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I decided to write my final paper because use

of creative dramatization attracted e . 1

anticipated a3 new element that could change

not only English lessons bt also other
subijects. But which cther subject offers
better chances! Here we need to live through

various situations and imitate real life. I
wanted to show some activities to illustrate
m i thesis. I considered using thilis new
approach meant a larger interwvention to our
school life. I was interested in what steps had
to be done. I considered s o should be the
change of the whole =school atmosphere and a
change of the teacher should be one of ¢the
basic pressumptions. But the teacher cannot be
lonely. To use dr ama techniques means to

change the relations teacher-pupil and pupil-

pluptl
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Thesis : A new useful element at our
schools could be creative dramatization. It
might make learning less boring and help to
connect dry cschool practising with real Lite

situations.

I. Introduction.

1. Analysis of our school =state.

2. Possible ways out of this situation.
II. Roots of creative dramatization.

¥y, Earle history of creative dramatization
in the USA.

2. First base targets of creative
dramatization.

3. Pedagogy of pragmatism in contrast with
pedagogy of 20th century in our country.
IlII.Temporary targets at our schools.

L Eharacterization,

2, Space as a very important condition.

3. Changing relationship among pupils and
between pupils and a teacher.

IV. Use of creative dramatization in English
lessons.

1. Examples aof coencrete activities.

2., Application of creative dramatization
for using of Project English.

Ul. Conelusion.
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T . Introdwuc tion

1. Analysis of our school situation

Eahadoneuver ¢ taught any: fpreighsglanguags
before I started to teach English and then study
Ptk el nnoul di s ot chiave g chiee ns ¢ 1 nflue niceds baaiamny
stereotype. My big effort 15 to head for
investigating methods which do not bore pupils
and bring success as quickly as possible. These
successful methods are communicative methods
of teaching. We wusze them if we want school
situatinons yto be snearinneale glilifehsston Filleethem
with emotion, to comprehend own personality as
well as other pupils’ personalities. At the same
time, pupils acquire language wvia spontaneous
wawp, It rattracts, me, . because. sl wovld Jike to ses
my pupils successful. There is nothing better
for me than to tell myself that pupils really
lived over my lesson. Then they keep new
experience in their minds for longer time and it
Wil attractsithemyto study awithout - urging. 'l
would like to discuess this in my paper.

Our schools had or had to have totalitarian
methaods: Some of us still keep uniform access
and procedure full of authoritarism and ideology
in our memories.

Liberalism came to most of our schooaols and
many teachers fetched a sigh of relief but only
a few! of: them . took. up: new work: with -anp &lan.

But after an enthusiastic beginning, many
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teachers have realized that the authoritative
and directive styles have influenced them
deeply. Fossible changes leading towards
breaking of established =stereoctypes mean for
teachers working overtime with frequent risk-
taking.

In much of our present spystem, an
encyclopedic character of education prevails and
emphasizes isolated pieces of knowledge without
connection. A child does not comprehend whole
contexts and he cannot wuse knowledge learnt
this way. Education is based tco much on drill
and compulsion. Discipline and obedience are
ouverestimated to the detriment of self-control.
The pleasure of learning, cooperation, success
f-l“i,ﬂn&xuatrma is missing. Pupils do not have a
t ' for . wifﬁ intérast.
onal and mo ri ¥ #’

h-mw.ﬁ
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2. Possible ways out of this situatien

1 think =choocl should be comprehended as a
system of service for children. A basis of
education should be a partner-communicative
approach to 3 =hi lid; I& should be based on
putiting: the teacher damthenplaces oft ajividd, on
comprehension, respect, toleration, and
understanding pupils® needs. School should be a
place of a collective csearching and
experimentation. It should be a place of
adventure, quest and pleasure in education.

Here we can ask an important question. Are
there good conditions to apply methods of
creative dramatization at our schools? 1 think
there are. But 4 - depends on 3 particular
teaeher. (lrovie diffaeult sboriihim 1f hepsis i bhe
only one who works in this way because children
have not got similar habits from other subjects
and grades.

Creative dramatization is one of the
meaningful media which expressively influence
school atmosphere. And it can also influence
quality of communication between a teacher and
a pupil, methods of their work, kinds of
motivation and a wvaluation of pupils according
EoShismanisdtion of school. I 588 1t S5 & method
of active learning through creative games, group
work, solution of problems, discussions, games
with roles and improvising.

Creative dramatization offers remedies to
restrict the dominant role of & Tteacher in tha

rlass., It develops interior motivation, leads to
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self-understanding and self-control. IE also
makes weaker pupils successful and can be also
medium of relaxation and rest. 1 think creative
dramatization s net onlw dramatization of
articles from a reading book, training for a
puppet theater or education of future actors. It
i a principle of approaching to a child and a
principles of child’s comprehension of world.

We can teach pupils to name their feelings
in English, to eEApress relations to other
schoolmates, animals, things. Children learn
spontanecusly to make up dialogues. They
imagine themselves to be in a position of people
of different professions, animals, travellers,
lovers and people in other situations. This way
they learn many new expressions and structures.

I think that imagination in the position of
another person, animal or ¢thing is the most

important element of creative dramatization.
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A r amati=zation

1. Early history of creative dramatization

in the USA

The outset of creative dramatization was in
1924 at MNorthwest University in Ewvaston, state
Illinois. Winifred Ward, its founder, starts her

book Playmaking with Children with & sentencet

g What children do is for them much more
important than what they see or hear.”/Ward,
1987124

John sDewept F1859=-1992: tratfected the
development of creative dramatization by his

Democracy and Education. He 15 a representative

of pedagogy of pragmaticsm that emphasizes a
social target nof heducation,.He sawsis ® (Neither
culture, discipline or knowledge is an aim of
education, but education that is able to ensure
for an individual his successful social function
in life and that prepares him for social

targets.” /Dewey ,191%:25 /

2. The first base targets of the creative

dramatization

W. Ward determines these targets for the
creative dramatization:
a. To give an opportunity to pupils to control

and emotional discharge.
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b. To give a corridor for selfexpression of each
individual.

c. To stimulate and lead creative imagination.

d< “To® give eopportunity -for ''young:  ‘people to
develop themselves in social understanding and
cooperation.

€. To give to students experience of an

independent thought without fear.

3. Pedagogy of pragmatism in contrast with

pedagogy of 20th century in our country

Eve Machkowva notes that the pedagogy of
19¢h cenftUry, 'egidentyin® dur "Eountere,y twass higilt
on @ the  —approach’ “to "aidchild?® faigs® an’ imperfeact
creature who needs to be changed to an ideal
pilciure of an adultrand to fulfil rthe 'child with
acguirements of homan ¥ cuwl btoreds "Thig "matter was
imstthie  —centermt ot feducation &snd” Wpbringing.s '8
e halidi Sh'aid ko™ raceive the matter and to ‘adapt to
it L MIchRov& A992513 /7

She also says that ‘the 20th ceaturyv is a
century of a child. At the center of pedagogues’
attention a child is not an object but a subject
of upbringing and education /pedocentrism/, as
a creature much different than an adult, but not
without his or her own wvalue.The reformatory
pedagogy emphasises emotional element beside
rational element emphasised to that time. They
lay art beside science and concrete social
skills of a concrete person beside a general
codex of morals., It leads to a criticism of an

abstract encyclopedism, verbal learning and
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searching wavs of practical acquiring pieces of
knowledge in situational structure, through
practising and it supports selflearning at the
same time. |3 school in coenception of
reformal tendencies” ‘o'f “th'e “first” third -of the
century leads to actual needs and interests of a
child., The school becomes, so0, a preparation for
life and a life itself.

Education is to organize a development of
an individual, not to be the out-moded * school
torture chamber./Machkow&,1992:14/ :

EsMachkova fquotes W, " Ward, ".,.Jeducation 1s5
not 'merely ‘g "child?’s"” preparation +aor his future
Liferbut .ot fgives him* pessibilite"to - 1Tive” already
now PR A c HEDwagh g 92l 4% &~V Wairdt i fhe li dgeis e ninit
onlyu childs " ‘mind shodald® be educated and  that
thessehild' grdws up “net *onlp” 'y’ Sthe wap tthat
knowledge is poured by a teacher but by
participation 1in activities which ‘sppeal %o his
deepest interests and highest powers,
AMachkova 1] 4 7

= dramatic game became one of the
important elements of education. It influences
exXperience obtained in inter-people contact,
getting practice, experience with a tolerant and
free behavior with learning about childrens®
personalities through mirrorring themselves in

others.
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i. Characterization

Some teachers at some of our schools have
made an effort to leave a traditional style of
their work. It means they should change a day
monotony, pupils feeling -that nothing is
happening at school, which is what my ten year-
o0ld daughter sometimes says. Pupils feel more
free.They are led to be less dependent on the
teacher. Teacher becomes only an organizer, he
is not that one infallible to a child.

Creative dramatization intents on help with
personal social development of a person
gener allus 1lpestesching English,. we . can adde 3
development of language knowledge, mainly its
naturaty wsingsin: different living situationss By
use of drama techniques We can test and
establish any component of English learning.
Improwvisation is used. Rupils go through
situations as if they Were real, they can
investigate them, prepare themselves for similar
ones to probe various kinds of solutions. They
often change their roles. LY allows oy
experience a number of different situations, to
test owWn responses. They also learn to
understand plenty of human feelings, ideas and
meanings. In the language area pupils get varied
vocabulary. Uesing of Wwords in practical

situations makes 1k easier to keep them in
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memory., Students spontaneously test grammatical
regularities Such school activities has
worked out a need to improve a verbal
expression, pupils <=cearch for new wvocabulary
and grammatical rules., Presumptions have arisen
for one of the basic aims of creative

dramatization, which is self-study.

We can distinguish :

The personality development - disengage and
concentration are developed, that break
inhibitions in a verbal expression, pupils

remove mistakes in pronunciation, students are
getting more sensitive, pupilils discover their
own personalities as well as the world around
them. They learn te look for proper exprescsions
of coemmunication. Imagination and creative

genius are developed.

The social development - an ability of
contact, confidence, cooperation, deciding

independently and responsibly, all these areas
are mentioned.

I can suggest three basic groups of drama
Je T OTTe SR S Por later description in the part
called Examples of Concrete Activities :
a/ games and exercises for contact and social
communication

. non verbal - watrming up
= gcooling down

2:8%uierb al
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b/ theme games and improvisation from ordinary
living situations - we can appoint certain rules
c/ dramatic improvisation - a result in the
process of the dramatic education could be a
performance too, it should not be purposeless
but a3 medium for an enrichment of an individual
and® forY"his ‘responsibility for a group. It might

also give the reason for pupil’s learning.
2. A space as a very important condition

The “first step” for changing the method aof
teaching is to change traditional arrangement of
thet"cltassroom, In the eglassroom Where T oaantito
teach language using creative dramatization a
cassette recardalr’ magnetic blackboards o
work in "groups’ "and “free " space for-Tdifamatic
activities should not be micssing. b 31
traditional arrangement of chairs and tables or
desks works against the successful use of
dramatic activitias? o Alan Malev and Alan
Duff,1982:18/.

It 18 "easier  "to “do all “these changes 1n
lower grades. 0Only one teacher uswually works
there. In the higher classes we have to take
into account other teachers coming to the class
later. They may be supporters of discipline and
traditional way of teaching. ”"For many people,
rows of desks and chairs represent order and
discipline?” /7 Alan Maley and Alan Du¢téf,
19p219 /., Pupils also’ have gifteich vl es with
changing of teaching approcaches.

It would be nice if teachers had similar

notion about their targets in the class. Then we
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could arrange’ a’ classrcom “fo the fipals form,. 1t
means without tables and chairs in rows or with
a possibility to adapt furniture according to
the character of a planned activity.

It is very important to have some space for
displaying pupils works. To have a carpet in the
classroom is al=o good. Ehhis carpet makes
children closer, even more with the teacher.

They can also relax from sitting in chairs.

3. Changing relationship among pupils and

between pupils and teacher

Use of drama techniques in English learning
requires to change methods and ativities. These
two basic changes Cause a change of
relationship among pupils. Children cooperate,
solve problems together and compete in groups.
It means students need one another. I can show
an example:

My pupils like game Picfiii tEQse I have got
groups ot “tour'"peoplei*9*need 2t EetinF  cards
with nouns well known to pupils. One pupil holds
the set and cshows the noun to cther two
members of his group. They have to describe the
Word" "withouxr ssayving “its The ‘tourth ‘member hasE
to guess what word it is.
Frsatcat* ~‘They' deSecribe > iteig san andmElilE
has got short hair, a long tail and four legs.
table - it is furniture, it has got four

IEQS’ch L]
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The group has got only four minutes for
their descriptions. Then we count up a number
of challenged words. Mow it is turn for another
group. But this one has got ancther et af
cards. The fastest group is the winner. Next
lesson students can change roles inside their
groups.

Now we see that it is better to revise
vocabulary in this way than to examine them and
mark their knowledge. The procedure with
marking discourages pupils, does not lead
students to cooperation. I have tested that the
vocabulary revision by "suitcase” is more
effective than by wusing traditional way which
some of my collegues still use. In addition of
it vocabulary obtained in the game is kept in
children’s memories for a longer time, because
they remember it in connections. F.e.: they have
got . *a “car®” on the card. They Sayvi: ®This e 5
vehicle. It has go four wheels and an engine.”
My pupils use this sentence in later repetitions
of the game. Besides "car” they remember also
”a vehicle? and "wheels?”, Thew use also
opposits for their expression of the card term.

We can also =see the relationship between
teacher and =student has changed too. Teacher
becomes only a coordinator. He checks keeping
rules and later he can 1let all preparation to
children. It is wonderful if he can leave his
position and let children have control of the
game. Then teacher can be an audience or be one
of the players, This spontaneous way of learning
needs longer time for its application. This
teacher’'s leaving his/her traditional dominant
position in front of the pupils is very

important element in the dramatic approach.
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First I would like to report possible
opening activities of English lessons taught in
S Ptk of creative dramatization. At the
beggining of the lesson 1 often use a2 short game
wWwith a card. The name of the lesson topic or
word /words/ closely connected with subsequent
lessaon” "are” written on this card. 'In this "wWway
children improve their concentration after break
and it brings some mystery to the lesson and
leads them to return back to the previous lesson
s tihenr "Mings." It 'can bBe al=o- the first pupiles
success in the lesson.

Example of such part of the lesson:
I had planned to talk about cooking of the apple
crumble, to revissa giving istructions and
knowledge of the ingredients.

I had ” frying ” written in my card.
Teacher: In my card there is a word connected
with our previous lesson. What is it?

A pupil: Is it an ingredient?
Teacher: Mo, it iz not.

Arpidpils Is 't 3 "thing?

Teacher: No, it is not.

Rilpupil; s 1t 'an activitu?

Teachers Yes, "1t 'ic.

A pupil: Is it any cooking activity?

Teacher: Yes, it is.



Creative Dramatization 1 &

A pupil: Does it begin with the letter gt
Teacher: Mo, it does not.

A pupil: Do we need an equipment?

Teacher: Yes, we do.

A pupil: Do we need a knife for it?

Teacher: HNe, we do not.

A pupil: Do we need a frying pan for 1 te2
Teacher: Yes, we do.

A pupils Is it. the word *frying®?

Teacher: Yes, it is.,

1f students are familiar with this game it
is useful to replace the teacher by a pupil. The
pupili may - prepate  hisdhericard, orrathe " teacher

may hand him his card.

A similar. opening game. is;  looking for
letters of twoe wunknown words.The words are
written in different colours. Also two groups
compete. Each one searches letters of one
colour, IThe Wards _afe. alsg jconpecited fwith Eha
last or future lesson. A teacher hides single
letters in the, classroom, 7behind a picture,in
the desk/. It is better to do it before pupils?
coming to the classroom. The teacher has to tell
them how many letters each word has agot. The
found letters are composed on one of the desks.
If they hawve all letters their task is to order
them to the word that is being searched. The
winner is the faster group. I could maké the end
of the game more difficult if 1 added a charge
to make a sentence with this searched word.
When we played the game I found with pleasure

that all children were joined in. It was really
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a group work. I tried t;a put this activity also
to a later part of the lesson when I wanted
children’s attention to bring over and to relax
after czome drill activity,.

Another useful opening game - two children

do not listen to a conjecture of the rest of the
clas=s. PFPupils are divided into a few groups
according to a number of syllables of ¢the
chosen word. Then all groups call out their own
syllables of the word. The task of the chosen
pupils iz to guess which word the other pupils
are calling out and they write it on the
blackboard. Who will write it first is a winner.
The problem is that all syllables are called all
at once. It is a funny game. Called pupils with
an interest watch the guessing pupil and they
see how the children move in the classroom and
compound their =syllables. In this way we can
revise vocabulary.
F.e.: chosen word is " margarine " we have got
three groups, one calls [ lJ], another I ] and
last one. L . The winner will be the first who
will guess which word it is.

Especially in lower classes it is good to
use a puppet. Smaller children like to interview
with it. We can give pupils tasks through the
puppet. School can change to a creative game in
this wawy.

With young boys and girls I play game
called "Fairuy tale ball®”, Animals had done a
ball in the forest and all at once a magician
came who enchanted them. He clapped his hands
and cried out some animal, f.e. birds and all

animals changed to the birds. In this way we
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can practise names of other animals.

My small pupils like Kim’s games in all
theimewariants. d takei to lessonc-a lot of things:
school needs, toys,etc., Pupils have watched
them on the desk till they can remember them.
Then 1 take one thing wunder ¢the blanket and
after recovering the children guess which one is
missing. I have wuswually pupils round me and who
is the first will receive the thing, it means one
point. G is also a contributory game for
improving vocabulary.

Another amusing and useful game 1 call
73eogelliingsy Jogelling uirs vas codiel=niames tor \soame
activity, #.e.: cleaning tteeth, Wazsghing  hands;
washing wup, sleeping, re2ading books, running,
ete. Other students ask "the pupilrqualities of
the activity he has thought of, f.e.: Do you
need any equipment? Can vwou do it outside? Can
gigarave LS Sdurimg 42l Do igonelike  HJogelling? Do
you jogel with hands? and other different
guestions  withr different bstructures. ' Jogelling
child answers only g s or s Who will
guess it may jogel next.

Children are walking through their
classroom and 1imagine they are in the forest,
They talk about mushrooms, nature, etc. They
agree where trees, bushes, plants or mushrooms
sre s AREepitthisy Wwallk vpupilis - ciaifie s tiand inafront
of their schoolmates and report them what they
saw. In this way they practice taking over of
their conversation to the past.

R good relaxing exercise is the activity

when children lie down on their desks with
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closed eyes. A teacher explains some fairy tale
or a story. Suddenly the teacher rings a bell
and says: "It is morning! Get up! It was a nice
dream. Now take a piece of paper and write down
the end of the tale.

Bringing stories to an end in wvarious
vyersions St B L S spoken or mimicly/ is 3
useful exercise. Students may work solo or in
groups. But it " is“bettler “if 'children’ prepare the
act in groups, in this case also weaker students
can contribute.

Now "I Pwaoluld  "Tike " to report & "game: for
practising grammarl strocture=s Puptls 'sit in the
circle and in the centre of gD v Ehors is a
teacher. In case students are more familiar with
the game it can be a student. The person in the
middle "of"‘the circie®"asks @ 9question 1n the
tense we want to revise. Other children react to
It by ehanging  thelr ‘places® i hew faant. te
answer Wy s Children with negative answer
Sstawean. Seheir® schalris.* "A Y boy o a girl "whe dad
not find a chair should ask another question.

Examples of the question types:
Have yvou ever been to Prague?
Have vyou got a broather?
Do you belive in God?
Did you get up at 7 am vesterday?
Have you already had your birthday this year?

It is good to start with a question with
well known answer to us. FiaRt Are e in
8 3 v o o

This way we make sure the game is quite

clear to pupils. Not to depress weaker students
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we can help with grammar structures written on
the blackboard or the asking students can
receive a few cards with prepared questions.
They only read them. Later I do the game more
dgifficilit,

A game where pupils start standing in the
middle of the <classroom "has gotft wvery similar
rules., ODne person also asks questions and
students move to the side of the classroom that
i marked yvecs” or the other =side with answer
*>no”. The pupils who =stay somewhere in the
center mark a degree of ¢their yes-no answer
/almost yes, almost po/. The teacher or pupils
can test knowledge of grammar structures and
pupils’ life experience. 1 would play this game
aftter mastering the previous game.

"Body words” is a good and funny game.
Ehildren make groups of 5 or &8 members. The
task is to make words of concrete area /Aflat,
schaoal, garden, dinn, street, ...75. The tazk for
other students is fto guess what word it is. I.&
depends on the teacher or & * "o o Alp Y I each
student demonstrates just one letter or they
cooperate in paire becaucze some letters are too
difficult to be done by only one person, f.e.:
Ke4M,W,0,8y .4+ » In this way we can practice the
alphabet too.

When we want to practise comparatives and
superlatives it fits a game where groups of
three people mime an adjective. Each member of
the group mimes one form of the adjective.

F.e.! slow ~ slower - the slowest
/ one child moves slowly, the second is

sipbwWwer and ths fthird is the slowest/.
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Dther students guess what adjective it is.
The teacher can prepare adjectives on cards or
children can think out their own. I would revise
adjectives and their comperatives and
superlatives before playing the game.

If we want to practise commands we play
game "Robots”. It is played in pairs. One child
is the robot and the other gives commands to
him. He sawvs: *Sit down, stand up, sing a song.
draw"” a" ‘picture,” .“:®. The. burdensomeness of the
commands depends on a level of the =students.
Games like this one are a8 great boon because
most ‘pupils “alrier active ‘Butteacheruiss not ‘able
to check everybody, 1 think good teacher knows
where it is necessary to listen to pupils and
where they ‘stay without checking<s dfcdiwanted to
check all groups' 1 gave them" task to write all
commands on the distributed cards. Then 1 saw
easily who realized the given work. It is good
to demonstrate the activity Wwith one pupil
first,

More extensive is E] game called 7
Decorating a room”. We make groups of about 6
people. In each group one child is a decorater
and he organizes colleagues to demonstrate
furniture in the room that they have chosen or
have been given. They should speak only in
English. Other pupils guess what room is
described and they name pieces of furniture too.
Then the words are going to keep in pupils?
memories., They say: "Peter was a shower.” This
activity =should be followed by a space for
discussion about pupils’ flats or how they would
imagine their ideal bedrooms or flats. We have a

problem of checking again.
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Miming a sport can be done in twno wavys 1in
pairs. In the first case one child demonstrates
a sport by miming and the second one guesses
Wh® oo rteid talislbiThe * second” Aactivity ' Tis "morne
complicated. The first part is the same but the
ether “member reactsr " "No" [ "am not."ITrtam rpiding
a horse.® The Ffirst student "has 'to ‘demonstrate
Fidiin gt a Shoirisen® 8L~ wWould “rewd s % Sipionpd a ettty s
before this game. After it we let two or three
pairs show their exercise,.

1 have a possibility to compare two groups
o ehatdren int myipractices "B uwas teught - hy
traditional way. Their teacher is authoritative.
The second Was lucky because their teacher
tried %to change used steretypes. Theuv are more
active, like to imagine themselues in the
position of the different roles and to compete.
It walidates my assumption about necessity of

the wider changes.
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2. Application of creative dramatization for

using of Project English.

Project English is an ideal English cource

for application of creative dramatization. This
textboak .is a communicative course. Children
Uuse the language to communicate about
something. There is a wide range of problem-

soluing - taEsks .in  Project. Englisgh.s Throughothe

project tasks pupils are given many
opportunities to think and communicate about
their own lives, which are twoc of the main aims
of creative dramatization. This course contains
g lot ot ppairtzwork Aandese grodps otk ahe e spnipids
create.

Role-play is a simple and effective way of
giving pupils practice dn using .. the jlanguage.
For dramatic needs it dds dmportant s ctoaabhrang
getiitu s paariipreal tanditiens. Feaene Wt owes tialk
about giving. instructicsns,;gFor conkingl aceording

tocProsiect vEngliaish  II, lssue 4. Sgctinn s,wWwhich

is called ”"Phil’s potato cakes” we usually go to
our school kitchen and make the meals. During
this activity students practise ingredients and
giving instructions and most importantly they
experience cooking, taste the meals and later
they are able to report more easily about it.
There are plenty of similar activities in
the, course, I can name some of them .From
Project English 1:
Preject, One, Saction 3,  "Lelevizion™ ~ s
could get the pupils to make their own TYU show.
I wusvually divide my <class into ¢three

groupes. Each group has tc prepare a cset of
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pictures where objects are shown unusually
/only a part of them or from unusual position/.
Then they play the favourite television quiz
programme. They retate in three roiliecs Tuw
speaker/Sam Baker /s and two" plavers: 1f,.the
group is in TU speaker’s role its members use
their pictures. They ask the members of the
other groups: "What is this?” Who responses
earlier will obtain the first point. Each pair
guesses three times and then they change 1in
their roles. We can proclaim the winning gtroup
of the game. Examples of pictures you can see
in Appendix./See Appendix, p.30/

Section 4, “"Radio™ '“sherefSwencan brganize
pupils to brinag their favourite records. I
usually bring my children’s home telephone sets
to the classroom. Then children make their own
»Radio One Show®”. Here we can see an example
cf such phone conversation:

DJ Adisc jockey./: Hallo. What’s vour name?
Jacks Jack Uanek.
DJ: How old are vou?
Jack: 1 am eleven.
DJ: Who is vour record for?
Jack: It is for my brother, Peter.
DJ: How old is he?
Jacks Eight.
DJ: Happy PBirthday, Peter, from your brother
Jack., OK, Jack. Thank you and goodbye.
Jack: Byue.
DJ: And now here is the record for Jack and his
brother Peter. Their record i ...
b e can change the content of the

conversation according to participants,
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Project Two, Section 2, "My favourite pop
group® - we usually build up a ticket office
from the classroom furniture and pupils
decorate it with their own postercs for the show
of The Colossal Oranges. Then we make tickets
and money. And then children experience the
situation. it similarcactivity ds.qindthes same
section and we imitate shopping.

We could go on in this way but I think it is
not necessary. It is enough as an example.

Creative work s, contained in,the project
work Sspecial group or individual exercises
which are done at school or at home/. There are
ot Mo f creative elements. It means a child is
led to independence, fancy, thoughtfulness, etc.
Pupils "arelablie top findlidintormation about their
parents, town, country, things,etc. They also
develope an imaginary percson’s stories. *It is
an opportunity for the pupils to express their
own ideas, so it is important that they should
not be too tightly controlled. Most of the
projects is done by individual pupils but they
will be most creative if they work in groups?®
ZHutchinson, 1985:17/. Pupils are led to think
about themselves, 1look for some information,
pictures or stage natural talk in groups so as
to collect information and feelings about other
colleagues, F.e,: children make a table with
their own guestions to ask a friend according to
magazine work called ”"What can vou do??”. /See

Appendix, p.31/
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Top group work is development of the play
and then acting it in the group like in Project
English 1II, Issue 2, section 4. Pupils imagine
they are a group of =ailors on the Mary Roce
that is sinking to the bottom of the sea. It is
good to draw pictures about ¢the disaster at
home and then to decorate the classroom during
the presentations of the play. /See Appendix,
p=32/

I organize individual project work to be
done at home and group work 1is done at school.
It is necessary to prepare some material at
home. In my experience 1t is wuseful to define
who will organize work in groups and main
points of the task.

My pupils do their projects on separate
sheets of paper so as they could make a wall

display.
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Ly o oo e 1wy =5 1o mne

I wanted to think of possible changes of
our English teaching. My wiew was to be a bit
wider because e can not develop new
approaches to English teaching without
influenning the whole school atmosphere.

Udn 3@" April "1994 1° took Ppartiitp " the
conference of our best English teachers in
Liberec. Plenty of our American lectors attended
this conference. 1 was interested just in my
final paper topic and this is why 1 joeined agroup
af teachers who gave time to the problem 1in
lesson called "Drama grammar practice
activities” which were led” by Phill Brabbs. 1
must say that 1 found there exactly such
positives that 1 had seen in using drama
technics before this =seminar. I made =sure I had
Folllawed St e “right™ direc Pion .

There are a few problems, though, one of
the main ones is a preparation of teachers,
Now i x is built up only on a voluntary
infrequent initiative of individuals to obtain
some information, to dedicate to it one’s own
free time and to do an uncomfortable change in
one’s own approach to teaching. I would be
unfair if I =aid that small steps are not done
{3 s

Another problem is how to overcome
surviving directive system with lack of time
where a school bell is a main avuvthority. 1t
means teacher has toc subordinate to it even if
his main idea of the lesson has not been

fulfilled. He is permanently pushed by time. It
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is connected with the whole school atmosphere
which I hawve several times mentioned 1in my
Woerk.

At the end of the seminar there was time
for discussion. Some teacher said: It is great
but our students are passive.” Another one
added: I am at a secondary school and these
games seam too childish to m students?. I
think it underlines a necessity to begin earlier
with such way of education so as children would
cbtain needful habits.

1 have several times reminded teacher’s
personality in my work. To teach by drama
creative methods it means to get g of
authoritative behavior of the teacher.

Children have to know why to learn English.
1t would be nice if they had learnt for success
in game. They =chould have =strong feeling for
group success. We might develop collective
feelings and responsibility. Pupils have to be
epEnuraged by suych wmotives, 'not by fear of bad
marks or punishments.,

Phall - “Brabbs saidi: ?We tan let children to
do filling-in activities to workbooks at home
and let us spread them by drama activities at
schoal”.

I believe my work has revealed some
problems of our temporary school and at the

same time has shown some solutions.
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Ladislav Flegl
Creative Dramatization in English Teaching

This final project has demonstrated the author's overall creative attitude towards
the learning/teaching process.

The author analyses the school situation in our country demonstrating his deep
understanding of the relations and links of all the factors involved.

In the following chapter he suggests possible ways out of the unsatisfactory
situation, including creative dramatisation as one of them. He adds a brief
summary of the development of this attitude explaining targets and comparing
pedagogy of pragmatism to the pedagogic attitudes in our country.

He describes in detail all the possible wider outcomes that an educator
specialising in whatever subject should have in mind and touches all stereotypes
some of the teachers have in mind and cannot change, as using space,
relationships among pupiis and between pupils an teacher.

In chapter IV he provides a large collection of activities that might be used for
creative dramatization. All of them demonstrate his deep understanding the
educational process and provide teachers with possibilities of changing some of
the traditional and less flexible attitudes.

In the following part he adds suggestions about possible application of his ideas
for teaching with Project English textbooks.

His comments about his own classroom experience are not frequent and
systematic.

There are some mistakes in spelling and on page 17 the information that should
be provided in brackets is missing, which proves that not sufficient care was
devoted to proof-reading.

In the conclusion the author summarises his comments about the educational
situation in our country from a wider perspective.

This paper draws connectioris between teaching English and other subjects,
educational philosophy in our country and training of teachers. The author
discusses a narrow topic and puts it into a wider context.

| recommend this paper to be evaluated as a passing one.

Liberec, 13 June 1994

PhDr. lvana Pekarova
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