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PROBLEMS WITH ENGLISH
INTONATION FOR CZECH LEARNERS
OF ENGLISH

Annotation

The final paper titled Problems with English Intboa for Czech Students of
English is focused mainly on the differences betw€eech and English intonation
systems and the Czech students” ability to prodnderecognise some basic English
intonation patterns. The aim of the thesis waselp the Czech students of English
to avoid typical mistakes and to give them advit®ua how to improve their
production of English intonation. In addition taetktudy of the literature available,
research was performed to detect what factors niiglience the right performance

of English intonation.

Anotace

Bakald&ska prace nazvana Problémy s anglickou intonaci¢psiké studenty
anglictiny se zam¥fuje predevsim na rozdily mezieskym a anglickym systémem
intonace a na schopno&éskych studefit imitovat a rozpoznat skterd zakladni
anglicka intonani pravidla. Cilem prace bylo pomagskym studeriim anglitiny,
aby se vyhnuli typickym chybam a poradit jim, céatl, aby se zlepSili v produkci
anglické intonace. Krotnstudia literatury dostupné k tomuto tématu, bylyeden
prizkum ke zjisni, jaké faktory mohou ovlivnit spravnou produkangéické

intonace.
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INTRODUCTION

The thesis entitled Problems with English Intomatifor Czech Learners of
English is focused mainly on the differences betw€eech and English intonation
and Czech students” ability to produce and recegsisne basic English intonation
patterns. Intonation is a part of suprasegmentabnplogy. Suprasegmental
phonology is concerned with aspects of phonologghsas tone, stress and
intonation, not only the segments of sound. Unfoately, suprasegmental
phonology has been rather ignored compared to sg#gimghonology. It might be
presumably due to the fact, that the orthographylasfguages like English
encourages one to see the sound system as beingpé dinear sequence of
segments. | decided to focus on intonation owingiygpersonal interest in phonetics
and phonology and also because not many works baea written about the

differences between Czech and English intonation.

Moreover, it is a shame that some advanced studdntise English language
doing very well on the segmental level, suddeniywf&en it comes to intonation and
their utterances sound conspicuously foreign. lation is capable of disambiguating
and affecting the interplay in a significant wayr brder to avoid possible
misunderstanding, it is therefore very important glace the intonation centre

appropriately so that the how does not contradictwve are saying.

The thesis elaborates on the distinction betweesciCand English intonation
systems. | contrast the differences and thus tefdre typical mistakes Czech people

make due to interference of Czech patterns. Intiatdio the study of the books,
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research was carried out on this issue to poskdlfythe Czech students of English.

The research performed focused on the problems hClemrners face while
learning English as a foreign language. The task tea discover, what might
possibly help Czech learners of English to leamn [dinguage more effectively and
how to avoid the common mistakes. To do that, #serbled pieces of information
given by students were processed to make genedtseFor the survey; students of

different levels of English were interviewed.

Firstly, a questionnaire was developed, in whickedrned about the existing
experience of the students of English. In the secpart of the research, an
assessment of the students” performances of Eniglishation was implemented.
The results of the survey were analysed, theredoree of my assumptions were
confirmed and others were refuted. It was hopetl@&ch learners of English who
work with the language more actively, for instaribey listen or talk to native
speakers, watch films in English, or have spentestime in an English speaking
country, were likely to achieve better results thiamse who do not engage in such
activities. It was also expected that learners vah® musical and experienced in
playing a musical instrument, or are interestedsimging and music in general,

would be more successful.

Regarding the contribution of my thesis | belieke tonclusions of my research
will help readers to tackle some of the intricatechranisms of speaking English as a
foreign language, and | equally hope that this wtodght be of further use for

linguistic and educational purposes of Czech learaéEnglish.



1. Literature Review

1.1 Basic Terminology

Intonation

Intonation is defined as the melody of speech, @hke pitch of the voice plays
the most important part. As Cruttenden (1986, gues: "Pitch concerns the varying
height of the pitch of the voice over one syllableover a number of successive
syllables." This variation of pitch is used by dg@a to convey linguistic and
pragmatic meaning. To analyse intonation it is Beagy to listen to the speaker’s
pitch and its changes. Pitch is described in tesfrisigh and low. While observing
the variations of the pitch, we are interested amlhose changes, which carry some
linguistic information. It is unimportant for us feay attention to those changes,
which are outside of the speaker’s control, fortanse while riding a horse the

speaker’s pitch makes a lot of unintended risesfalisl

Intonation is an essential part of suprasegment@nglogy, which is very
important in communication, as the speakers” aguand focus are expressed by it.
Therefore, non-native speakers of English mightnbsunderstood to be rude or
bored as they sound uninterested when using a tewel Due to unawareness of
different intonation patterns, learners of Engbsha foreign language are not able to
e.g. recognise whether the native speaker is askongestion, or making a statement.
Without intonation, human speech would be monotsnttuwould remain only one

pitch and every utterance would employ the santeastype tune all the time.



Prosodic Features

Wells (2006, 3) says that the rhythm of speechaslerup from a combination of
so called prosodic features. The prosodic or segrasntal characteristics of speech
are pitch, length, and loudness. Although the pil@mspatterns of different languages
are not the same, some similarities can be obsef@dinstance, all the speakers
speed up when they are excited and slow down whey &re being thoughtful or
weighty. Then, it is common that people speak ntuietly when they do not want
to be overheard; on the other hand, they speak romdly to be heard over a

distance or in noisy conditions.

However, it is impossible to transfer the prosddatures of one’s mother tongue
to a foreign language, as it leads to making youndoforeign, and it might
contribute to misunderstandings by other spealemsn though English language do
not use stress placement lexically, to differestiaetween the meanings of the

words, stress is another important characterigtibespoken language.

Cruttenden (1986, 8) defines the following sevégains, which are important for
the study of pitch variations: A continuous piedespeech beginning and ending
with a clear pause is called atterance The overall behaviour of the pitcht@ne
Speech consisting of utterances can be said witbrea level tone or a moving tone.
Instead of using the level tone, which does nohdmatural, people prefer using the
moving tone, which includes a few basic movementghe pitch: a falling tone, a
rising tone, a fall-rise and a rise-fall tone. Taking tone comes down from a higher

to a lower pitch. On the other hand, the risingetomoves from a lower pitch to a

10



higher one. The tone, where the pitch descendshemdrises again, is called the fall-
rise, while in the less frequently used rise-falhd, the pitch follows the opposite
movement. For the common use of the particular dos®e section 1.2 entitled

Functions of intonation, the attitudinal function.

It also needs to be considered, that each speakehhir own normal pitch range.
Therefore, a top level, the highest pitch normalbgd by a speaker, and a bottom
level, the height of the pitch speaker does nobgiow, vary among the speakers.
Normally, the intonation is situated within the lemvpart of one’s pitch range.
However, extra high pitch is used in situations whapeakers express strong

feelings.

1.2 Functions of Intonation
It is necessary to introduce some basic functionstonation to the reader to
illustrate its significance and also because rettimgnof some of them was covered

in the recognising part of the survey for this thes

The linguistic importance of the phenomena we ofgseintonation, is given by
its several functions. Speakers choose from a tgmheof tones accordingly to the
way the utterance should be heard. It is not cotalyleossible to state what the
function of each different aspect of intonation #)d therefore make rules for
teaching the foreign students to use it as the@apeakers. Although there are some
general rules which can help the learners of Ehglgthout regular talking or at
least listening to native speakers of English theg not likely to learn English

intonation. Moreover, all the functions mentionesh overlap to some extend.
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Roach lists four basic functions of intonation (20083—203):

The Attitudinal Function

Thank to this function of intonation, people ardeatp express emotions and
attitudes as they speak; therefore a special mgdsiadded to speech. The same
sentence can be labelled in a different way depgnaln the way it is said. We might
be for example showing pleasure or anger, inteoesboredom, seriousness or
sarcasm, and many others. The tone used is the smgsificant factor while
expressing the attitude of the speaker. Therermarost frequent examples of the
use of the particular tones in English and alsoc@8zZenguage mentioned: (The
marks indicating rise "/", fall "\", rise-fall "A\"and fall-rise "\/" were used in the
following examples; accented syllables/words weaekad by underlining them)

The Fall
- Expresseéinality and definiteness That is the end of the \news

I’m absolutely \certain

Stop \talking

The Rise
0] General questions Can you /helpne
It isvhy

(i) Listing: /Red/brown/yellow or \blue
(A fall is usual on the lat&m)

12



(i) "More to follow': | phoned them right a/way
(...and treyreed to come)

You mustiterit a/gain
(...amdsttime, get it right)

(iv)  Encouraging It won't /hurt

The Fall-Rise
0] Uncertainty, doubt You VVmaybe right
\tpossble
(i) Requesting Can | Vbuyit
Will you Vlentto me

The Rise-fall

- Surprise, being impressedYou were /\first

NAIl of them

Apart from tone, also sequential, prosodic, andalpeguistic factors, which are

related to intonation, might be important to analgse’s attitude while speaking.

Firstly, sequential components are those of preh)dazhds, tonic syllables and tails,

pauses, and tone-unit boundaries. Then, prosoelioezits are characteristics that can

be observed in speech. These are for example: widgitch range, key, loudness,

speed, and voice quality. Both elements mentiomedspecified closely in chapters

1.3.1 Czech intonation system and 1.3.2 Englistniation system.

13



Finally, so called paralinguistic features includeial expressions, gestures, and
body movements, also some vocal effects like lawmig sobs. Even though this
body languages obviously relevant to the act of speakingsinot considered as a

component of speech, so not important to be dieculssre extensively.

The Accentual Function

It is derived from the wordccent which relates to the worstress Wells (2006,
11) calls it also "focusing" or "informational” fation. Intonation enables us to mark
some words as the most important in the tone-uwittdmic stressplaced on a
particular syllable, which is also callesentence stressThe second term is not
appropriate as the sentence is a unit of grammagre@as the location of the stress is
of a tone unit, which is a unit of phonology. Retjag the position of the stress, the
last lexical word of the tone unit (e.g. noun, athes, verb, and adverb) is mostly
stressed. However, any single word might be therelbeaf the tonic syllable

depending on the focus of the information.

Roach (2000) mentions two pairs of examples of @brplacement (i) and
contrastive (ii) form (195). Note that the symbdl refers to a stress mark in the
further example sentences used in the thesis:

(1) | ‘want to 'know ‘where he’s \tralling to

(The word "to" at the end of the sentenc@da preposition and not a lexical
word, is not stressed.)

(i) (I 'don’t want to 'know 'where he’s 'travellingrgm)
| 'want to 'know ‘where he’s 'travellikig

14



In the survey of this thesis (Appendix 1, exerdlsé. 6 Highlighting) an exercise
on highlighting to detect how well the students are able to reisegthe accented

words in a sentence was added.

The Grammatical Function

It is easier for the listener to indicate such gkiras the placement of boundaries
between phrases, clauses or sentences, the ddé&rbatween questions and

statements, and the grammatical subordinationd®yse of intonation.

For instance, the sentence "Those who sold quickBde a profit" looks

ambiguous when written; it is possible to paraphias two ways:

(i) A profit was made by those who sold quickly

(i) A profit was quickly made by those who sold

Intonation also helps for example to differ betweestrictive and non-restrictive
relative clauses by placing the tone-unit boundarhe right place. Additionally, it
is also important to mention that one particulantsece can be said either as a

statement or a question:

() The \priceis going 'up

(i) The/priceis going 'up

Similar exercises were put in the recognition eiserin the survey | made. See

them in Appendix 1, II.1.7 Tone, Certainty, ex. 8.,

So calledquestion-taggalso used in the exercise for the survey in Agpen,
I1.1.7 Tone, Certainty, ex. 1., 2.) can be saitheitwith a rising or a falling tone, with

15



a difference in meaning. In the following examptntences the question-tag is
"aren’t they" In the first case (i) it has a falling tone, meenthat the speaker is
certain that the information is correct. Whereaghe sentence (ii) it has a rising
tone, which implies to a lesser degree of certasythat the function of the question
tag is a request for information. In these casesgitmammatical and the attitudinal

functions overlap.

(i) They 'are 'coming on \Tuday | \aren’'they

(i) They 'are 'coming on \Tuday | /aren’they

The Discourse Function

Another function that intonation bares is to sigwaht the new information is and
what was already given. The speaker can also nibtgfylistener about what kind of
response is expected by the use of intonation. Mam the meaning of a sentence
might be interpreted in a different way in relatimndiscourse; therefore studying it

in isolation can be wrong.

Wells (2006, 12) mentions two other functions indliéidn to these four:

The Psychological Function

People can split long speech into units as theyeasger to perceive, memorize

and perform by the linguistic intonation systemeaxhtonality.

The Indexical Function

Apart from other pronunciation features, the chimastic intonation of the

16



person is also an indicator of their social idgntfor instance, it makes a mother

sound like mother, a clergyman like clergyman, affidials like officials.

1.3 Comparison of Czech and English Intonation
Systems

A brief overview of the two intonation systems bé&tCzech and English language
discussing the concepts of segmentation of condesgeech, prosodic prominence,
and tone patterns was given in this chapter. Thergtions of the particular features
of the two systems were ordered similarly in batt®ns to be easier to follow. The
linguistic terms mentioned may vary in works writtey various authors. However,
they do not usually imply a different approach, Isiend to use one of the most

frequently used terms with a note of other possimsl

After the characterization of the two systems,edéhces and similarities of the
use of intonation in the two languages were liskedhe final part of this chapter, the
most frequent mistakes of Czech learners of Enghsproduction of the English

intonation were described.
1.3.1 Czech intonation system

Segmentation of Connected Speech

There are commonly shown five levels of the ultienhterarchy of linear units
ordered from the smallest to the largesstlable, stress/rhythm group, utterance unit,

utteranceandspeechFor this thesis the three biggest units werestigated.

17



Stress Group

Stress group or also rhythm group ,is a linear ohithe prosodic system defined
as a group of syllables bound together with onedwabiress” (Danes in Headlandova
Kalischova 2010, 9), which often coincides with one more words. Their
boundaries are signalled mainly by word boundandbke Czech language and their

average length is estimated at two or three s@habl

In the Czech tradition, a sequence of multi-syBaltéxical words equals a
sequence of separate stress groups as Palkovadiadddova Kalischova (2010, 11)

shows:

'V¢era ‘zgaly 'letni 'olympijské 'hry
Whereas the monosyllabic stress groups such asominal forms, auxiliary
verbs, prepositions, conjunctions, or particles wseally not stressed and added to

the preceding or the following word. For example:

'Zlobilasea'plakala
A monosyllabic word can be attached to the maiesstias well, if it is placed in

the beginning of the stress group. It is showrhenfbllowing example:

‘Jdouz'stary 'pes
The main stress often falls onto the prepostionase of prepositional phrases.

The two words build one stress group together; e.g.

'Ziral hamuze piredsebou
A tendency for lexical words to maintain prosodidependence can be observed,

whereas grammatical words usually lose it. Howesegmentation into stress groups

18



is affected by other factors such as tempo, rhytdmad, especially meaning must be

considered as well. As Palkova (1997, 282—-284) imeedt!.

Utterance Unit

Unlike the English traditional description of artenince unit (see section 1.3.2
entitled Intonation phrase), the Czech languages doat specify any internal
structure. Instead it is determined by its charssties as summarized by
Headlandovéa Kalischova (2010, 10):

0] An utterance unit is composed of one or more sigessps and as such is

superior to them,

(i) the boundary between units is constituted by agaus

(i)  preceding the pause there is a specific tone pattermedcadence

intoneme or melodemg which is realized by sentence stress and a
particular melody,

(iv) it does not necessarily have a counterpart onythiastic level, although it

often corresponds to a clause or to a member ofultiple sentence

element,

(v) it is a unit perceived by both the speaker andiskener.
Utterance

An utterance, already defined below in section findy concern syntax, prosody,
or meaning. As for the syntactic approach, it cgposds to a sentence. In prosody it
might consist of one or a few utterance units awhrding meaning, it has its own

arrangement, related to the function of the semtenc

19



Prosodic Prominence: Absence of Stress, Word Stress, Sentence Stress

Word stress includes main and secondary stressmale stress, which is located
on the first syllable of a word, has a role to sigword boundaries. On the other
hand, the secondary stress fulfils a rhythmicakfiom. (Headlandova Kalischova

2010, 13)

The most prominent stress throughout an utterascealied sentence stress or
intonation centre. Its neutral position (i), (i§ on the stressed syllable of the last
stress group, but any other word can be accentidsifimportant in the context of
the speech. The word can be emphasized by plactogthe initial position (iii), or

for instance, by a word "alesjpb("at least") requiring prominence (iv).

(i) Pojd'te se sem piivat (i) Sese poglte podivat
(ii) Pojd'te se podivasem (iv) Pdife sealespai sempodivat

1.3.2 English Intonation System

As the English is an international language, fareneorks were found focusing
on its intonation system than on that of the Czmchny other language.
Division of Connected Speech

The following six segments of connected speechcarsidered in the English

languagephoneme, syllable, foot, intonation phraséerance, and speech.
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Intonation Phrase

The functionally most important element is an iion phrase (IP); various
authors also use termne unit, tone groupwvord groupetc. It can coincide with
one or more words or a clause. Its location isalgd by tone unit boundaries,

which are given by a change of pitch and a pause.

The internal structure of an IP consists of otlegnsents, which aregrehead,

head, nucleusandtail.

Wells (2006, 7) describes timeicleus or also calledonic syllableandintonation
centreby other linguists, as the place where the mogbmant accent is placed in
the IP. The nucleus indicates the end of the fatpset of the speech by a change of
pitch or a pitch movement. Concerning the locatibis usually situated at the end

of the IP, unless there is a reason to place iesohere else. For example:

l. 1think it was ri\'dizilous
[I. Ithink it was ri/'diclous
The syllable "-dic-" refers to the nucleus in thegamples. As for the nucleus, the

tone movement starts here; no matter whetherrayrisine or a fall.

The nucleus is usually followed by a part called thil, which does not include

any stressed syllables, e.g.:

1. Im\sure

2. Im/sure
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There is not a tail in the IP, if the nucleus iagald on the last syllable of it. The
other possible accent located before the nuclenansed thenset which is the first
syllable of the head. The part from the onset toleus, excluding the nucleus, is
called the head. Before the head and onset, thexr@art called the prehead. If the IP
contains no stressed syllable before the nucléwes) there is no head. Similarly,
there is no prehead in case that no unaccenteablylls present before the first

stressed syllable (onset or nucleus).

The only obligatory segment in the IP is the nusldtis not necessary for all the
IPs to have the other elements. The boundariebeoparts of an IP are not always
given by word boundaries, but they have to coineidld syllable boundaries. See

the following example, where the particular segraearitan IP are labelled:

We’re 'planning to fly to '#ly.

Prehead\(e'rg, onset plan), head planning, nucleus It), and tail aly)

Prosodic Prominence: Primary, Secondary, Tertiary Stress, and Unstressed
The main phonetic features while analysing the ga@sprominence are those of

pitch, length, and loudness. Primarily, these dledgrosodic features give a signal
of prominence of certain words among others. Leawore about the prosodic

features in chapter 1.1 titled Basic terminology.

Theprimary stresor accent refers to the stress of a nucleus.s€hendary stress
is a non-nuclear pitch accent, which also involesibsidiary pitch prominence. The
tertiary stressis not produced by pitch, but only by length ar@ldness.

Headlandovéa Kalischova (2010, 22)
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1.3.3 Similarities and Differences between the Czec h and English

Intonation Systems

In this section, the main features of the intomat&ystems | analysed were
compared. Firstly, the patterns that the CzechEnglish tradition have in common
were described. Then, other features in which th#fgr according to the research

made in the previous chapters were covered.

Far more similarities than differences of the systevere found. They both share
the hierarchy of the units of connected speechtifyeng an intonation centre in the

Czech and a nucleus in English, some functionstohation, and many others.

The most prominent syllable in both Czech (intamatcentre) and English
(nucleus) intonation systems is identified simyjarThe two systems share the
importance within the unit and also the locatiomdieto be at the last lexical item in

both the languages.

Another feature they have in common is recognitbthe same linear unit as the
most significant for analysis of intonation. Altlgiu different terms are used: in
Czech it is called an utterance, while in Englishiatonation phrase, these units
coincide with a clause. There is one main peak rofmmence containing a tone

pattern in each linear unit.

However, a variation can be found in the internalcure of the units of the two
intonation systems. The English IP is divided imdividual segments. By contrast,
the Czech utterance contains stress groups creagndnythm of speech.

Regarding the other differences, the Czech trashlicystem distinguishes three
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degrees of prosodic prominence: absence of stness, stress and intonation stress.
While in the English tradition, only a three-lev&tale is recognised: absence of

stress, unaccented stress, accented stress, dadrrsicess.

Another difference was found in the Czech and EBhglianscription systems. The
pitch movement tends to be shown above or belowteke in a Czech graphic

model, whereas English systems mark the strespitaidmovement in the text.

The Czech and English language share the prinoipiee use of intonation, but
they differ in the structure of theflectional Czech languagand isolatingEnglish
language. The following 14 points are the charésties that (Skatikova 1982, 176—
181) mentions: (Melody of the examples given furtivas implemented by marks:
"I" meaning a rise tone, "\" used for a fall tot\e; for a low position of pitch, and
" "indicating a high position of pitch)

1. The position of the boundaries of the stressedpgaon the Czech language

might vary from the location in English. In the Che the tone unit

commonly coincides with a word, but in the Englisis not so frequent and
it is rather a rhythmical unit.

Czech: ~ 'P#buiji 'informaci\
English: A 'need some 'infor'mation\

2. The Czech sentence usually begins in a stresskdbleyand at this place it is
at the top of the intonation. By contrast, the Efgbne tend to start in an
unstressed component, which is low and after thgetting high.

Czech:  'Zdalo se to 'bezéjad\

English: At 'seemed 'hopeless\
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3. In the Czech traditional system, the melody falisrises step by step by
syllables. On the other hand, the change of pitclthe English is often
implemented within a syllable

Czech: TRekl ™ jsemier\ve\né\
English: 1 'said 'red\

4. In the Czech, an initial higher point, which existsthe English, can be

missing because of the different structure of astjoe.
Czech: 'Dals jito?/
English: ~— 'Did yogiveittohef/

5. The Czech language usually has the two word-narfonghe same thing

instead of one word as in the English.

Czech:  'To je\psacilstroj

English: ~ 'This is tggewritek

6. In the English, there is a tendency to make sortnadxi stress groups"”,
where a few lexical words behave as if they were siress group.

Czech:  'Kdy odchazite? \

English: ~'When are you going a\'way?

7. Whereas in the English the prepositional phrasesfi@quent, where the

preposition belongs melodically and rhythmically tlee preceding stress
group, in the Czech it goes with the following word

Czech: 'Mate\'ni\'brzdu\'v piad/ku?
English: "~ 'Is\your 'handbrake in‘or\der?/

8. The difference between the Czech free word orderbgnwvay of contrast, the
stable one in the English also results in melodfedinces. In the Czech
tradition, meaning is expressed by a word. Howetlex,English uses stress

and melody to convey meaning.
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Czech:  'Nepfe sem\ 'pa\na\ bo\ha

English: ~ 'Dont\'bring 'God\ into it_

Czech: ~ "Pana boha sem\n&\ple
English: _Dont bring/'God\into\ it_

9. As for the question tags, they are used in botlgdages for the same
purposes, but the melody is not exactly the sams stsown in the following
examples. See more on the use of question tadeisdction 1.2 Functions

of intonation, the Grammatical function.
Firstly, the speaker wants just to get confirmeédithey say:
Czech: ~ Znéte\ho\, Ze\a\no
English: _You /know\him_, —don’t you\
Secondly, they are not sure and want to know ¥ e right:
Czech:  Znéte\ho\, ne?/
English: _You /know\him_, don’t you?/

10.With regard to so calledeclarative questionsn which the auxiliary ,do” is
missing in the English, they grammatically functas a statement. The fact
that it is a question is indicated by the use tdnation as in the Czech.

Czech:  Vyrobila to\sa/ma ?
English: _She/'made it her \'self?/

11.The accenting of words by their melody is moreessithe same in the two
languages. In the Czech it is done throughout nsytlables, whereas in
English by one syllable. In English there mightdigo bigger differences in
height and it is used there more frequently.

Czech: _To'neV
English: _Not 'thatV
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Czech: _'Varo/val\jsend\
English: I /'warned_ydu

12.The rising ending in apology, request, greeting stmai't answer is considered
as more respectful and polite than the falling egdWhile some speakers

can regard them as theatrical:
Czech: Pro e/

English: I'm sor\ry/

Czech: ~ Podal bys nii?\¢
English: ~ Would you\pass me the salt?\/

13.1t is typical for the British broadcasters to use exaggerated falling melody
at the end of a sentence. Their pitch tends to eien higher then the
surrounding stressed syllables. Then falls lowentthe rest of the words. It

is similar in Czech, but the change of pitch is a®tapid as in the English.
Czech: Jako_samostatny 'stat/\
English: _As_a_separate 'state/\

14.1n case of a longer sentence in the English langutg voice does not fall
continuously. It again rises and then continuethenfall. This change might

be separated by a pause.

English: _I/saw the tall man/coming a\long thado
1.3.4 Common Mistakes in Prosody Made by Czech Lear ners

The frequent mistakes Czech learners of English faseign language make were
developed by investigating the particular differehbetween the Czech and English
intonation systems. As the common locating of pdas@rominence in the Czech

and English language is not the same, Czech speaken place the stress wrongly
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while producing English intonation. Therefore, aguent mistake of Czech speakers
might be accenting the first syllable of the seagewr a tone unit, whereas the

English sentences frequently start in a non-acdesyiable.

Another difference in the tradition of the two laragies which leads to mistakes
being made can be caused by various levels obtlieahd the high pitched syllables
present in a tone unit of the English and CzechthénCzech intonation system the
contrasts are rather minimal, so that the speeghsoand monotonous for English
speakers. In English, by contrast, there is a wukeh range. English speakers tend
to distinct the low and high pitch movements mudirersteeply. Interestingly, even
though Czech learners might know about this diffeeg they feel embarrassed to

emphasize the changes of pitch in a way the Engpslakers perform it.

1.4 Intonation in Students’ Books Used by Native
Czech Teachers of English
In order to confirm our presumptions that theraas enough notice of intonation

in the learning process of English at schools, st frequently used books were
examined. The goal was to discover whether theamysfocus on intonation practice
of the learners of English in these books. Forebatiustration, a few examples of

exercises on intonation present in the books wededto the Appendices.

1.4.1 Project
One of the widely used books at elementary schoedently is Project by

Thomas Hutchinson, Oxford University Press.
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In the first volume the learners are taught maiptgnunciation of particular
phonemes, which are considered problematic for tigtention is also paid to weak
forms and recognising the number of syllables. ésiftonation, it is mentioned
twice. (See them in Appendix 3) In Unit 4 the indtion of wh questions is
introduced. The students are supposed to listandaepeat four questions In Unit 6
there is an exercise on revision of intonation. Téaners” task is to listen to and

repeat six sentences (twd questions, twges/noquestions, and two statements).

In the second and third volume there are exerawseparticular sounds, weak
forms, word stress, and also phrasal stress. Hawemntonation is completely

ignored.

In the forth part of Project, even less attent®paid to pronunciation, it contains
a kind of revision of the overall sound system. Wand sentence stress are also

revised, but no intonation patterns are practised.

In the next volume calleBroject Plus,there is one exercise focused on the use of
so calledcorrective stresgsee it in Appendix 3), but no training of intoioat was

found there.

To summarise what has been found in Project san&spation is being rather
ignored in these students’ books, which are widekyd at elementary schools in the
Czech Republic. The most exercises were found enfitist volume. On the other
hand, the following volumes do not focus on intenatat all. Even though it is a
very good idea to start with learning English irdton from the elementary level, it

is also important to continue on practising and enakprovements on this ability.
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1.4.2 New English File

New English File new students” books by Clive Oxenden, Christim@h&m-
Koening and Paul Seligson firstly published in 20840Oxford University Press |
firstly met at the language school | teach. Duetdowell organized structure and
number of additional practice in the Teachers” bbokink it is likely to become

more and more popular among teachers.

There is a great focus on pronunciation practicehénstudents” book callédew
English File Elementaryln addition to exercises focusing on vowel, cowsu
sounds, and word stress. There are a lot of lisgeexercises, where the main point
is to repeat the melody of common phrases and rsegge always emphasising
"Copy the_rhyhm" in the instructions. Therefore the elementgtndents of English

can learn and practise the right intonation pastéiom the very beginning.

Then, New English File Pre-Intermediateas examined. The tasks oriented on
pronunciation were similar to the previous volumdthough the students have
possibilities to train word stress, sentence staeggsrhythm, no intonation patterns

are taught in this volume.

In the next bookNew English File Intermediata large amount of pronunciation
practice was discovered. However, the majority loése exercises dealt with
segmental phonology. Only one task focused on peca®f intonation, namely the

patterns in question tags. (See it in Appendix 2)

Summarising the findings, New English File books/éha great potential to

replace some of the commonly used books at schdtsertheless, hardly any
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exercises on intonation patterns were includedhenparticular books; therefore they

were assessed to be insufficient for the studytohiation.

1.4.3 New Headway

Headwaystudents” books by Liz and John Soars, printe®ford, are widely
used at various high schools in the Czech Repubterefore they were chosen to be
assessed in terms of how much attention is parmtdoation in them. As this was the
course which seemed to pay most attention to inkmmgractice, compared to the
other English course books mentioned above, | clexsenine one of the several
different editions calletNew HeadwayThe other editions were also examined more

briefly. It was found that these series slightifyeat in focus on intonation practice.

First, New Headway Beginnensas investigated. Even though tasks aimed at
sentence stress and corrective stress presensibdbkare useful for further right
produce of English intonation, no exercises comeget directly on intonation were

detected.

Then, in New Headway Elementarg lot of listening exercises focusing on
pronunciation were found, but the training of irdtian patterns was completely

ignored.

Another volume examined wallew Headway Pre-Intermediatevhich also

appeared to be not sufficient when it comes ton@tion practice.
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New Headway Intermediateemed to be the first book from the Headway serie
that was concerned with intonation extensively.tdngng and speaking exercises

paying particular attention on stress and intomatiere found in this book.

Even more exercises dealing with intonation werenébin the last volumdyew
Headway Upper-IntermediateAs in the previous book, exercises improving
listening and speaking skills aimed at learnersonation were common here.

Exampletasks from the two last books mentioned were atldgppendix 6.
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2. Research Question

2.1 Aim of the Research

The aim of the thesis was to elaborate on thendistin between Czech and
English intonation systems, which differ in sompeads. | contrasted the differences
and therefore refer to the typical mistakes Czeebpte make while speaking in
English due to Czech interference. In additionit® $tudy of the books, a research

on the existing ability of the Czech learners ofjiish was made.

The survey was carried out to discover what factdfect the production of
English intonation of Czech learners studying Esigllanguage, in other words:
What makes some people better at producing andgméing the intonation

patterns?

2.2 Duties of the Research

1. To make sure to have all the equipment and comditim elaborate the
research

2. To realize the testing procedure

3. To assess the performances of the tested students

4. To compare the performances according to the expesi of English and
other aspects

5. To verify or falsify the expectations of the thesis

6. To draw general conclusions
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2.3 Expectations of the Research
Before | embarked upon my research | expected tdirao the following nine
points:
1. The students (more information about the groupetestan be found in 3.1
Characteristic of the group) who have been learginglish for more than 6

years are likely to be better than those who stuBieglish for a shorter time

2. The students who are trained in terms of intonasbould be assessed
highly better than those who have not practisedniation patterns yet

3. Presumably, the students who have been to an Brgpisaking country for
3 months and more would reach better results theustudents who have not
been there or have been there for a shorter time

4. It is more likely that students who watch filmskmnglish at least sometimes
(once a month) will do better in the research ttlaase who do not watch
films regularly

5. The students who communicate in English to theedbzor foreign friends
face to face at least sometimes may well achidwett@r assessment than the
students who communicate in English only via e-maiil chat, or do not
communicate in English at all in their free time

6. The students who have opportunities to communieatle English native
speakers, or at least listen to them, are hightglyi to reach better
assessment that those who do not

7. The students who have at least any experience mpaking a musical

instrument will presumably be better in producingpnation patterns than
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the students who have never played a musical imgtnti

. The students who like both listening to music amgjiag should be more
successful in our testing procedure than those avbaot interested in such
activities

It is presumed that the students who consider tek®@s musical or quite
musical will probably achieve better results thamse students who think of

themselves as not at all musical
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3. RESEARCH METHODOLOGY

3.1 Characteristic of the Group Tested

The first aim was to detect whether the assessddrpences of students would
differ in accordance with the previous knowledgeirdbnation patterns. Therefore
the group of students was heterogeneous in ternevelf of their English. Ten of the
elementary or intermediate level and ten of theaaded level students were
interviewed. Only students of the Technical Uniitgrén Liberec were chosen in

order to test learners of similar age and levedfcation.

The ten people studying English as the main sulajettte Faculty of Education of
Technical University in Liberec had passed the sesirof Phonetics and Phonology
1 and 2. Previous knowledge of the patterns whathlteen covered in these courses
was meant to significantly differentiate the studenf English from the students of

the other group, who had not attended these caurses

Then, the other ten students of other fields oflgtthan English were tested.
There were three students of the Engineering Faclolr students studying at the
Economics Faculty, and three students were studsntise Faculty of Education.
These learners differed slightly in the time theyl ibeen learning English, but in all

cases it was from two to five years.

All the students chosen were able to read and tienitee intonation patterns with
more or less no difficulty. However, for some stoide an unknown word or

expression caused slips of the tongue. In this tdseided whether it was necessary
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to repeat the phrase or not. Mostly the words wisopgonounced did not affect the

resulting melody, so they did not have to.

Owing to the fact that the students of non-Engsiglcialisation had not taken any
course of English intonation, they were not familiath the term and functions of
intonation. Therefore; it was crucial for some basif intonation to be introduced
before testing these students. First, | examineethdr they could think of anything
when it comes to intonation. | questioned: whag,itvhy and how it is used, if there
are any differences in various languages, etc. ,Thanintroduction exercise (See
Appendix 1, Example) was put at the beginning szaer that one specific question
What is your nanfecan be denoting different meanings dependenh@mparticular
context. Once it was said neutrally with a fallitape. In the next recording a rise
tone was used and the stress was put on the meongshowing interest. Finally, the
guestion was used to request the hearer to rdpeatime using a rise tone again and
accenting the word@vhat By this exercise they became familiar with theibdones

and an attitudinal function of intonation, whicteynater used in the test.

3.2 Description of the Research Material

All the participating students were supposed toeogd a test consisting of two
exercises, the imitation and the recognition onead chosen exercises which were
found frequently in the practise intonation book3n that account they were
considered basic and important for the students.n®ans of these exercises |
wanted to test how the students were able to comy describe some typical

intonation patterns. To study it closer, the wheld was added in Appendix 1.
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The first exercise was focused on the studentfi"akimitating certain intonation
patterns. In each case, example words or sentereresrecorded to help the students
to prepare for imitation of the records or exangnthe features. The students were
played a recording of a word/sentence pronounceldl aviferent intonation in each
case. Their task was to repeat the intonation a@sirately as possible. Their

performances were recorded using a voice recoraenare evaluated later.

By the second exercise, the students” ability togaise some intonation patterns
was tested. Each student listened to a few reaggdd@monstrating an intonation
pattern. After that they were asked to answer somkiple choice questions to find
out how well the student was able to detect ithese recognition exercises, the task
was to find out, what the feelings and attitudeshef speaker were and also what

change of pitch was used.

My task was to make the intonation exercise and dbestionnaire which
followed this, meaningful for all the survey re@pts. In order to avoid
misunderstanding, as simple instructions as passieire used. In addition, formal

or not commonly known expressions were eliminated.

Another aim was to attract the students” attentiornthe questionnaire. The
students were asked easier or general questidhe &eginning, so that they did not

feel intimidated about answering.

In addition, arrangement of more general tasks lieped the logical order of the
guestionnaire to be easier to follow. Thus, thelstis were able to answer the

subsequent questions without any problems. Clodeeemuestions were mostly
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used, so that it would be easier for the respomsdemtknow the purpose of the

guestions.

3.3 Organization and Course of the Research

My effort was to make the testing as time savingpassible. However, this
attempt could not be implemented completely, assthédents including me as the
evaluator had their own timetable and limited sgaree. The testing procedure of
each student, to be done in a proper way, lasteddproximately half an hour. In a
very few cases | managed to arrange a meetingseitkral students subsequently
one after another so that | did not spend muchaextre travelling and preparing the

equipment, but this was rarely possible.

The place of testing varied, sometimes it was laglthe person’s home or in the
university library. There was enough space and misendisturbances apart from
those of students present in the library. In cdssuoh interference, the testing was

stopped until it grew silent.

With regard to equipment, a laptop was used to fieyrecording and a voice
recorder to record the students” performances.tfi®mexercise, the students were
given sheets of paper with the task and a penrtdedhe right options. One copy of
the questionnaire for the survey was given to estcident to comment on their

existing experience with learning English.

English was largely used for asking the questions@ving instruction, whereas

Czech was used to make the instructions cleara$t not the aim to test the level of
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speaking and understanding skills, but to examivear tability to reproduce and
recognise patterns of English intonation. Sometjntewas necessary to repeat the

instructions, if a student was not able to undedstar the first time hearing.

3.4 Data Processing

Concerning the processing of the data, the anseiealt the students were written
on their individual answer sheets. The performamdegbe intonation were recorded
by a voice recorder to be assessed later. As fririterview, another copy was
printed for each student to mark the answers aradtb possible comments to the

guestionnaire form.

As soon as all the data needed were collected, asly was to process them.
Firstly, the recognition exercise was checked. pagicular number of points and
mistakes that the student made in the exercise wetten on the front of each paper
as e.g. 21/25, so that the results would be easiliced in further processing. The
students were ordered according to the number oftpohey achieved from the
highest to the lowest. Additionally, a list of theost frequently mistaken exercises

was done to comment on it later.

Secondly, the assessment of the imitation exewasedone by listening to each
student’s performance with main focus on intonatigvhile listening to all the
recordings, notes were made about mistakes, us®mf and sentence stress, level
of naturalness, enthusiasm, or other featuresr Alfis, the information obtained in

each completed questionnaire was processed talel@ud in the overall evaluation.
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4. Analysis

4.1 Assessment of the Group Tested

The assessment of the students in the recognikercise was simple; the more
answers they got right, the better they were jud¢fredase of the imitation exercise,
the review was not as easy as in the first exeréisd mentioned above in chapter
3.4 entitled Data processing, my job was not jasagsess if the pattern was copied
correctly. | also had to focus on other aspectthatsame time. The individuals”
performances differed not only in terms of ability imitate the melody itself, but
also in terms of naturalness, enthusiasm, and wgarg and sentence stress, which
are also essential parts of a well-performed iionapattern. Some students
sounded very natural, positive, but the otherseratbreign, bored, or uninterested.
Although some learners were able to imitate thengba of pitch correctly, their

performances were not good enough to be categoazib@ besstudents.

Hence, the recordings of the students were judgeddty by marking them
simply asappropriateandinappropriate The performances which were exactly or
very near the original record were considered gmpte. By contrast, the

unsuccessful attempts of reproduction of the paterere rated as inappropriate.

After evaluating the exercises, a list of good amhk students was made. The
main task of the survey was to examine the diffeesrin the students” performances
of copying and recognising certain intonation pae Thus, | was meant to develop

a possible explanation of the various outcomes.efsgnal interview with all the
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previously-tested students was done to interprefr tresults. From the twenty

learners examined, the performances of the bedestsi were investigated in order
to find out what this group has in common. The shidg were asked eleven close-
ended and four open-ended questions concerningttitkents” previous experience
with English language, especially intonation. Marep some other features which
were thought that might have influenced the achems were discussed in the

guestionnaire. See the questionnaire form usdasrstrvey in Appendix 2.

During the evaluating | had to face some diffiegtias each student excelled in a
different part of the test, yet was not as goodh@ other parts. In addition, as
expected, some students reached good results iexdreise aimed at reproducing
the intonation pattern, but a worse assessmentilinradd vice versa. The students
who achieved better results in the reproductiom@se had probably already trained
it actively. Beyond those who were able to recogiige patterns were theoretically
educated, but have had not practised it much. Amattason could be that they were
experienced, but just not talented. In the eveat the student’s reproduction was
better than recognising the patterns, it might dsolved in a way that the students
were gifted in repeating the patterns, probably wuthe fact that they are musical.
However, these were just our presumptions; a meearate explanation was yielded

by interviewing the students face to face.
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4.2 Results of the Testing

4.2.1 The Imitation Test

The imitation test (See the exercises in Appendixdntained five exercises
ordered from the shortest and as expected thesedswtating of words/short
phrases containing 1 stressed syllable) to theelstngnd thus the most demanding
(imitating of sentences with four and more stressdihbles). The fifth exercise
was focused on drill of the different intonated ddyes", which appeared to be

the most difficult one for majority of the students

The results of the evaluation of imitation proveg expectations, due to the
fact that most students did well in the drill oétehort phrases. The general trend
was that the more complex the sentences were, dhe mistakes they made, (see

Table 1).

However, the students faced the most difficultiasthe fifth exercise on
imitating the word "yes" said five times with a fdifent tone. It was usually
difficult for the learners to distinguish the simsounding tones, for example
"yes" said using the rising tone from the fallngitone and the level tone from

the falling tone.
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Table 1. Results of the exercise on imitating somieasic English intonation

patterns
Total

IMITATION Appropriate performance 1 inappropriate 2 inappropriate 3 inappropriate mistakes
1syllable 12 60% 6 30% 2 10% - - 10
2 syllables 9 45% 7 35% 3 15% 1 5% 16
3 syllables 8 40% 9 45% 2 10% 1 5% 16
4 syllables 6 30% 8 40% 4 20% 2 10% 22
yes 5 25% 7 35% 5 25% 3 15% 26
Average 8 40% 7,4 37% 3,2 16% 1,4 7% 18

The average student made four and a half mistakestotal of twenty-nine
words/sentences their task was to imitate, whidbriiliant. The easiest exercise
was the first one. On the other hand, the one thighlargest number of mistakes
was the fifth. The rest of the exercises were noorless similarly troublesome for

the participants of the test.

After all, three learners did perform all the utireces appropriately, therefore
they were considered to Iltlee beststudents. A discussion on the characteristics

they share can be found in chapter 4.3.1 Best stade

4.2.2 The Recognition Exercise

The part of the test focusing on the recognitiosahe basic English intonation
patterns showed some interesting conclusions., Eirststudents easily identified
whether the English native speaker was saying tesea or asking a question.
(See Tone, certainty exercise in Table 2) Next, l[d@ners of English were
mostly able to recognise the attitudes of the spreakd also could distinguish the

possible politeness and rudeness in the speeclite(féss and Attitudes in Table
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2) Recognising the highlighted word throughout #®ntence uttered was not

problematic for most of the students. Only thraglehts made a mistake in this

exercise. (Highlighting in Table 2) By contraste ioughest task for the majority

of the learners was detecting the changes of pitchtone in a complex sentence.

| observed that they were not able to recognizepibesible rise or fall tone.

Without previous theoretical knowledge of the paiseused in this sentence,

(listing and question tags) the learners did baulpis exercise.

Table 2. Results of the exercise on recognising some ltaginglish intonation

patterns
Total
RECOGNISION Correct 1 mistake 2 mistakes 3 mistakes 4 + mistakes mistakes
Tone, certainty 14 70% 5% 5 25% 11
Politeness 15 75% 10% 2 10% 1 5% 7
Attitudes 15 75% 15% 2 10% 7
Change of pitch
and tone 1 5% 25% 3 15% 5
Highlighting 17 85% 15% 4
Average 12,2 61% 15% 2,4 12% 1 5% 1,4 7% 16,2

On average, every student made four mistakes iwkiode recognition exercise

containing a total number of twenty-six tasks. Tisi& remarkably good result.

One student even achieved all the twenty-six poard many other survey

recipients reached number of twenty points.
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4.3 Dependence of the Students” Performances on
the Expected Factors
Firstly, there were a number of students learningliEh for more than six years,
who did not achieve significantly better resultarttihe students who have not been
studying the language for so long. On the othedhanme students who had been

learning the language only for a few years did ssipgly very well.

Secondly, the students who had been trained insterfmintonation (e.g. have
passed Phonetics and Phonology 2 classes) wergenetally assessed better than
those who had not practised intonation patterngr&ingly, a few of these students
reached even much worse results in the recogngaoh of the test than those who

had not been studying English phonetics and phagyolo

Generally, it does not seem to be that all theesitslwho have been to an English
speaking country for 3 months and more are beltien the students who have not

been there or have been there for a shorter time.

The first expectation that was proved is the orgaming watching films in
English. Therefore; students who watch films in kstgat least sometimes (once a

month) did better in the research than those whootlavatch films regularly.

Another confirmed factor that affects well the pmotion of intonation concerns
communicating in English. The students who talkEnglish to their Czech or

foreign friends face-to-face at least sometimediieaed in most cases better
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assessment than the students who communicate irskogly via e-mail or chat or

do not speak in English at all in their free time.

In addition, the students who have opportunitiecdonmunicate with English
native speakers, or at least listen to them, rehahigetter evaluation that those who

do not.

It has not been proved that the students who hbaleast some experience with
playing a musical instrument are significantly beith producing intonation patterns

than the students who have never played a musis@timent.

As the students mostly claimed that they like Hatiening to music and singing,
and nobody confessed to be talented. Hence, nd tv&s detected showing that

interest in music somehow affects the performaraetonation.

Regarding the musicality of the students, they Ihsusonsidered themselves
musical or quite musical. Nobody thought of themsglas not at all musical, so it
was not possible to say whether this factor somelmflwences the ability of the
right intonation or not. To discover more on thesture, it would be necessary to
examine the relationship between musical and ittemanalysis skills by another
research. Dankovicova (et al. 2007) already inguirgo this relation. Her studies
"...revealed an overall significant relationship beém musical training and

intonation task scores, and between the musicteses and intonation test scores."
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43.1 Best Students
My goal was to investigate what the best judgedetts have in common. The
factors they share were discovered; therefore @rgémonclusion could be made

about which factors might influence the productidmtonation.

There were three students out of twenty, whoseop@dnces were appraised as
perfect in the imitation and also recognition téldtey sounded natural, interested

and emphasized the stressed syllables in the wigint

Each of the three women has studied English forertioain six years, so that they

have constantly studied the language for a longpg@ef time.

All of them also have passed the course of Phaneti@ Phonology 1 and 2,
where they became acquainted with the rules ofrigig use of intonation. The
attendance in these courses enabled them to etanipassible mistakes by

correcting done by the experienced native Englaking teacher.

Additionally, watching films in English frequently their free time supported

them with a real form of the language including ¢berect natural intonation.

Then, all these students have at least a few Coecloreign friends and
acquaintances, who they communicate with in Engligte active use of the English
language appeared to be one of the most impordators, as two of these students

meet a lot of foreign friends including native shes.

The next factor they all share is a present or pdgity to play a musical

instrument. Two of them still can play it and thibey used to play it as a child.
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Another hobby they have in common is listening tosim and dancing. At the
same time they think of themselves as being at pate musical. Moreover, two of

them were also judged as being musical by the sther

Surprisingly, only one of them had been to an Egépeaking country for more
than six months, while the next had spent two nomtitiere on a summer holiday.
The third student had never been there. It appabetd stay in an English speaking

country is not necessarily of great importance.

One of the tasks included in the interview was tee gsome advice how to
improve the existing knowledge on intonation. |ugbt it would be valuable to
share the pieces of advice given by the studemtsexBmine all the findings of the

guestionnaire and the most frequent answers, speniix 3.

All the best students emphasised listening andkspgdo native speakers and

also watching films in English. Some of the typistdtements they made were:

e "Listen, listen, and listen to different kinds afnversations — so watching

films, but also for example news"

* "By communicating with and listening to native sk, by watching films

and listening to music in English, by reading Esigliexts aloud
» '"Listening to native speakers, watching films inglsh"

The other students participating in the survey imeetl several points. One
commented that the musical and on the contraryntitemusical students should

follow different guidance:
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* "There are two ways of improving your English iration. If you are a
musical person then the best way would be listeaimd) speaking to native
speakers. But if you are not musical (like me)nthieur only chance would
be practising and the best would be if there isesmma who is good at it with

you since you cannot hear it properly."
Next piece of advice given was to:

* "Practise in front of the mirror"

One of the students interviewed recommends:
» "Attend an intensive course with a native speatetravel abroad"

Summarising the suggestions made by the studeis,bést possible thing
learners can do to improve their production of matiton is tousethe language.
Listen, but alsaepeatafter native speakers, no matter where. Drill ititenation
patterns if you are attending an English class,timge/our English friend, or just

watching a film in English at home.
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CONCLUSION

After having done the research and evaluatinghallstudents” performances, my
task was to draw a general conclusion resultingnftbe survey. Surprisingly, the
ability of Czech learners of English to recognisel aeproduce English intonation
does not seem to have been influenced by all tberfa | had expected. No one
single factor seem to have greatly influenced alesttis ability to recognise or
imitate particular intonation patterns in EngliSeame factors even appeared to have
little or no effect at all on a student’s achieveisdn the test.

What did emerge, though, was that those studentswérte successful had been
exposed, in a variety of ways, to authentic EngliBhose students who frequently
watch films in the English language and communicaith native speakers either
face to face or via Skype were assessed the bbstlinthe imitation and recognition
part of the survey. Since there are many opporasimowadays to encounter real
English while in the Czech Republic, it is now rander indispensable for the

learners of English to travel abroad to learn theect natural English intonation.

Based on this research, the best students wouldeberibed as having several
characteristics in common. It appeared that sompe&al personal attributes might
well affect the production of intonation in a sificeint way. A very important feature
that was detected was that those students who sumeessful were not afraid to
presenttheir ability to imitate English intonation. Indeeitl was observed that the

highest-rated students excelled over the othersusecof their self-confidence.

Unfortunately however, many English learners fembarrassed, or foolish while
speaking English. Therefore they fail in the praducof the melody of speech, even
though their theoretical knowledge might be at adjevel. This self-consciousness
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could be overcome once the student feels at eadeeitanguage that is by regular
training. Not only listening, but mainly repeatirgjter the native speakers or

experienced Czech teachers, makes learners méaessated.

Nevertheless, it is not only self-confidence, whicfluences the student’s ability
to pronounce correctly. It is obvious that peoplevhave a passion for the language
are likely to achieve better results than those wtunly it because they need it for
work or to get a degree. On the other hand, strah@gnd regular qualified training
might well help even those students, who miss soimthe factors, as intonation

patterns can be learned.

To learn the English intonation successfully, natyomust Czech students be
given opportunities in class to practise drillimgitation, but they should also be
given confidence. Therefore, the teacher needs¢orporate special training of
intonation into classes, which help them not tol fembarrassed. This might be
implemented by group work, where the individualdgtiots do not feel afraid to talk
as in front of the whole class. Similarly, anotipessibility would be choral work,
where the students do not feel embarrassed whileating in a group, not
individually. Most importantly, however, student®sild be encouraged to enjoy the

language by encountering authentic English aeaéls.

After all, it is these factors, or a combinationtleém, which will enable students

to learn and enjoy the studying of the intonatiattgrns at the same time.
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APPENDICES

Appendix 1 The Exercise for the Survey

Ability to recognise and reproduce some typical lishg
intonation patterns

Exercises from the handbooks by Armstrong (1926, 24, 27, 59, 60) and Allen
(1954, 55-57) were used to create the following tes

Example:

You are going to hear the same sentence ,What us yame?“ three times.

Does the melody go up (rise tone) or down (falefjédCircle the right option:

1. What is your name?

a) up 1 (rise)
b) down| (fall)

2. What is your name?

a) upt (rise)
b) down| (fall)

3. What is your name?

a) upt (rise)
b) down| (fall)
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l. IMITATION

1. Copy intonation of the following words and senghavith one stressed
syllable. Before you copy, listen to the exampleord to help you.
Example: You (rise)

He cant (fall) |

1) who
2) wait
3) me
4) We're late.
5) Thank you.

6) | can't

2. Copy intonation of the following sentences with tetcessed syllables:
Example: Goodbye (ris€)

Help yourself (fall)]

1) Good afternoon.

2) Ifyou like.

3) It’s not bad.

4) | would like some information.
5) I think it's all right.

6) It wasn't ready.

3. Copy the intonation of following sentences withethistressed syllables:

Example: He was very successful in his wrk.

1) The house is old-fashioned.

2) | want aticket for Liberec, please.
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3) What colour are your eyes?
4) Are you quite sure?
5) They all brought a camera with them.

6) Have you been staying here long?

4. Copy the intonation of following sentences with foand more stressed

syllables:
Example: It was the last thing | expected to fimer¢. | 1

1) Didn’t they promise to do it at once?
2) Alice was beginning to get very tired.
3) She has a very small private income.
4) Don't forget to write your aunt.

5) 1 go home at six, generally.

6) What a pity he couldn’t come sooner.

5. Copy the 5 different intonation patterns of the dvpres*
Example: No (rise}

No (fall) |

Il. RECOGNISING THE PATTERNS
Il.1 TONE, CERTAINTY

6. You are going to hear one sentence ,You came tloisnimg, didn’'t you?“
twice with the different intonation. Circle the higoptions:

Does the melody go up (rise tone) or down (falkféh
Is the speaker certain or uncertain?

1. You came this morning, didn’t you?

a) upt (rise)
b) down| (fall)
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C) certain

d) uncertain

2. You came this morning, didn’t you?
a) upt (rise)
b) down| (fall)
C) certain

d) uncertain

7. You are going to hear a statement ,The score wastivice with different
intonation. Circle the right options:
Does the melody go up (rise tone) or down (falkeféh

Is the speaker certain or uncertain?

3. The score was 1:0
a) upt (rise)
b) down| (fall)
C) certain
d) uncertain
4. The score was 1:0.
a) upt (rise)
b) down| (fall)
C) certain

d) uncertain

Il. I POLITENESS

2. You are going to hear one sentence ,| can séawice said differently.
Circle the right options:
Does the speaker sound polite or rather rude?
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(Before playing the recording, read the options.)

A. | cansee it.
a) polite
b) impolite

B. | cansee it.
a) polite

b) impolite

3. You are going to hear one sentence ,What do yamtW twice said
differently. Circle the right options:

Does the speaker sound polite or rather rude?
(Before playing the recording, read the options.)

C. What do you want?
a) polite
b) impolite

D. What do you want?
a) polite
b) impolite

Il. [l ATTITUDES

4. You are going to hear the phrase ,I'm sorry“18és said in a different way.
Circle the right options:
What does the speaker mean in each case? He is:

(Before playing the recording, read the options.)

A. I'm sorry
a) really, really sorry
b) not sorry at all
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c) asking for clarification
B. I'm sorry

a) really, really sorry

b) not sorry at all

c) asking for clarification
C. I'm sorry

a) really, really sorry

b) not sorry at all

c) asking for clarification

[I. V. CHANGE OF PITCH AND TONE
Now, you are going to listen to a short recordingpere the speaker talks
about what he has to do that day. Your task iotmg on the intonation of the

speech and try to recognise when it rises, or.falls

Then, underline the word, on which you think thexea change of pitch and
write theret if it rises, or| if it falls. There are 5 changes of the pitch. Asa
the sections which are marked [oyYou will hear the recording twice. (Before

playing the recording, read the sentence.)

Example: My name’s Jack| and yours? 1

| have to go to the dentist's| to the post office,| and to visit my

grandmother|| It's a lot to do, || isn't it? ||

Il. V. HIGHLIGHTING

5. You are going to listen to a sentence: ,Stevgasg to buy a new car
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tomorrow.” six times. The speaker wants to empleasizmething different
each time.
After you hear what he means by the sentence, wariteimber before the
sentence. (Before playing the recording, read gh®os.)

Example:John is single (=not Bob, but John)
John igngle (=he isn’t married, he’s single)

= Stevenot Peter or anybody else is going to buy a car
= He hasn’t bought the car yet,isigoing todo it

= He isn’t going to sell it, biuy it

= He is going to buyraew car, not and old one

= He is going to buyaar, not a motorbike
______=Heisn't going to buy it next week, bamorrow
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Appendix 2 The Questionnaire for the Survey

Factors which might influence the production obmdtion

in English

(What makes some students better at reproducing the

intonation patterns than the others?)

|. EXPERIENCE WITH LEARNING ENGLISH

1. How long have you been learning English?
a) 1-3years

b) 3-6 years

c) More than 6 years

d)

2. Have you practised intonation patterns in the almssomewhere else?
a) No, never

b)  Yes, but only a little

C) Yes, by myself (on the internet, in books)

d)

3. Have you taken any course in which you are taulgbtiaintonation?

If so, tell me which one and comment on it.

a) no
b) yes (which one, possible comments)

c)

. OTHER ACTIVITIES TO LEARN ENGLISH
4. Have you been to an English speaking country?
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5.

a)
b)
c)
d)
e)

If so, for how long?

No, | have not
1 week-3 months
3-6 months

6 months and more

Do you watch films in English?

How often?

Never
Hardly ever (once a year)
Sometimes (once a month)

Often (once a week or more often)

Do you have Czech or foreign friends and acquaggsnwho you
communicate with in English?

No

Yes, but | communicate with them only by chat ani¢

Yes, a few and we sometimes communicate in English

Yes, | have a lot of English speaking friends arel negularly meet each

other

. Do you communicate with English native speakers?

No, not at all
Yes, but only listen to them
Yes, we communicate only in the class

Yes, we communicate regularly also in my free time
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. OTHER CHARACTERISTICS WHICH MIGHT INFLUENCE THE
PRODUCTION OF INTONATION
8. Have you played any musical instruments?
a) Never
b) | cannot play any musical instruments or it hasteeéng time ago | could
c) Yes, | played a musical instrument when | was &chi
d) Yes, | have played a musical instrument and cérdstit

e)

9. Do you like singing and listening to music?

a) | am not very into listening to music and singing

b) I like listening to music, but | cannot sing well

c) | often listen to music and | also like singing

d) Music is my hobby, I love listening to music, singi(and dancing)

10. Would the others call you musical?

a) They say | am not musical at all

b) | am quite musical

c) People say | am musical, but | don’t know

d) They say | am very musical

IV. UNDERSTANDING OF INTONATION AND ATTITUDE TO ITS
IMPORTANCE

11. What do you think is the most important while agiag in English?
a) Being accurate in grammar

b) Being accurate in vocabulary

c) Getting the individual sounds right
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d) Focusing on the melody of your speech

e)

12. What do you understand of the word intonation?

13. How do you think you could make your intonaticettler?
Do you have any tips?

14. Do you think that intonation is only fadvancedstudents?

15. Have you ever misunderstood someone who is spg&aglish?
Or have you been misunderstood when speaking Bngdlisso, could you
briefly describe why.
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Appendix 3 Other Findings from the
Questionnaire

To introduce the reader to the important findin§the research via the interview
with the English learners, who had been previote$yed on intonation some facts
and example answers were added to the thesis. Uésigns were listed from the
guestionnaire for my survey, concretely from paft Understanding of intonation

and attitude to its importance.

Question: What do you think is the most important while speaking in
English?

Most students (7/20) consider being accurate irabolary as the most important
while they speak in English. It often results frolne misunderstandings caused by
the lack of ability to express themselves or undeis the people talking because of

their limited vocabulary.

One fourth of the interviewed students (5/20) ththit getting the individual
sounds right is the most crucial while speakingIishg This is caused by possible
exchange of two similarly pronounced words for oaaother because of
mispronouncing them. Some words differ only in engel or consonant sound, or
they are pronounced exactly the same. In caseesktbo called homophones, it is

important to know the context of the speech.

Being accurate in grammar is of great importance2f@0 tested students. These
students focus on the correctly used grammar pattddecause they want to avoid

misunderstanding caused by use of e.g. a wrong tand eliminate mistakes to
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indicate their level of English for example at cggms.

Focusing on melody is the most significant for &eottwo people. They chose
this option owing to their previous experience oisunderstanding because of
intonation. It was difficult for one student to ogmize whether someone is asking a
guestion or stating something. The other one fimdenation important while

speaking to her friends to convey the meaning otpeech.

The last one fifth of the twenty tested learnerkele the combination of all the
factors above to be important, and that is why theynot able to choose only one
skill.

Question: What do you understand of the word ,int onation“?
Most students who have passed the Phonetics antbPlgy course answered in

the right way. The other students mostly describederm by its functions and use.

e "The melody of speech”

* "The pitch is changing during the speech, it cdecathe meaning a lot."”

 "It's a sound of your speech. English is an analjinguage, so it's
essential not only to put the words in right orttebe able to evaluate the
meaning, but also to pronounce the words correatlg intonate the
sentences in the right way."

* "It's the melody of voice while speaking, the chaagf pitch that can
help people to recognise the real meaning of a epdanguage. (The

same sentences can be said in different ways aidnieaning changes.)"
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* "Type of speaking, when we move up and down oucevdo signalize
meaning of the sentence"

* "Intonation is the change of pitch while speakinbhere is rising
intonation, falling intonation, peaking intonatiaich rises and then falls
and dipping intonation that falls and then risegery language has its own
intonation."

Some other students focused on the attitudinal aodentual function of

intonation, probably because they were shown timetihd research they had done.

* "What | want to emphasize in a sentence."

* "Emphasizing of something to be able to understamday something louder"
* "To say something in a way not to be misundersinadhat | say"
One student dealt with the question differentlyrirthe rest, emphasizing the role

of sounding natural while speaking:

» "Melody of words as the native speaker use it, eding to your ability the
people get to know hovike an Englishmaryou sound."

Question: Do you think that intonation is only fo r advanced students?
This question was answered always negatively. Tlaeethe most frequent

reasons given by the students:

» "It should be for all the students, as they doaiirsd like robots."
"l don't think so. | think that it's better to learsome phrases (in a
restaurant etc.) with the intonation (e.g. poli®)en with beginners. But |

wouldn’t go very deep in that issue with beginriers.
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"No, but it is usually a problem for beginners."

"Not at all — the sooner you start with intonatitre better."

"Definitely not. The sooner students pay attentmmtonation the better.
It is advantageous for them to be taught by a eatpeaker, so they can
pick up the intonation naturally from a very begmgof their studies."”
» "Absolutely not. | think that it is a very importapart of a language,
which is absented in teaching English on basic @lstio
* "In my opinion, intonation doesn’t concern only yamced® students.
Each student is different and so are their learsiitis, talent and other
things which play role in a language learning psscé& herefore, there can
be a beginner that picks up the English intonagjoite naturally due to his
musical talent, but there can also be a univesiiglent of English that
still has a problem to intonate right."
Question: Have you ever misunderstood someone who is speaking

English? Or have you been misunderstood when speaki ng English. If
so, could you briefly describe why.

All the learners have experienced such misundaigtgnit was mainly because
of wrong use of vocabulary, pronunciation, or owtogdifferences between British
and American English, difficult accent, English looations and phrases etc. No

misunderstandings caused by wrong use of intonaténe detected.

As for the wrong pronunciation, one of them mergra misunderstanding

regarding numerals. He did not manage to distifigbetween thirty and thirteen.
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Next one pronounced the word ,key* as /kel/ insteédki:/, so that the native

speaker did not understand her.

» "I experienced both of course for many reasons eabolary, culture
differences, accents..."

e "Many times, but it was usually due to misunderdiag particular words
not due to wrong intonation."

* "Yes, | have, especially at noisy places."

"I have been misunderstood because of the lack mdwledge -
collocations which are in English, of course, diffiet from those in Czech.

« "Often, mainly it happens because of fast speakiyghe person. From
my side it is mainly because of stress or wrongnpnaiation."

* "There have been cases when | misunderstood senwedn myself, was
misunderstood because of wrong word pronunciatiolammguage accent,
but not language intonation."

* "l misunderstood a new teacher because of hiscdiffiaccent and me,
when | started learning the language; | was oftesunderstood by the

teacher using wrong grammar."
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Appendix 4 The Exercises on Intonation in
Project

Have you got a pet?
—

I've got a hamster.

Is she fram America?
—

b Say the sentences.

Is it your birthday today?

My sister's name is Mandy.

Has Ben got a watch?
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Unit 6

Corrective stress

a BN Listen to these two
sentences. Which word has the
main stress in each sentence? Why?

1 Mo, | live at twanty-four Prescott
Street,

2 No, | live at twenty-two Prescott
Lyanue,

b EE®” Listen to the B sentences. Tick the correct A sentences.

1A 1 I'm going i Johr's party on Saturday.
2 Areyou going to Peter's party on Friday?

B John's party is on Friday,
2 A1 s your birthday in August?
2 |s vour sister's birthday in Juhy?
B Mo, my hirthday is in July.
3 A1 Are we going 1o Brussels tormorrow?
7 Are we going to Berlin on Sunday?
B Mo, we're going to Berlin tomorrow.
4 A 1 Isyour phona number 7432547
2 s your phane number 8492647
B It's 749264
§ A 1 Here you are. A cheese sandwich and a cup of cofiee.
2 Here you gre. A tuna sandwich and a cup of tea.
B | ordered & tuna sandwich and a cup of colfes.

¢ EEAM Listen to the complete dialogues. Check your ideas.
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b

Appendix 5 The Exercises on Intonation in
New English File

PRONUNCIATION & SPEAKING intonation in question tags

7% Listen and complere the dizlogue between a policenian and
A& st

P You: surname’s lones, -

8 Yoz, il is,

P Andveured?, 7

5 Yes, thiel's right.

P You weren't at home st nigh, sl 8.00,
5 o, Dwaasi'l | was al the puh.

P But your ¢ on't aave any wilnosses, A g

& Yes, [do. My brother was with me.

P Your bradher wasn's with you, ¢

$ How do vou kpow!?
F Bewause b was 2t the police station. We srrested hiry las, might.

M0 Listen and repoat. Copy the thethm and intonation,
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Appendix 6 The Exercises on Intonation in
New Headway

3 Stress and intonation

Work in pairs. Take it in turns to be
AorB

| Student B should respond 1o As
remarks using the words in brackets.
Make changes where necessary and
continue the conversations further.
Example
A I've never seen Tina eat meat.
B 7 kmow. She must be a vegetarion.
(must, vegetanan)
A Bur ['ve seen her eat fish,
Oh no! I've lost my passport.
icould, leave, in the taxi)
It’s an early start for us
LOMOTToW,
{What time, have?)

The traffic’s nol moving. We'll
never get to the concert.

i Doa't worry, should. time)
I've brought you some Howers.
I hope you like tulips.

iHow kind, needn't)

= rwm >E > WS

e A All the teachers are goang
on strike!
B (Bnlliant, don't have, come,
HOMmOTTOW )

2 B3 Listen to the sample answers,
paying particular attention to the stress
and intonation. Are they the same as
your rephies’
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3 Stress and intonation

| Work in pairs and complete the conversation.
A 1s talking to B about a friend, George. B has not
heard the same as A,

-

]

L] - Ll ="
T U2 D> 2 T w:ﬂ-

=

luth-told e
_‘E!ﬂ”'m*
He loves living in London,
Buthetoldme ! {hate)
He's moving 1o Canada.
But he told me — ViAustralia)
His girlfriend has lefi him.
But he told me ! (hefleave'her)
He'll be thirty next week.
But he told me _!iwenty-ong)
He went to Amsterdam for his last holiday,
But he told me ____!{Barbadaos)
He can't give up smoking.
But he todd me ____Vythree vears ago)
He was given the sack last week.
But he told me ____Y{promotion)
He's fallen in love with a French girl.
But he told me ! {with me)

2 TB7 Listen and check your answers. Pay particular
atlention to the stress and intonation.

Practise the dialogues with a partner.
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