex works and products (both material and

spiritual) of artistic activity.

The science which focuses and examines culture is called anthropology. The world
culture here is referring to the lifestyle of a persons and it underlines the united complex of it —
our ideas, products and behaviour (Rosman and Rubel, 1989, 6). It is gained and learnt by
infants by means of a procedure called enculturation. The things acquired during the process
of enculturation by infants are cultural rules. For instance, cultural rules control when and what
a person eats, but also the way one eats. Europeans, for example, use knife and fork, however,
Japanese eat with chopsticks. They also do not drink milk but we do. The massive variety of
cultural diversities is because of distinctions in cultural rules. All these actions are conducted
by codes of cultural rules and it depends on each individual if he or she decides to act according

to these formulas or disobey them. (Rosman and Rubel, 1989, 7)

2.1“Big C” and “Small C” culture

Culture is regarded as civilization, history of people which mirrors their great
accomplishments, architecture, art, music, and literature — frequently stated as “big C” culture
(Halverson in Moran, 2001, 4). Kramsch (2013, 65) believes that “big C” culture is generally
taught with national language’s standard. It means that a national culture is always associated
with the idea of the “right” way of life and moral values. Therefore, it might be difficult for a
learner from different environment to understand these values of another culture. Teaching
about the literature, history, the art or the institutions helps the target culture to be imprinted

into one’s memory. That encourages the persistence of a valuable national community. An
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interesting observation is, that foreign languages teaching frequently emphasizes the study of
literature and assures in cultural stereotypes (Kramsch, 2013, 65).

Culture is similarly seen as the set of actions that people perform every day — “small
¢” culture (Halverson in Moran, 2001, 4). It gives emphasis to the communicative aspect and
social context, in particular, routines of everyday life of the native speaker — eating, daily
routines, talking and the way they live. (Kramsch, 2013, 66) She believes that small ¢ culture
targets on the national characteristics rather than on the historical background and that the basic
interest of this framework is the suitable use of language in the authentic cultural environment,
in other words, it studies the form and manner the native speakers use the language for

communication in everyday life.

2.2 Moran’s five dimensions of culture

Moran (2001, 24) states that there are five dimensions to all cultural phenomena (he
utilizes this word commonly for describing a cultural topic): Products, Communities, Practices,
Perspectives, Persons. On the basis of this, he sees culture as a developing lifestyle of a
community of people, who share the mentioned five dimensions which are in interaction one
with another. I would like to develop these five dimensions further in practical part, in chapter

9.
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Products Practices

CULTURE

Communities Persons

Perspectives

Figure 1: The Five Dimensions of Culture according to Moran (2001, 24)

The term “products” includes here a wide scale of tangible and intangible objects, such
as: clothing, buildings, documents, language, music, family, education, economy, politics, and
religion. We can define them as all concepts or creations which are developed by the members

of one culture. Products also contain plants and animals. (Moran, 2001, 25)

Practices, as the name indicates, contains all kinds of interactions and actions (both
verbal and non-verbal) that are produced by members of a culture either individually or with
each other. By actions is meant all kinds of communication, such as a language, and actions
connected to a social group. One is using products when performing these actions. Practices

also cover inappropriateness and appropriateness, including taboos. (Moran, 2001, 25)

Perspectives, also defined by Moran (2001, 25) as a worldview, contribute to the
orientation and outlook toward life. They are often implicit (unconscious) but also can be
explicit (conscious). This dimension includes values, beliefs, attitudes, perceptions and it

determines the products, leads communities and persons in the practices of culture.

Moran (2001, 25) arranges the communities from the broad context to the narrow one.

In the bigger perspective, communities incorporate amorphous groups of people, such as
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language, gender, race, socioeconomic class, religion or generations and culture on the national
level. Then continuing with more narrowed grouping — a social club, local political party, a
charity organization, family, a sport group, co-workers. These narrowed communities interact
in the framework of the national culture one with another in: cooperation, separation, or

conflict.

Persons, eventually, introduce the members of a culture, who represents communities
in a specific way. Each representative is a different mix of experiences and enriches the culture.
The core of culture is in both, the individual members and in their communities that these

persons establish. (Moran, 2001, 25)

2.2 Language and culture

Rosman, G. Rubel (1989, 34) claim that cultures are constantly changing in some way
and so is language, as it is one of the basic components of culture. Anyway, it is not possible to
notice these linguistic diversities throughout a lifetime, apart from little nuances in lexis, for
example slang words. Rosman and Rubel demonstrate this fact on the example of a type of
language used in Shakespeare’s plays with the contemporary manner of speech. The

development of English during the past centuries is evident.

Culture is reflected by language sounds, words and constructions in the same way that
the language is reflected by cultural practices and products which means that language is the
reflection of the culture. And to process the culture, one needs language. A person needs to be
capable of expressing herself/himself, to interact with a member of other community.
Moreover, one is required to do that properly by means of the correct language which he or she
uses appropriately, in agreement with the standards of the members of the target culture.
(Moran, 2001, 35) The increase in human intellectual capacity depends on human
communication via language. (Rosman, G. Rubel, 1989, 13) Moran (2001, 35) agrees that for

exposing culture, we must mainly study language since it is a product of culture. He suggests
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the culture of self-expression, of which the main feature is that the cognition of another culture
is based on the direct experience, communication and social contact with the members of
another culture. Kramsch (2001, 3) adds that by speaking, people are able to identify themselves

and others too. The usage of language embodies their social character.

2.4 Learning culture

In the modern world, meeting members of different cultures does not necessarily
require traveling. Contemporary conditions, such as massive tourism, movement of people,
productivity of the media, the use of the internet assure that sooner or later one will experience
an interaction with a member of another culture. Thus, it is important to develop one’s cultural
awareness. This should be done in the family nucleus; however, school education is one of the

best places for such an activity.

As mentioned above, language is an inseparable component of culture, however it is
also an instrument by which most of the culture is learned. A child learns the culture into
which she or he is born together with the language of the native culture (Rosman and Rubel,
1989, 6). The way the culture is learnt is influenced by many factors and situations. Probably
the most significant aspect is whether the learning process takes place in a second language or

foreign language classroom (Moran, 2001, 6).

Cortazzi and Jin (1999, 196) argue that an important factor of culture, besides content,
is also a variation of constantly developing processes which include those included in learning.
The instrument for knowing about other cultures is, however, part of a culture learning itself.
Yet from the beginning, the teachers and also students get acquainted with the expectations
about what type of communication is convenient in the class, what types of texts and exercised
one should use, about how teachers should include students appropriately in learning processes.
The expected outcomes which emerge from learning of culture may be fundamental

determinants of how the interaction in the classroom develops Moran (2001, 13). He also
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observes that every language teacher’s intention is to present the culture to the students and
transmit the knowledge of culture to them: native speakers’ interaction, music, literature,
personalities, educational system, traditions, food, etc. The cultural experience, therefore,
consists of the cultural content, the activities connected with it, in which students employ
acquired knowledge, the expected and accomplished outcomes, the learning content, and finally

the essence of the relationship that the teacher evolves with his or her students

For understanding second culture learning, knowing of terms like acculturation,
cultural distance or culture shock is fundamental. Acculturation might be defined as learner’s
adaptation on the unknown culture which includes a change of thinking or feeling, but most
importantly communication (Brown in Valdes, 1988, 33). Cultural distance means emotional
and rational closeness of two cultures, that, however are represented by individuals. The word
distance means difference of two cultures here. (Brown in Valdes, 39). An expression culture
shock is connected to an experience in which a person learns foreign language directly in target
culture. It mainly represents feelings of separation, depression, sadness, loneliness, lack of

understanding or homesickness when living in different culture (Brown in Valdes, 1988, 35).

According to Moran (2001, 39) language and culture are viewed differently and treated
separately in the classroom interaction, which can have a negative affect on learning culture
because it gives us an inadequate picture of language-and-culture. However, it also has certain
advantage. Firstly, from the pedagogical point of view, when culture and language is treated
separately, pupil can focus only on the language itself and learn its linguistic rules and forms
and adding culture awareness could cause confusion. Secondly, we learn culture by using

language, but the language we use in the classroom is different. It is adapted to a classroom

! Brown, H. Douglas. 1988. “Learning A Second Culture”. Culture Bound: Bridging the

Cultural Gap In Language Teaching, 33 - 48.
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learning when culture is a theme and language the tool to understand, evaluate and react to it.

To accomplish this Moran (2001, 39) lists four language functions that are required:

Language to participate in the culture,

Language to describe the culture,

Language to interpret the culture,

And language to respond to the culture.

The listed four functions reflect the phases of the cultural experience cycle:
participation, description, interpretation, response — knowing how, knowing about, knowing
why, and knowing oneself. So as to study culture via experience, thus, one should use particular

types of language at each phase along the way. To overview the facts mentioned above, explore

Table 1 below.
Stage The Nature of Language
Participation: The language used to participate in the cultural experience

Knowing how

Description: The language used to describe the cultural experience
Knowing about

Interpretation: The language used to identify, explain, and justify cultural perspectives
Knowing why and to compare and contrast these with perspectives from the individual's
own culture and other cultures

Response: The language individuals use to express their thoughts, feelings, questions,
Knowing oneself decisions, strategies, and plans regarding the cultural experience

Tab. 1: Language to learn culture (Moran, 2001, 39)

Culture is frequently seen as a plain information transmitted by the language and not
as a part of language itself. In that case, cultural awareness is converted into an object of
educational process itself and separated from language. If, on the other hand, is language taken
as social practice, culture transforms into the very base of language teaching (Kramsch, 2001,

8).
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Nowadays, it is widely supported all around the world that in order to learn a foreign
language, one needs to not only master it as an object of a theoretical study, but more likely one
should concentrate on understanding and learning a means of communication. A dialogue in
authentic situation is never out of context, and as culture is basic element of all contexts, mutual
communication largely contains a cultural aspect. Thereby, it is greatly acknowledged, that it
is not possible to separate learning language and learning about different culture (Cortazzi and

Jin, 1999, 197).

Regarding outcomes for culture learning, Moran (2001, 109) introduces that there are
several ones for learning culture which are in a cycle of the range of teaching language,
multicultural awareness, intercultural interaction, as well as critical pedagogy and literacy
education. The possible outcomes for learning culture are dependent on the perspective of
culture which is presented. These comprise: cultural assimilation, integration, adaptation,
understanding, cultural awareness, communicative competence, language proficiency and

social change, language proficiency (Moran, 2001, 6).

Second language teachers, whose students are adults abroad, immigrants or visitors in
their country tend to transfer, together with the knowledge of a language, a perspective that
demonstrates only the assumptions and cultural values of the society of their teacher. Foreign
language teachers, on the contrary, who teach a second foreign language, normally transfer the
cultural trends and traditions in agreement with the language 1 educational system. (Kramsch,
2001, 12) As for foreign language class, interaction between student-student and teacher-
student forms the culture. As a result of this language, students firstly duplicate a provided
content of culture and secondly as the interaction happens in a foreign language, there is also a

possibility of creating a new culture (Kramsch, 2001, 47).

It is often slightly treacherous to teach culture in the respect of cultural differences and

vulnerability. If two (or more) cultures are combined together there is always a potential risk of
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conflict or misunderstanding. Culture is sometimes considered as fifth skill in language
learning, as 4 previous: reading, listening, speaking and writing, however, culture is always
presented in the background, even from the class one of learning a foreign language, waiting
for its opportunity to intervene in the least expected moment. Insufficient knowledge of culture
often emphasizes the limitations of learners’ communicative competence and challenges them

to attempt to understand the world around them (Kramsch, 2001, 1).

“Participants in the foreign language classroom create their own cultural context by
shaping the conditions of enunciation/communication and the conditions of
reception/interpretation of classroom discourse. With every turn-and-talk, teachers either
perpetuate or subvert the traditional social culture of the classroom. On the one hand, together
with the students, they enact the traditional culture of the instructional setting in which they
were trained; they echo the native culture of the society in which they were socialized; they act
out the behaviour of speakers from the target society, which they have studied; their discourse
and that of their students are full of invisible quotes, borrowed consciously or unconsciously
from those who taught them — parents, teachers, mentors — and from those who have helped
build the discourse of their discipline. In fact, language teaches area so much teachers of culture

that culture has often become invisible to them” (Kramsch, 2001, 48).
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3. Culture learning in the classroom
In this chapter, culture learning in the classroom is discussed, giving some theoretical

framework.

The culture learning is a progressive process and can lead to diverse outcomes, which
depends on the intentions and skills of learners, the background in which learning is held, and
the perspective of the host culture against the learner. At the centre are confrontations of
learners with cultural differences (Moran, 2001, 128). He further adds (2001, 124) that proposes
that the culture learning process in the classroom is explicit and contains a continuing
interaction with cultural diversity which is transmitted through systematic participation in the
culture-and-language curriculum (products, practices, perspectives, communities, persons).
This diversity can activate emotional reactions. With an assistance of the teacher, the learners
will be involved into interpretation, description, and response, in compliance with the phases
of the experiential learning cycle and cultural knowings (c. f. Table 1). Thus, after a lapse of
time, by means of repetitive encounters and explicit remarks to usual patterns of culture
learning, students obtain more awareness of the target culture, establishing more suitable
cultural and linguistic behaviours, broaden their horizons, and deepen their knowledge about
their own intentions, learning conditions and culture. This procedure emphasizes a continual

interchange between the students’ culture and the target culture.

Moran (2001, 125) bases the culture learning on several assumptions, and | would like

to mention some of them.

- Culture learning requires managing emotions. Confrontation with cultural diversity
commonly causes emotional response. These responses include feelings form
enthusiasm and excitement, when encounter with the new culture, to fears and concerns
from our disorientation in the unknown, shock, and loss of identity. Our emotions

distinguish us from other cultures and are a lock from our perspective on the world
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around us. Ones’ principles, beliefs and behavioural patterns have a tremendous power.
Eventually, they maintain our world in one piece, and it is challenging to depart form
the routine. Therefore, one needs to identify and manage these feelings.

Culture learning depends on cultural comparison. During the process of learning,
learner’s culture and the target one are continually compared one with another. Diversity
in practices, cultural products, communities, persons, and perspectives frequently
occurs. Contrast is the main aspect that raises learner’s culture of worldview, even
though similarities exist as well. In order to learn something about another culture, one
must experience this procedure of creating another point of the world. To do so, it is
necessary for the learner to shift from the familiar world to the unknown one (Moran,
2001, 126).

Various aspects influence culture learning, for example: the teacher-learner
relationship, student character, the student’s attitude to the target culture, learning
context and conditions (teaching materials used, the school, the curriculum, methods

used by teacher, and more). (Moran, 2001, 127).

Kramsch (2001, 177) claims that the importance is not in the spoken or written text,

however, in the conversation between the text and the learner. Personal and social voices are

consequently crossed one with another to form ‘the central code’ of culture. This code involves

social standards and customs and all other basic meanings of culture, for instance: values, daily

routines and habits; also, preconceptions about the foreign culture, with which the learner

should be willing to confront with (Nostrand in Kramsch, 2001, 177).

Teaching language also means teaching culture and asks a question what that

specifically means (Kramsch 2001, 177). She suggests to start with the present controversial

debate related to the idea of ‘cultural authenticity’, which means emotional identification in

home and in abroad too. The word ‘authenticity’ specifies the usage of a language in non-

pedagogical environment, in other words, in everyday communication. She also points out
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(2001, 179) that ‘authentic’ language is often performed similarly as a language is used by
native speakers — even though classroom is not likely to become a sufficient compensation for

the natural situations and environment of the streets, workplaces or restaurants.

3.1 Teaching culture
As tutors of culture, teachers, are occupied by interacting with student’s cultural
experiences. Moran (2001, 15) introduces two frameworks that explain this teaching task: the

cultural knowings framework and Kolb’s model of experiential learning.

The cultural knowings framework gives an opportunity to describe culture from the
student’s point of view, in particular, what a learner of a culture must do in order to understand
it and learn it — meeting with another culture. These aspects will be discussed furthermore in
practical part of this work, in chapter 7.3. and demonstrated on examples from the research. In
the moment when the interactions are determined, the learning outcomes follow and so do the
election of learning and teaching tasks and activities along with relevant means of evaluation.
This is a task for a teacher. In addition, a specific interaction requires a different teacher role,
for example when transferring cultural information by describing, teacher plays a role of
resource, arbiter and elicitor (table 3, 23). Now, we will be focusing on the learning interaction.

Moran discusses (2001, 15) four culture learning interactions when one is connected to another:

o Knowing About,
o Knowing How,
o Knowing Why,

o Knowing Oneself.

Knowing about culture consist of all kinds of activities that include acquiring and
adopting information about culture, including knowledge and facts about products, perspectives

and practices of the target culture and its language. And last but not least knowing about
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includes an understanding of a core of culture and connected methods of learning and insight

into different cultures, or data about student’s national culture (Moran, 2001, 15).

Knowing how includes adopting of cultural practices — techniques, abilities, touching,
behaviours, activities, looking, saying, and more. To achieve this interaction, one must
participate directly in everyday life of the target culture environment or by simulating it,
according to their daily routine and customs by using their language and technologies — one do
all these things not only to establish a positive relationship with the people of other culture, but
also to be capable of integrating into their culture — to do things in the way they do and to speak
according to their normal. To summarize, this whole interactions’ aim is to be able to change

or adjust our behaviour in order to adopt it to the target culture (Moran, 2001, 16).

Knowing why incorporates understanding and broadening of basic cultural context —
the beliefs, attitudes, values and perspectives; simply everything that is connected somehow to
the all aspects of a culture. This learning interaction demands that learner insight into
information, experience and observation of the culture. In addition, it includes a competence of
analysing, explaining and inquiring the cultural phenomena that learners experience, which
involves contrasting their culture with the target one. Students are supposed to recognize
outsider and insider perspectives: the etic and emic. They need to know how to analyse and
compare culture on their own. The fundamental values and principles of a culture are an

essential aspect of comparison with the principles of the learner’s culture (Moran, 2001, 16).

Knowing oneself targets on the learner’s individuality — their feelings, point of view,
reactions, mimics, ideas, values and opinions, which is the main element of the cultural
experience. It is concerned with self-awareness. It is important that learners understand
themselves and their own processes of learning culture and they must do it individually, because
the cultural experience is highly individual. At last, learner must decide how much she or he

will participate, explore or accept the culture and act as a culture learner. Moran (2001, 17)
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concludes that learners regulate the limits of knowing how, knowing why and knowing about
individually. Decision is up to them. Therefore, knowing oneself is the fundamental dimension
of all four cultural learning interactions. Students skills to decide such things relies on their
knowledge of themselves, their intentions and situation. The more perceiving they are, the more
aware their interaction becomes in the accomplishment of cultural information, understanding
and skills. If this interaction is missing or it is insufficient, students do not understand the
purpose of learning about the culture and they cannot picture themselves in the process. To
summarize, each of the four cultural knowings targets a different group of outcomes, activities

and content.

Content Activities Outcomes
Knowing about | Cultural information = Gathering information Cultural knowledge
Knowing how Cultural practices Developing skills Cultural behaviors
Knowing why Cultural perspectives | Discovering explanations | Cultural understanding
Knowing oneself | Self Reflection Self-awareness

Tab. 2: Cultural knowings: Content, Activities, Outcomes (Moran, 2001, 18)

Moran (2001, 18) claims that the cultural knowings may be addressed distinctly and
effectively as a way of associating content and procedures in teaching culture. Students can be
encouraged to concern about any one of the dimensions mentioned. He, nevertheless, suggests
that the cultural knowings should be included in the experiential learning cycle which is suitable
for relationship and ordering among them. In addition to that, it also organizes them all

considering the learning from experience.

Various means and methods can serve for teaching culture in the classroom. Moran
(2001, 137) offers a basic framework for teaching culture and | would like to mention some of

the points. He for example affirms that:

- teaching culture involves guiding students across the experience in order to evolve

cultural knowings,
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- establishing the cultural experience includes connecting cultural content and the
learning procedure over the four phases of the experiential learning cycle —
participation, description, interpretation and response — as students proceed through the
stages of the experiential learning cycle, they embrace cultural behaviours (knowing
how), obtain cultural material (knowing about), explore cultural clarifications (knowing
why), formulate individual answers (knowing oneself), and also develop skills as culture
students (personal competence),

- the experiential cycle demarcates language-and-culture content, tasks, and conclusions.
Each of the four stages — participation, description, interpretation, response — handles a
distant feature of culture and learning.

- to integrate in each of the stages, students adopt the language-and-culture of
cooperation, expression, interpretation, and feedback,

- the teacher has to determine culture learning conclusions and for each phase of the cycle,
one has to choose and construct specific content fields, learning activities with possible
outcomes. However, learners are employed in different tasks,

- one must be aware of the fact, that every learner experiences the learning of culture in
a different, individual way,

- while teaching particular stage, teacher needs to play various roles. Elected roles are
consequent from various teaching strategies and require different view or attitudes.

- not only students but also teachers must be learners of target culture. It is necessary that
they participate in the same cultural experience they offer to their students during
classes. These experiences help teachers to understand the culture of the students in their

classes, and can guide them to undiscovered zones regarding their own culture learning.

The table 3 below combines the cultural knowings and teacher roles according to

Moran (2001, 139) with content, language function, activities, outcomes, and teacher role. |

29



will be working with the table in practical part, in chapter 6 (page 51), which focuses on the

content of four cultural knowings included in specific activities.

Content Language Activities Outcomes Teacher role
function

Knowing | Cultural Participating Developing | Cultural Model

how practices skills behaviours coach

Knowing | Cultural Describing Gathering Cultural Source

about information information | knowledge resource
arbiter
elicitor

Knowing | Cultural Interpreting Discovering | Cultural Guide

why perspectives explanations | understanding co-researcher

Knowing | Self Responding Reflection Self-awareness Listener

oneself Personal Witness

competence Co-learner

Tab. 3: Cultural knowings — content, activities, outcomes and teacher roles
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3.2 Intercultural competence

It is complicated to define precisely intercultural competence although many have
suggested various definitions. Johnson and Rinvolucri (2010, 15) state, that intercultural
competence is our capability to comprehend and function in different culture. Basically, it is
the student’s ability to function appropriately in the target language They also point out that
there is an effort from various institutions and scholars, in some way, determine and rate ones’

intercultural competence (Johnson and Rinvolucri, 2010, 15).

Cultural competence initiates the growth of personality and also guides learners to be
aware of the identities of other people they interact with and help them discover it. (Cortazzi
and Jin, 2006, 219) Valdes (1988, 49) declares that the basic feature of intercultural competence
is of course understanding similarities between two or more cultures; however, it also includes
a recognition of the ideas in which cultures differ one from another. The comparison of other
language and culture in second language learning provides great perspectives and better
understanding of background of other culture for the teacher. However, one cannot learn
everything about the target culture so that basic stereotypes are taught. Any study of a culture
must present the majority of theories, customs and forms, even though exceptions exist. For
example, a subculture of blacks in the United States. She underlines (1988, 49) that it is a
delicate to make presumptions about a community or culture on the basis on our knowledge of

general culture.
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3.3 Roles of textbook
In the Czech Republic, English textbooks play a main role in teaching language and

are widely used in classes, and they are considered to be the core source of teaching English.

According to Cortazzi and Jin (1999, 199) a textbook can have a function of:

- a teacher, a map, a resource, a trainer, an authority, a de-skiller, an

ideology.

The roles listed above can be classified as a minimal framework for an analysis, though
it is possible to analyse EFL textbooks and their functions on several different levels. A
textbook can play role of a teacher in the way that it provides direct information about English
speaking culture to students. A lot of teachers assume that a textbook would include everything,
however, EFL training courses affirm that textbook should be used as a resource and
suggestions of activities. Teachers will select suitable activities but they do not need to employ
them all. They are recommended also use other complementary material in classroom. A
textbook, nevertheless, prevails as the dominant resource for teaching foreign language. It can
also function as a map providing summary on the activities, topics and aims about the course.
Teacher’s book is a trainer for teachers who just began with teaching. It provides the detailed
instructions and explanations which might be helpful. Besides, teachers can learn from it as
well as students. Textbook is taken as an authority, since it is written by specialists in the field
so it is also reliable. The cultural information is taken as major factor; however, it is sometimes
incorrectly regarded as a correct or the only one. The textbook is de-skiller. It consists of critical,
creative, and interpretative content. Eventually, the textbook may be assumed as ideology, in
terms of reflecting a cultural organization and view of the world. The factors influencing a
creation of a textbook are for example the home country or business interests (Cortazzi and Jin

1999, 199).
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Practical part

4  Methodology

For an analysis of a cultural content, | choose Project 1 and Project 3 students’ books
Fourth edition. I did not choose Project 2, because | wanted to have a bigger difference for
comparing, regarding the level of English. My choice is based on a diploma thesis of
Schmidtova (2017, 39) “Comparative Analysis of English Language Textbooks for Lower
Secondary Schools in Terms of Fulfilling the FEP EE”. Her study compares various English
Textbooks used in the Lower secondary. She sent her questionnaires to 117 schools and she
acquired 100 questioners with answers. The question | am most interested in and on which |
based my choice is: “Which books do you use for teaching English at present?” AS seen in a
table 4, the majority of responders use Project; 82 responders out of 100, which also means 82
% of the responders.

However, not all the teachers are enabled to choose the textbook according to their
preferences, and the one which they would like to be working with, so there was another
question in the research: “Which textbook do you personally prefer?” It is understood from the
content of table number 5 bellow, that the majority of teachers prefer Project. As the main
reasons, the number of 19 of respondents just answered that Project textbooks are simply
satisfactory for them without mentioning any specific reasons. Other frequent responses were
that teachers appreciate the meaningful structure and coherence (17) and that textbooks
incorporate up to date information and modern topics (17 responses). Furthermore, 16 teachers
answered that they preferred particular textbook because it includes complementary materials.
(Schmidtova, 2017, 39). She points out (2017, 40) that some of the respondents (7), however,
are not enabled to choose the textbook themselves, because the school decides about it for them,

or they never had an opportunity to work with a different one (3).
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Name of textbook Which English textbooks | Which English textbooks
did you use in the past? do you use now?
Anglictina pro X ro¢nik 2 1
Anglictina Way to Win 9 1
Challenges 2 1
Chit Chat 23 5
Complete Key 1 1
Complete PET 1 0
Discover English 1 0
Enterprise 1 0
Happy Earth 4 0
Hot Spot 6 4
Incredible 5 0 1
Messages 8 6
More! 3 0
New Chatterbox 15 2
New English for You 8 1
New Challenges 1 0
Project 89 82
Start with Click New 5 2
Your Space 5 7
Other 9 4
Tab. 4: Textbooks that teachers used in the past and in the present (Schmidtova, 2017, 39)?
Which textbook do you prefer for teaching? Number of answers
Project 81
Your space 5
Messages 3
Face 2 Face 1
Straightforward 1
Headway 1
Challenges 1
Anglic¢tina pro X ro¢nik 1
Happy street 1
Anglictina pro 3. rocnik 1
Start with Click New 1
Chit Chat 1
Hot Spot 1
Other 5

Tab. 5: Personal preference of the textbook

2 Tables number 4 and 5 are translated and adopted from Schmidtova (2017)
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4.1  Description of textbooks

Mentioned textbooks (Project 1 and 3) were written by Tom Hutchison, who is an author
of bestselling English language courses for teenagers and young adults. Textbooks were
published under the Oxford University Press and are, as the survey confirms, plentifully used

in Czech primary schools’ English classes.

Project fourth edition textbooks targets on young learners between 10 — 14/15, and it is
a five-level course. The main aims of Project fourth edition are to broaden student’s knowledge
from beginner to intermediate level and, to activate English in the class with organised learning.
It incorporates the most modern approaches in teaching language with the traditional ones. It
encourages project work, learner development, a task-based methodology, scale of cross-
cultural topics, role playing and more, while implementing adequate framework of grammar
and practice of vocabulary and grammatical structures. The textbooks contain a solid cultural
focus, which gives the students an opportunity to relate language and life. Cultural background
is widely presented regarding both Britain and other English-speaking countries and learners
are being asked to discover differences and critically compare them with their own cultural

environment (Hutchison, 2013, Ti).

Project 1 and 3 consist of: Student’s Book, Workbook, Teacher’s book, Class CDs and
Classroom Presentation Tool. In contrast to the previous editions of Project, this one is
accompanied with a DVD, which complements the culture pages of the course in the sense that
students can play it at home or teacher can play it during the class, and enrich the
reading/listening activity with visual picture. It can also be used separately to review and widen
what has been previously taught. As mentioned above, in the analysis, | will be focusing on the
Student’s books, because it contains the cultural page. Workbook does not include such page |
need for my research. Each unit of the book includes an English across the curriculum page, a

revision page, a project and a song. It also has a whole culture page, which I will be most
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interested in, however, one can encounter a cultural content not only on the culture page, as

mentioned, but also across the whole textbook (Hutchison, 2013, Tii).

As the table number 6 and 7 show, Project 1 and 3 each has 6 units accompanied with
a topic, of course. However, the topic of the cultural pages is different from the topics of whole
units. It can be, therefore, taken and analysed separately as it has not much of context and

connection.

Cortazzi and Jin (2006, 199) affirm that it is common that textbooks include the
cultural topic in the summary of the contents, which is also a case of Project 1 and 3. As evident
from the two tables above, both textbooks have broad scale of topics that are discussed in

cultural pages. In all of the cases, topics of cultural pages differentiate from the topics of units.

Unit Unit topic Culture page topic

Unit 1 Introduction Names

Unit 2 Friends and family What’s your address?

Unit 3 My world Schools in England and Wales
Unit 4 Time Sport

Unit 5 Places An English town

Unit 6 People People

Tab. 6: Project 1 — List of units with their topics and culture page topic.

Unit unit topic Culture page topic
Unit 1 My life Families

Unit 2 The future Transport

Unit 3 Times and places Britain

Unit 4 Cities The Big Apple

Unit 5 Experiences Heroes and heroines
Unit 6 What’s up? Signs

Tab. 7: Project 3 - List of units with their topics and culture page topic.
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4.2  Checklists

Common part of ESL and EFL teacher training is learning how to evaluate materials.
This process frequently includes an analysis of textbook in the way of putting it against
precisely compiled checklist (Cortazzi and Jin, 2006, 201). That is exactly what I did in my
research, however, in order to analyse the data, the checklist was defined. There are plenty of
checkilists, thanks to the wide scale of specialized literature available. On the other hand, it is

challenging to find the ones, that concentrate on the cultural content.

Cortazzi and Jin (2006, 202) introduce Byram’s list (figure 2), *which concentrates on
evaluation of cultural content. In his system of evaluation, he explores the manner and scale in
which workbooks intercorporate an attention on each of the fields. Furthermore, Cortazzi and
Jin (2006, 202) mention other important criteria in which they declare, for example that when
evaluating of cultural content, one (or the checklist) should provide updated accurate
information, initiate cultural awareness, and deliver realistic picture. And then, evaluating
should be unprejudiced and not include ideological tendencies. Textbook should more likely
present the information in context than just isolated facts and it should do that explicitly
connecting historical context with modern culture. It should be clearly recognizable how

personalities are made of the influence of their age (Cortazzi and Jin. 2006, 202).

3 Byram, Michael. 1993. Language and Culture Learning: The Need for Integration.
Frankfurt am Main. 3 — 16
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Criteria for textbook evaluation
Focus on cultural content:

* social identity and social groups
(social class, regional identity, ethnic minorities)

» social interaction
(differing levels of formality; as outsider and insider)

¢ belief and behavior
(moral, religious beliefs; daily routines)

e social and p&htlcal institutions
(state institutions, health care, law and order, social security,
local government)

* socialization and the life cycle
(families, schools, employment, rites of passage)
 national history
(historical and contemporary events seen as markers of
national identity)
¢ national geography
(geographic factors seen as being significant by members)

* stereotypes and national identity
(what is “typical,” symbols of national stereotypes)

Figure 2: Textbook criteria for evaluation according to Byram, cited in Cortazzi and Jin (2006,
203)

Cortazzi and Jin (2006, 204), who analysed a range of textbooks assess, that they are
based on assumption, that the culture presented in a textbook will be the target one, that the
subject of cultural identity (such as social class, minorities, regional identity) is not problematic.
(1 will evaluate this aspect in chapter 5, where features found in Project 1 and Project 3 are
discussed.) They also point out that the content of examined textbooks is constructed from the
explanatory point of view (knowing that) instead of procedural knowledge (knowing how) or
improvement of intercultural competence. Some textbooks are being published at a national
level so it is more likely that they reflect the source culture in lieu of the target culture (however
this is not the case of Project series). The main reasons for this are first, that students need to
be able to talk about their country and its culture with foreigners, and second, that involving the

national culture in textbooks is advantageous for realization of their own cultural identification.
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For example, during postcolonial times, it was significant for many African countries that ELT

workbooks incorporate national cultural awareness (Cortazzi and Jin, 2006, 205).

Cortazzi and Jin (2006, 208) demonstrate that there is a significant number of
textbooks focusing on target cultures, mainly because the market asks for it. Gender, race,
environmental and cultural problems are nowadays bestselling topics and authors often promote

them.

As stated above, it was not necessary for me to create brand new checklist as there is
a sufficient amount of literature disponible. The main source for the analysis was the checklist
according to Byram, cited in Cortazzi and Jin (2006, 203). | enriched this core checklist of
various more aspects. | added the most repetitive activities centring their attention on cultural
knowings (Table 11) with the combination of five dimensions of culture (Figure 1) with a
description of concrete activity, however in order to evaluate these aspects properly, new table

was created (table 12)
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5 Cultural evaluation of the textbooks

The table number 8 describes the cultural evaluation of textbooks Project 1 and Project

3. The data was employed from the figure 2 in the previous chapter number 4.2. The checklist

contains all the aspects for the cultural evaluation in chapters 1 — 6 from both Project 1 and

Project 3.
textbook | interaction | beliefs social socialisation | history geography | stereotypes
- unit and institutions
behavior
Project | informal no no friends no no yes - names
1-1
Project | informal no no family no no yes - typical
3-1 family
Project | formal no no no no no no
1-2
Project | informal no no no no no yes - transport
3-2
Project | informal no school school no no yes - typical
1-3 school
Project | informal no no no yes - Yes—map | yes - flag, map
3-3 Britain, of the UK
important
dates
Project | informal no no no no no yes - typical
1-4 sports for USA,
Canada and UK
Project | informal no no no Yes — yes - USA | yes - New York
3-4 dates, - New
events York
Project | informal no no no no yes -town | no
1-5 in Britain
Project | informal no no no yes - yes - yes - national
3-5 historical | names of heroes and
figures places heroines
Project | informal no no no no yes - yes -
1-6 different multiculturalism
cities in Britain
Project | informal no no no no no yes - signs
3-6

Tab. 8: Cultural criteria for evaluation

In all the units in both textbooks, the interaction is informal, except of the one with a

topic “What’s your address?”. What is meant by an informal interaction is, that the text does

not include or cover legislative or administrative topics, for example: how to write a formal
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letter, or how to fill in applications, etc. The majority of units does not involve such topics,
indeed. However, the analysis proved a formal interaction on the culture page number 2 of

Project 1 which focuses on writing the address correctly.

According to figure number 2, the expression “belief and behaviour” includes moral
and religious beliefs and daily routines. No such topics were found in the cultural pages. For

younger learners, it is not necessary to go into such difficult topics as religious or moral beliefs.

Social institutions are not mentioned as well, except for unit 3 of Project 1, where the
culture page is dealing with a topic of schools. This theme is update to learners and they can,

and they should, easily associate with it.

In Socialization, typical aspects of life cycle are included, such as schools, families,
employment, etc. In project 1, the research proved 3 cases in which socialization occurred. In

project 3, however, were not found such topics.

Socialization - Project 1 Number
no

school

family

friends

In total

Tab. 9: Socialization in Project 1

ol k|l k|l w

Only Project 3 deals with topics of History. In 3 (cultural pages number 3, 4 and 5) out
of the six cultural pages mention historical aspects or facts. Two of them are connected to the
realia; it is a matching of historical dates with a correct name, city and country, on cultural page
number 3, and some historical facts about New York on cultural page 4. And one is associated
with important dates (famous battles, death, length of governing) connected to heroes and

heroines in the United Kingdom

The next cultural aspect which I will comment is Geography. As seen from the figure

9 and 10, there is no such a difference in involving geographical content into the Project 1 and
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Project 3. However, the culture pages of Project 3 involved the information about geography
more often, in 50 percent of the cases, in other words in 3 pages out of 6. On the other hand, in
Project 1 only 2 pages that talk about geography were found. The most repetitive types of
information were similar in both of the textbooks: Names of the places (for example in culture
page “The Big Apple”), working with a map (for example: on the culture page number 6 of

Project 1, students were asked to search for the places mentioned in the text).

Aspects of Geography in Project 1

= NO
= yes

Figure 3: Percentage of geography in Project 1

Aspects of Geography in Project 3

= No
= yes

Figure 4: Percentage of geography in Project 3
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However, regarding stereotypes, one can see from the figure number 11, that
textbooks include them in the majority of cases, only two units (unit 2 from Project 1 and unit
5 from Project 2) do not cover such topics. As Valdes (1988, 49) claims, it is suitable to teach
rather generalities and universal observations even though not everyone from the culture can fit
into them. And that is basically the aim here. It is important for young learners to obtain general

knowledge about the target culture and therefore, it is fundamental to teach them general topics.

Stereotypes in Project 1 and Project 3

mN0 myes

Figure 5: Percentage of stereotypes in Project 1 and Project 3

To sum up, it is advantage, when a cultural page involves more than just one aspect of
cultural content listed above, because it is possible to connect more cultural evaluation points
into one topic on a cultural page. Therefore, I would like to highlight few cases from the table
8. To begin with culture page number 3 from Project 3, it consists of an information about
history (important dates), geography (a map of the United Kingdom), as well as stereotypes
(flag, map). Very similar case is also the next cultural page, number 4, with a topic “The Big
Apple”. The structure and content of the two mentioned pages are quite identical, the only

difference is, that “The Big Apple” cultural page does not involve a map. However, we can find

43



there an information about history (dates, important events), geography (e.g.: names of city

parts), and also stereotype (New York).

We can say that culture pages in Project 1 are more likely to target on stereotypes, as
just acquaint learners with the culture, however in Project 3, author strayed into more details

and intercorporated information about history, realia and geography besides only stereotypes.

5.1 Explicit versus Implicit

Surprisingly, no differences were found regarding explicit or implicit teaching. As
seen in the graphs (figure 3 and figure 4) bellow, every culture page from both examined
textbooks transfers the cultural information explicitly. Generally, this is a common
phenomenon of more textbooks than only this one. One often encounters rather explicit than
implicit content in textbooks, and Cortazzi and Jin (2006, 217) believe that explicit way of

teaching might help learners to understand and realize better the target culture.

Are cultural pages implicit/explicit?
Project 1

explicit
100%

Figure 6: Summary of explicit/implicit cultural content in Project 1
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Are cultural implicit/explicit?
Project 3

explicit
100%

Figure 7: Summary of explicit/implicit cultural content in Project 3

5.2 Social identity group

In the research, specific identification of social class was not found, which is positive,
because a textbook or lecturer should not bring a social class differentiation into classes. We
could generally say that textbooks are not specifically focused on ethnic minorities, social class
and regional identity issues. Project 1 and Project 3 are trying to be neutral in a matter of these
topics and offer general perspectives to students, however they mention that Great Britain is a
multicultural country and prepare students for this fact (Project 1, culture page number 6).
Project 3 mentions cultural class identity (in particular on the cultural page number 1) where
they give an example of a typical British family of the 21% century. That’s why I classified it as
‘yes’ once. They also suggest a pre-listening/reading activity which is speaking about a typical
family of the source culture. | have not found any other definite examples of social class identity

or ethnic minorities.
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Social identity/groups - Project 1

®NO

= yes

Figure 8: Social identity/groups in Project 1

Social identity/groups - Project 3

= NO
= yes

Figure 9: Social identity/group in Project 3
5.3 Types of activities

It can be seen from the data in table 10 below, that the main activities of cultural pages
in both Project 1 and Project 3 apply quite similar types of exercises. What emerged from the
table is, that the most repetitive activity is comparing. In detail, comparing an element of the
target culture, with an element of a students’ resource culture. For example, in the first cultural

page of Project 1 with topic “Names”, students are asked to compare the forms of full names to
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the names in their country. Mentioned phenomena of comparing is widely used in the
classroom, because it is communicative and in the same time, students review an acquired
information. This culture teaching approach is called Culture capsule strategy. The principal
core of this strategy is a short explanation of a concrete aspect of culture, which is implemented
into contrast between the student’s and the target culture and discussed and compared
afterwards. The significant feature of the Capsule strategy is an oral presentation. The major
benefits of this approach are, firstly, its practical usage in the classroom and compactness, and
secondly, that students are participating in the action and they can become aware of the basic

principles of both, their own and the target culture (Ridhah and Fatin, 2017, 11).

activity guantity
answering questions
asking address
comparing

complete the chart

talk about

working with map

write about your country
number of cultural pages 12
Tab. 10: Types of activities in textbooks

RPN AR

Now, | would like to focus on one interesting fact from the table 10. There is an
activity, which is included in the cultural page number 6 from project 1, where it is suggested
that students work with a map on pages 82 and 83 (Figure 7 and Figure 8) and find the countries
related to the reading-listening part. As mentioned in the chapter 5.1, activities in both textbooks
are predominantly explicit, so | would like to suggest that this activity might be converted into
rather implicit exercise in the way that teacher might use it as a pre-reading-listening activity.
Students could search for the countries before the reading/listening activity, which might raise

their interest about the topic itself.
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Figure 10: Picture of a map on the page 82, Project 1

Figure 11: Picture of a map on page 83, Project 1
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5.3 Visuals

Kasmaienezhadfard, Pourrajab, and Rabbani (2015, 84) mention that a considerable
number of scholars have reminded the importance of implying images in the textbooks on
student’s motivation and creativity. Usually, pictures do not cover the whole topic, but they
encourage students to focus better on the experience and motivate them to read the connected
text. Their function is to raise student’s interest about the topic or clarify it, if it is too
complicated. They can serve as a preparation for the main activity; pictures can indicate, for
example, what will happen in the future, outline places, or past events. Students often wish to
see a picture in the textbooks because via visuals they are able to adapt to a new knowledge and
topics better, and it is less complicated than words. An advantage is, that learners often associate
pictures with images or situations with experiences form their own life and with help of that,

they connect the meaning with already existing patterns.

Both Project 1 and Project 3 fulfil these requirements sufficiently in 100 % (Table 14
and Table 15). The number of pictures is more visible in Project 1, mainly because it is supposed
to be lower level of language than in Project 3. Therefore, the readings/listening texts are shorter
and there is a bigger space for pictures and other visuals. However, Project 3 definitely does
not stay behind. Even though the texts are slightly longer, as it is higher level of language, there

are still plenty of visuals to complement the texts and leave a space for students to develop their

imagination.
Project 1 Visuals
yes 6
In total 6

Table 11: Visuals in Project 1

Project 3 Visuals
yes 6
In total 6

Tab. 12: Visuals in Project
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6  Cultural knowings with focus on the 5 dimensions of culture
included in Project 1 and Project 3

The aim of this chapter is to find out which activities prevail in each cultural page and
to put them into the categories discussed in detail in chapter 4, according to Moran (2001, 15).
The examined cultural knowings are: knowing about, knowing how, knowing why, knowing
oneself. Furthermore, I will be also working with table number 2 which includes the information
about the five dimensions of culture, which are: products, communities, perspectives, persons,
practices (described in chapter 2.2). | would like to point out that one culture page can fall into
more than one category. | will not discuss the teacher roles, as this thesis mainly focuses on the
cultural content in the textbooks, rather than roles of a teacher, which were, however, briefly
commented in chapter 2.2. For that reason and also for a better orderliness, | removed the
column about the teacher role and placed the updated table number 13 bellow (page 50). The
Table 14 contains an overview of activities that predominate on every culture page, in concrete

textbook unit. 1 will comment on them in detail.

In the unit 1 culture page of project 1, one can see an activity targeting on knowing
why, because the main objective of this cultural page is to listen/read for the new information,
and mainly to compare (table 14), which is the main concept of knowing why (contrasting the
student’s culture with the target one) So, as mentioned in the table 2, the cultural page targets
on cultural perspectives (names), which falls under the knowing why category, as already
mentioned. However, knowing why is combined with another interaction — knowing about, as
the unit 1 informs readers about the cultural information (products — specifically names). It also
targets on knowing how, because again, its topic are names, which can be classified as cultural

practices.

Similar case is shown on the cultural page number 6 of the Project 3, where the main
activity focuses on comparing the signs students see with the ones in their country — this culture

page also contains all the three mentioned interactions: knowing why, as it is interpreting a
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cultural perspective (signs) by discovering explanations, knowing about in the sense that it is
describing a cultural information (products — signs) which provides the cultural knowledge as
an outcome, and knowing how, because the content is also a cultural practice (signs) and
students are actively developing their skills about the topic by participating (concretely

comparing) in the interaction.

Another example of comparing the two cultural elements, knowing why, is in on the
first culture page of Project 3. The topic “Families” directly conducts (by asking questions)
the teachers to include a comparative pre-listening/reading activity and this is such a case.
Students answer the questions about their family background information — communities and
persons (which targets on their source culture) and then they compare the facts with
reading/listening of what a typical British family looks like by interpreting the information
about the target culture. In contrast to the two previously mentioned units, this one does not
include knowing how. No cultural practices such as techniques, abilities, touching, behaviours,
activities, looking or saying were defined in the content. In the other hand, the strong focus is
put on the knowing about. It describes a cultural information about a British family
(communities and persons) by employing all the skills: speaking, listening, reading, and writing.

The outcome is the cultural knowledge of the topic “Families”.

Similar topic (Schools) including identical speaking activity (comparing) as in the
cultural page number 1, Project 3 is also discussed on the cultural page number 3 of Project
1. Thus, both first culture pages of both textbooks develop the knowing why and knowing

about framework.

To also mention some different examples, | would like to comment on the culture
pages number three and four from Project 3 and number five from Project 1. The pages are
quite similar, in the sense that they all contain information about realia, and target on products

that have not yet been mentioned — places. For example, on culture page number 3, with its
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topic “Britain”, it is obvious from table 14 bellow, that there is also such an activity that targets
on comparing of two cultures (knowing why), however not via speaking (as in previous cases),
but by writing about. Furthermore, the knowing about is strongly recognised. The activities
gathering cultural information not only about places, but also about significant historical figures
(persons) and dates are mentioned. The outcome is mainly cultural knowledge. In this sense,
cultural page number 4, project 3 and cultural page number 5, Project 1 are similar, informing
about cultural products - places, dates, historical events — Knowing about. However, in the
case of cultural page number 4 (Project 3) on the contrast to the page number 3 from the same
textbook, it does not include a comparing activity. This cultural page only covers one culture

knowing.

Culture page number 2 of Project 1 can be classified as a rich in content of cultural
knowings and interactions between the five dimensions. The research proved that it focuses on
Knowing about, as discussing the practices (addresses, writing short form of address) and not
only this. It contains also the information about famous persons and products (places — streets,
house, museum) As mentioned in chapter 2.2 (page 13) these can be classified as actions
(writing address correctly) produced by members of a culture and they also include the
appropriateness. These features are fulfilled in this particular culture page. Knowing why is
also presented regarding culture page number 2. Student’s task is to compare the form in which

an address is written in their country and in Great Britain.

The biggest number of cultural dimensions (4) was found on the cultural page number
4 of Project 1. The topic “sport” covers: Products, perspectives, communities and persons.
Occurrence of practices, unfortunately, was not proved. As it contains four dimensions, it is
obvious that the cultural page develops skills in knowing about. The comparison of the source
culture and the target one was also found out, even, the two target cultures are compared in the
reading/listening activity. The United States of America and Britain. We are dealing with

knowing why, when comparing of two (or more) elements.
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The last culture page (number 6) from Project 1, is focusing mainly on the two
dimensions — persons and communities which we can intercorporate into knowing about. The
text describes various representatives (persons) of communities living in Great Britain. In the
other hand, we can also find there an information about another type of product — places. And
again, knowing why is also presented as a speaking task, which requires to answer the questions
about people from different countries in the student’s source culture. Mentioned cultural
knowing interaction is also presented in cultural page number 2 of Project 3 and again, by
comparing. Now, however the activity is suggested as a homework, because students must find
some interesting facts about transport in their country. It further develops the topic of products

— transport and places (knowing about).

Content Language Activities Outcomes
function

Knowing Cultural Participating Developing Cultural behaviours
how practices skills
Knowing Cultural Describing Gathering Cultural knowledge
about information information
Knowing Cultural Interpreting Discovering Cultural
why perspectives explanations understanding
Knowing Self Responding Reflection Self-awareness
oneself Personal competence

Tab. 13: Cultural knowings — content, activities, outcomes and teacher roles
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textbook | unit | speaking listening reading writing read and listen
Project1 |1 compare compare compare short forms | compare
Projectl |2 compare, answer complete the complete the chart | short forms | complete the chart
quetions chart
Projectl | 3 compare For detail Answer questions | make a questions
chart,
compare
Projectl | 4 answer questions complete the complete the char, | complete complete the chart
chart, compare | comparet chart,
compare
Projectl |5 drilling words, talk | for detail match, T/F no match, T/F Questions
to partner Questions
Projectl | 6 no for detail for detail no complete the chart
Project3 |1 answer questions complete the Compare two write about Compare
about typical family | chart families
in your country =
compare
Project3 | 2 warm up with for detail complete the chart | Hw - complete the chart
pictures + T/F questions compare
with your
country
Project3 | 3 no comprehension | match + find write about match + find specific
specific your contry | information
information
Project3 | 4 answer questions questions questions suggested as | questions
HW
Project3 |5 no match match suggested as | match
HW
Project3 | 6 compare Match match no match

Tab. 14: Learning activities in Project 1 and Project 3

The outcome of this chapter was to evaluate the cultural

pages from the cultural

knowings perspective, with further focus on the five dimensions of culture. It was proved, as

said in chapter 2.2, that the five dimensions are in the interaction one with another, which the

research proved to be a copybook example, as there is always more than one dimension in

interaction with another one.

Any knowing oneself interaction was found in the analysis, mainly because according

to Moran (2001, 16) (page 23 of this thesis) it targets on the individual behaviour, mimics,

feelings, opinion, values and ideas, which requires a face-to-face contact for one to evaluate it

or assess it.
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7 Conclusion

The aim of the bachelor thesis was to evaluate the cultural content in elected textbooks
for Lower Secondary Schools. The studied aspects were the cultural topics and exercises,
cultural knowings, and five dimensions of culture. In the theoretical part, basic definitions were

given, as for example: What is culture or how it is learnt and taught.

It was found out that the textbooks are alike in many aspects and activities are
frequently repeated and modified but the outline and basis remain the same. Also, the design
and visual aspects are very similar, because the subjects of the study were two textbooks from

the same collection.

The examined textbooks contain a sufficient number of visuals, which help students
to develop their imagination, motivation, and creativity. Although pictures co not cover the
whole topic, they encourage students to focus better on the written text and help them to clarify

the topic, for example, what will happen in the story, or outline the places and historical events.

It has been classified as positive that textbooks are covering a broad scale of topics of
cultural aspects and there is always a different topic in each cultural page. On the other hand,
as discovered in chapter 5, although Project 3 is subsequent to Project 1, no repetitive topics,
which would develop vocabulary or further cultural knowledge were found. The topics are

always different and target on various cultural content

The checklists proved that both textbooks are avoiding the ideological tendencies,
however, develop widely stereotypes connected to English speaking countries. As Valdes
(1988, 49) claims, it is suitable to teach rather generalities and universal observations even
though not everyone from the culture can fit into them. The textbooks inform about the topics
rather explicitly, than implicitly and they provide the information in context, often comparing

with the source culture. Unfortunately, Project 3 does not include any similar topic as Project,
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which means that it does not widen any topic concerning the vocabulary or higher language

level of particular topic.

It was confirmed that both textbooks contain all the five dimensions of culture which
are in the interaction one with another, and three out of the four cultural knowings. The
“knowing oneself” could not be constructively judged, as this interaction is happening mainly

during the classes.
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Appendices

Project 1 Cultural pages

R AR AR A s S e

' Names

1 a @130 Read and Iten.

b Compare this to names in your country.

4 Hi. I'm Andy Fletcher.

This is my full name.

Martin is my middle name.

My real name is Andrew, but people
call me Andy. A lot of English names
have short forms. Do you have short

forms for names in your country?

My friends often
call me ‘Fletch’.
It’s a nickname.

Do you have
nicknames for
your friends?

2 @_L_}_LJ Read and listen. Write the short
forms.

Boys: Girls:

1 Chnstopher > Chris 1 Elizabeth >
2 Michael > 2 Catherine >
3 Thomas > 3 Megan >

3 @) 13 Read and listen to the people.
Copy and complete the chart.

Bradley Adam Grant .
Brad
Bags

full name

short name

nickname

2 Hi. My full name is Bradiey
Adam Grant. Most people call
me Brad. But my friends often
call me Bags. It’s a nickname
from my initials: Bradley
Adam Grant-B A G.

Hello. My name’s Abigail
Parker. Everyone calls me
Abbie. That’s short for Abigail.
My middle name is Sophie.

! haven't got a nickname.

Hello. I'm Tim Roberts.
Actually my full name Is
Danjel Timothy Roberts. So
Tim is short for my middle
name, Timothy. (I use my
middle name, because my
dad’s name is Daniel, too.) My
nickname is Robbo ~ from my
surname, Roberts.

Hi. My name’s Jojo. It isn‘t my
real name. It's a nickname,
My full name is Joanna
Megan Jones.

50 I‘'m Joanna Jones - Jojo.
Only my friends call me Jojo.
The teacher and my parents
call me Joanna or Jo.




2 Look at the address. How do you write an
address in your country?

1 a Look at the pictures. Do you know anything
about these places?

b (@Y152) Read and listen to the texts. Copy
and complete the chart.

Address Where is it? | Why is it famous? R _ e i
L 3 a Complete the short forms of these
2 addresses with these words.
I Ave St Rd

3

1 London Road London
4 2 Victoria Street  Victoria

3 Park Avenue Park

¢ What famous streets are there in your

country? Why are they famous? b Write these in the short form.

High Street  Sydney Avenue York Road
4 a @155 Listen. Write the addresses.

This is 10 Downing
Street in London, It's the
British Prime Minister’s
home. People often call
it just ‘Number 10° It's
actually a very big house,
There are a hundred
rooms in it,

b Work with a partner. Ask and answer. Use
the addresses in exercise 4a.

5 .
:’:::;:g;l::‘l: .thNeot : o What's your address?
house is real. It's 221b o It's sixty-five ...
Baker Street in London,

and it's the home of
the famous detective,
Sherlock Holmes, <&
Today it's a museum
about him.

Abbey Road is in London, too. Why is
it famous? It's on The Beatles' album
‘Abbey Road' The crossing is outside
their recording studio at 3 Abbey

L T R, | | gy s i SR o o
ime

¢ Work with a partner. Ask and answer abou
your own addresses,

Penny Lane is also
famous because of The
Beatles. It's the name of
one of their songs. Do
you know it? Penny Lan
isn't in London, It's in
Liverpool. The Beatles




1 How old are pupils in;
Year 17 Year 67 Year 97

4 Are pupils at school on Saturday?
5 Where do pupils have lunch?

“ 1S %MLLS

»:f_k};,__

5 _’&S.U’l‘l’is-—uv‘ o0l g@w_a_
About W _ﬂ

fosndwod

1 @) Z17) Read and listen to the information
about schools in England and Wales. Look at 3 @219 Listen and find this information for
the chart and answer the questions. each person.

1" What class is he / she in?

2 What are his / her favourite subjects?

2 How many years are they at primary school? 3 What colour is his / her school uniform?

L

o0 awd'_-—w——

- m»ﬂ.i'ﬁ .
. om Swturdiy e me

ost ool %‘“‘ - ;@h&dlﬂﬁw

2 Compare the information to your country.
Make a chart of the school system in your
country.

3 How many years are they in the sixth form? 4 Does he / she have a school lunch?

bt ? ' A -
B peve are #0 1 _sgns_ﬂ* SaT e L 3"" ﬂs mafehe 1 Sasha 2 Henry 3 Rob 4 Noelie

—.'—_
st ialf iy —
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Culture

1 Britain |2 The USA

| 3 My country

These are popular sports in Britain:
football rugby cricket snooker

These are popular sports in the USA and Canada:
American football baseball basketball
ice hockey

Tennis and golf are also popular in all these

1a QZE Read and listen to the information.
Copy the chart and write the names of the
sports in columns 1 and 2.

3 How often do you have PE in your school?

4 a () Z37) Listen. What sports do Cherry and

AN

2 (Y 23%) Read the text. Copy and complete the

chart.

winter

hockey
summer l ‘

o British achools, pupits yormally have 2

Aouble \esaon of PE- gach week. >
football or ruddy in
{n most schoole, bays p\ay .
t{hc. wintee. In sumemer, 02y play cricket and
they do atbletics. ¥
(airts normally play hockey OF netball &an\:l
of baeketball) in fhe wintee. Ty play o
and they do afhletics in fhe summer.
Most schools have 2 sports day ip the m
There are races and otfier aletics cvee oA
e high Jamp, leng Jump and javelin, Vare
and grandparents come 10
watch, and there: are prizes
for The Witnees.

.

What things do you do? Do you have a
sports day?

Marcus play? Which ones do they like? /

Marcus

b @E} Listen again. Answer the
questions.

Cherry




1

Tunbridge Wells is in south-east England, about

i i
This is the old part of the town.
! It’s called the Pantiles, There
are lots of cafés and restaurants
here. There's a market on
Saturdays, too, A lot of visitors
come to see the Pantiles.

Read and listen to the text. Match the
places to the parts of the town.

A B

The Pantiles the shopping centre
Calverley Grounds a market

the Precinct an ice rink

2 Are the statements true or false?

Tunbridge Wells is in London.

It's famous for its old castle.

The Pantiles is the old part of the town.
There’s a post office in the Precinct
Tunbridge Wells hasn’t got a museum,
You can take a train to the coast from Tunbridge
Wells.

7 A lot of people from Tunbridge Wells work in
London

You can go swimming in Calverley Grounds,

OOV H WM -

sixty kilometres from London, Itisn’t a very old
town. It’s about 350 years old. So it hasn't got

a castle or anything like that. It's famous for its
water. People think it's good for you.

- = r -

3a @E) Listen. Write v or X in the chart {
each person.

lives there | likes it

Jane n

Iv;n ‘_; g =
Markm
Alicem

b @Y258) Look at the cues. Listen again.
Which person mentions it? Does he / she

like it?

the sports centre
trains shops cafés

the Pantiles
theatres

the cinema
the park

the swimming pool

4 a Think about your town (or the nearest to
to you). Answer the questions.

1 What do you like about the town?
2 What don't you like?

b Compare your ideas with a partner.

This is the modern part of the town. People call
it the Preciner. The shopping centre and the po
, office are here. The Town Hall and the police
station are here, too. There are also two theatre:
“a small museum and a library in this part of tow)
f o Ty

S

There’s a station in Tunbridge Wells. Trains from
here go o London and to Hastings on the coast. .
lot of people in Tunbridge Wells take the train o
London every day. They work in the banks, office:
and shops there. Opposite the station there's a bi
park, It's called Calverley Grounds. You can play

tennis and some other sports here, and there's a

nice café, too. In the winter there’s an ice rink he

mevel srenss mne eves doen el




Culture

2 Find the names of six English-speaking
countries in the texts.

1a Read and listen to the information. 3 Look at the map on pages 82 and 83 and find

Where were all these people born? the countries.
b Copy and complete the chart. 4 Answer the questions.
T 1 Are there people from other countries in your
Name Lives in ;';hfe'::nm“y Speaks country? Where are they from?
- - 2 Do many people from your country live abroad?
Gab Edinburgh Which countries do they usually go to?

Desmend’s grandparents are from
Nigeria in Africa. Desmond lives in
Manchester. ‘Everyone in Nigeria
speaks English. It's the national
language,’ he says, ‘There are a lot

of African languages there, too, but |
don't speak any of them. | cnly speak
English, I'm learning French at school,'

{17 Gabi ives in Edinburgh in Scotiand. Her
grandfather is from Hungary. 'We usually go

to Budapest every summer, but | don't speak
Hungarian. It's a very difficult language. Luckily,
all my cousing there learn English at school.'

Kathir lives in Oxford. His parents
are from Sri Lanka. ‘We speak
English at home,' he says. ‘My
parents also speak Tamil — an Indian
language — but | don't. | can speak
! Spanish. We learn it at school and
(2] meis family is from Singapore. They live in R SN S
Birmingham. Her parents work in a hospital
there, 'l speak English and Chinese,” says
Mel. 'We abways speak Chinese at home, : =
but at school | only speak English. Some of : »
my friends are Chinese, too, but we always g (5] This is Emré. His family is from
speak English to each other.’ Turkey, ‘There are a lot of Turkish

s . people in our part of Londen, so |
& O speak English and Turkish. | speak

English most of the time, but we visit

my grandparents in Turkey every
year and they don't speak English.'

S A

R P (.

e from Brilain live an other countnes, too. Mos
alia, New Zealand, Sou



Project 3 Cultural pages

(%)

1 What do you think a typical family is like in your

country? Answer these questions.

1 Do they usually Fve in a house or a fiat? Does it have
a garden? lives in?
Haw mary reoms has a typical home got? 2 T
Haw many children are there in the typical family? lives with?
Have they usually got a pet? What are typical pets? | has got a pet?
When do young people usually leave home? tw ot

Da pecple often move away from their home town? grandparents?
Do wader famibes (aunts and uncles, grandparents)

lve near each other? b Write about Nick and Grace.
8 Where do old pecple usualty live?

2 Read and listen to the text. How is
a typical British family different from one in
your country?

.. Wvesin, He / She lves with ..

€ How are Nick’s and Grace’s families different
from John's?

A
f@{

F I l 1
My name's John and [ live in a bypical British family.
We live in a house with a garden. It's in Bexlevheath, a suburb of London, Our

house has got three rooms downstairs — a living room. a dining room and a
kitchen, Upstairs there are three bedrooms and a bathroom. We didn't live in this

house when | was horn. We moved here when [ was five vears old, because my
parents wanted a bigger garden,

Four people live in our house — my parents. my older brather and me. Until two
vears ago there were five of us, but my obder sister left hbome when she was twenty-
one. She still lives and works in London, but she shares o flat with two friends

in another part of the city. (It's good, because when she moved out, | got her
bedroom, so T don't share with my brother now!) There's one other member of the
family in our houss, wae — our cat,

My parents don't come from London. My dad is from Scotlund and my mum grew
up in Liverpool. They both moved to London after university to get jobs. So we
don't see our aunts and uncles very often, because they all five a long way from

London.

My mum’s parents now live in Cornwall. 1 call them Nana and Granddad. They
moved to Comwall when Granddad retired. They've got a small house by the sea,
My grandpa (my dad's dad) died a few years ago. Grandma (my dad's mum} lives in
Bexlevheath, but she doesn't live with us. She lives in an old people’s home.

Sa that's my family. OF course, not all Families are the same. Divorce is common in
Britain, so a lot of children live in a single-parent family or in a family with a step-
parent and step-brothers and sisters, But we're a very typical British family.




1 @25 Read and listen to the text. Look at the

/ pictures. What are these things?
1 1 the M25 4 the Tube

) 2 ‘Waterloo 5 adouble-decker
! 3 Eurcstar 6 Haathrow

( 2 Read the text again. Complete the chart.

\ Form of transport | Advantages | Disadvantages

| train
o ; :oach_
| the Underground
bus
. : .‘ i taxi y

-.-a;u A\ s amm mbhe...
- Transport

Vehicles in Britain and Ireland travel on the keft, so the
steering wheel is on the right, If you live in a country
whera vehicles travel on the right, you must be extra
careful when you cross the road. Always Jook right first!
The busiest motorway in Britain is the M25. It goes
round London. It's almost 200 kilometres long and

is one of the longest ring roads in the world. In some
countries you have to pay a toll to use the motorways,
but in Britain and freland most of them are free.
Distances in Britain are in miles {three milesis
approximately five kilometres). And speeds are in miles
per hour (mph),

RAILWAYS

Tunnel to citses in France and Belgium

For fong journeys, the train is usually the fastest way to travel. You
can also travel by coach. It's cheaper, but it usually takes longer,
The main rallways connect London to other cities, London hasa't
got a central station, Different companies built the rallways, and
they all had their own station in London. Victoria and Waterloo, for
example, are the stations for trains to the south, If you want to go
to the west, howeves, you have to go from Paddington. From St
Pancras Station you can take a Eurastar train through the Channel

S ot Finchiey

3 Are the statements true or false, or doesn't it say?
Cars in Ireland travel on the right

Drivers pay 10 use five motorways in Britam
Distances on signs are in miles

Waterloo is the central station for London

London buses are red

Trains from St Parxcras go to France

London has got two airports

Frankfurt is busier than Heathrow.

London will have a new airport in ten years’ time.

VO~ v sWwWN -
-

4 Find out some interesting facts about transport in
your country.

TRANSPORT

IN LONDON

The fastest way to travel in
London is on the Underground (or
the Tube, as It's also called). But
you can't see any of the famous
places down there, so if you want
to see London's sights, it's better to
take one of the famous red double-
decker buses. You'll get a good view if you sit upstairs.
However, like 2 lot of big cities, the traffic in London can be
very bad, so the bus often takes a long time,

You can also take one of London's black taxis, or even

a cycle rickshaw, They can be quicker, but thay're both
expensive. Often the best thing to J6 in Londion is to walk.

AIRPORTS

There are several big airports in Britain. London has got
five. Heathrow is the biggest, and it’s the busiest alrport in
Europe. A plane takes off or lands there every 75 seconds,
The most popular destination is New York,

Some people think that London needs a new airport

There are plans to build cne on a man-made isfand in the
River Thames,




Culture

1 a (@ZT0 Read and listen to the textand look at 2 (@ZT2) Listen to David, Molly and Colin. Find this

the map. Match the names, dates and cities to the information.
correct country: Scotland, Wales or Ireland. 1 Which part of the UK is each person from?
| sames W Edward W Elizabeth ] 2 Which person talks about these things? What
the 1920s - the 13th century do they say about them?
A Snalige
o
b What happened on the dates? ¢ money

3 What does each person say about sport?

3 Write about your country.
1 What are the main parts?
2 When and how was the present country formed?
3 What s your country famous for?

BRITAIN

There are several names for Britain: Britain, Great Britain,

the United Kingdom, the UK. The official name Is the

United Kingdom of Great Britain and Northern Irefand,

A lot of people call the country “England. but this is not

correct, England is only one part of the UK. However, it

is the largest part. There are four ‘countries’ in the UK:

England, Scotland, Wales and Northern Ireland,

Landan & the capital of the UK, a5 well as of England, but all the
ither countres have their awn simaller capital cities, too

scomuo- Until 1603; Scotland
ared England were separate
countries and there were often
wafs Detween them, In that year
oo, the £nglish queen,
Elizabeth |, died. She had no children, so her cousin, James,
the king of Scatland, became king of England too. That's
why it called the United Kingdom

T

WALES: "he Engish king, ‘d\-.ard |, conguered
Waless 0 thee 13th century. Since then, the
eldest son of the monarch is shways the Priece
of Wales Many people in'Wales, especially in
the north, speak Weish as their firy language,
AN Chilfcirery mmiust leann Welsh at schoct and all
dqns must be in Welsh and English

IlllAND:Eh.'abmh ¥'s armies conguered Irefand in the 16th |
certury, bul there were atways problems in irsfand. In the E
19th century, thousands of people emigrated |
tothe USA Finally, in the 1920s, the soath 4

became an independant country (the
Repubdc of Ireland), bt Northetn
Irelaruct & still et of the UK

asscmennnnmmy

This & the Britsh
flaa People ofter

call it the Union

JACK. 175 realy

three flags in one




o 1 Look at the pictures. Which city is it? What do you 3
know about it? What films or TV programmes have

W b

8 2 @225 Read and listen to the text. What are these
2 things?

- The Bag Apple
B New Amsterdam  Times Square
the Statue of Liberty

Manhattan
Macy's

Central Park

cenn

1t's the most famous city In the world,
There are songs about It, It's In hundreds
of fims and TV programmes. Think of
America and you think of ‘The Big Apple’ -
New York.

The ceatre of New York 1S the island of
Manhattan, Today, the sland Is fub of
shkyscrapers, but 400 years ago. it was
the home of the Delaware Incsans, The
first Europeans 1o arrive were: from the
Netherlands. In 1626, 2 Dulchman, Peter
Minuit, bought the island from the Indians
for just 24 dollars and built some houses
there. He called it New Amsterdam.
However, in 1664, the Bntish
100k it and they called it
New York, bacause the
king’s brother was the

Duke of York

Over the next 300 yaars,
New Yook grew into the
largest city in the USA. People
from countnas like Germany,
Ireland. Italy. Poland and China
came to find a new life there.
There are countless things to do
and places 10 go in New York -
museums, art galleries, theatres
and nightciubs, plus thousands of
restaurants and shops, Including
the biggest shop in the world,
Macy's

The Statue of Liberly was a gift from
the people of France and it stands

an Liberty Island, You can get a ferry
10 the island and vist the statue,

~ Culture

a Answer the questions.

1 Whao were the first Eurcpeans in Manhattan?
you seen itin? 2 How did they cet the island?

3 Why s it called New York?

4 Where does the nickname, The Big Apple
come from?
the Empire State Building b Where can you do these things in New York?
oyt the Stawe of Liberty
o celebrate New Year with a lot of New Yorkers
e take a boat on a lake
see tar 120 kilometres

In the middie of
Manhattan s Cantra
Pak. Here you can
wakk, take a boat

on the lake, play
baseball o just

relax away from the
noise and the traffic.
Central Park s bigger
than two European
countries - the
Vatican and Monaco

The Empire State Budlding 15 the most famous
skyscraper In New York, It was built in 1931, and
It was the tallest building in the world for forty
years. It has 102 floors, and on a clear day you
can see for 120 km from the top.

Times Square is the entertainment centre of New

York. It = full of theatres, bars and rastaurants

On New Year's Eve, New Yorkers come to Times

Square to celebrate the New Yoar

And why Is it calied The Big Apple? The name

oomes from horse-racing.

The prize for the winner was
often called ‘the apple’
The prizes i New York

were alwavs bigster than
_ amwhere else, 50 n New

York you could win ‘the big

appie’. Saon ¢t became a
nickname for the city itself,
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1 @350 Read and listen to the text. Match the 3 a what two queens are mentioned?
names to the descriptions. b Match these cues to the correct queen.
1 Horatio Nelson a apop star
2 Boudkca b & writes 64 years Romans earhest
3 John Lennon ¢ anadmiral nchest tribe  place names
4 | K Brunel d a factory owner
5 JMW Turner e aqueen 4 Compare with your country. Give examples of:
6 Charles Dickens f apainter o famous statues of national heroes and heroines
7 Lord Ashton q an engineer o statues or places named after famous people in

your town

2 Which person is connected to these places? Why?
Why are the people commemorated?

1 Lancaster 4 Trafalgar Sauare
2 Margate 5 Liverpoal
3 Brstal 6 Portsmouth CHARLES 43

WAS BORN i
i ON

_ HEROES

tembetht Brs

Il countries have their own national heroes A lot of buildings in London

and heroines, You sce statues of these people and other cities have blue
in towns and cities. Streets, squares, parks and plaques on them. These show that
bulldings are often named after them, too. Here a famous person lived or worked there, You can sex

plaques for scientists, artists, pocts, politicians, actars

are some examples from the UK.
and lots of other people, This plague shows us that

The most famous monument in London is Nelson's the writer, Charles Dickens, was born in this house in
Column in Trafalgar Square. The statue on top of the Partsmouth
column is of Admiral Horatio Nelson, He defeated the  pjqny places are named atter famous local people, too
French navy at the Battle of Trafalgar in 1505. Nelson  ‘[he rown hall in the city of
himself died in the battle Lancaster, for example, is
Near the Houses of Parliament is the statue of called Ashton Hall after Lord
Britain's first national heroine - Boadicea, or Ashton, He was 2 very rich
Boudicca. She was the queen of a British tribe businessman, and he owned
and she led a rebellion against the Romans some large factories in the
city

Sometimes places are named after heroes
or herolnes. Liverpool Airport is called John This statue is in the middle

Leanon Airpert, He came from of the square in front of
Liverpool and started the most famous Lancaster town hall [tsa
statue of Queen Victoria,
There are more statues
of Queen Victoria in the UK than of

pop group in the world - the Beatles, He
wis shot in New York in 1980
Brunel University in Bristol i
named after the engineer, Isambard I anybodyselse. She was queen for
nearly 64 years (1837-1901), when
Britain was the richest country in the
world. Many places are named after
her, too. London and Manchester

both have a Victoria Station,

and many towns and cities have
a street, road, square or park
named after her

Kingdom Brunel. He built a railway
' from London to Bristol, as wellas
4 tunnels, bricdges and ships.
Cin Margate, Kent, you can visit the
S Turner Gallery. Its named after
* the painter, | M W Turner. He
} painted many of his pictures

in Margate
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S TREAT, e e

| 3 @229 visten. Which of the signs do the
1 a Read the texts. Match them to the signs. people mention?

b m Listen and check.

PUTS WA W AT Ly . o

'. gap You see a lot of signs in the street, in shops and other
- £B buildings. Here are some common signs in Britain.

vy —~—
SOME SIGNS GIVE INFORMATION ' B 3%

Thes sign is very important in Britam, because peopks normally gueue for things in
shaps, banks, post offices, ticket offices and 5o on. It tells you that you must jon
the queus end wait for your tuen, Pecple get very annayed If you don't

You sometimes find this sign on & maching. It telia you that the machine is not !
working. S0 you shouldn't use it ’

You sae & fot of these sgns outside houses i British streets. It means thit the |
peoptmmsdmarhuse
WETRYT TP S Iy  . ra— RPN

countryside. It means that the lend belongs
0 somenne, S0 you Mustn't go in there.

i You see this sgn in museums end art
galleries. i tefls you that you mustn't touch
the ohject, because the siarm will go off

This sign means that you mustn't play

means that, there 15 a dog in the house or
ganrden, 50 you shouldn't gn in there.
This sign means thet you shouln't drink
the water. You can use It to wash your
hands, but £ isn't safe to drink.

You sometames find this sign &t & station

It tells you that there is 8 gap between pames hke foothall or tennis here. You

tha platform and the train, 50 you MUst be SOMELMES 582 It In parks.

careful when you get an or off the train, ‘\'
B St iaat o - - r—

Please

o

Ne ball games




Project 1 - Teacher’s book

Culture

Mames

Background information

In English-speaking countries, people have a gven name
[first marne}, a surname (thelr famity name) and often one or
more middle names {for example, John Middleton Stanley).
Most people do not usa thelr middle names In everyday e,
but it appears on some of ther offidal docurments, and many
formes often ask you to give the Initial ifirst lettar) of wour
middle name (for example, John M 5tanley). The fist name
and middle rames are chosen by tha parents when the child
Is born. If the parants are marrled, the surnamea of a child 1s
the same as the father's. When people say thelr rame, they
say thelr surname last.

oVD

Ifyou prafer, play Unit 1 of the culture matarizls on the
VD or the Classroom Presentation Tool Instead of cowarlng
the topic throug h the reading text, then set the text
comprehension and the accom parying Student's Book
acthvities elthier as homework or as optional practice.

Exercise 1a % 1.30

+ Elcitor pra-taach firend.

+ Play the racording. Studenits read and listen to Andy
Introdudng himseff

« Tall students about yourself. Say your full narme, then your first
name, middle names and surname. Ask: Whats my surmarme?

or Whatsmy first name? or Whats my full name? to chack
students understand the diferences In meaning.

Exercise 1b

+ Askstudents If they have any middle names. Ask for a quick
show af hands to see how many students have one,

« Explainthe Infarmation from tha background note above
1o the students, Ask them to say what 1s similar and what Is
diffarant In thelrown country.

The discussion will depand o the studants'
owr cultural traditlors. Some possible differencas Include, for
example, patronymics used In some SAvic countries — that

15, middle names derived from the father's first name. In the
case of Piotr Ivanavich Grushin, we learn that Piotr's father's
riarme Is [van. Than, In somea Latin cultures, the sumame of the
rmother 15 added to the full name. In the case of Juan Antonlo
Gérmez Floraes, we leam that the father’s surname 15 Gomez,
and that the mother's surname before marriage was Flores. In
some countries ke Japan or Hungary, the surname cormes first,
fiod lowwed by givern rames. In the case of Hungaran Mobsel-prze
wirning author Kertész Imre, his ghen name 1s Imre and his
famity name 15 Kertész (meaning 'gardener’.

[|More practice Teacher's Resources Unit 1

= Ask students If they use a short form of thelr first name. Ask:
Wha uses them?Where Is #OK fa wse them and where s & nct OK7

= Arthis level you will probably need 1o have some af the
discusslon In the students'language.

In Englishi-speaking cultures, many people prafar
to use tha short forms of thelr names In formal or professicnal
contexts as well as with friands, for example Tom Hutchinson,
Others only usa the short forms among friends, My name’s
James, but my friends call me Jim"While short forms ara
accaptable Inmost situations (out rot normally on official
documents, ke passparts), nicknames — which may or may

not be connected 0 the persons full name - are usually only
appropriate among friends. Some pop stars usa thelr nkcknames
as thelr stage rame {for example, 50 Cent).

Exercise 2 % 1.31 Audio script pT88

= HFay tha recording. Students read the Information, llsten and
complete the short forms they Rear.

[ ANSWER KEY |
Boys

2 Mike

3 Tomn

Girls

1 Liz

1 Kate

¥ Mag

Exercise 3 & 1.32

= Tell students to draw a simillar table In thelr exenclse books,
but with thraa columns.

* Fay the recording for studenits 1o read ard listen to the
Information about the three childran and complete the table,
Im weea ker dlasses, you may want to allow them to da this In
palrs or In small groups.

= [Check answaers as a cass.

[ ANSWER KEY |

2 Abigail Sophie Parker, Abbie, -

3 Daniel Timothy Roberts, Tim, Robbo
4 Jcanna Megan Jones, Jo, Jojo

Unit1

& Copyright Cxford University Press
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What's your address?

ovD

If wou prefer, play Unit 2 of the culture materials on the
CAVD or the Classroom Presentation Tool Instead of covaring
the topic through the reading test, then set the text
comiprehension and the accom panying Student’s Book
activitles efther as homawaork or as optional practice.

Exercise 1a

+ Foous on the four photos. Ask students what they know
about each of the places. Accept any reasonable guesses,
and Invit the rest of the class to say If they agree ar not. Tell
studenits they are going to read the texts to find out.

Exercise 1b &y 1.54

# Read the headings In the table. Elidt In the students'language
what Inforrmaton they ane looking for, BiCi or pre-teach famaus,

« Students copy the table Into thelr exerclse books.

» Play the recording for students 1o read and listz2n w0 the taxts and
complete the table. In weaker classes, let them do this In palrs.

[ ANSWER KEY |
Address Where s it?

1 10 Downing London
Strosat

1 221b Baker London
Stresat

1 3Abbey Londaon
Road

4 PennyLlane  Liverpool

Exercise 1¢

Why Is it famouns?
British Prime Ministars
hizrme

hiome of the famious
detective, Sherlock Holmes

on the cover of The Baatlas”
alburn Abbey Road

name of 3 song by The
Beatles

« Ask shudents to name three or four famous streets In thalr town,
Ity or country, and say why they arefamous. Encourage them to
explain In English, but help out with army urfamillarvocabulary or
difficult grarmimar. Wite new words on the board, check students
undarstand thelr meaaning, and quickly dill pronuncation, but
avald getting Into explanations of new grammar.

« [tmight help students In thelr dicussion 1o record the
Information about thelr courtry In 2 table o the boand similar
o that used Inexercie 10 (F vou would ke to use the Optional
exira below, tell students to comipile orcopy this table Into thelr
evancise books, a5 they will need the Information o hand later)

[ More practice Teacher's Resources Uit 2

Optional extra

As homework, ask students to use thelr tables In exercisa 1C
towrite a similar paragraph to those In the Student’s Book
about two of the streets discussad. Inthea following class, ask

fior sorme woluniteers to read out thelr paragraphs to the class.

Exercise 2

s Ask studenits to write thalr addrass In thelr own language. Ask
for a waolunteer to write on the board.

+ Focus attention on the English example In the Student’s
Book. Ask students to number exch of the elements
highlighited. Thern ask another woluntaar to number the
corresponding elements In the example on the board Invite
students to notice similarities as well 3s differences batwean
the addresses In English and their own language.

Exercise 3a

# Explain that In English, we often abbreviate types of streets.
Elicit whathar they also do this Inthelr own [anguage and
what the abbreviatiors are.

& Students completa the short forms.

Rd
1 .

Exercise 3b
s Students writa the short forms of tha straat names.

1 5t 3 Awe,

High 5t. Sydney Ave. Yaork R

Exercise 4a ® 1.55 Audio script pT88

& HFay the recording for studenits to listen and write tha
addresses they hear.

| ANSWER KEY

1 1

65 Morgan Strast 12 Peal Avenuea
Liverpool London

L26 9RO ECs 7DG
Exercise 4b

s Read the example together. Dnll the correct pronundation of
aadress, making sure they understand the stress falkk on the
sacond syllable.

+ |n palrs, students take turns 1o ask and answer the guestion,
using one of the two addrasses from exarcise 43,

Exarcise 4c
# |n palrs, shudents now use thelr own addresses to ask and
answear the queastian.

& Copyight Oxford Universily Press
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Schools in England and Wales

Background information

Childrn in Englard ard Wales usually strt their formal
aducation when they are five. After six years of Primary Schaool,
they all rmove on to Secondary School at the age of 11. They
can leave school at the age of 16, after completing thelr GCSE
axams, of they can stay on at school for two miore years,
preparing fior their selectad subjects In the AS and A-level
avams. These two years are usually referred to as siceh form
(since they follow the fifth vearof secondary education), even
though they are officlally called ears 12 and 13. Attending
sketh form Is not compulsory.

I England and Wales, the schoal vear generally nuns from
aarly September unt | mid-July of the following year. Most
schiools operate a three-tzrm school vear; 2ach tarm E divided
In half by 3 week-long break known a5 half term. The terms
are separated by roughly tvo-week holidays: the Christmas
holidays separating the Autumin and Spring terms, and the
Easter holidays separating the Spring and Summer 2rms. The
holidays between school vears are s to elght weeks long.

In most schools In Britzin, students wear a schoal uniform.
Thesa days uniforms are quite simiple: often Black argrey
trousers, a white shirt and a sweatshirt or jumper. In marry
schools, girls can wear trousers or a skirt. Uniforms are popular
with parents and schools, because thay do not highilight social
differenices betwaan studsents.

Although akso part of the United Kingdom, Scotland and
Mortharn Ireland have a differenit schoal system, with different
examinations.

ovD

Ifyou prefer, play Unit 3 of the culture matarlals on tha
VD or the Classroom Presentation Tool Instead of covering
the topic through the reading text, then set the text
comprehansion and the acoom parving Student's Book
activitles elther as homework or as optional practice.

Exercise 1 & 2.14

+ Play the recording for studanits to read and listen to the text
and the chart. Chack any difficult wocabulary. Explain that
pup and shudsnt have 3 very similar meaning, but we tend
1o use student to refer to older chilldrary ENlCIE translations
of the tarms primary and sscondary, as well as the adjective

campuizary. Explain steth form (see Background Informatian).

« Answer the questions as a chss.

HTETE

1 Year 1: 5-6; Year&: 10-11;Year 9: 13-14.
1 Six

3 Two

4 Mo, thay aren't.

§ Atschool,

[ More practice Teacher's Resources Uit 3

Exercise 2

+ |n groups, studenits compara schools In England and Wales
with schools Im thelr own couritry. Ask them to makea a list
of similarities as well as differencas. Studenits can use the
questions Im exarcise 1 and the Optional extra above to help
them with Idaas.

# Have the groups report back to the class, and collate the
most Impartant polrits on the board for all to copy.

Optional extra

Lok atthe chart again Ask students t say whikch Year they
would be I if theair school was In England or'Wales.

Lok at the picture of the school uniformn. Ask students to
Imagine this Is thelr uniform. Ask: Dowouike 7 Wi Why not?
Chayou think your parents S teachers ke T Why S Why not7? (Refer to
the Backgrourd Information baox for detalls on the last question)

Exercise 3 #2.15 Audio script pTaa

s Focus onthe photos and the task Instructions. Ask (n the
students’ own language If necassaryl: Haw many sPearers ae
vou going o hear? (Four) What are they going to talk abourt P
[Thelr schoals.) What infarmatian do you need o find out?
(Thelr class; fawourita subjects; cokour of the schoal uniform;
school lunch)

s 5Sugogest that studenits draw a four by four tablo with the
question numbears and the names as headings for rows and
columins, respectively

s Fay the first extract about Sasha, twice f necessary. Check
the arewers as 3 class.

s Hay the other three extracts for studants to complete the
chart Imd widually, or In weaker classes, In palrs

» [Check answars,

[ ANSWER KEY |
class  favourbts st hoal schiool lumch
subjects uniform
15asha BA  History, PE  gresnand ves
white
IHenry 9K  Science, blua nao,
French sandwiches
fram horme

1 Rob 7B AM grey and  yes

Geography  red

Maths, PE blua and no, packed
black lunch

4Moelie 10

Optional extra
Students answer the four quastions so they are true for
themsehaes.

i@ Copyright Cfard Uintversity Press
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Sport

Background information

Football (soccer) and nugby were Irvented In Britain. In the
Us& American football 1= called football when they want to
talk about the International garne, they say soocer

Cricket 1s a bat-and-ball garme which was was first played In
the 16th century. Poirits are scored by hitting the ball away,
allowing tirne for the batting team to nun up and down the
central saction af the pitch.

Basaball, a bat-and-ball sport, 15 playved mastly In Marth
America, parts of Latin Amerkca and East Asla. Points are
scored by running round the pitch after the ball kas bean hit.
Snocker & one of several types of billlards games, played on a
table with cues (long sticks) and coloured balls

Basketball 1s a team sport whara players try 1o score points by
getting a ball through a basket at each end of the court

Ice hockey 1s ateam sport In which skaters use sticks to shoot
3 hard nubber puck (3 disc) Into their opponents' net.

Galf first appeared In Scotland In the 15th century. Plavers
score polnts by hitting a ball Into holes with a club. The player
whio uses the lower num ber of hits wins.

Teniniz Is plaved by single plavers or doubles against each
other on a court. Players use a racket to hit a ball ower a met.
Metball was developed as a form of basketball for women In

the 18%0=. Each plavers mowements are restricted to certain
areas of the court.

oDvD

If vou prefer, play Unit 4 of the culture matearials on the
CAVD orthe Classroom Presentation Tool Instead of covaring
the topkc through the reading text, then set the text
comprehension and the accomparying Student’s Book
activities etther as homewark or as optional practice.

Exercise 1a ®2.35 Audio script pTas

» Focus attention on the four photos. Ask students to rame the
sparts In thalr own language.

+ Studerits copy the chart Into thelr axerdse books. Play the
recording for students to listen and read. Students put the
Sparts Inthe cormect ool umns.

1 football, rughy, cricket, snooker, tennis, golf
2 American football, baseball, basketball, ice hockey, tannis,
galf

Exercise 1b

« Ask students to say which sparts are popular in thelir own
country. Help with the English names as necessary. Students
fill In the final column In the tablke,

[|More practice Teacher's Resources Unit 4

Exercise 2 f52.36

+ Focus anthe two phatos. Elcic what they show (PE lessors).
Ask studenits to try and identify the sports shown. Don't tell
them the answers at this point

= Explain that they will rezd about school sports In Britain.

* ElCit of pre-teach winter, surmmer, nammally, each, most, race,
ewenis and prizes.

+ Flay the recording fior studenits to read and listen 1o the taxt
and then complets the chart.

= Ask students to confirm thelr earller guesses about the sports.

| ANSWER KEY |

Girls Boys
winter hockey, netball football, rugby
SUmiEmer tannis, athletics cricket, athletics
Exercise 2

= Ask students about their PE lessons. What can kind of
exerclses ar sports do they usualky do? s there a differenca
betweasn winter and summer classes? Ask them If they have a
sports day or something similar crganizad by thelr school

Exercise 4a % 2.37 Audio script pTEE

+ Beplaim that students will hear two peaple, Cherry ard
Marcus, talk about the sports they do. Thelr first task 15 to
listen and make a st of the sports the speakars do

+ Fay the recording about Cherry and allow studenits time o
wilte thelr answears. Students comipare answers In palrs. Do
the same with the recording about Marcus.

= Fay both recordings through at the end, so students can
chieck thalr answers once more.

Cherry: hockey, tennis, athletics, swimming

Marcus: rugby, cricket, athletics, baskatball

iMarcus also mantions snooker, but says he doasn't play it)

+ Students listen 2galn o underling the sports In theair 1sts that
each speaker likes.

Cherry likes hockey, tennis and swimming.
Marcus likes rugby, athletics, basketball and smooker.

Exercise 4b & 2.37 Audio script pTe8

+ Read the quastions and check that students undarstand
them ENct or clanfy the meaning of schoal tearm.

= Fay the recording for studenits to answer the questions.

1 Cherry: tennis; Marcus: rugby

2 Cherry: tennis; Marcus: snooker

3 Cherry likes it, because there aran't any lessons that day.
4 Marcus doesn't liks it, because he's not very good at it

Unit4 Taa
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Culture

An English town

ovD

If wou prafer. play Unit 5 of the cultura matarlials onthe
VD or tha Classroom Presentation Toal Instead of covearing
the topic through the reading text, then set the text
comiprehension ard the acoom parving Student's Book
actiities elther as hormework or as optional practice.

Exercise 1 & 2.57

= Wiite the following words on the board: shopping centre,
market, ice ing, castle restourant, post office, police station,
theatre mwsewm, ibrary, train statian, Bang, parg, cofé.

Elicit their meanirg, for example by asking studants for 2
translation. ¥ou may want to drill the pronunclation of castle
{'ka:s)/ In standard British English, ar Jkess) In Amerkcan
English and In some British accents). As you do this, cross
out the ketter ¢ 1o show It Is meant to be sllent Wite the
following sentence on the board: Is therea . .. In [nameaf
the studenis avn own]? Play a chain game of question and
answer, &sk the first question about one of the words on the
board and chooss tha studant you want to reply at ndom
by throwing a ball or a similar soft object to them. If they
answer comectly, they can ask the naxt question and choose
the next studenit In the chaln by passing on the ball. If they
CAMT amswer of answear Incorrecthy, they must return the ball
to you and stand up. Continue the game untll all the words
have baan used up.

« Elicit the name of Ravl's town friom prevous lessons
(Turibridge Wells). Write It on the board. Foous students
attentlon onthe Items In exercise 1. Explain that column A
contains the nameas of the three parts of Ravis town, and that
the text at the bottom of the page Is about his town.

« Studenits read the text Individually and match the places to
the parts of town.

« Check the answears with the class.

the Pantiles: a market
Calverley Grounds: an ice rink
the Pracinct: the shopping centre

Exercise 2
» Read the statements together, and check comprehension.
Elicit or pre-taach: farmows for and take a train.

« Students read the text carefully and underline the
Information about each staterment. Rermind them that the
Information In the text 15 In the same ardar as the statements.

« Studenits usa the Information thay undearlined to choosa the
correct answers Individually,

= They compare answers In palrs befiore you check with the
class, Ask students to quote the Information from the text
that helped them to decida.

[ More practice Teacher's Resources Unit 5

1 False. Iltis sixty kilometres from London.

1 False. It hasn't got a castle.

3 True.

4 True.

& False. Theres a small museurn in the Precinct.

& True,

7 True.

& False.You can play tennis and you can goice skating.

Exercise 2a @ 2.58  Audio script pTa8

s Tell students they will hear some people talk about the town.
Ask them to ook at the chart and say how many people they
will hear foury. Ask them what iInformation they need to
fimd out {whether aach person Ivas In Tunbridge Wells, and
whether they like 11).

= Fay the recording for students to listen and find the
Information. Stop the recording after each parson has spoken
o give students time to think Then play the reconding again

Jane: «, &

Exercise 3b & 2.58

s Ask studenits 1o kook at the cues about Tunbrdge Wells,

s Students lister to find cut what each person likes or dislikes,

+ Ask studenits to take notes, then compare these In palrs
before you chack answers with the class.

hear: X« Mark: ', X Alice: &, &

Jana mantions shops and the park. Sha likes Tunbridge Wells.
Ivan mentions the Pantiles, shops and cafes. He likes
Tunbridge Walls,

Mark mentions the cinema, the sports centre and the
swimming pool. Ha doesnt like Tunbridge Wells.

Alice mentions the sports centre, the trains and the theatras.
She likes Tunbridge Wells.

Exercise 4a

s Read the Instructions and questlons together, Studenits write
dowwn thres things they like about thelr town and three they
don't

Exercise 4b

+ Mow get students to discuss the questiors In palrs.
Encourage thern to usa full sertences and not simiply st
the things they lika £ dislike, Walk around ard monitor the
activity, and help withwocabulary f need be

s MAsk a few volunteers to report back to the class. Ask tha
rest of the dass to say IFthey agree or disagree. In stronger
Classes, ask tham to try and say why they disagrea, A studant
at this lewel deserves pralse if thay can |ustify thelr oplnions
In Emglish, 0 don't forget. to reward thelr ffort Irstead of
focusing an any ermors they milght make.

& Copyright Cwford UniversRy Press
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Culture

People

Background information

Britaln Is a multl-cuttural soclety. In 2010 there were avar

7 milllion forelgn-born residents In the United Kingdom,
comesponding toover 11% of the population, now

estimatad around &0 milllor Im some arge dtles ke London,
Birrming ham or Bradford, the parcentage 15 much highear.

oDvD

If you prefer, play Unit 6 of the cultura matarials on the DVD
or the Classroom Prasantation Tool Instead of covering

the topikc through the reading text, then set the text
comprehension and the accomparying Student’s Book
activitles elther as homawork or as optional practice.

Exercise 1a %3.14

+ Look at the photos of the five voung people. Students read
and listen to the Intreduction of the text to find cut where
they were barm,

+ Explain that they all Ive In Eritaln, but thelr families are from
different countries. Ask students IF they recognze any of
the places shown In the pictures. Don't worry If they don't
recognize any of them at this point.

Exercise 1b

+ Studerts copy the chart into thelraxencise books. Tall them 1o
entend It 50 It has five rows for the names, and wider columins
=0 they can writa In the Information.

+ Frst, they read through guickly to find out the names of the
young paople (Gabil, Kathiy Emrg, Desmond, Mel)

+ They read the text agaln more carefully to find out where
the paople live, where thelr families are from, and what
languages they speak.

« Ask students to compare thealr answers In palrs or small
groups before you check them with the class.

HETE
Name Liwes in The family ls Spealks
from

(Gabi Edinburgh Hungary English

Mai Birmingham  Singapore English,
Chinase

Emira London Turkey English,
Turkish

Desmond  Manchester  Migeria English and
laarning
French

Kathir Oneford 5ri Lanka English,
Spanish

[|More practice Teacher's Resources Unlt 6

Exercise 2

+ Students read the taxts again, especially the final paragraph
t fird the names of English-speaking countries,

» Point out that Scotland 15 part of Britain or the Linited
Klngdarm, together with England, Wales and Mortharn Ireland,
which ara all English-spaaking couritries.

| ANSWER KEY |

Migeria, Australia, Mew Zealand, South Africa, Canada,
tha USA,

Exercise 3
+ Students turn to ppa2-£3 to find the fiva countres of

the young people's families and the six English-speaking
countries on the map.

Exercise 4

+ Read through the queastions, and discuss them with the
whale class. Some of the discusslon may be done Intha
students' own language, but encourage therm o try and
spaakin English as much as possible.

+ [fappropriate, make a st of the top three to five counitries
where people arrive Inthelr country from and the countries
paople from thelr country go ta, then fird these on the map

+ |n thelr own language, ask students to think about the maln
reasons for people moving from ang country to another.
Ask them to think of any people they or thelrfamilies know
personally who mowved to or from a different counitry, and If
they don't mind delng so, share thelr stores.

Optional extra

Focus attention on the small pictures Hlustrating the five
woung people’s countries. Ask them what photo they would
use to reprasent thelr country, and say why, Alternatively,
they could bring thelr chosen photas Into class and say a few
wards about what they know about the places they show,

Unite  T72
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Project 3 Teacher’s book

Families

Culture materials on the DVD or the Classroom
Presentation Tool

If you prefer, play Unit 1 of the CVD Instead of covering
the toplc through the rexding text, then sat the text
comprahension and the accomipanying Studenit’s Book
activities alther a5 homework or as optional practice.

Exercisa 1

# Ask students IFthey think thelr familly 1s typical for their
courtry. et afew of them to say why thay think their
families are typical of what they think s typical about them.
Collect ideas on the board, and ask the rest of the class to
a]ree of disagree.

# Open books, then go through the questions, discussing each
one Inturrn. IF there's any disagreement developing, ask for a
shawy of hands for each conflicting opinlon.

» Wit the consensus far each question on the board. You
are going to use this Information to contrast with that In the
reading taxt.

Exercise 2 5 1.14

« Explain to students they will read and listen an article to find
out more about British familles, then compare It with typlcal
families In thelr own country.,

+ Fay the recording for students to read and listan, then
alldt the Information about each question from exercise 1,
regarding Eritkh farmilies. Write the Information next to the
Irfarmation already on the board. Once you have completad
the survey, sk studants to find diferences as well as
simillanties with their own country.,

Exercise 3a ®g 1.15 Audio script pT&2

# Focus attentlon on the chart. Ask students how many
paople they are golng to hear about. (Twa) Look at the
rowy headings, and check that students urderstand whiat
Irfarrnatian to listen far.

# Flay the recording about Mick, twice If necessary, and allow
students a minute or 5o to complets the chart.

+ Repeat the process for Grace,

» Ask students to cornpane answers Inpairs, I vou lke, play the
recording agaln, so they can check and corfirm any debated
ANSWers.,

AMNSWER KEY
Nick Grace
livesin? aflat in London a house with a big
garden
liveas with? his dad, stepmother | hermum and dad,
and stepsistar brother and sister
and grandfather
has got a pet? no pet, but his adog and two
stepsister's got a cats
hamster
grandparants? | one grandma lives | her granddad
inan old people’s lives with them
home near their flat,
other grandparants
live 3 long way away
Exercise 3b

+ Students use the Information Inthe chart towriz a
paragraph about each person. You may |ke to sat this task
as homework.

Exercise 3¢

» Ask students to compare Nick's and Grace's families with
Johin's, Ask them to focus more on similarites than on
differances.

POSSIBLE ANSWERS

John and Nick both live in London.

John and Grace both live in a house with a garden. They also
both have pets, but John's family anly has one dog, while
Graca’s family has a dog and two cats.

John and Nick have both got 2 grandma who lives near
tham in an old people’s home. Thay also both have other
grandparents who live a long way away.

Revision idea

Studernits writa 2 paragraph of BO-120 words about thalr owr
famillies, then In pairs they read It out to each other and find
similarities with each other, as well a5 with Johir, Nick and
Grace. Have a few pairs report back on the similartes thay
hawe fiound.

[ More practice Teacher's Resources Unit 1

Unit1 T&
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Transport

Culture materials en the DVD and the Classroom
Prasentation Tool

If wou prefer, play LUnit 2 of the CVD Instead of covering

the topic through the rezding text, than sat the text
comprahension and accompanying Student's Book activities
elther as homeweork or as optional practice,

Background information

In Britaln, rozds are designated by a letter and number. This
15 used on both road signs and maps. Roads with M are
motorways [with 3 spead limit of 70 mph, that 15 112 kmeh,
fior cars), rods with A are primary routes, whille B rosds are
important local routes.

Thera are five alrports serving London. They are Heathrow In
the west, Gatwick Inthe south, and the much smaller London
City Alrport In the east of the City. Luton Alrport and Stansted
Alrport are a bit further awsay from the city to the north, but
ara also referred to 25 London alrports.

Inside Lendon, most people use the Underground or buses.
Mot all buses are double-deckers, but all of them are rad. You
can also take local trains betweaen different parts of the city,
and In some parts of London, Croyvdon for example you can
even find trams. London operates a 20ne systam, and tickots
of 583500 passes are only valid for cartain 2ones - the mara
zones thay cover, the miore you have to pay for them. Within
each zone, the tickets are valld for all forms of transport,
Including trains.

Exercise 1 % 1.25

Look through the ttems In the lst. ENCIt any Informiation
students already know about them. Accept any reasonable
Ideas, and tell students they will read a text to find cut more.
Fay the recording for studerits to read and listan. If necassary,
play It 3 secord time before you chack answers.

L ANSWER KEY |

1

A motorway around London, and one of the longest ring
roads in the warld.

One of London's main railway stations.

Atrain service from London 5t Pancras Station to France

or Belgium.

Ancther name for the London Underground train.

One of Londor's traditional busas. £ & bus with two floars.
London's biggest airport, and the busiest airport in Europe.

Exercise 2

Students read the text again carefully and complete the chart
Irdividually.

Students compare answers In palrs bafore you check with
thie class.

[ More practice Teacher's Resources Unit 2

ANSWER KEY

Form of transport | Advantages Disadvantages

train fastast way thereis no cantral
to travel lang station in Londaon
distamcas

coach cheaper than train| takes longer than

train

the Underground | fastest way to you can't see
travel in London | famous places

bus good views London trafficis
from upstairs on | bad, so it often
double-deckers | takes along time

taxi quicker than bus | expensive

Exercise 3

Students decide on the stataments Ind widually, then
COMpare answers In pairs befora vou chack with the class,

ANSWER KEY

1 False. They travel on the leftin Britain and Ireland.

1 Doosn't say.

T True.

4 False. There's no central rmilway station in London.

5 True.

& True,

7 False, It has got five,

& Falsa. Heathrowis the busiest in Europe.

0 False, Thare ara plans to build one, but we don't know

by when.

Exercisa 4

Students use the text about Britain and London 25 thair
mizdel to find out some facts about thelr own country.
Suggest that they list the mostcomman forms of transport
first, tham look up mone Information about it

Thils task 15 probably bost s2t as research-based homework.
Ask studenits to prepare 3 simple report — Including Just
facts and one sdvantage and disadvantage for each form of

transport. Ask some vwoelunteers to prasent their reports 1o the
lass for an extra mark.

& Capyright Oxford University Press
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Britain

Culture materials on the DVD or the Classroom
Presentation Tool

[fyou prefer, play Lnit 3 of the VD Instead of covering
the topic through the razding text, then sat the text
comprahension and the accompanying Student's Book
activities elther as homework or as optional practice.

Background information

The Unitad ElIngdom has a population of about &0 million,
and I covers a land area of 243 thowsand square Kiometres., It
15 one of the most devalopad countries In the world, ranked
Im the top 10 for economic cutput (measured In GOF). The
capital 1s London (population: ity 8 millien, metropoelitan
araa 13 milllion), and the currency Is the pound sterling.

The United Klngdom & 2 mamber of the European Unlon.

It hias only got one land border with another European
soverelgn state: the barder between Morthem [reland and
the Independent Republic of Irelznd. Apart from this land
barder the UK 15 surmounded by the Atlamtic Coean, the Irish
5eg, the Morth 323 and the English Chaninel.

Exercise 1a My 2.11

# Elicit what studenits already krow about Brtain, Tell therm
they ara goirg o read 2 text to find out micre.

+ Look through the list of people, dates and cities and ask
students to try and match them to the countries. Don't
confirmm thelr ideas at this point.

* Ask students to look at the map and find the names of the
fiour cltkes, and say which courntry they can be found In.

+ Play the recording for students to read and lstan. In stronger
Classes, they can dothe task indwidually. In weaker classes,
allowe them to do 1T In pairs.

Scotland: James, 16032, Edinburgh
Wales: Edward, the 13th century, Cardiff
Iraland: Elizabeth, the 1920s, Dublin and Balfast

Exercise 1b
# Elicit the histoncal events for each of the dates.

the 1920s: The south of Ireland became an independant
country.
1603: Tha English queen, Elizabeth |, died, and the king of

Scotland, James, became the king of both countries —and the

United Kingdaom was bom.
the 13th century: The English king, Edward |, conquared
Wales.

[ More practice Teachers Resources Unit 3

[T The afficial flizg of the United Kingdom 15 the

Unlon Lxck. It combines the flxgs of England, Scotland and
Morthern Ireland. All three of these flags bear the cross of each
courtry's patron salnt. A patron saint1s a Christlan saint believad
to be the protector of 3 particular place or a group of people,
for examiple, 2 natlon. 3t Gaorge, the patron saint of England,
has a stralghit cross Inthe middle of the flag, while the flaxgs
of 5t Andrew, the patron salnt of Scotland, and St Patrick, the
patron salnt of (Mortherm) Ireland, bear a diagonal cross. (5t
Patrick 15 not only the patron s3int of Northern Ireland, but the
whole of [reland, Including the Republic of Ireland ) The flag of
Wales 15 not part of the Unlon Lack. [t shows ared dragonon a
horeontal field of whita and green.

Exercise 2 & 2.12 Audio script pTo2

« Tall students they are going to hear three voung people talk
about thalr cwn countries In the United Kingdom. For each
persan, they should record the answer to the quastions.

« Razd the questions together and check comprehension.

» Play the recomding twice, pausing after each menclogue during
the first lIstening, 1o allow studants to write thelr answears,

» Students compare answers In palrs befora yvou check with
the lass,

AMSWER KEY

1 Dawvid: Wales, Molly: Scotland, Colin: Northam Iraland.

2 a David:Welsh is not am easy language
b Colin: there was a lot of trouble here in the 1970s, a lot of

people died in the troubles

¢ Molly: Scotland has its own money

3 David: their favourite sport is rugby; Molly: Scotland have
their own football leagus; Colin: some of the bast golfars in
the warld come from Morthem Ireland.

Exercise 3

» Read the questions together,

= Students write 3 short paragraph about thelr own country,
using the quastiors 35 3 guide and the paragraphs of
the Britaln text as 3 model. You may ke to set this task a5
homework.

« Have 3 fow volunteers rezd out thelr paragraphs to the class.
Ask the rast of the cass to check and confirm the facts.

& Copyright Oxford University Press
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The Big Apple

Culture materials on the DVD or the Classroom
Presentation Tool

If you prefer, play Unit 4 of the DVD Instead of covering
the topic through the reading text, than sat the text
comprehension and the accomipamying Student’s Book
activities elther a5 hormework or as optional practice.

Exercise 1

+ Focus onthe plctures. Bt the name of the city, and anything
students might knowe about It Ellat films, TV programmeas or
otherwarks of art connected to Mew York City.

Background information

The Statue of Libarty 1s 2 widely recognized symibol of
Mewe York City and the LISA, It was dasigned by the French
artist Fradaric Bartholdl Although 1t was Intended to
commemarate the 100th anniversary of the signing In 17 76
of the LIS Declaration of Independence, only the arm holding
the torch hiad been madea by 1376, 1t was on display at the
Certennial Expo, then In Mew York's Madison Square Park.
In 1886, the full statue was constructed In France, shipped
In separate pleces, then assembled onwhat Is today called
Libarty Island. Framce had been a strong supporter of LS
Independence, and the gift was Intended o express tha
lomg-lasting friendship between the two nations.

Exercise 2 %5 2.26

+ Ask students to read the names Inthe box sllently. Do they
know any of them? What are they?

+ Tell studants they will ba able to check their ideas and
fird out more by reading the articke. Fay the reconding
fior students 1o razd and listen. Ask them to underline the
sentence which contalns a name from the box.

+ Ask students to study the underdined sentences agaln mone
carefully to find the answers.

+ #sk them also to say which of the places the plctures show

(left to right: The Emiplre State Bulkding, The Statue of Liberty
and Central Park).

[ ANSWER KEY |

The Big Apple: Mew York

the Empira State Building: the most famous skyscraper in
Mew York

Manhattan: the centre of New York, an island

Mew Amsterdam: the name of the city from 1626 to 1664
Tirmes Square: the emtartainment cantra of Mew York
Macy’s: the biggest shop in the world

Central Park: a big park in the middle of Manhattan

the Statue of Liberty: a statua on Liberty Island, 3 gift from
the people of France

[ More practice Teacher's Resources Unit 4

Background infermation

Macy's still advertses Itself as the biggest shop In the world,
although In fact 2 larger shop opened In 2009 In South Korea,

Optional extra

Althouah one of the skills students need to develap 1s the
abiliy to filtar relevant Information from extra information
and not totry 1o understand every word of 3 taxt, wou may
wanit to spend a bit mare time here on kay vocabulary from
the text.

Ask students to give an English definition, explanation or an
example sentenca lllustrating the meaning of the following
wiords fromn the tewt: skvscraper, indians, countless, art galery,
gitft, ferry, entertainment and mickname. Ask thern not to use
sentences from the text, but to use thelr own words,

Exercise 3a
+ Studenits read the text again and answer the questions orally.
+ Ask a different student to answer each question.

AMSWER KEY

1 Thefirst Europaans in Manhattam wera from the
Metherands.

2 Peter Minuit bought the island from the Delaware Indians
for 24 dollars.

3 Becausathe British king's brother was the Duke of York.

4 The nickname cormes from prizes in horse-racing.

Exercise 3b

= Students look at the list and scan the text tofind out where
they could do each activity In Mew York.

= Check answers with the class.

AMSWER KEY

You can get aferry to Liberty Island to visit the Statue

of Liberty.

‘You can celebrate Mew Year with a lot of Mew Yorkers in
Times Square.

You can take a boat on alake in Central Park.
Fromthe top of the Empire State Building, you can see for
120 kilometras on a clear day.

Optional extra

Refer studants back to exercise 3 on p45. Repeat the same
group work acthity about 2 day In Mew York, using 1deas
and imfarmation from the text. Each group shoukd make

a dialogue In a New York tourlst office. Get each group to
perform thelr dialegue in front of the cass. Have the class
viote on the most exciting plans. Rermind students to wse the
present continuolus for future arrangemeants.

Unit4  Ts2
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Heroes and heroines

Culture materials on the DVD or the Classroom
Presentation Tool

If you prefer, play Unit 5 of the DVD Instead of covering
the topic through the reading text, then sat the text
compranension and the accompanying Student’s Book
activities alther a5 homework or as optlonal practice.

Exercise 1 #p 3.9

+ Read the listof people 1-7. Biclt what students already know
about the people. Don't give away the answers, but tall tham
they will read a text to check their ideas and find cut more.

+ Hay the recording for studerits to read and listan.

= Check answers,

[ ANSWER KEY |
1c 22 323 4g 5f éb 7d

Exarcisa 2

= Elcitor pre-teach manument, column, defieat, battle, tribe,
rebeiton and plague.

+ Students read the text agaln to match the famous people to
gach of the sk places.

+ #sk students to compare answers In palrs befiore you check
with the class.

1 Lord Ashton: he owned some large factories in Lancaster

2 MW Tumer; he painted many of his pictures in Margate

3 | K Brunel; he built a railway from London to Bristol

4 Horatio Melson; Melsors Column commermarating his
wictory against the Franch navy stands in Trafalgar Square

& John Lennomn; he came from Liverpool and started the
Beatles; Liverpool Airport is named after him

& Charles Dickens; he was born in Portsrouth

Exercise 3a

+ Students scan the text for the names of two gqueens
mentioned.

= Chack answers with the class.

Cueen Boudicca and Queen Victoria

[ More practice Teacher's Resources Unit 5

Exercise 3b

+ Students match the six cues to the carmect queen.

+ Whan thay ane thelr answers, ask them o axplain, in their
owen words, IF possible what the conmection Is.

AMSWER KEY

&4 years: Victoria (ruled for nearly 64 years)

Romans: Boudicca (led a rebellion against the Romans)
garliest: Boudicca ithe first national haroing)

richest: Victoria (during her time, Britain was the richest
courtry in the world)
tribe: Boudicca (wasthe leader of a British tribe)

place names: Victoria {many places around Britain are named
after her)

Exercise 4

+ Rozd the Instructions together. ElCit or pre-teach tha
meanirg of commemanate.

+ Bralrstorm the names of national heroes and heroines with
the class. Agree on a list of the top fee or sl people. ElCit
whiat they are best known for.

« Az 3 hormework task, In groups of five ar six, studants fird
same Information on the Internet, in history bocks or from
other sources about the famous people's Ivas, Each studenit
In 2 group should look up a different persan. They should
each also find plctures of statues, palntings, street signs,
plagques and so on, which commemorate that person.

= In the next lesson, get studenits who resaarched the same
hero ar heroine togathar In nesw groups, so they share and
compara thelr findings. Each of these mew groups should
elect a speaker to present thelr collected Information, using
the bast plctures and best taxts from the shared group
effiort — that 15, not necessan by their own arlginal taxt.

+ Aftar the five or slx prasentations, discuss with the class
which person they think best reprasants thelr nation, and

wihiy they think so.

& Copyright Cxford University Press
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Signs

5c 6h 7qg

Culture materials on the DVD or the Classroom
Presantation Tool

If you prefer, play Lnit & of the CVD Instead of covaring
the topic through the resding text, than sat the text
comprehension and the accompanying Student’s Book
Ctvities elther as homework or as optlonal practice.

Exercise 1a

With books closed, ask students far some examples of whare
they see signs, and what kind of signs they sea. For example:
traffic road signs, exit signs In public bulldings, push/ pull
slgns on doors, men's and women's tollet signs. ENCIt IF they
knowe which, If ary, 51gre are specific to thalr own country.
Tell studeants they will read about sigrs In Eritzin.

Look at the nine signs around the texts. Check that students
understand that thelr task will be to match these to the nine
rumbered paragraphs In the texts.

Ask students to compare thelr answears In palrs.

Exercise 1b #3.23

Flay the recording for studerits to listen and check thair
answers In axerclse 13,

Elicit the meaning of give information, give wamings, and give
commands. Also elicit the meaaning of guews, join fo quews,
gap, plaiamm, balang to, g off far an alam).

[ ANSWER KEY

1

h 2d 3b 4f 5i 6a 7c &g %e

Exarcisa 2

&sk students If they hawve signs for the same nine things In
thialr cwem country. Are they simar or dtfferent? What text have
they gatan tham? You may also lke to 35k studenits to draw
thie lacal signs on the board, then rechack thelr meaning by
asking fior the Information, warning or commard they ara
designed to express In Englih.

Yo iy also like to invite students’ opinkens onwhich signs,
thilr cwem or the British signs, are clearer, easler to INterpret or
MTore & pressive,

Exercise 3 & 3.24 Audio script pTo98

Explaln that students will hear seven diffierent dizlogues
where paople mantion one of the signs. Thalr task will be to
Ideritify which ong of the nine 15 being disoussad.

Flay the reconding for students to listen ard Identify the signs.

Pause the recording after each dialogue to allow students
tme to think about thair answers.

Students compare answers In palrs bafore you check with
the class.

More practice Teacher's Resources Unit &

Optional extra

Expand the discussion to focus more daosely on road signs.
Elicit the standard convernitions for traffic signs by drawing
atrargle, a circle and a rectangle on the board and asking
studenits 1o say which shape 1s used for warnings (rangie),
whilch for commards {aircied and which for Information
{rectangie) In traffic signs. ENlCit tha standard colours for
each one. (Red for wamings and commands, biue or brawn for
inarmeation.y ENCit which road signs have a different shape
fromm the basic tpes (mammaly Give vay, which is an upside-
dawn triangle, and Stop which is cctagonal, and ask students
to try and explain why (50 theyre recagnizable fiom the back,
that s sa that drivers along the intersecting rood are aware af
thelr right af way).

Unit &
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