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Bosnia and Herzegovina
under the Communist
Regime: an Outlook

on Educational Policy

Snjeiana §u§njara a Abstract Bosnia and Herzegovina as one of
the nine republics of Yugoslavia was always
among the poorest republics in the former
state. However, the school system, as it was
the case in the totalitarian regimes, was un-
der direct control of the state. The state had
the power to influence school programs and
to decide who could apply for school profes-
sion. After World War II, education became
DOI 10.15240/tul/006/2021-1-006 compulsory for all children and the state could
have influenced easily all aspects of education.
The state conception how to educate a new so-
ciety and how to produce a common Yugoslav identity was in focus of the new ideo-
logy and those who did not agree with this concept were exposed to negative connota-
tions and even to persecution. Human rights of an individual were openly proclaimed
butnot respected. Totalitarian societies commonly expect the system of education to
operate as a main transformational force that will facilitate the creation of the new
man in the social order they have proclaimed. After the split of the Soviet model of
pedagogy (1945-1949), the changes occurred in education when the communists es-
tablished a new regime with universal characteristics of the Yugoslavian education
which differentiated among the republics in accordance with their own specificities.
Bosnia and Herzegovina with its multi-ethnic nature occupied a special place inside
the common state as a model that served as a creation of possible, multiethnic, so-
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Introduction

Bosnia and Herzegovina (BiH) were one of the republics of the newly
established state after World War II, Yugoslavia. This new country
started to build its society on a new ground in a difficult postwar situ-
ation. New political concept was introduced to the people and those
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who disagreed with it were forced to acceptit or to leave. Many people
disappeared after the war. There was only one political party, the Com-
munist one. This party started to spread its ideological aims through
education aiming to children as the most absorbing power. Children
were educated to hate enemies (those who lost the war) and love par-
tisans. This was black and white situation. Tito was the president of
the Yugoslavia and was celebrated as the son of the nation. Children
and youngsters used to repeat Tito’s famous idea “Work as peace will
always be here and be prepared as the war would start tomorrow”, in
accordance to the Latin expression Si vis pacem para bellum (If you want
peace, prepare for war). My attempt is to discuss the general tenden-
cies in the school system in BiH under the Communist regime as well
as to uncover ideological inputs that stayed behind the official polit-
ics. Through the history, BiH was always exposed to the interests of
those who ruled in this particular region (the Ottoman Empire, the
Austro-Hungarian Monarchy, the Kingdom of Yugoslavia). Education
was framed in accordance with the prevailed politics. BiH peoples were
subordinated to diverse rulers and educational institutions only fol-
lowed orders given by the current authorities. However, the politics
was never created in the name of people as it was case in Yugoslavia. The
principles of the new educational politics were formulated in a way that
“school becomes institution for entire society and serves to its progress
and liberation. School is free of the Church and religious influence and
basis educational activity on science and Marxist theory. The whole
society is interested for conditions of upbringing and education and
through its representatives, it supports school to maintain this task”
(Krneta, 1966, p. 184). The intention of the state politics was to con-
struct the new system of education which would be completely divided
from previous ones without influence of any religious. Therefore, the
Communist Party’s main goal was to establish new state as a secular,
socialist and independent of any outside influences. In Yugoslavia, BiH
was considered as a multicultural and multiethnic republic, religiously
diverse including Catholics, Muslims, Christian Orthodox, and Jews.
Therefore, it served as a good model for promoting the so-called ‘broth-
erhood and unity’ that was widely used ideological slogan referring
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to the formation of a multi-ethnic Yugoslavia (Lozié, 2015). There were
two challenging narratives related to the construction of BiH-identity,
one “as a symbol of a united Yugoslavia”, another as “a unique cultural
)

heritage distinct from the neighboring states of Serbia and Croatia’
(Ali¢ & Gusheh, 1999, p. 12).

Influence of the SSSR on Yugoslavia

The Yugoslav Federation was made in accordance with the model of
SSSR. It followed this pattern in political, social and economic aspect
of people’s life. Tito’s ‘final solution’ of national problem was a blind
application of Soviet example. The Soviet federation was publicly pro-
claimed as the positive example of solving relations among peoples
in the history of humanity. As one communist concluded: “It is true
that we made first steps into the new federation by following Stalinist
mode” (Vujica, 1972, p. 45). The socialist Yugoslavia institutionalised
and recognised the national identities that were pre-existing in 1945
similar to the USSR. After 1945 Yugoslavia copied the Soviet constitu-
tional arrangement and the principles of its implementation in real-
ity (Brubaker, 1996, pp. 23-54). “The Communist Partisans, like other
Marxists, were highly influenced by Stalin’s work on the national ques-
tion and the Yugoslavia that they constructed as a federation of repub-
lics in 1946 was modelled closely on the Soviet Union” (Carmichael,
2015, p. 95).

In accordance with this, schooling and education were strongly
influenced by the Soviet pedagogy in Yugoslavia in the postwar period.
Soviet authors were recommended and their books were imported and
translated into a local language. Looking at the Soviet example, edu-
cational staff was united into the Trade union that was established
after the war. Those who were in charge of this union informed that
the number of teachers of the new type increased on a daily basis. The
main task of the Trade Union was to promote the quality of educa-
tional work including the constant learning and struggling for bet-
ter political instruction of the teaching staff (Vidovié, 1946). The new
regime diminished and ignored all educational efforts and results of
previous regimes naming them as a formalism of the old school. They



14 Historia scholastica 1/2021 7 Snjezana Sugnjara

criticized verbalism, learning of definitions, formulas and facts (Begié,
1946). They claimed that new elementary school needed to be under
the influence of a new spirit that would deal with a real life. This meant
an introduction of the new contents and instruction of a teacher on
how to educate children properly. Teachers’ activity was controlled
and observed by the inspector for education who evaluated their work.
This gave an opportunity to the national authority to check on edu-
cational work and give a final word (Caldarevi¢, 1946). The authors
of the magazine called Educational laborer, published in Sarajevo
(1946-1949), who wrote about the situation in education used to quote
Lenin or Stalin introducing school practice from the SSSR. Therefore,
one of the authors quoted Lenin who claimed: “it is not possible to
work without a plan, the longstanding plan for a serious success. Do
notbe afraid of longstanding plans: without them we cannot promote
economic change. You should put all your strength in every place to
fulfil this aim” (N. N., 1946, p. 27). In accordance with this proposi-
tion, a five years plan in education was promoted in SSSR. The same
plan was supposed to be an example how to modernize education in
Yugoslavia. There were two phases of the development of the school
system and pedagogical theory promoted under the strong influence
of the state ideology. First presented a development of socialistic ped-
agogy and schooling under direct Soviet influence until 1950s. Second
phase meant a starting point of making a third path of self-managing
socialistic pedagogy and schooling from 1951. The first phase suffered
under complete domination of state ideology while the second phase
recognized a slow decrease of state influence and politically proclaimed
ideology (Radeka & Batinid¢, 2020).

In a meantime, the Yugoslav new regime decided to stop its cooper-
ation with SSSR and Stalin. Tito said his historical “no” to Stalin and
Yugoslavia started to follow its own path in history. In December 1949,
the Third Plenum of the League of the Communist Party of Yugoslavia
(SK KPJ) introduced new qualities in education freed from the Soviet
ideas. The policy makers set an account on dogmatization in science
and pedagogy. They concluded that the aim of education was to form of
an “universally educated free constructor of socialism, who is distanced
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from bureaucracy and narrow mindedness” (Subotié, 1984, p. 112).
Nevertheless, the Yugoslav regime kept being a totalitarian one creat-
ing its own strategies and policies. It continued to control education

and school functioning proposing a creation of the school programs

by infiltrating ideology and ideas in every aspect of school activity.
The regime distanced itself from the Soviet influence but created its

own approach to the real life. The schoolbooks were full of war topics

and glorification of the partisans and their battles. In every segment
of the people’s life this ideology was evident. The republic of Bosnia

and Herzegovina was not an exception, quite the opposite. After divid-
ing from the influence of soviet pedagogy, the intention of all educa-
tional subjects was to include more practical work in schools, focusing
on the education of future laborers. An official uniformed educational

policy that was full of normative tendencies did not permit any new
initiatives within the educational practice (Su$njara, 2015). It was

declared “we need education which would prepare and educate our
children for life in which only work and labor results define the posi-
tion of human beings within society. The individual should be formed

according to the Marxist standard and its world view. The school has

an irreplaceable role in the development of self-managed socialistic

awareness of the young generation. This is an important condition for
the young generation if we want them to take over responsibility for
further self-managed development of our society” (Mesihovié, 1987,
pp- 4-5). The communist government attempted to fill the people,
especially youngsters, with a national and ideological consciousness

using education and schoolbooks in an attempt to construct mind-
fulness, legitimize ideology, and shape everyday life and attitudes

(Potkonjak, 1977). However, the whole educational system in the social-
istic Yugoslavia was under continued supervision of the ideology that

influenced and directed education. The school policy concept was com-
pletely monolithic one. There were only two ideas that dominated in

all 50 years: unity of education as a symbol of social justice and gen-
erator of state identity and development of education in the self-man-
aging system (Medves§, 2020, p. 65).
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The Marxist standard and its world-view were an example to fol-
low. New makers of education glorified work and labor results as the
only tools that would create a proper socialist man. Therefore, prac-
tical work in school was the preferred topic with an intention to cre-
ate loyal future laborers. Leading politicians pointed out that intellec-
tualism needed to be expelled from schools. More practical work was
recommended. Consequently, children would be more physically act-
ive and trained to develop their potential. The school practice indicated
that educational policy was uniformed and full of normative tenden-
cies. Young generations were seen as the promoters of the self-man-
aging society and they needed to be properly instructed and educated
(Sudnjara, 2015). “The subject of students self-management should be
defined by starting with general normative definitions of self-manage-
ment (as a basic social relation), and later review a natural perspect-
ive on the role of students labor which they carry out, as well as from
the position of their ages” (Brodié, 1972, p. 17).

Therefore, the leading politicians considered that children would be
adequately educated in the conditions of self-management. They also
thought that children needed to be under an integral care and influence
of the labor class if they wanted them to be promotors and construct-
ors of a modern socialistic society. There was also a need for teachers
to be enlightened in this spirit because they had responsibility in trans-
ferring their knowledge to the students. Even though the self-man-
aging society proclaimed the equality of everybody’s work, the teach-
ers’ position was not changed very much in comparison to previous
regimes, at least in BiH. Thus, pedagogues discussed this issue point-
ing out that the status of educational laborers was not at the satisfying
level. According to the law, education was considered as an activity of
national importance, but teachers found themselves as hard working
laborers not adequately recognized within society. Their material status
was lower than of those who worked in other social spheres (Susnjara,
2016). “The material position of the educational laborer was not at a sat-
isfying level, even though the general law of education determined the
educational sphere as an activity of major social importance. There-
fore, such contradictory and unfavorable conditions provoked a belief
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concerning educational laborers that they were not adequately recog-
nized socially and their material status was lower than that of others
with the same qualifications within the social and economic spheres”
(11i¢, 1989, p. 311). In spite of these objections, the material conditions
of teachers did not considerably enhanced in the years that followed.
The leading politician Rodoljub Colakovié gave an interview in 1983,
expressing regrettably: “Today we have about 150,000 teachers. This
in military terms is, 15 divisions and — imagine what they could have
done if they consisted of enthusiastic individuals, members of the SKOJ!"
Do you know what power this is? [...] Yes, butlook how badly teachers
are paid! We do not call them teachers any more, but [...] I can’t even
say this word which has changed that beautiful teacher’s name [...]”
(Suboti¢, 1984, p. 239). The fact that Colakovié was the first prime min-
ister of the new BiH Republic, a long-term Communist (Carmichael,
2015) and later on the minister of education did not improve teachers’
status or situation in education as such. Up to 1990, politics in BiH was

entirely dominated by former partisans (Carmichael, 2015).

Bosnia and Herzegovina’ Educational Efforts

The years between 1945 and 1950 corresponded with a campaign of
industrialization and collectivization, encouraged by the successes
of similar programs in the Soviet Union. From 1946 onwards the repub-
lican authorities in Bosnia and Herzegovina began the construction of
new school building and education of professionals. Through these
efforts, the partisans aimed to bring children from different national
groups and different social backgrounds together in a school in which
they could learn from each other and be together. They also would
receive appropriate exercise and political instruction related to import-
ant moments from the National Liberation Struggle. Regardless the
way in which the state ideology changed after 1948, the transformat-
ive impulse in education lasted in some form until at least the middle
of the 1950s. The development of education and teaching staff was

1 Savez komunisti¢ke omladine Jugoslavije (Aliance of the Communist Youth).
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a political-national necessity inseparably linked to the National Lib-
eration Struggle (Yeomans, 2010).

BiH was among the poorest republics in the former state. It was
mostly agricultural region nearly without industry. The school sys-
tem was undeveloped and population was mainly illiterate. In 1941,
more than 70% of population in Bosnia and Herzegovina was illiter-
ate. In the periods before the war, the majority of people did not attend
schools. At that time, Bosnia and Herzegovina did not have any faculty
except the theological ones (Susnjara, 2013). In order to ensure a neces-
sary number of teachers, the authority founded the higher pedago-
gical school in Sarajevo in 1946. In 1948, there were only 4,000 highly
educated persons in BiH (Bevanda, 2001, p. 106). The national gov-
ernment and its representatives made orations during the opening of
this higher school emphasizing “the attempt of this school is to create
anew type of teachers for secondary schools. Progressive, construct-
ive and full of excitement this teacher would be a patriot who is tied
up with his nation and his taskis to educate youngsters and peoplesin
the spirit of the progress and love towards science, traditions of NOR?,
homeland and nation and its healthy historical and cultural traditions”
(Sami¢, 1946, p. 14). Samié (1946) also wrote that the best guarantee
that the students of this school would be able to become teachers in
two years is working and revolutionary élan that would overwhelm
the entire population, especially youngsters. Every third adult res-
ident was illiterate. During World War II, Bosnia and Herzegovina
was destroyed and devastated without appropriate school network.
From the beginning of the republic’s development, the government
recognized that there was a problem with a lack of trained and ideo-
logically-conscious teaching staff (Su$njara, 2013). Despite the long-
standing plans, the lack of teachers was evident and delaying every
further process in Bosnia and Herzegovina. The fact that some teach-
ers lost their job because of their disagreement with the new ideo-
logy did not make this situation better. “These are not easy questions

2  Narodno-oslobodiladki rat (National Liberation War).
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for the larger number of older teachers [...] for often the intentions

are completely unfruitful when we are dealing with teachers who are

principally and consciously against new concepts” (Papié, 1981, p. 104).
The minister of education from the newly established government,
Rodoljub Colakovié, encouraged this action claiming “pay more atten-
tion to constructing schools and short-term courses because itis better

to have less qualified literacy courses as opposed to illiterate children”
(Petranovié et al., 1985b, p. 342). As a result of such a practice, chil-
dren got poor education. Teachers who agreed to follow this instruc-
tion were also ready to follow the new ideas and to get a position. The

same minister of education kept pointing out that the profession of
teacher was very difficult profession and therefore teachers should be

individuals who were aware of this fact. The new regime had power to

influence school programs as well as to make a choice of school staff.
Namely, a person who wanted to work as teacher had to be registered

as the member of the Communist Party which was the only political

party in Yugoslavia (Sunjara, 2016).

Teachers were seen as promotors of the new models of living and
behaving, especially because of their role in shaping the new genera-
tions. Thus, the new authority started with revolutionary changing of
the society. Everything what reminded to the old system and society
were proclaimed as ‘bourgeoise’, ‘reactionary’, ‘decadent’ and ‘back-
ward’ (Dobrivojevié, 2011, p. 7). In order to build a new socialist soci-
ety and a ‘socialistic’ man, the struggle with the previous remains of
the regime turn out to be a necessity. The political opponents became
unwanted and persecution of those who were considered as ‘radical’
or ‘dogmatic’ started intensely. Intellectuals were under a special con-
trol. The new authority was afraid of their influence and ideas that
they could promote among people. Education became a weapon in the
political struggle during the process of creation a new socialist soci-
ety (Susnjara, 2016).

In other to bridge this gap, the authority organized short-term
courses to train future teachers. About three-fourth of the accessible
teachers after the war had finished a basic course instead the teacher
training school. To address this, the Ministry for education invented
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a series of courses to train and educate teaching staff. There were
numerous difficulties in implementation of these courses, not least
of which was local resistance on both the administrative and indi-
vidual level. One of the main obstacles was the attitude of the Regional
People’s Committees which had frequently notjoined the “mobilization
of youth” and had not sent the needed number of course participants
“despite our reports and urgency” (Yeomans, 2010, p. 75). Government
officials blamed older generations for this resistance of youth. They
considered that youth inherited the primitive attitudes from them as
well as negative attitudes towards education. Despite initially dally-
ing of education accomplishments throughout of history, BiH persist-
ently followed the course of education in Yugoslavia after World War II.
The first University in BiH was opened in 1949 and it was an oppor-
tunity for many students to attend various faculties. It was emphas-
ized: “The establishment of the University in our Republic is a signi-
ficant event in the history of our nation. This is not only important
for our Republic but for all the people of Yugoslavia. On the one hand,
the foundation of our University is so important in the terms of the
paths and progress of Bosnia and Herzegovina throughout history. On
the other hand, itis important in terms of the needs that our socialist
homeland has for the professional and highly skilled staff, and above
all, the needs of our man for cultural and educational improvement”
(Papié, 1981, p. 181). Nevertheless, those who supported the regime and
favorably followed the directives of various political commissars, who
were hardly literate themselves, were the progressive ones. This was
apparent due to the membership of the party’s first university profes-
sional team consisting of famous war participants and party members
who had “played a major role in bringing the youngest University of
Yugoslavia into line with the most advanced institutions of higher edu-
cation”, as stated in the Regulation of the Divisions for faculties, adop-
ted in 1950 (Sluzbeni list BiH, 1950, p. 337). The idea of the unified school
became an option towards the unification of the system including
program and subject matters. Working school prevailed in the teach-
ing as well as Herbartian approach. As Papi¢ emphasized: “Just as the
level of primary education is the most evident sign of the broadness
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in which the enlightenment of one nation has been based on, thus
the university reflects the rise of the country in its educational and
scientific achievement” (Papié, 1981, p. 181). The University was com-
pletely integrated and students of different religions studied together
in Sarajevo. Later on, in the 1970s, universities were opened in Tuzla,
Banja Luka and Mostar (Sugnjara, 2015; Carmichael, 2015).

The new regime mainly focused on youngsters through education.
The party made it clear that old customs (such as traditional dress of
BiH women, ethnic and religious customs) had to be exterminated.
They were considered as a sign of oppression and new society needed
to accept modern visions of living. The state encouraged matrimo-
nial relations across ethnic lines, free of religious influence. Therefore,
mixed marriages were stimulated positively and a large percentage
of the leading political elite in BiH were in mixed marital partnership.
Such an ideological understanding of social reality had intention to
eliminate ethnicidentity or class privilege (Ancié, 2004). The idea was
to create “the ethnically mixed Bosnia and Herzegovina, in which no
nation can claim titular status [...] as a region with different religions
but one nation” (Burié, 2010, p. 234).

The Constant Lack of Teaching Staff
There were seven teacher training schools in BiH in 1948: Mostar, Sara-
jevo, Travnik, Bihad, Banja Luka, Tuzla and Derventa with 1600 pupils.
Teachers used to get their diplomas at Higher Pedagogical School and
Faculty of Philosophy. The five years plan ordered that after finishing
teacher training schools, candidates had obligation to be at service to
the people and homeland. This task was given to youngsters by com-
rade Tito’s message: “We need to send a huge number of youngsters to
teacher training schools in order to ensure future generation of teach-
ers” (Diki¢, 1948, p. 6). Nevertheless, at the end of the 1960s, BiH still
faced the same problem in not providing enough of its own teachers.
Therefore, teachers were imported from other parts of Yugoslavia, par-
ticularly from Serbia and Montenegro (Dizdar & Bakarsié, 1996).

An increased need for teaching profession went together with the
increasing need for laboring force of other professions, such as engineers,
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doctors and agronomists. Accordingly, it was important to establish
secondary schools for these professions as well. Hence, there were
complains that the process of resolving illiteracy had to be priority as
well as the founding of primary and secondary schools that were still
lacking. There were even protests related to the process of establish-
ing many faculties, in a time when more than 50% of children did not
join primary school, or more than 60% of adults were illiterate (Papié,
1981). Furthermore, there were about 39 municipalities in BiH without
a primary school on its territory, or if they succeeded to organize school
functioning, the quality of the teaching staff was insufficient. Approx-
imately three-fourths of the teachers had completed a basic teaching
course instead of a teacher training school (Petranovié et al., 1985a).

The compelled establishment of elementary schools without suit-
able teaching staff and material and substantial objective conditions
influenced considerably pupils’ educational achievements. “It was not
arare case that the sixth classes were founded in the school hallways,
without the most basic teaching aids and equipment. There were usu-
ally three educators so that their working time lasted for 8 or more
hours. Moreover, if we add the period of preparation for classes, then
the figure rises to 12 hours per day, which exceeds the real possibilit-
ies and norms of these teachers. In such conditions where one teacher
isin charge of 2 departments and teaches 10 or more hours of part-time,
itis impossible to achieve quality” (Ivanié, 1963, p. 5). Up to 1964/65,
the post-war expansion of education in BiH showed significant char-
acteristics: an importantincrease of all educational institutions, pupils
and students; the solid development of secondary and higher edu-
cation; and slow development of primary education (Mili§i¢, 2007).
Consequently, whole school system faced a crisis in 1967. The primary
school system that had a special significance for social development
suffered a lot. The dispersion of students from the first to the eighth
grades rapidly emerged. Just about half of the students from the fifth
grade were not able to finish primary school in eight years. Dispersal
started in the fifth grade when pupils were not able to adjust them-
selves to a greater number of teachers and dissimilar teaching meth-
ods. Moreover, the many parents regard as a primary school a four-year
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school. They also considered secondary schools as higher grades that
children from rural areas did not really need (Su$njara, 2013, p. 101).

Enduring Problem of Illiteracy

According to the Statistic data from 1973, BiH had 672,000 (23.2%)
illiterate population in the age of 10 and more. By comparison of this
data with the number of inhabitants in BiH (3,746,000) it is evident
that every sixth inhabitant was illiterate. Even Sarajevo as a capital
city had 18,000 illiterate citizens (Niki¢é, 1973a, p. 2). This continuous
occurrence of illiteracy confused educational workers, especially the
fact that 122,000 illiterate people was in the age of 10—34. The num-
ber of illiterate people in the age of 35—64 had been reduced symbol-
ically. Namely, a majority of the villagers, especially women, avoided
alphabetical courses or attended them irregularly. The party officers
also acknowledged that alphabetical courses were “mostly running
for numbers than the real status of those made literate” (Dobrivojevié,
2011, pp. 14-15). In reality, there were numerous examples about people
who forgot how to read and write were asked to take the course again
and afterwards were reported as literate once more (ibid., 2011). This
group included about 30% of the active population. Villages noted
an alarming number of illiterate people (589,280, about 90%), while
65,540 or 10% of urban population was also illiterate. However, a deeper
analysis would discover the real situation, every eleventh citizen and
every fourth peasant were illiterate (Niki¢, 1973b). Female population
was also a large problem. From the total number of female inhabitants
in BiH, 34.63% were illiterate, almost every third woman was illiter-
ate. The number of illiterate women in the age of 10—19 was 4.60% or
23,582 women, in the age of 20—34 —15.33% or 78,590 women. In total
sum, there were 19.93% or 102,172 illiterate women in the age of 1034
(D. G, 1973). “This is too much. These women are mostly mothers or
they intended to be. They are first educators of youngsters. Therefore,
itis a large problem. Even literate people have problems to follow mod-
ern life directions. How can we ask this from illiterate mothers who
are expected to offer some explanations to their children in order to
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help them even in a situation when they are not capable to do so?!”
(D. G, 1973, p. 4).

Table 1. Illiteracy of women in 1973

Women in 1973 Age 10-19 Age 20-34 Age 10-34

Illiterate 23,582 78,590 102,172

The problem of illiteracy was not only a result of “a cultural heritage”
butit was the equivalent of an unfortunate history and “the darkness

of the occupations that oppressed our poor people” (Sipovac, 1975,
pp. 531-536). Sipovac declared that an illiterate man “is not a com-
plete person, neither in his family, neither in production nor in the

whole of society. Illiteracy is the real illness of our social sphere of life;

it is one that has the biggest and darkest pains” (ibid., p. 536). Even

though some constructive efforts evidently were taken in order to

increase literacy, young people and the working class were mostly illit-
erate. “In this moment of our socialistic development, illiteracy cannot

be tolerated. An autonomous society requests conscious citizens who

need to be educated in order to contribute to their development” (ibid.,
p. 534). Therefore, it was concluded that lliteracy was not simply the

concern of educational institutions but a problem of the entire soci-
ety. Itisimportant to emphasize thatin 1975, from 109 municipalities

of BiH, half of them had the status of economically undeveloped areas.
Therefore, a majority of these areas got 70% financial support from

the Republic to build elementary schools, whereas developed muni-
cipalities sponsored this process from their own financial resources.
(Hromadzié, 1982, p. 4).

Ideologization through Education, Example of Tito’s Pioneers

As mentioned before, during the construction of the new state, BiH
was often presented as ‘Jugoslavija u malom’ (miniature Yugoslavia)
because of its multiethnic character. Therefore, this republic represen-
ted a unique opportunity to political observant to see how education
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could be advanced and modified within the context of great state-build-
ing efforts in an ethnically varied society (Lanahan, 2017). The Com-
munist experiment of ‘brotherhood and unity’ was much more success-
ful and well applied in BiH, more than anywhere in Yugoslavia. As it was
already mentioned, education was seen as an appropriate tool for cre-
ating new citizens and loyal members of the socialistic society. School-
books, poetry, literature, physical activities, arts, excursion, all of these
school activities were colored by the present ideology and glorified
Tito as the biggest son of the Homeland. Schoolbooks dealt with out-
standing nation’s spirit based on the epic traditions of Yugoslav past,
particularly the traditions of the People’s Liberation War. Children
had to learn about heroic battles and important dates from new his-
tory. Pupils participated at the competitions during the manifestation
known as Tito’s revolutionary trails (Batini¢, Radeka & Susnjara, 2016).

Example of the continuous impact of the ideology was obvious in
the process of initiation of small children into Tito’s pioneers. Namely,
children from the first grade were initiated into Tito’s pioneers and
stayed there until they become old enough to commence with a new
role, one of the Tito’s youngsters. Pioneers did not have any alternative.
Then, they could have become members of the Socialist Communist
Youth of Yugoslavia. Everything served for spreading ideological ideas
of the Communist regime. The very word PIONEER was an acronym —
Persevering, Industrious, Open-minded, Noble, Earnest, Enlightened
and Reliable (Batini¢, Radeka & Su3njara, 2016). In practice, Yugoslav
socialism involved a reduction and suppression of people’s rights. The
Communist Party, police, and secret service were the main tools of
implementation of this regime. Education was seen as the place where
reinforcement of ideological approaches could have found its place.
Therefore, the collective socialist consciousness was applied through
Pioneer and Youth organizations (Ognjenovi¢ & Jozeli¢, 2016).

The Communist regime found power of words as very influen-
tial and good in promotions of their ideas. With constant repeating of
these words the state succeeded to connect the greatest terms in polit-
ical dictionary with their own movement. When someone listened
or read terms such as: freedom, progress, democracy, patriotism, nation,
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national, it seems that they were made just to describe communism
and its aims (Vujica, 1972). Therefore, they created slogans which had
an important role in enforcing the communist ideology and promot-
ing a personality cult. The slogans were elements of school decorations,
especially during various celebrations. The slogans like “Death to fas-
cism —freedom to the people!”, “Tito, the Party, the Youth, the action!”,
“We are all Tito!”, “We belong to Tito, Tito belongs to us!”, “Brother-

'”

hood-unity!” were yelled by children, without understanding of their
sense or connotations. Pupils and students were involved in differ-
ent programs celebrating various occasions and they sang or recited
songs and poems which glorified Tito and his distinguished role in the
war. He was presented as the hero who fought for their better future
and position in the world liberated from the bourgeoisie and removed
from the bad capitalist world. Children’s songs projected for festive
occasions had a stronger influence on pupils and had an additional
significant purpose — creation of enjoyment and pride to live in such
country (Batini¢, Radeka & Susnjara, 2016). Symbols were also instru-
mentalized for political aims to shape the public perception. Red star
was the main symbol and its supremacy was absolute. Even BiH’s flag
became a symbol of this Republic’s specificity, a red flag with a small
Yugoslav flag in the corner pointing out in this way that this republic
is an actual copy of the main state.

Ideological and political learning was a part of education. Polit-
ical decisions were presentin every aspect of schools’ life. The promin-
ent professionals of that time invested in the schools “comrade Tito’s
thoughts on education”. Professor at faculties quoted Tito’s ideas or
thoughts as “motivation and a warning regarding what was recom-
mended to be done and what was not allowed” (Susnjara, 2015, p. 85).
Nikola Filipovi¢, professor at the Department of Pedagogy, University
of Sarajevo, claimed that Tito had a knowledge how to make strong
interaction between the party’s policy and pedagogy. He explained that
the reason for this laid in fact “[...] the domination of policy over ped-
agogy was ‘cultivated’ and accepted as normal fact which had a positive
effect towards understanding the behavior of political and professional



Historia scholastica 1/2021 7 Studie Studies 127

employees in ministries, committees and boards, as well as pedagogues
in different institutions” (Filipovi¢, 1971, p. 512).

Even the free time of children was under the influence of politics
aiming to correctly develop their abilities and to shape them properly
in accordance with the proclaimed educational goals. In reality, ques-
tions about free time and leisure were profoundly ideological, with
the different kinds of a reading material. Magazines for children and
youth always “give a special attention to education [...] and very pre-
cisely indicate the ideological, moral and other aims that they want to
present and rootinto new generations” (Javor, 2010, p. 3). Pupils were
encouraged to read atleast one children magazine (Vesela sveska, Male
novine, Modra lasta) that dealt with school issues and usually presen-
ted national and state holidays, explaining their significance suppor-
ted by children paintings or poetry (Batini¢, Radeka & Su$njara, 2016).
These magazines presented contents in the spirit of the social times in
a way suitable for children and youth to understand. Thus, they were
able “to be engaged in indirect, implicit and ‘seductive’ education”
(Londar, 2019, p. 25). Free time and leisure were wider political, social,
and cultural streams and were innately linked. Apart of the schools and
other educational and cultural institutions, other factors of socialistic
education needed to influence children free time, such as magazines,
radio or TV (Potkonjak, 1977). At the same time, ideology still played
an important role in the school itinerary and extracurricular activit-
ies, including competitions as well as national and partisan dances.
Erdei (2006) claimed that only correctly ideologically influenced chil-
dren and youth could be a seed of a better future and guarantee a lead
of the historical development in the right direction. BiH was a poly-
gon of such an effort and this could be a reason why Yugo-nostalgia
is still very much present in this country where echoes of the Socialist
past were louder than in other former republics.

Conclusion

As it was presented, the state-wide project did not recognize borders
between formal and informal education, or between family, school
and social life. Everyone was expected to work towards the same
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goalin educating the new Yugoslavian man of socialist orientation in
accordance with the declared ideology of the Communist Party in all
republics. Education was subordinated to undemocratic ideological
requests of a single-party state. The republics had to follow instruction
given by the main authority and the same contents and beliefs were
presented to the children. There was no alternative to such education
or exclusion from some festive occasions organized by school. Children
were a small army in the hand of the dominant party that controlled
every step of people’s movement. Certain political experts perceived
BiH as a proper place for checking Yugoslav concept because of its mul-
ti-ethnic nature. Therefore, they used to call this Republic as a small
Yugoslavia (Kamberovié, 2018, Ludié, 2008). Because of its specificity,
BiH was under the constant influences of political interests that encour-
aged certain actions that were not so much present in other republics.
From abovementioned facts, it was evident that the primary educa-
tion developed slowly in BiH which then reflected to other aspects of
people’slife, interests and choice of future career. Position of teachers
keptbeing underestimated and not adequately recognized in the society.
People, especially those from rural regions, were unenthusiastic to send
their children to the schools after they completed four-year education.
However, the authority made a lot of efforts to explain the importance
of education to its citizens. The pioneer and youth organizations were
in charge to attract education to their peers from distant regions. They
organized some festive events and social circles as well as sport activit-
ies. In BiH “modern foundations of basic education were being placed,
significantly weakening these elementary efforts due to the material-
istic and political difficulties, social prejudices and more or less indif-
ference of the middle class” (Babié & Kovadevié, 2000, p. 6). Despite
all these actions and promotions, illiteracy maintained as a constant
and longstanding problem in BiH. Unfortunately, female population
in rural regions were mostly deprived in regard to this issue. A social
aspect of this phenomena showed that BiH required higher invest-
ment in education and changes in public perception of education as
an essential tool for prosperous life. As Kamberovi¢ claimed “because
of the fact that modernized processes were not an input in all social
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spheres (especially politics), it was discovered at the end of this period
that the Bosnian society did not go over the borders of traditionalism
and therefore, did not enter into the category of modernized societies”
(Kamberovié, 2000, p. 185). The period of socialism left imprisoned
in the memory of BiH inhabitants looking for the experts to investig-
ate it properly.
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