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Anotace:

Tato diplomova prace se zabyvaétanim hypotézy, Ze vyukacebnich dovednosti
zantienych zvladt na cteci strategie a techniky muze efektivnapomoci @i rozvoji
jazykovych schopnosti dyslektickéhodtiét na ZS. Projekt této prace byl prakticky testovan
na ZS po dobu jednohodsice na dvou paralelnich devatyéféch acasteéné dale pak v
Sestych, sedmych a osmyctidach na studentech, jejichZz uUrévanglického jazyka se
pohybovala v rozmezi Zateinik — stedre pokraiily a jejichz mira dyslektickych obtizi byla
v limitech lehké — gedni poruchyteni. Aktivity, které jsou popsany v tomto projektu jsou
zaloZzeny na restriktivnim jedno-aspektovém ukolowéieni. Dyslekttti zaci Ehem nich
potvrdili, Ze takto strategicky rozdilnyiptup k textm pozitivre ovliviiuje miru UspsSnosti
jejich zpracovani. Praktické &teni a hodnoceni vysledlkukazalo, Ze dyslektii Zaci
inklinuji k samovolnému pouzivani takto gaaych gistupr k ¢tecim materidlm, coz je
dikazem toho, Zeteci strategie a techniky jim pomdhaji peSeni Gloh zaloZzenych na
zpracovavani cizojazpeho textu.

Abstract:

This diploma thesis deals with an examination of the hypothedigethehing study skills,
especially reading strategies and techniques, can effectiady in developing language
skills in a dyslexic pupil at basic school. The project of thaskvwas practically tested for a
month period of time in two parallelthggrades at a basic school in the whole length and
partially at 6", 7", and &' grades with students whose knowledge of English was in between
beginner and pre-intermediate level and whose dyslexic symptanes from light to mid
affection. Activities described in this project are designedesirictive one-aspect task-based
reading. The dyslexics proved this strategically differapproach to texts positively
influences the rate of their performance while reading. Thetipah verification and
evaluation of results of the project showed that the dyslexic pimglise to a spontaneous
usage of such acquired approaches to reading materials, whiapomdgproof for reading
strategies and techniques being a good help in processing a foreign langtiage tex

Resumé:

Ce mémoire s’occupe de la vérification d’une hypothese quddiesaent des savoir-faire
orientés vers des techniques et des stratégies de la Igauteefectivement aider au
développement des capacités lingvistiqgues chez les enfantsigyskxau collége. Le projet
de ce travail a été verifié aux colleges dans les neuvieim@snes, septiémes et huitiemes
classes, pendant un mois. Le niveau des connaissances linguist&gj@asaé des débutants
aux avanceés. Le degré des problemes dyslexiques a balancdadrireet moyen. Cet
ouvrage décrit les activités qui sont basées sur la ledsirictive a la tache d’un aspect. Les
éléves dyslexiques qui ont fait ces activités, ils ont veqjtié cet acces aux textes qui est
stratégiqguement différent influence positivement la mesure du ssuaoe travail. La
vérification pratique et I'évaluation des résultats montrent quélée®s dyslexiques inclinent
a l'utilisation spontanée des stratégies acquiets en trantadlleec les materiaux littéraires.
Donc les stratégies de lecture aident les éléves a resesadieMoirs basés sur le travail avec
un texte dans la langue étrangeére.
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|. ACADEMIC
|.LA. SUBJECT

It has been quite a long time since | left my basic schooltiifeewas merciless on me and |
forgot many things | had learned there. | cannot remember dktdééinitions from
Mathematics, Physics, or History. On the other hand, what suraresthethods, algorithms,
and attitudes that we used for solving problems. These skills seleenlike riding a bicycle.
Once mastered, one knows it even if they have not practised for ages.

As a teacher | always try to keep this fact in mind, not to-edelm my students with facts
that will only stay in their minds for a particular examination and then get losvéor

From my own experience, | think that the most valid gift thBasic school can give to its
students is the ability to be good at orienting in our rapid and galayp changing world.
Whether the students will be successful in their future livésr &aving the school can
depend then on their ability to learn by themselves, to self-egusatthaving their tutors and
teachers at hand.

That is the reason for me, as a teacher, why | try to megtudy skill lessons into ELC.
There are many subjects in this area to be learned and shown popife starting with
general principles of learning hygiene to time management, &omgbe, from taking notes to
a very specific process how to successfully write an essash lessons are meant to help
students in recognising their capacities because a studlpgkibture does not contain any
definition that could be learnt by heart. It must be practiseviers a process of discovering
oneself and finding what suits from the general principles best to eachglédyso

Restricting the broad area of study skills teaching to Hlf@ge to four language skills that
the pupils should be helped with: speaking, writing, listening, and redsiimce the largest
amount of learning materials for a foreign language pmacgeEms to be in the written form
(magazines, exercise books, the Internet, etc.) | focused nmyi@tten reading and reading
skills training. Having started gathering materials on tegch#ading in ELC, my attention
was driven to a specific group of pupils, the dyslexics, who have uliféis in reading by
nature.

Being specialised on TEFL on the second grade of elementary schdmlsjot turn to the
technical matter of using tools for decoding single letteqsutting letters together to be able
to read a syllable. This is what elementary teachers oradgeaiagogues do in their reading
lessons. | focused my attention on techniques of perception a sgpnargal material by
pupils at basic schools, especially in dyslexic pupils that altwhrough the remedial

program for basic reading at their elementary school.



Due to the natural variety of texts | focused my attention teetyaof approaches to these
texts, which is exactly the study- reading skill | wantedntprove in my students. In my
college lessons on dyslexia, | found out that the methodological nsaalinstructions for
teaching reading skills to dyslexics were not very diffefearh what was suggested to do in
common classes with students, having not any particular probienesding. The rule that
was highlighted most was the principle of offering varietgteyn and scheme when teaching
reading skills to a pupil.

Having taken this rule into consideration, | built up a project. The aitheoproject was to
prove that teaching study skills, especially reading techniquesngiisk language classes
can help dyslexic pupils to reach better results in langwesgrihg and, which might be even

far more important, to increase motivation for further reading in English.

IB.THEORY

The theoretical chapter explains theoretical background andngtantints from which |
stemmed while preparing the content of lessons for my projecthvughidesigned to support
my thesis on the basis of testing in the real school terfdiis chapter deals with three main
theoretical parts that influence the thesis. They are: redagogy, dyslexia theory, and their
natural permeation: reading of dyslexic children. This blend of tee@ibased mainly on the
research in functioning of the brain hemispheres.

I chose this topic because reading is a skill everybody needsvigesin the modern world.
People often do not even realize how much they read and how diffievitould be if they
did not master this skill. They would not know the works of the world’-kmewn writers
and poets, parents would not be able to read fairy-tales to thkirechat bedtime, or read
news and surf on the Internet, or, even more practically, they wouldenable to find the
right bus in the timetable, the right film in the program, the right recipe in thelmmuk they
would not know the closing time in markets, advertisement in announc@agerts, articles
in travelling guides, traffic signs or manuals for operatingasgdeameras, etc. Reading could
not entertain them, give joyful time, or help them in every day routines.

Concerning the list above, it is apparent that there is no satieng but several readings for
several purposes in human lives. Each purpose and each type of textsréhjgn a bit
different approach and reading strategy the reader uses nadéeng. Thus, reading is not
only an extremely important skill but also a demanding one sine@ot a passive process as
it requires choosing the right reading technique that fits best to the readpuse.
Additionally to the activity of the reader, not only choosing thénnepie makes reading

active but also the personality. The reader interferes witlrelhding process a great deal
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because reading is an active proces&lohking, evaluating, judging, imagining, reasoning,
and problem-solving” (Zints, Maggart, 1989, p lgcauséit constantly involves guessing,
predicting, checking and asking oneself questions” (Grellet, 1981, pgEa&h individual
differs in depth of thinking, reasoning, predicting, etc. and readindisesry in these skills,
too. One aspect seems to be crucial when listing what influeeadsg. It is dyslexia, the
specific reading disorder. How dyslexic children perform and hmy tan be helped while

reading will be developed in more details furthermore.

|.B.1. Reading definition

Before writing about reading of a dyslexic person, it mighubeful to look at reading in
general to make clear what reading is and why it is impottaptofoundly deal with it while
teaching a foreign language at basic sch&lzan (1983)writes that reading isthe
individual’s total interrelationship with symbolic information. It is udydhe visual aspect of
learning” (p. 27) Since many students learn in school from written materigsnitore then
crucial for teachers and other specialist to pay attention gnatieia becausgroficient
reading is an essential tool for learning a large part of the subject mitteght at school”
(Ott, 1995, p. 50).In other words, it means that good reading habits can significantly
influence the overall school performance of pupils in almost aAtbacsubjects. That is the
reason why reading in general is so important and why it shoukuitied deeply by teachers
to understand it correctly.

Looking closer at what is happening in human brains while doing readlingias, we might
be surprised at how complex and difficult this everyday activity meost of us do
unconsciously. It is not only one part of the brain that works. Readiabnisst the whole
brain activity. However, it is not only our brain that works. Firsalbfour eyes contribute to
our success in reading. They are the means through which our braprasically see.
Secondly, there is a flow line connecting eyes and the brain sgtitreugh which the text
goes in electric signals to its destinations. These placabeathird and the most important
members taking part in the reading process. It is obvious thauperlative “the most” is a
bit hyperbolized because if any problems had occurred in the prguiocsss and the flow of
text did not arrive perfectly they cannot work perfectly eitligging aware of this reading
complexity may prevent teachers from wrong evaluations of théyoakeading results the
pupils; for example, there can be an excellent and efficiaterein the class who is dark-
blind and shows poor reading results since he/she cannot simply see the text well.

Since the brain centres as mentioned are relatively the mgsirtant factors influencing

reading, the following paragraphs are going to show how they wbilke weading. Medical
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results show that the brain developed so that it has its spati@h centres. While reading
many of these centres contribute to reading performance, thdsgeia not a one step
process. It consists of many processes that only if they wetktagether, make reading
smooth as desirable. The components contributing to reading follow in a short ové&r&aw
text consists of letters. These letters usually do not havecsse meaning; therefore the only
task for the brain is to decipher them, to distinguish whiclerlétt which. Letters being put
together make a more difficult structure, a syllable. This etusitletters can have a meaning
and so our brain needs another specialist; centres dealing wittnahéscomplex structure.
Syllables standing side by side make a word. The word has amaeganing, function and
connotation, therefore other parts of brain are needed to process thasvardhole, and
other areas are involved and asked for help, including extended memoeyxafaple. The
array of words makes a clause or a sentence, which have als@additienal marks such as
commas, exclamation marks, question marks, dashes, inverted commas, botterdined
words, etc., which graphically stress some parts of the sentemcle.aSstructure gives a
global meaning for all words included. Sentences being put togetlker an@aragraph which
can be even more then simple addition of its sentences. Taedgecsome hidden message,
thought or mood foreshadowed by means of alliteration, similegphet, etc., which are
literal methods of putting words together to evoke a certain reply. Panagregke a story, an
article, a recipe, a poem, etc. To be able to read such @leonstructure of
letters/syllabuses/words/sentences and paragraphs sarttlatstanding the language of the
author of a printed message” (Maggart, Zintz, 1989, paB)l “getting out of the text as
nearly as possible to the message that the writer put into it” (Nut@82, p 5).e. interacting
“between a reader and a text in order to derive meaning” (Maggart, Zintz, 198%would
be possible, the effort of the brain has to be enormous and, furthermorandieg on
cooperation of each centre even with centres that are not direalyed in reading process
itself as limbic system, the centre of emotions, or motor-kireett voice centres. The last
mentioned parts of the brain are required while reading aloud or wtalatic reading
performance, for example. These hints show that there is no ssmgks reading but several
readings, each of them obviously being even more difficult wheait addth a foreign
language. And moreover, it shows that the final efficient reasliage consists of parts that
have to work perfectly otherwise the result of reading may only be poor and.partial

Since my focus aims mainly at supra-segmental process and outoeeding, | gathered
for my project the theory focusing on approaching and utiliziveg reading materials. As
pupils should read for a purpose to achieve a certain result, | focysattention on reading

strategies and concrete techniques allowing efficient readinighvare the basic skills for
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further development of critical reading and critical thinking in geineéOne factor seemed
extremely important to be investigated for my work. From my oxperBence as a student,
there was very often reading taken synonymously with reading alaldays suffered from
it because when | was reading aloud | was able to managddttgron the other hand, at
the end of reading | never knew what | had read. | tried to igastwhat the differences in
these two processes are; if any.

| found out in various sources that while reading aloud it is desirabl® rabtop words but
read them whole at once and moreover to join them with the surroundtngss them and
use the appropriate intonation. To be able to do this, the eye span [rafrt@ir being read
at once] of the reader has to be broader then just one ledeemone syllable. Readers have
to be able to read longer groups of letters or even words at orthe agxt picture, taken
from Buzan, (19833hows.

2

Fig. 2 Diagram showing eye movements of a better and more efficient reades.vWrds
are taken in at each fixation [eye movement], and back-skipping, segmeand visual

wandering are reduced (p. 33).

In L2 such a reading may be an obstacle many students cannairogesmce the condition
needed is to have fixated certain syllabic patterns and tyipita combinations so that they
could be read fluently in one sight fixation. If this condition is ndfilfled the reader tends to
part words into shorter clusters, to skip and wander, keep looking batlatdhey have read
to make a control analysis (as the picture below shows), and to dodathstive steps as
Buzan (1983¥lescribes.

2

Fig. 3Diagram showing poor reading habits of slow readers (p. 32).
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Such back-skipping and visual wandering are very demanding on both graptdciaxical
analysis of the text, and on keeping the thread of the textagessspecially when the reader
is asked to produce the sound of what is being read. Thus, reading alowdhsmore
demanding and difficult for readers to perform. The readers oftemlptheir capacity to
presentation not to perception, which means that after reading algudftée do not have
the least hint what the text, they read, was about. Therefereluded reading aloud from
my lessons, as reading aloud is a very special skill tratdhée trained separately. In my
project, | only trained my students in eye span broadening whitgngeailently because |
took it for more important, because@sellet(1991)says‘very few people need to read aloud
in their profession”(p. 10)Gower, Phillips and Walters (1995})ate to the same peculiarity
of reading aloud thdit is quite difficult for the speaker to pay attention to the readi@
text when reading aloud, particularly in public” (p. 96). Grellet (19%tntinues in this
thought saying that reading aloud cottlehd to give impression that all text are to be read at
the same speed” ( p. 10)hich is an impression that is certainly untrue, because itraies
take into account reading techniques and the purpose for reading.

To support technically the findings about reading aloud, The LeetHf#scribed irMatejcek
(1995)based on feedback voice analysis, shows how extremely difficudemdnding it is
for a person to read aloud. In this experiment the experimenteesamlewones that delay
what they are saying approximately 0.2 sec. This trial shbatsthey are almost unable to
speak fluently, their speech is chopped, they cannot help themselveméking slips, and
they are unable to pay attention for a long period of time becalusxhaustion. This
experiment on voice feedback analyses while reading aloud/spealsng kary similar
outcome whenever the pupils are asked to read out loud. Therefore, iseisnot to
interchange these two activities. Especially by dyslexiclpwpho suffer from problems in
reading in the first, initial phrase of distinguishing letter shapes.

These pupils have some special problems with reading that are even morarvighténg in

a foreign language. The next subchapter will shortly reviewt @ysiexics have in common
and what else should be taken into consideration while teaching readkigCi to those

children.

1.B.2. Definition of dyslexia

First thing first, dyslexia is a more complex problem than nmgéét the eyes. There is not a
perfect, precise and fully exhaustive definition of dyslexia. Theqinenon is such a broad
theme that the definitions in various sources differ a lot. Ah@t sdemonstration the

following pattern of definitions can serve.
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According to the encyclopaedixitannica dyslexia is‘a chronic neurological disorder that
inhibits a person's ability to recognize and process graphic symbols, partjcuhose
pertaining to language.” (query=dyslexia)

The web sitedyslexiaa2zadds that,Problems can show themselves in reading, writing,
number work, short-term memory, hand control and visual processing. Epiegesense of
direction and interpersonal skills can also be affected” (whatis.htgugh a definition even
broadens the area of possible problems that go beyond the linguesining of dysand
lexis. [The prefix “dys-* means imperfection and ‘lexis’ means miiv iwords. Putting both
words together, the etymological meaning of the word is difficin expressing written
language (writing) and processing the written language (reading).]

Furthermore, the authors of thMottsdyslexia serveistrengthen that dyslexigis a
combination of abilities and difficulties affecting learning in one or moneading, spelling
and writing. Accompanying weaknesses may be identified in speed of igcskert-term
memory, sequencing, auditory and/or visual perception, spoken language and maoltskKill
[dyslexia] is particularly related to mastering and using written langyag&ch may include
alphabetic, numeric and musical notation* (dyslexia.html). &tak (1995)gives 4 more
definitions dated from 1904 to 19€B. 19). As the previous ones, they all highlight some
aspects and some leave unnoticed.

As known, everybody is a unique person. So every dyslexic pupil is a yregsen having a
particular display of dyslexic problems with a particular deptheféect on reading and
learning. Therefore a precise definition of a dyslexic puglvery peculiar task, even for the
fact that dyslexia often goes hand in hand with other special teshedaneeds as dysgraphia,
dyscalculia, attention deficit, hyper/hypo activity disorder, etc. Taereit is always better to
speak about a certain dyslexic person with certain dyslexic problems.

However, we have some indicators all the definitions on dysléeisesand come out of. We
might talk about dyslexia wheftthere is a significant discrepancy between ability to read
and intellectual potential” (Natchez, 1964, p. @) when the person, &3tt (1997)writes,
seems'wordblind” because theYdo not recognize a word however many times they saw it”
(p. 53).This fact does not mean that they are totally blind, sufferimg fa disability, illness
or low intelligence. The web page alyslexics.org.ukstates that they havga brain
difference, which often gives them some superior abiliti#g€y may be good at sports,
numbers, music, art, intra- or interpersonal skills, and other shittgeying the command of
language in general. Therefore, dyslexia is no shame or dideasanot be cured and it is
not a disability, either. Dyslexia is just a different abibtyd should be taken so by both the

teachers and schoolmates.
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Speaking about certain indicators showing that it may be dyslaxsaort list is followed,
taken from the servddyslexiaa2z.comProblems are divided into three categories: reading,

writing, and the others.

Reading

. confuse letters that look similar: d -b, u-n, m-n

. confuse letters that sound the same: v, f, th

e reverse words: was - saw, now - won

. transpose words: left - felt, help - hepl

»  read a word correctly and then further down the page, read it wrong

. change words around: the cat sat on the mat (the mat sat on the cat)
. confuse small words: of, for, from

«  have difficulty in keeping the correct place
Writing

*  not know whether to use his right or left hand

. leave out capital letters or use them in the wrong places
. forget to dot the 'i's, and cross 't's

»  form letters and numbers badly

e use margins and does his writing slope on the page

. use punctuation and paragraphs in the wrong places

Other Indicators
* Late developer
. Other members of the family may have had similar difficulties
. Easily distracted and poor concentration
«  Auditory difficulties
. Confusion between: left/right, east/west, up/down, over/under
. Sequencing difficulties:
. Nursery rhymes
. Months of the year
*  Numbers in tables.
»  Holds pen too tightly
. Confusion with mathematical symbols (plus/minus etc.)
*  Has problems telling the time
e Problems with tying shoelaces etc
e Mixed laterality (i.e. uses either right or left hands or eyes, in writing and other tasks)
. Particular difficulty copying from a blackboard
. Short term memory problems relating to printed words and instructions
e Inability to follow more than one instruction at a time

. Cannot use a dictionary or telephone directory

(whatis.html).

This list contains various important indicators that have to be taken into coneitlezgen in
researching the supra-segmental stage of reading | ddalirwiny project. It will save
teachers from mistakes if they bear in mind that dyslexidesits may still have serious

problems in the lower levels of reading, or in activities and s&dlsompanying the reading
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process. Hence, it is important for the teachers to pay atteotiamiting legibly and non-
chaotically on the blackboard and to be highly systematic in seqgest@ps and giving
instructions to those children. Moreover, be patient with small kestaetter confusions,
work disorganization the dyslexic pupils tend to perform, and greete tmistakes and messy
order with sympathy and understanding. Additionally, in readingoles preparing

photocopies for each person of whatever text that will be read would be useful.

|.B.3. Dichotomy of reading

Speaking about reading we have to keep in mind that the readingaimed@tains various
aspects. There is a language part in all texts [morphologi&sl syntactical structures, etc.],
a logical structure [sequence of thoughts, reasoning, true/fasamsnts, etc.], a sound
[music, rhythm, etc.], a shape [letter font, colour, dimension], asd alpersonal touch
[memory flashbacks, feelings, imagination and mood evocation]. Moreovekisgebout
the material written in a foreign language, there are iike}y some unknown words and
some unknown pieces of grammar, too. These aspects can be sgbintaih categories that
go hand in hand with the two brain hemispheres functions. Dichotomy inotiitisxt means,
the way of reading is typical for one or the second hemisphereomsequently, dichotomy
is the focus on a certain aspect of the text listed above.

When trying to understand deeply the process of dichotomised readitg®ne drive their
attention to the functions of the brain hemispheres. It might lodkeash of the hemispheres
supervises exactly half of the body and psychics, consequently, hilé aéading. It is a
wrong judgement. Biologists, mathematicians and cybernetics founthatuthe nature of
nature is not being symmetric. Whatever systems that are ofidaade equal parts are never
so equal if we look closer. Human faces, leaves, or even artificial inteledeased robots are
not symmetric in their appearance or function. Neither are thespkeres. There always
prevails a lateral dominance of one of them.

Summing up, as the picture below taken frBmzan (1983)will show, there are certain
centres responsible for some mental processes occupying efthar dight hemisphere. The
person having developed left or right brain dominance tends to pensbiatever material
mainly through their preferred hemisphere. Thus we have two mais tfpeaders: those
who read for “what” is in the text and those who read for “why"words covering reading,
and reading in a foreign language especially, we have those ealdofar facts, language,
sequence analysis and logical structures, and those who reapifmms, imaginations and
mood. Those who are left dominant are then able to operate morewidisithe language,

with deducing foreign words out of prefixes and suffixes, and to ansameow focused
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questions demanding logical thinking. On the other hand, those who areighdrominant
are more attracted with the holistic message of the text. Tmeynot to focus on separate
parts and their gentle logical links. Using the technical parfableharacteristics of each
dominance, left dominant pupils are able to zoom in on certain pafts téxt and analyse it.
Right dominance then enables pupils to zoom out and look at the text from the big picture.

rhythm

language
music logic
images number
imagination sequence
daydreaming linearity
colour analysis

dimension

Fig. 3 Front view of the two sides of the brain and their functions (p. 14).

Both ways of reading, either focusing on parts of the text or on the text as a whaegualty
important and should be developed in schools. Sometimes, depending on thetéxpeiod
the reading purpose, it is more effective to use just one of tiig, wdich is what | tried to
persuade my students when training dichotomised reading in my project plans.

Thinking about dichotomised reading, as explained above, we stand in frame bfsic
conceptual question: whether we should even teach it in foreign gmgeading classes,
where it might be extremely important to use both sides of tha bhtaonce, and not to
separate left and right brain skills. While reading in ELCédlae almost always unknown
words in the text and pupils should be able to cope with them some$idw,gaess out of
some linguistic or whatever contextual hints, or even look them up irdittenary if
necessary i. e. the question stands if it would be more usebigeta@ll brain capacity and
potential to understand as much as possible. | am convinced that ther 8w, because
such a complex reading is not a realistic point at basic sclamalsswitching brain potentials
too much while reading would interrupt reading with such looking up new vasrdother
interruptions, especially when reading a longer part of avteetre the overall image of the
story could be damaged by such a chopped reading. Thus, dichotomised ceadimelp a
great deal in ELC based on reading skills because it guidesisuwdeile reading. It always
gives them a certain task to focus on while reading, which nteahghe teacher practically

decides on which brain hemisphere shall be prevailingly plugged intongeadd which
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should be depressed, so as not to negatively influence the readingsptocgher words, the
teacher in dichotomy based reading classes will choose thepiemashat will be dominant
and that will be the authority the reader will ask for answehsch means that the teacher
will set up the purpose for reading that goes hand in hand with a certain readinguechat
suits the concrete purpose best.

What convinced me to study dichotomy of reading and its validity daching reading
technigues to the dyslexics in ELC was the Japanese reseanglurobiology of reading
described inMatejcek (1995).He reports on a particular case in which a group of Korean
bilingual people, who lived in Japan, have been also taught the Korean pherittig,
Hangul, which they read it with their left, linguistic hemispheiiejilarly as the Japanese
ideograph writing, Kandzhi, and Japanese phonetic syllable wrikaga. Natural-born
Japanese, who did not know Hangul, read it as symbols by thsirman-verbal hemisphere,
and both the Kana and Kandzhi with their left hemisphere, as isakyipica language. The
same result was proved in children reading Latin writing witlr tle& and Hebrew writing
with their right hemisphere; and vice vera38-41). This significant acknowledgement
about people’s approach to a text on the level of letters [known or unkpoaceeded either
as language with left, or as space symbols with right henspige applicable on more
complex structures [words, clauses, sentences]. This basic divisidanfientally results in
two key approaches to any written text | used when preparingroject materials and tasks.
- Textual analysis and emotionally esteemed opinion based on feelingsresearch also
showed that the personal receiving is even more important tigeiglobal reality of the
material and that when teaching reading techniques one thing sedrascrucial: pointing
out the feedback questions back to the same area that worked on prptlssiext task.
That was the key | used while checking understanding after geadimy teaching practice
lessons. As a demonstration of what this result means, this examagleserve: even an
average Czech pupil can read Japanese writing but not with the daslantslate it
linguistically. For example, the pupil can read it as pictogaspace lines, and can be asked
for associations in creative reading lessons. When readingsiEnglhich is my focus, even
children with a very restricted vocabulary can read British papsrs as long as they are
given an appropriate task, as to find the main gist, not to ttartbka whole text or to analyse
its morphological, syntactical, or lexical structures.

Moreover, dyslexic pupils, despite only seeing symbols sometinaessuccessfully read
English texts if the task enables them to do so.
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This theoretical conclusion is what methodologists and practmethées came up with: What
makes reading difficult or easy, is predominantly the readisg &nd the reading purpose,

not the reading material itself.

|.B.4. Understanding the text

Since comprehension of a new piece of information is the reason wipjepead, pupils
being no exemption, it is essential to be clear what we mean wapeaking about the
understanding of a text in a foreign language.

In general, language as a tool for expressing thoughts and &editighited. Words never
describe variety and different intensity of personal experieotése author. The better the
writer is, the closer they can get to the essence ofitirer experience. Moreover, the closer
can the reader relates to the writer, the better the chante understand him precisely.
Additionally, every writer is influenced by his personal surroundimgdure, personality,
historical and geographical circumstances, etc. Not taking thgsects into consideration, a
great number of world famous works would not ever be completely uaddrsSuch a full
contextual understanding is not a realistic task at basic schoakfptieewe often have to set
limits of comprehension, levels, to which extents the pupils shouldegaye have to choose
one aspect of the text only that will be focused on. Setting thegs is of high importance
when reading in a foreign language, particularly with dyskexivho tend to fail in complex
multitask operations.

It is not always necessary that the pupils should understand s wecluded in the text.
Sometimes the task does not require it, because the purpose fognesgi be different than
collecting precise facts, overviews or finding exact piecesmformation. Harmer (1998)
states, for instance, thakeading text can introduce interesting topics, stimulate discussion,
excite imaginative responses and be the springboard for wellrounded, fascirssog1 (p.
68). It shows that reading can have many purposes, going from sisefieg up the
atmosphere, towards translation with comments. Logically, diffepurposes demand
different approaches to the concept of understanding them.

Each of the levels of understanding aims at different aspéthe reading text. Being able to
cope with the given aspect of the text in a foreign language is what Ivaegnwriting about
understanding the text. Sometimes it may be the ability tolétarthe article with or without
the guidance of some kind of dictionary, or to follow steps writtea foreign language by
physical response. Sometimes, just to get the feeling thatadsaom has changed into the

surroundings the text describes. Setting aspects that shouldusedamn is a limitation. Such
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a limitation then correlates with reading strategies artthtques for reading, which are to be

further described in the following chapter.

|.C. METHODOLOGY

The methodological chapter is going to discuss the general penfoentd dyslexics in an
English language class and the possible ways how they can bel telpmprove their
learning of a foreign language and reading in particular (ch. I.CThgn it describes the
natural process of how the reading material should be processes reddling, to enable
students to comprehend more easily (ch. I.C.2.A., 1.C.2.B.). At the end, tlerabe
approaches towards teaching any skill - including reading skiflsdiscussed. Finally, there
follows a chapter on how the comprehension of a text should be checkedeatling (ch.
1.C.4.).

|.C.1. Dyslexics in English language classes

There is no perfect recipe for how to deal with dyslexic pupil€LC besides endless
regards. Every single person is a unique being with their indivajyadoach to learning in
general, and to learning a foreign language as well. yanepeople can be seen in the ELC,
too. Thus, the first and foremost rule is to accept students’ vametylifferentiate the lesson
so that the teacher tries to teach as every single papilddest. Thus, the main rule cannot
differ to the main rule the teacher has to keep in mind, evendhitenin a non-dyslexic
class.

As non-dyslexics are individualities, the dyslexics are dk Weese childrerido not fall into
set categories” (Reading disabilities, 1964, p. B)us the general approach to these children
should not vary from the approach to any other individuals being giftsdme area and
being less gifted in the other. Methodologists conclude that in #tendegrade of basic
schools, differentiation can be the most effective method becatake st the individuality of
students into account. Researchers in dyslex@tirf1997)then came up with the conclusion
that differentiation with multi-sensory teaching can have atdreaefit when working with
dyslexic pupils because it enables them to use simultaneously aui@o, and tactile skills
while learning. This can help them to do the task through utilisinig $ftv®ng areas and
exercise the weaker ones at the same (pné4-5).

As dyslexics often suffer from various mixtures of symptose® (ch. Definition of dyslexia),
they might have some weaker areas in learning a foreign dgegurhey tend to read
extremely slowly, and, if not given enough time, they tend to panic lapdwerds to make
their reading faster. They also interchange small words glignoften. The task of the
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teacher is to help them to overcome the problems that might @ngeway to do it is setting
the task for these people so that they can use their stronger areas whihgwarthe task.

For teaching reading techniques, | used a lot of differentiationlyna time and task, which
means that | gave dyslexic pupils more time for readindassr even left some parts of the
text as their homework, so as not to stress them by the pacesthef the class might have.
Similarly, 1 worked with the reading tasks that used to be moresioleel, so as not to over-
whelm them. The multi-sensory approach, recommended by specialdstsiexia, that joins
seeing, body language, hearing, touching or singing for exarmas, used only for

vocabulary clarifying and while pre-reading activities in my project.

1.C.2. Reading

“One of the chief myths that students believe about reading is thatnhbey read every
word...fortunately, not every word in a book must be read, nor must everybdekaarned”
(Langan, 1990, p. 3950t is always important to consider the reason for which we appraac
certain piece of reading text. However, myths strongly touchnmer iapproach to the world,
and it is always very difficult to convert people, who believe in somth, that it is not true.
My great trial was to persuade my students that if they densihe reason they approach a
certain text, they can choose a certain reading strategy addthie text using a certain
reading technique which enables them to read more effectiveinglish because such an
approach is the reflection of the most natural process of reading.

|.C.2A. PHASES OF READING

To help pupils to successfully go through the reading materiafareggn language, teachers
can lead them by guiding their reading. A useful tool may bersegiving a certain task for
students to focus on while reading. Moreover, as it is almost inbpe$s catch on with the
text after the first reading, there should be more readingiseofext, each time being led by
either a bit different or just modified task; i. e. by a défe@rpurpose for reading. It can solve
two problems at a time, firstly, the pupils will have the texsd more than once and thus they
should become more familiar with it which is of an extreme ingmae when working with a
text in a foreign language. Secondly, the motivation should not deciédhey have a
different purpose for reading the same piece of text more than ©heaeading procedure
then goes in three stages: pre-reading, while reading and pdstgeand finishes in some

follow-up activitiesbased on what they have learned and what new the text has brought.

As reading is an active process, the main goal of thestiagle is to catch students’ attention

in order to make them actively involved. The pre-reading activéiesuld thus give a
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purposeful framework for what is to follow, should provoke students’ siteaad assower,
Phillips and Walters (1995)rite, “create ‘a need to know’ by telling them how the reading
fits in with a later activity they are going to do” (p. 9This preparatory stage should engage
the information gap, since as in real life, people usually readxfoloring the message of a
text. Obviously, if the task demands it, students should be preparecdding even
linguistically, which might mean that the unknown vocabulary needed foessitl reading
and completing the task can be introduced to them as well as some relevant backgkeund |
There are a lot of ways for teachers to raise the intenestading. For instance, asking pre-
reading questions; setting up a problem, the answer on which could be fotimel text;
predicting the result of reading; brainstorming all relateds@d®ut the topic the students are
going to face; making vocabulary mind maps related to the tbhéthe reading material; etc.
Sometimes the teacher may plan this stage as homework for stutentsvestigate
individually the area that is going to be covered in the textehext reading lesson, in order
to push students into the involvement through gathering relevant piecesrofatibn for the
further reading.

The second stage is called while reading. This is the stagegduhich the development of
the main reading strategies takes place. The task hassbgehe text handed out, and the
students know what to focus on. Here the role of the teacher is to stbhdents how to
handle the task as efficiently as possible. It might happen tinde¢rds use effective reading
strategies in L1 but are unable to transfer them into L2Hasner (1991)highlights;
consequently, they might not understand the text and might fail in dbegask. As
understanding written text means “extracting the required infawm&bm it as effectively as
possible” (Grellet, 1991, p. 3), it is crucial for students to use pihbeogriate strategy while
reading in ELQp. 25).

Each step the teacher makes should be followed by checking studwhsstanding. The
final stage of reading is a general, in-dept, feedback on studemgrehension. It can be
done by multiple-choice questions; solving the problem having been set befmting;
comparing brainstormed ideas with the real results of readidgcatey unknown vocabulary
from the context; discussing predictions with facts; or formuladwg opinions, etc. Lastly
there can be one more stage that goes beyond the particulafmhextstage is a further
reaction on the message of the text, which is absolutely in conatbravhat happens in our
everyday lives. When reading advertisements, for instance, W® edhat suits us and what
we like best. When reading an offer, we write an order. When readoogtroversial article
we react on it, when reading mail we write a reply on it, wmeading a cinema guide we go

and buy or book tickets, when reading an excellent, unknown, author we tend todre
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information about him and his works, etc. Thus, we should somehow further wbrkhey
message of the text too. Such follow-up activities are naturat @ddvisable not to exclude
them from reading classes even for the point that they helpnssutie develop the natural
cause-effect reaction on a text in a foreign language. Thke tiiree stages of reading
mentioned, help students to successfully go through the text. Tren&agives the real sense
and connections to the real life situations because it trairgrtieture of the common action
— reaction procedure which goes even beyond English lessons becastel¢éms are very
likely to face it in their future lives.

Obviously, dyslexic pupils can benefit a great deal if readoes in these natural steps, since
guiding them is what helps most. If the teacher does not pushinbethe ocean of reading
but chop the whole procedure of reading into small pieces thataredrseparately, dyslexic
pupils could learn how to get prepared for making them oriented irothplex wholeness of
any difficult piece of text.

I.C.2B. READING STRATEGIES& TECHNIQUES

Speaking about text, there are two basic types of reading tmemsiveand extensive

reading.Gower, Phillips and Walters (1995ay that extensive reading‘the way we usually

read when we are reading for pleasure — perhaps a novel or a biography” (pTt&&)goal

of such a reading is to catch the overall idea of the text. &dder does not have to worry
about unknown vocabulary and additional details. The focus is more on fluenctheO
contrary, intensive reading imore an accuracy activity involving reading for detail”
(Grellet, 1991, p. 4)Students should be able to answer both vocabulary and detailed content
guestions after reading. Both of these ways of reading are eguaibrtant and should be
trained to develop efficient reading skills leading to critical reading inrgene

Concerning the technical matter of reading, we distinguish twa lbachniques. They are:

skimming and scanning“When skimming, we go through the reading material quickly in

order to get the gist of it, to know how it is organized, or to get aa a@fig¢he tone or the
intention of the writer” (Grellet, 1991, p. 19Y.0 do that, assower, Phillips and Walters
(1995) point out, we areéprobably not reading every word, maybe reading only the first
sentences of each paragraph” (p 99he focus of such a reading is the getting-to-know of
the piece of text. When scanning, on the contrar@ratiet (1991)points out‘we only try to
locate specific information and often we do not even follow the line#Hritye passages to do
so. We simply let our eyes wander over the text until we find wlaare looking for,
whatever it be a name, a date, or a less specific piece of informgpoa9). Gower, Phillips

and Walters (1995¢ompare this technique to looking through the program in the case we
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want to know what is on TV at 8 p.m. We scan the page, skipping the time before 8 p.m., until
we find the time we want, and then we read it carefgly95). This example shows that the
type of a text, or narrowing it to the school surroundings, the purpabe ¢dsk, correlates
directly with the reading strategy. Thus, choosing the right tqakripgically leads to a more
efficient going-through the text both for non-dyslexics and dys$exThe dyslexics may
benefit even more because using techniques is the most natural anmbshene-sided
approach to the text, which is exactly what helps them most #wecmultitask approach at a

time often puzzles them to a great extent.

I.C.3. Study skills

A lot of achievements in school subject matters are not depeoléhé intellectual capacity
of the learner. Sometimes it is more important that the stusl@tie to cope with the data, to
take a stand, to “know how”. Such an ability is labelled a learoirggudy skill. These skills
obviously penetrate into all subject matters and to real lif@edls That is why they are so
important. They are the keys that might help in solving variety of problemsaietygnd the
English language classes.

Roughly divided these skills cover the area of note taking; outlining; hygiene ihigaime
management; summarizing; paraphrasing; using library and dicgepaeading graphs,
tables; and last but not least - reading skills.

As reading makes up a large part of the majority of school sulfexte skills covering
reading might be very important. It stands for reason there isnfecprecipe how to become
an efficient and progressive reader. Many times it has ba&hthat each person is an
individual, doing things in their own way, which suits them best. Psyclstdogind
pedagogues researched study skills in order to find out how to appsetscof problems.
They found out that any approach may help some people but for otheay ibenalmost
useless. Some people do not follow the pattern that the reseafcheds because their
individuality is more different to the average results. All conolusiabout study skills in
general may help, but do not necessary have to. Thus, no teacher sébdisbfgpointed in a
particular case that the method does not function at all. It is important, felattet, to show
potentiality to students and offer them variety of ways and opptéasito test and find what
suits each individual student best.

An important question that arises is: How to do it, how to teacls skt we cannot teach
because they are not knowledge? The only way we can teachrearbiyg them, which is a
bit more specific to teaching language in general because wkKilbe learned and taken over

only if the pupils see on their own eyeballs that they really wdokmatter how the research
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in this area might be valid and helpful if the pupil does not bekewktry, they will never
discover the positive asset of any research.

To enable students to test whatever skills, including reading tpets)i the teacher has to
prepare the task and material so that it would crystallizzlgl¢hat some of the approaches
advised may be better and more effective than the old ones thatstweze used to. Only
then, when the students can clearly see the new approach functibeygre motivated for
its further use. Thus, the task of the teacher is to enabkutients to live up the methods,
and not learn their definitions by heart.

If we take a look back on dyslexia, which is a different abihta way that usually does not
fit to the ordinary processes, it starts to be clear thatitigaidifferent skills can have an

outstanding benefit on these children, with regards to become more efficagrstea

|.C.4. Checking understanding

As the theoretical chapter says, understanding means exgréogi required information and
being able to cope with the text on the level the teacher hachse giving the reading task.
Thus, the feedback should then check only how the students dealt withskhenot the
reading text as a whole; i.e. checking their understanding miganh raxplaining vocabulary;
giving situational context of the plot; doing multiple-choice exetctBscussing; reasoning;
explaining one’s own opinion, etc., but not all of these at the sanee Students might take
it unfair when being given a reading task and then being askedicmsestiming at a
completely different aspect of the text.

From the technical point of view there are dozens of means how tk cheéerstanding. The
methods may be divided into two main categories: verbal and non-cbdxing. Since one
of the most useful and wide-spread means for checking understaftéingeading is verbal
guestioning, | will focus my attention on this method only.

First, before the question types will be described, are fadtatscan highly influence the
whole reading and reading feedback. It is important to keep thetwd in mind to avoid
false analyses of the reading performance of students. Ehéafitor is the atmosphere in the
class. It is well-known that only a friendly, encouraging teashkrsupport students’ effort
to react on the questions. Additionally, it is important for both thehers and students to be
conscious that even a wrong answer, which will probably occur isedas an outstanding
opportunity for learning if dealt with respectful understanding andovield by an
explanation. In such a case, the student who was mistaken may avmdtilee next time,
without being discouraged to answer in class. Similarly, when asingne’s own opinion

connected with the reading text, it is extremely importanagpreciate and value every
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attempt to answer, so as to show respect to students’ ideaalwhaigs good to show students
that there is no single answer the teacher wants to heartf$ogneorth mentioning is the
plural “students”, which means that the teacher should give an oppwprtanall of the
students in the classroom to answer in order to show respectctoriretividual. If such
regard is paid for the students, the atmosphere tends to naigseeanumber of side-effects
influencing willingness to answer teachers’ question decreasesedomd factor influencing
success of any reading is the distribution of the text. Itaessary to hand out the text so that
each student [pair, group — depending on the type of the activityghéiasown one. The goal
of reading is comprehension, not remembering. What the teacher shoutdshas the
memory. Additionally, the text is a working material, and studemsid be allowed to work
with it; for instance, to make notes, underline, highlight, cross outp taelke it home for
revising or completing homework. If these two basic conditiondudiibed, the atmosphere
in the class is set on a tensionless level, everybody haoteipiece of the reading paper,
we may talk about validity and reliability of feedback questiomst tare going to be
categorised in the next paragraphs.

Concerning the general characteristics of questions, it seicial to mention the language
and intellectual level of them because both should not be much above othentisrel the
students are on, otherwise it could discourage students from co-operating weidncties t

The questions, according fdutall (1982),have four basic forms corresponding with the
answer forms. Yes/Naguestions fit into the first category. Students are asked toeans
briefly yes/no. These questions test basic understanding ofxthélbte second category of
guestions is called alternativuestions. They offer an alternation, a choice between two
statements, and students decide which one is true. A deepertandexg is checked with
Wh- questions. They require the answer to: who, what, which, when, and whenea bite
more profound comprehension is checked by how/whgstions. The answer to these
guestions is more difficult because it requires a full sentanswer of various structures and
a deeper comprehension of the context and relations in thp1ex@8).

Taken from the angle of presentatidwtall (1982)furthermore divides questions into 5
types according to which cognitive process they employ. This dividirectly corresponds
with Bloom’s taxonomy of knowledge and touch the basis with dichotomgading in a
way, because it builds stairs from a one-aspect understandingetcaant reader who uses
both sides of the brain at a time without being puzzled with the caitypté the material. As

| was testing my project on basic school, | gave tasks coveringotirer levels of

understanding, and consequently | asked feedback questions prevailinigly at the lower
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levels of the question division. | allowed myself to ask the highazlled questions only if all
the lower ones have been carefully discussed before.
The Nutall's division mentioned above can be described as followke linformation the

teacher wants to get can be explicitly found in the text, thehts asks questions of literal

comprehensionSuch questions are pointing out at the essential understanding ofstbe ba

frame of the text. The teacher can demand the name of the majrtheeplace of the story,
or other general characteristics that have been mentioned ithppglicthe text in various
parts. It is quite common to use Yes/No questions or alterngiestions at this stage. It is
important for the teacher to make sure that all pupils are@lbleswer these questions before
the teacher goes on to further questions. This type understandiegaasic starting point for

them Questions involving reorganization or reinterpretatibthe text lead students to put

some literal information found in different parts of the text toge or to reinterpret
information from different angles. Such questions are more demardsigdents since they
require thinking-through the text as a whole, finding relevant pietcagormation and using
one’s own words to re-express them. Even more complicated questermpiestions of
inference.They outreach the linguistic understanding of the text and regumieg deeper
intellectual processes for answering to them. For the readss tible to answer them, it is
crucial to be able to read between the lines and somehow ateptlte message found there.
If the reader is asked to introduce their opinion, specify thagomes for them, judge the text,

or to compare their own ideas with the others, we speak aboutomsestievaluationTo be

able to answer to a question from this category, the student must be able to &eaigzein-
depth, to join the message of it with their previous knowledge, and not osdy taut also to
support their personal view and opinion. If asked to look at the text thrglagkes of

feelings and emotions, the students answer questions of personal ee3enstudents are

asked then to express how the text influenced their own personaligrthiEess, such
guestions require both comprehension and feelings because when thedgempilnot
understand a word he is unlikely to be able to gain any feelingardléy the message of the
text. Thus the last category is the most difficult and often stad@et able to answer to its
questions only if they previously covered the lower categoriesrthké the steps to this last
peak of the pyrami@ibid, p. 132-133).

Generally speaking, the better the students, both in English aelfectual/emotional
capacity are, the higher level of questions can be employectrtNeless, there is no rule
forbidding what question you can ask them if the language and mertbpiment of the
students are taken carefully into account. Even young leameeedbke to answer, to a certain

extent, the questions from all of the categories. Moreover, therHeghed the question is, the
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higher level of thinking skills is practiced. As thinking is ai¢he crucial goals of the whole
education process, we should not avoid sequencing even those highedlguelstions both
to young learners and to beginners.

The contribution of the reading lesson is not equal to number ofignestind number of
categories covered in the class. It is always necess#njiow the aims and objectives of the
lesson and the nature of the reading material. If we want to gntipbse higher-levelled
spheres of thinking it is advisable to briefly go through the prewmestion categories to
make sure the students understand the language, the messageeat, thelations among
information included, etc. so as to be able to get a valid evaluattbpersonal response to
the text. It is important to be conscious that even a textewritt a simple language for total
beginners given to advanced students may evoke an intellectualstbscasnd emotional
responses of a high level. Similarly, a great asset to fepmmay have a very difficult
authentic material given to beginners if it is followed by ¢joes from lower categories. The
first example demonstrates thinking based, and second language badid. [ioth are
equally important and they train skills every proficient reader must maste

Last but not least to mention, is the fact that when asking quesi reading classes, we
should bear in mind that our goal is to check understanding, to givenstualdeedback
leading toward better understanding in general. When asking questise ¢n reading, the
first issue is to really ask questions based on the reading, daript students’ attention,
and not to cut the thread that has been created in their minds while reading.
Consideration of all the mentioned methodological approaches to readiay, stills
teaching and checking understanding leads me to the followisg that is to be examined

in the project.

[.D. THESIS

Teaching different reading strategies to a dyslexic chidd using appropriate reading
techniques in ELC at basic school can lead to a more apparentet@ngion of the printed
message in a text, to a higher motivation for reading, and to thevempent of the command

of English in general.
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II. PROFESSIONAL PROJECT

In this chapter the professional project will be described.daged on experts’ theories (see
ch. I.B. and I.C.) and data from interviews, observations, discussionsinggcactices, and
other relevant sources | gathered to support my thesis. The doctioreatad reflections on

the lessons, having been taught according to my findings, are submitted, too.

II.LA. REVIEW OF THEORY

The project is designed in accordance with Nutall, Grellet, Bukéatjcek, and other
methodology, psychology, and pedagogy experts’ theories that allwdéalthe area of
teaching reading techniques in ELC, especially to a dysjexpil, in order to develop an
effective and efficient reader.

They all highlight the fact that reading is a crucial skileded not only for the English
language but also for almost all subject matters. Therefoi® particularly fundamental to
teach its variety, which may mean, in one case, the alolitynd a single number on a page,
and, in another, understanding the plot of a story. Speaking in other wordsapthreance of
teaching reading skills is in making students aware of diffetypes of texts and different
reading techniques applicable to them. If the students know howhettest should read the
text and what to focus on, they will not get overloaded with the amountasfation each
piece of text can provide.

The experts also say that only if the reading task is sems$tistudents’ capacity, it does not
discourage them from reading, and thus they can learn and Hemefiteading. Especially
for dyslexics, it is always important not to make readingyahgsal struggle, not to support
their negative attitudes to reading as a torment sincetlieisarea of one’s possible public
failure.

To avoid these negative outcomes, the reading skills in the pesgapproached through the
task reading method, looking at each piece of text from one anglestiwwing one single
crystal-clear aspect of the text, and suggesting one regelthgique that corresponds best
with the reading task. Furthermore, the project tries to inastighether such a systematic
[guided] reading can help dyslexic students to understand bettahewntiee motivation for
reading increases, and whether there are some hints of taking tgchineques that were

suggested.
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11.B. METHODOLOGY OF RESEARCH

In this section the practical steps, of investigation needed to e b&dore the project was
tested, are described. It contains both general data | collgoradvarious sources, which
deal with teaching reading technique and dyslexic reading, auadsglecific information

relevant to the unique environment | was to test the project in.

11.B.1. Project model

With regards to the theories of reading experts and dyslesearchers, | tried to design my
reading lessons in order to support the thesis of my final pap®th\Woticing is the fact that
it helped me a great deal to do my own personal investigatioteathing/learning area to
see through my own eyes what the authors of all the books had been writing about. During my
teaching practice course, | did ten focused observations at Lesini®dnool, two whole-day
observations in a special dyslexic class at U Soudu Basic Sdhaibl, in Liberec. |
interviewed four teachers, two of them teaching at special xdgstéasses, some fellow-
students of mine who dealt with the similar area of intereshgdthieir teaching practice, and
obviously, | discussed with dozens of pupils at whom my attention airostlymAt Jablonec
n. N. Consulting Service Centre | had a whole-day meeting with datgssdagogue,
specializing in dyslexia problems. | also talked to the parenttysiéxic pupils and went to
see a remedial lesson of reading at U Nemocnice Elemeédtagol in Rumburk where | also
studied psychological and school reports on dyslexic children involvedier to be able to
prepare realistic reading lessons and to be able to judge raghfigssible situation in my
future teaching practice. My goal was to gain ability intidgishing precisely which
exhibition of dyslexic problems is truly a cause of dyslend which may be influenced by
other factors as behavioural problems, adolescent changes, hyperactivit§aEitise etc.
When interviewing the teacher, in whose class my teaching ggag#is going to take place, |
narrowed my questions to the areas of language knowledge and awtmes®f her students;
their interests; materials and methods the teacher usesxidysemedy programs; and
reading with dyslexic children in English. All my findings, hait directly or indirectly,

became a basis for the design of my lessons in the project.

[1.B.2. Interviews

What helped me the most while preparing my teaching practineept framework was

talking to people involved in the same area as | was. These spuovesed me with dozens

of clues in general understanding of dyslexics’ reading. Terviews, one with a special

pedagogue and the second with a teacher at a specializediadgtdss, were made. One of
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these is written down and submitted in App. 1. For the concrete pliepao&imy project, |
interviewed the regular teacher of English at the school in whighs going to test my
reading project. The main goal was to find out if the teachex siggplementary materials in
classes, both graded and authentic, how often and which way, i. emetteods she uses,
what skills are covered, and how dyslexics handle such a reading. €lgyitere preceded
some general questions on students’ language command, textbook usageyowia
arrangement available, number of students, frequency of dyslexiedass society
stratification, co-operation, behaviour, etc., to make sure the, dgsss nature, would be
able to go through my intended project.

| found out that the teacher considered her classes ordinary aedtaaldo-operate.
Nevertheless, having seen my reading materials for the projextwas afraid that the
students would not be able to cope with such a high-levelled langs@ge ©f the materials
are copied in App. 2). She claimed that a few times she used suptdeynmaterials taken
from much easier sources than mine and still the students weabladb read [translate] the
texts. She appreciated the selection of my topics but discouragsiiamgly from using such
difficult materials, largely due to vocabulary included. Concerniregrhethods, she mainly
used reading texts as sources for pronunciation practice and \ergabahslation, which
gave me a spark of chance and it affirmed my idea to tmanadle reading in a different way.
| was determined to change the approach to reading and belr/stlitlents would be able
to work with the materials without any insuperable difficulti€serefore, | hardly changed
any of my sources.

To dyslexics, | found out that no extra help, besides time allowanasually given to them.
There exists a program for the remedy of reading in the alanyepart of the basic school
[grade 1 — 5]. There pupils are helped by teaching them reatiaqes of letters and letter
formations in words. As the usual methodological approach to readlagvth them, they
have extra classes after school where reading [in Czech Fgudy] is taught consistently
to multi-sensory approach. They play with letters, draw, buildriéibuses, etc. These classes
are on a voluntary basis and it is up to each parent to decideeaniiedy sign up their child,
or not. Fortunately, the majority of parents accept this opportunityeara their children.
From grades 6 to 9, however, dyslexics are not given any furdler They are only not
asked to read aloud, as psychologists suggest, because the failanegirthis activity could
negatively influence their self-esteem, and furthermore, theltgraf peers to these children
can increase because while reading they often show their wegmest and thus become
more vulnerable. Dyslexics, as said, are also given morewitheut any further help when

reading occurs in language activity. However, it often leads tsdtefact that they are not
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given any opportunity to answer the teacher’s checking questasi®tv they “know” since
they are usually the last that process the text and accomplish the task.

All 1 had learned from the interviews helped me a great deahatching my general
knowledge to the unique surroundings. It also enabled me to deeply anddis usual way
people work with dyslexic pupils and it pushed me to think hard oventegtions. | had to
go through my texts again, go step by step through my reaabkg &nd tailor some parts to
ensure that students | will have in front of me in a couple oksvedl be able to cope with
my project. To sum it up, the interviews helped me narrow the focuses of my lessiasit W
talking to the teacher, | would have been forced to prepare masraaks if the lesson did
not go in the direction it was supposed to. The interview with thbeéedorewarned me, and

thus | was forearmed for the situation | was going to face in my own slasse

11.B.3. Social games

At first | thought about a questionnaire rather than the gametheA¢nd | decided on this
type of class survey. Nevertheless, the fact why | decidesbmoike any questionnaires is at
least as important as the result that the games came uplith, here follow some of my
hints and thinking processes dealing with the peculiar problem of nga&i valid
guestionnaire.

To find out more about the students | was going to teach, | decidedki ansociological
survey and psychological profile of the classes. | wanted to know gutiead scale of
information that could help me to analyse precisely the studentk’amol behaviour and that
could cast the right light on the driving force behind my studentimeance. My point was
to learn the students’ attitudes towards learning and learningisBngheir interests,
problems, and family relations; attitudes to school and authoritestentify class leaders
and losers; and other factors that could interfere with the peaf@menduring the lessons. |
went to the psychological centre to ask for standardized questiesii@ning at these areas
every teacher has to have precisely mapped. Unfortunately, refused and said that only a
psychologist is allowed to work with such tests and that thedtehém has almost the status
of “top secret” material. | could not even have a look at sonteptdterns to get inspired.
Therefore, | had to give up. Thus, | decided not to make the questmratbiny myself
because the interpretation would probably not be very valid and would praimblary to
the standard Gauss’ layout, showing that the class is absolutely the dShmeeggilar teacher
had said: ordinary; i. e. following the average of this age. Thus;dpéed that the middle-
majority is interested in music, movies and other teenage tdpatspnly a mass minority

likes reading and practice it in their leisure time, and ticahlunlikely cover up the marginal
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students from the layout. No question that this attitude was a sp@culBo make sure that
this profile matches, | sequenced some pre-phases beforeadipngeproject. These were
mostly icebreakers followed by a discussion about the topic thaquéstionnaire should
have covered.

Thus, instead of the questionnaire | used in the very beginning of necpasjother method
of gathering data: activities. In these activities, being drasvsazial games, the students
acted and their actions were very natural, and thus more legithleasier for interpretation
than paper questionnaires in which students may hide many thingsasnébg on some
answers.

These activities proved that my deduction coming out of general knowledge
unconditionally applicable to these concrete surroundings. Most ofutilengs like English
but not reading. If they read, they read only in Czech, and besides&tynof exemptions,
only magazines. Texts written in English are too difficult becdbeg contain too many
unknown words. Concerning the social structure, during the game fthefoa example, it
showed that each group has a leader. [A group of people is standingeme afppaper that
stands for a raft floating on the see. The crew can swim arbencft. From time to time a
shark approaches the raft. Everybody has to get on board as quicklgsasigp The shark
then bites-away a piece of the raft and disappears for a mirhaesitation repeats and the
raft grows smaller and smaller. The crew has to somehow maoalgeep everybody on
board or to victimize someone.] Usually the leader was the one whaonwst talkative and
who was taken for the strongest and the smartest one. The dftatyslexics showed to be
quite low as assumed. Some of them had good ideas when the groapkeddo solve the
problem of the shark but their voices were too low and the others dithaot hear them or
did not take any notice of them. They very often gave up befoydried to persuade the rest
of pupils and they had a tendency to sacrifice their lives to thevethers. Almost always
when | drew the group’s attention to their ideas, they were astdpimediately with
appreciation and they became sort of advisers for the group leaders.

All these findings proved that no questionnaire was needed anehaltaj assumptions fitted
to the classes perfectly. Moreover, children enjoyed these galoew/hich not only helped
me to get to know them but it also established a warm frietaigsphere, which was crucial

importance for further cooperative attitude in my reading project.

11.B.4. Testing time

The project | intended to make was time demanding a great disal.| had to find a school

and a teacher that would allow me to disrupt the regular teaplang and to take over some

31



classes for the four week’s period of time. | found it imposdibHt what | intended into a
class of English where my project would fill only a part of elaslson ordinarily designed to
follow the textbook. As one of the specifics about teaching skillsatsstudents have to live
the training up, | had to gain enough time to prepare all stagessaegédor it. Dealing with
reading materials, reading of which alone takes a couple of mjnesen forty-five minute
lessons seemed sometimes not enough to contain all stages | teed&ddents to go
through for a clearer crystallization of a certain technique asset.

Fortunately, having explained my attempts to the teacher ofdbnglhe allowed me to take
over all classes | needed and to test the project on them. | dichveto follow the book or
the annual subject plan. | was given two ninth grade classespatsédl, one eighth, and three
seventh for the whole four week’s practice teaching. | was #tseeal to give out full-scope
credits to students for whatever | wanted to test, which also hé&dpednfirm me as the
authority.

| focused my attention on the ninth classes mainly. | supposed thateted of English
enables them to handle the reading techniques more easily. And mpnedkese classes the
percentage of dyslexic pupils was the highest. For these two ne@sons all parts of the
project were tested only in the ninth grade parallel classeseshef the classes experienced
only partial bits of the reading activities in order to affitme fact that it is possible to teach

reading skills even at lower grades than at the final one.

11.B.5. Materials

Each reading lesson was established to work on some of the reading bkiltex® had to be
chosen carefully, to enable variety in exercises becaudgrediet (1991)writes, “it is an
important factor in motivation and it is necessary if different skille covered” (p. 10)Also
the texts had to be appropriate to the reading techniques | wantexk on various criteria
such as: length, amount of unknown words, pictures and other clues, topicangneost-
reading actions possible, etc. | picked up texts that would betaterdor the majority of
students mainly in terms of the content. My foremost intension evaause an information
gap, a'need to know” (Gower, Phillips, Walters, 1995, p. 38at would emerge by the time
the text is handed out. All topics for my reading materialseweom various areas of
common life, shared knowledge of which everybody should have mastered. Téralsna
covered themes as fairy-tales, horoscopes, up-to-date world bussugsj etc., mostly
coming from sources as The Bridge magazine, Longman Reades,Sad The Guardian
newspaper. Some of them were graded, which means that the langyagentiaé fits to a
certain level of knowledge of English of a non-native learner, amdesof them were
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authentic. The task was always designed to respect the diffmfuthe language of the text
and to offer a certain technique that would clearly lead to &t effective handling of the

piece of text in order to satisfy the aims and objectives of the particular task

[1.B.6. School

The teacher of English is the only person teaching Englidgieaggcond grade of the school.
She takes over the pupils at the sixth grade and leads them upniatthgrade. There is a
special English classroom at the school where only lessons atlEtafke place. One of the
positives is that very many useful aids are concentrated in oce. fflae walls there are full
of grammar charts, and the classroom library full of books. A videwdecis also available,
and the seating arrangement can be changed very easily.athertgystematically uses one
edition of books. The students in ninth grade, who | focused on primalyprathe pre-
intermediate level of English. Each group has about 20 percent of dyslexic reggreseihe
school stands in a small town, and it is small itself. No outstarptwigems in behaviour as
serious vandalism, bullying, or drug addictions are beyond the border of normality.

The school cooperates very well with the diagnostic centre fornaspesaucational needs.
Fortunately, most parents cooperate with the school and psycholdtsta high interest,
and do not take dyslexia either for a shameful or for an unworthgimgptiabel. If their child
is sent, at the request of school, to the consulting centre fos,3B8&y tend to agree and
further cooperate with teachers and other specialists. Songinashich parents refuse any
extra help exist, which is prevailingly a matter of lowerceaded parents of the lower level of
social stratification where usually other problems interfeth dyslexia such as: intellectual
deficit, low family living standard, unemployment or alcoholism ofep&s and various
abuses in the family, etc. In such cases the school is helplet®e tamily’'s attitude is
negative, the school cannot force them to do anything. Generalkispelaowever, the level
of cross cooperation between parents and school is satisfactory areltbe results. While
teaching my project, | did not have any problems with studentsem@rsedy in dyslexia
problems was neglected because | actually did not come acrbssasgs. However, | had to
be theoretically prepared for anything. | had to investigateynaaeas, even if | did not use
some of my findings, and even if some of the ways, | went thraughy project, were just a

sort of blind alleys.
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11.C. PROJECT

This project aims at developing reading strategies of dyslexic ahildf€LCs at basic school
and includes a variety of sources and materials gathered for working on reatiimigtes.

At the beginning there are some icebreakers sequenced hbsbstawarm, friendly and co-
operative atmosphere for further work in reading focused lessons.relaéng focused
lessons are divided into three main stages. The aim of theffiests to enable students to
generally realize that there do exist different readirgfesgies, and to discover that there are
several purposes for reading, several reading tasks that can be set, aadettal@pproaches
to reading any piece of written material. The second stage ai two different points. The
first one is to practice the techniques that have been covered, shefssecond one is to
switch the topic of reading and sequence some language gamesthe gtatlents would not
become bored after having been constantly exposed to reading antdigvaita reading
materials only. And finally, in the third stage of the projectéhe a complex analysis of a
text sequenced to prove how much the students have learnt about thg tealhiques. At
the very end, the project closes at pupils and regular teackealsiation of reading
techniques that have been taught.

Concerning the arrangement of the reading techniques, the projdst sith extensive
reading and techniques conveying it, and ends with intensive readim@ writical analysis
and categorisation of a text, which means that what graduates tise difficulty of the text
but the task for reading.

11.C.1. Project outline

As | was testing my project during the four week’s timeartytfive minute’s lessons, the
amount of plans, materials, reflections, and conclusions is quife. [@here is no room for a
full description of the project from the beginning to the last dat.dfor that reason, here
follows only a framework of the project, showing the wholenesmyfintention. Chapter
[I.C.3. provides then some detailed demonstrative plans and refleétiorsome of the
lessons in my Project.

Reading the detailed lesson plans, one can come up with the questiaeadag strategies
the whole project develops and what the sequence of steps is, pidisvo. The answer to
these key questions of all structural projects may be very ieahys case and it can be
summed up in one golden rule | tried to bear in mind while preparingrbject. To
introduce as many strategies as possible in order to show tdebt@ossible variety so that
each student could pick up their own strategy that suits them bestesindariety of
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techniques and to start with easy reading tasks and gradually addambmore difficult
ones.

The first lesson was focused on getting-to-know activities bechusanted to know my
students first. After this introductory lesson, | started witldirgn | gave my students the
easiest tasks and texts for reading in order to get rid of usswgefear of reading in a
foreign language. The reading aim was to catch the main gasfaofy-tale. | reinforced this
stage by bringing audio-visual aids and by picking up a commonly kettwy in their native
language in order to enable my students to feel successdimgea English. At the next
stage, | brought quite a hard authentic text, however, with gniteaay task to show my
students that they are able to read such a text, on a cevtaindecourse. The point of this
lesson was to motivate students and to show what makes a teoultdfi easy is the reading
task. Gradually, | added reading lessons aiming at skimming, sgaand gist reading.
During these lessons | always pointed out the fact that | do notamgninformation except
what | had asked for. The reason for this was quite easy; | dvémteeach my student to
approach each text according to the reading task given to theallyFiwhen we went
through all main strategies and techniques | came with the mdsulditype of reading,
intensive reading for details. The aim of this final lesson wésdoout whether the students
are able to join all knowledge from the previous lessons and successip# with the most
difficult type of reading. At the very end, to get the evaluation feddlod the project, |
handed out School Report Forms and requested, on a voluntary basis, mysstud#nt in
and give me grades for each lesson. Worth mentioning is alsccthtedtil sequenced a non-
reading lesson filled with various language games around the midaieof the project in
order not to wear out my students with reading.

From the foreshadowed sequence of the structure of the projscapparent that the main
body of the project is moveable. The only steady parts are thenibegjiand the end. Hence,

no strict sorting of majority of the lessons in the middle exists.

[1.C.2. Characteristics of classes

The project testing took place at Skola U nemocnice in Rumburk durindoumyweek
teaching practice in September/November 2001. The project wasnmanted in its full
length in two parallel® grades there. Additionally, some partial bits of the project aise@
tested on ¥ and &' grades. The conclusion | made in my reading-focused lessons @ thes
lower grades was in absolute concord with what | found when workitig the g grade
students. Therefore, | will not analyse these findings separdglyoremost intention then

focuses on'® grades as they experienced all the stages of the project fully.
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| found it useful, being given the opportunity, to test my reading lesequerallel groups of
the same grade, for | thought the reliability of my findingght raise if the number of
respondents would be higher. Obviously, the amount of pupils, having been setvanto
different groups, brought some difficulties in analyses of thefopeances. Sometimes, the
eyes of a random passer-by would probably see that, even thougbsiesievere taught the
same way, they were not the same at all when the pubdicgeld. Different pupils in a
different group showed different results, depending on the actual tithe @fay the lesson
took place, their temporal mood, number of absent pupils, etc. Theses fadtaenced
pupils’ learning to an indispensable amount. However, various factorsnaithgelearning,
besides dyslexia, could not be examined in details in the tunnelofiew project. Thus, if
the lesson differed in the parallel groups only because otherdatian dyslexia, | did not
pay attention to them when reflecting the lessons if the etifiecfactors had was not more
than enormous. In the next chapter when describing the procedure eksong, | am not
going to divide the two parallel classes but write about therthes were one pattern of
students, thus enabling myself to mention only that relevant infammatich can be taken
for valid because of showing results that would probably be achievetthén similar class
surroundings.

When reflecting on the lessons, | will not analyze the resufltshe teaching/learning
processes in parallel classes if they differ just in theseml characteristics which | gained
during the observations: Groupwas very quick. People performed rather individually than
co-operatively, their logical capacity seemed high, which chtiss once they caught on the
core of the subject presented, they did not want to go back to it agaipractice it, despite
the fact that practicing is even much more important than pure tenaidirsg when we deal
with a foreign language. They took the stage of dealing witthang/they thought they knew
for unnecessary and time wasting. Additionally, if anyone finisheddsk earlier, as a sort of
competition, they tended to show it to the rest of the classtibing aloud with their
neighbours, not about the task and not in English, unfortunately. Excegyglexics, the
pupils were not much willing to test anything new. They used to handle the taskg gsitel
well but not exactly the way the teacher had showed. They wengiliiog to break the old
routines of work. On the other hand, the dyslexics closely co-opevéta the teacher,
mainly due to the fact that they had no old routines that workedthetim well. A similar
division of the class could be seen during the warm-ups. The dyglepidation took these
stages seriously and got prepared well for work that would follow.nbimedyslexic part of
the class did not like to do the warming-up very much. They were tageow the new fact,

new information, without any revision of what they had already knewithout making any
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links to their previous knowledge. They did not co-operate and enjoy these prepstages/
either. The dyslexic pupils usually enjoyed these stages adbbmace again their attitude
gave the teacher a reason why appreciate them in fronedftktters. This fact led to two
effects. Firstly, their motivation almost glared in their eged, what is even more important,
they were prepared for what was to follow and succeeded _ingtop was a bit slower in
pace and lower in the level of knowledge. Nevertheless, they alyeshjany warming-up.
They were willing to speak, share ideas, and cooperate withclaesmates. The group was
quite noisy too, stirring almost all the time. The teacher dicsappress it because the noise
was always around the problem that came up, and thus leadingttutien. In reading the
group had more difficulties because the knowledge of English andskiéiconfidence in
language were relatively low.

| also found some characteristics that were the same for lagtbesl The motivation in the
dyslexics worked like a charm. When giving voluntary work, for exairtpey were the first
standing in the queue. Finally, what was common for all of the stsige both classes was
the tendency to speak Czech when explaining their ideas. Obviously,tlemegh some
people might object to it, the teacher did not inhibit it. Her focus @rateaching a certain
aspect of the language, and thus, when preparing for it, she would nesslépe students’
interest by forcing them to speak a foreign language whiaokesathem a lot of problems.
Obviously, when asking questions, she spoke English a lot, using maislystleen of asking
where the teacher asks a question in the full form and then sespgtifigiving stress to the
main words so that the students can train the gist listening. Tihdseg helped me to get to

know the class better and to prepare for the learning routines they were usexto doi

1I.C.3. Sample lessons and reflections
ACTIVITY PLAN NO. 1
Topic: places (U.S.A))
Resource: articles from The Bridge magazine
Aims: to practice scanning
to practice skimming
to practice reading comprehension by writing a Czech summary
to practice speaking in public
to practice writing letters
to teach new information about some American states
Objectives:  students will realise that there are several readimgdees

students are able to distinguish what information is relevant
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students are able take over the main gist from the text
students are able to introduce what they found in the text to their peers
students know some famous places in USA
Materials: texts (see App. 2); each group one state
geographical map of USA

paper strips

STAGE |: T OPIC INTRODUCTION
Time: 5 minutes
Aim: to introduce the topic and raise motivation for further reading
to attract students’ interest and revise some basic geographidi@igtdJSA

Work form: whole-class oral discussion

Teacher displays the map of the USA and asks several questions:
Who has ever been there?

Who would like to go to the States?

Which part do you like best? East, West, North, South?

What states of the US do you know?

What cities do you know?

What places of interest are famous?

What for? What is there? What does it look like?

Everything the students come up with, the teacher shows on the nmay.nifentioned, the
teacher adds some places such as the Grand Canyon; the RockyihptimeaWhite House;
the Statue of Liberty; Salt Lake City (the place where thenPic Games were taking place
at that time); Cape Kennedy; etc.

Then, to raise students’ consciousness about the map jumping, the tdather Czech that
what we have been showing was a large country, which has almoghewgfrom the nature
treasure and human cultures we can imagine, and that it is olvadissich a big country has
to have places that differ much from each other. Some of theno@akzéd in industrial
zones, the other in almost untouched nature. Thus, the country differst @emédepending

what state of the Unite States we are in.
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STAGE II: R EADING
Parts: 1. Setting the task

2. First reading

3. Second reading

1. Setting the task

Time: 5 minutes
Aim; to relate the schoolwork to real life situation
to introduce the chosen states that will be described

Work form:  frontal speech

Students are given the roles of travel agents who work in the TAgegilcy USA. They are
informed to work in groups, being specialized on one state only. Theybwilgiven
opportunity to choose which one from those the teacher can offer. Thusgreaphthat is
going to be established will be a section of the Agency, baicbarge of one state travelling
profit. They will have to introduce their state so that foreigmefiars would come, which
means that they will have to know a lot about their country in omléetable to attract as
many travellers as possible. Students [travel agents] wiiiven much information and the
task will be to work them out and pick up just those most attractivenastiimportant. Then,
they will have just a couple of minutes to introduce their stagone well, the rest of the
agents will give them the accreditation and they will appoint tthenofficial representatives
of the state. At this part, the teacher uses mainly the Cimafjuage for clearer
comprehension of the set.

Next, the teacher announces the names of the states analértts show them on the map if
they know where they are. Some general characteristics,tabbe deduced from the
geographical position and spread, are added. Finally, the teatbasas the materials for

each group.

2. First reading

Time: 5 minutes
Aim: to practice scanning
to practice deduction
to become familiar with the text

Work form:  group work
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Each group should cast an eye on the text, skipping the bold text, antinendkrknown
words and phrases. When finished, the group raises hands for the fokpahe To do
nothing else but scanning, the groups are informed to be given only 2emifut the
underlining.

When finished, the teacher goes around the class and speaks with grabprsiabout what

the context of the underlined words might be, thus training their deductive skills.

3. Second reading

Time: 10 minutes
Aim: to practice skimming
to raise consciousness of reading in a spiral

Work form:  group work

The teacher gives instruction to read the text again, now wittbdlee text that can be
checked at the bottom of the page. If any new connections between amardenses arise,

the phrase should be underlined as before.

STAGE IlI: S UMMARIZING

Time: 10 minutes

Aim: to practice overall understanding
to prepare students for presentation
to teach that understanding does not mean precise translation
to teach the difference between facts and opinions

Work form:  group discussion

Each group goes through the text again. They write a rough revidve ¢&xt on a strip of
paper. Each person in the group takes a paragraph and sumntanzZésech for the others.
If any information would be important or attractive for the tiavse, the group writes it down
on the piece of paper.

The teacher goes around the class, helping the groups if nec&¥sary facts from the text
are gathered, the teacher advises that the advertisementsdtetld be enriched somehow.
Students cannot lie, obviously, but they can expand the text, with somdidesiun a way
that is in concord with what is truly in the text.
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STAGE |V: P RESENTATION
Time: 5 minutes
Aim: to practice listening to each other
to practice speaking in public
to show the real outcome of the work

The group comes to the blackboard. Either a spokesperson or each of ithartrosuce
their state. The rest will listen and decide whether to go tsttte or not i. e. whether the
group will be given the accreditation or not.

STAGE V: FoLLow up
Time: 5 minutes
Aim: to revise school work at home
to revise letter writing
to mix facts and opinions in a syntactical writing

Work form:  voluntary based homework — written

One person in each group can be a volunteer. His homework will btécavpostcard to the
teacher from the state he represents. The condition is toingdehat the name of the state is
not noticed. If the teacher can identify the state accordinigetalescription, the student will
be given a credit.

The teacher gives an example:

Hi Peter,

| am sending you a card from the most beautiful country in thedwibiis a place of movies.
You know, | love going to the cinema. The first place | visited leas L. A. It has that
famous boulevard with the stars all over. Beverly Hills was tocebut the sea was quite

dirty.... (=California).

REFLECTION

STAGE |: T OPIC INTRODUCTION

The introduction turned into a real conversation with a quick pace. Jéteused to the fact
that they could speak Czech and they did. What pleased me wasdieadg of the best
pupils to try to speak English even though they were not forced to. iaeg a lot of
mistakes but they were speaking very fluently and they weeetalgxpress their thoughts,
which was, at large, the aim of this stage. Thus, | codlemtdy major mistakes. As they did
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not know the English words for some objects they came up with, | aoote of them on the
blackboard, e.g. the Statue of Liberty. Their brainstorming of twsit the USA surprised
me quite a lot, both positively and negatively. They came up widbaa parks; the Rockies
on one hand, on the other with Canada and the Amazon River. However, athdfigéhame
excited in speaking about the country majority teenagers adikerghle land of milk and

honey.

STAGE II: R EADING
1. Setting the task

Students understood the task very well. They also proved good thinkingesbditd
imagination when deducing what probably the state will be likerding to its geographical
location and spread in terms of tourism, industry, historical sayidsother things affecting
travelling tourism. Despite the limited set of states eadupmrchose its state without
qguarrelling. They all seemed to be satisfied with theiesfBte groups were established on a
voluntary basis and were made by three people. By a coincideheppiéned that there was
no group full of dyslexic pupils only. These children were spreaatalind the groups so that
the teacher could easily monitor their work and cooperation with pleeirs, which was on a

very satisfactory level because none of the dyslexic pupils was an odd man out.

2. First reading

Taken from a wide view, it happened what | supposed would happen in readjegeral.
Despite the fact that | strongly emphasized that the taslstigq scan for known words and
that there will be given another time for further reading, non-gigsfaupils [those who have
not problems in reading] tended to join all phases of reading togetlget rid of reading as
soon as possible. They did not want to read any text more then ondellantb a false
conclusion that once read, fully understood. Never did it happen thakitgsivould read the
way they were not supposed to. Then, because of doing the taskafgiggal difference in
pace occurred between dyslexic and non-dyslexic readers omaode on the other the fact
that those who pushed fast their reading were never so welniafbabout the text as those
who were reading it properly step by step. Thus, what | could as@et reading difficulty in
dyslexics but following-instruction reluctance in non-dyslexic readers.

The time limit of two minutes was exaggeratedly low. It showlitd students to do the
scanning exactly the way | suggested. Nevertheless, whenseelliinits | always updated

them according to the actual situation in the classroom.
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Whenever a group finished, | came around for a minute and asked questibascontext of
the words the group underlined. Then | gave each group instructions on dowhi second

reading, what to focus on, and what the output of reading should be now.

3. Second reading

During this stage, | walked around the class, helping them maindyhowing that often,
especially for the task | gave them, they do not need the vocaliks tended to ask about.
| often asked about the context of the words they did not understanditahel probable

meaning of the unknown words.

STAGE llI: S UMMARIZING

There occurred a wide discrepancy between the parallel grBugsoup, which was more
playful, fell down to the role-play. They became real traggnts, which caused that they
were much slower in pace because there arose discussions inupe ghether to publicise
some facts or not, e.g. whether to mention tornadoes, which thésstateous for, however,
which are dangerous and might frightened the tourists. Group eraéy working more
efficiently because of higher language knowledge, was performang professionally. They
did the task well but were not so much in the roles. Their perfoenaas rather impersonal.
They worked hard, without any disgusts, but lacking any sense of personal touch.
Naturally, without any instruction the groups organized their work.eSoithem passed the
piece of paper so that each member could write his summarizatiore of them chose a

secretary who wrote all notices down.

STAGE IV: P RESENTATION

My point was to provide a text with a variety of information so #ath person could chose
what suited him best. Many times | had to refuse to translatds or phrases, saying that
students can skip them if they do not know them. The text was broadhetougd
information each student should understand.

Each group had an excellent presentation in quite good Czech, witfeeksttucture and
transitions, which was, as the Czech language teacher told meygcoiemon. Listening to
the presentation | could hear that they did not present only thetlattaere in the bottom
vocabulary in Czech but many of those that could be found in headingsedeels, and
mainly in the text itself. It is true that all students nati@mly bits of the text [4-6 major
pieces of information out of about 15] but their presentation had a logical structurdmadl na

flow. For an unknown onlooker the performance seemed a good spectacke.oSdhe
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groups even introduced their presentation with a name of the tagesicy and some
advertisement clichés.

However, a notice to be added, almost none of the students was a demt@uThey tended
to adjust the rough edges of their own presentation and stir whilethike students were
speaking in front of the blackboard. One of the reasons why theydsbba\selfishly was the
fact that the whole lesson was time demanding and they did notihevéotdo everything

properly within the set time.

STAGE V: FoLLow upP

Because of the time pressure | had to give this homework hédrdll rang. Nevertheless,
almost each group had a volunteer who kept the text and decided dotlverihomework.
Some of them even kept the format of a real postcard and dpgetuse representing an
aspect of the state on the backside of the card.

CONCLUSION

The lesson showed that a good introduction is what makes each lessessiuc All the
students loved speaking about the USA. It was a topic that truly cdneghattention. At the
stage of introduction, it was a really good idea not to force tioespeak English because if
the teacher did so, their whole attention would probably go to the langmageot to the
involvement into the lesson. Moreover, insisting on speaking only Englisidvakeg much
more time for them to express themselves. And time was what we lackeaiaghsThe lesson
should have had sixty minutes, at least, to finish properly everything that wasegrepar

The lesson also proved that such a systematic step-by-step &ppvoadext is good for
weaker students having problems in reading. The so-called A studkets for redundancy
to read a text more than once and to follow teacher’s instructionttmwork should be
done. It was very apparent during the presentation stage when srmoalujfference between
the dyslexics, who followed the steps suggested, and ordinary reackmsed. All the
presentations were really good. Nevertheless, | cannot avoid tokision that if A-grade
students took the steps suggested seriously, their results would abthHe same level as the
result of ordinary D-grade students. They could have been much bétist.Wwhat happened
was that dyslexic readers and other weaker students achievinis activity the same
successful result as those who used to be the strongest lagheThe difference between a
dyslexic and non-dyslexic reader disappeared because the apipet@edhto dyslexic readers
a great deal. On the other hand, the result of good students stagmaistiadlthe same level,

as a matter of non-willingness to cooperate.
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ACTIVITY PLAN NO. 2

Topic: attack against USA
Resource: The Guardian
Aims: to practice scanning

to practice deducing the context of a text
to practice distinguishing between facts and opinions
to introduce the idea of the task being more important than the text itself
to raise discussion on burning issue of the time
to practice reasoning
to introduce authentic material to students
Objectives:  students will realise that they can cope with the very haediaha
students are able to join their background knowledge to their schoolwork
students are able to understand the main gist of the text
students are able to introduce what they found in the text
students know some new facts about the event
Materials: reading texts (see App. 3)
headlines from The Herald Tribune, September 12, 2001

paper strips

STAGE |: T OPIC INTRODUCTION

Time: 5 minutes

Aim: to raise motivation and introduce the topic for further reading
to brainstorm basic facts about what they already know

Work form: whole-class oral discussion

The teacher writes WTC on the blackboard and asks what it mehase W is, in which
country, and what happened there. Students reply in basic Engligecdn @d give as many
facts as possible. Having answered all these questions, studeaskealeo come up with all
words that could somehow deal with this cluster, being labelled as WTC.

STAGE II: R EADING
Parts: 1. Pre-reading
2. Setting the task

3. First reading

4. Second reading
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1. Pre-reading
Time: 5 minutes
Aim: to prepare vocabulary for the reading text
to narrow and focus the core of the topic that is very broad
Work form: individual work with dictionaries

Students are given a strip of paper to write at least eigtdsathey heard in connection with
this event in headlines, newspapers, TV, etc. The teacher givasrhiset of about 15 words,
showing newspaper headlines. All the words can be written in Czech.

When finished, students are told to choose half of their lists andthggke words in the
dictionary. They are advised not to choose the simplest ones belairdest will serve for
their vocabulary while reading the article. If they translateoed they know, they will miss
the opportunity to help themselves. At the end, the teacher givewihishoice he expects to

appear in the article and asks some students about their choice.

2. Setting the task

Time: 5 minutes

Aim: to introduce the method for reading

to give instructions

to introduce the final product expected after reading
Work form:  frontal speech

Students are given some information about the source for readingyvéieof English, and
the date of release. Then, they are given the article. Tickeast cut into pieces. Each piece
(one or two paragraphs) deals always with one message only. Onctheflihe piece of
paper, there are some more words that occur in the paragrapteather chose the set of
words according to the vocabulary they had covered in their regular English |dsswaser,
that are very likely not to be in their active vocabulary.niyteody wants to have look, they
may use this help. Moreover, if anybody is not certain about agythithe text, they may
come and have a look at the whole article, to see their paragraph in the context.

The teacher gives one or two pieces of the text to each pé&rawmg them in believe that
each person has a unique part of the article. Nevertheless, ¢hertbas two sets of the text,
and there are always two people who have the same paragraph.
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3. First reading

Time: 5 minutes
Aim: to practice scanning

Work form:  single work

The students are asked to scan the text and write down all woydknbe. If done, they
should connect the words in sentences and make a story from them.acher tgives an
example and works out the first paragraph, using the words students kKhe US — with

Britains — against Islamic terrorism — Tuesday’s devastag@ngrist attacks on New York
and Washington — people died.

During their work, the teacher goes around the class, showingwtitds they missed to

mark as known ones, eliciting their meaning.

4. Second reading

Time: 5 minutes
Aim: to practice deducing unknown context
to practice overall understanding
to prepare students for presentation
to teach that understanding is possible even if we do not know all the words

Work form:  pair work

The teacher announces that there is someone in the class who $seméhgaragraphs. Pupils
should go around the class and find their counterparts. These pairs are supposddvbathec
they underlined and what story they made up. Each couple will mhkal aersion of their
paragraph review.

STAGE |lI: P RESENTATION
Time: 5 minutes
Aim: to give understanding feedback
to be able to support statements by facts
not to be frightened by English
to teach that there are always some facts and some opinions in any text
Work form: oral presentation
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Each couple is asked to read their key words in the paragraph atmglatie them, and show
the connections between them (in Czech). The pieces of papeumteered so that the
presentation could go from number one to the last part of the atfidene so, a certain
summarisation of the whole article should emerge, based on reading and studegtsupalck

knowledge interconnection.

STAGE IV: FoLLow uP
Time: 5 minutes
Aim: to revise students’ schoolwork
to practice distinguishing between facts and opinions
to show interest in students opinions
to teach that only an opinion based on a fact may be taken for valid

Work form: homework

Teacher explains the fact/opinion conception and difference. I8dhall so far we have been
speaking about facts only. Afterwards, the teacher announces thabute like to know
students’ opinions on the matter and he gives voluntary homework — waitiagt/opinion
chart. One part of the piece of paper should contain facts we know awothdrewhat we
think about it. The teacher gives an example, highlighting thadpamon always covers

reasoning “why” we think so.

REFLECTION

STAGE |: T OPIC INTRODUCTION

| thought this three letter's abbreviation would spark a discussiaft, l® a broken down
avalanche. However, B group even did not know what the letters meanhah@went they
are connected with. Group A knew many facts. Many of the studeritarisavered my
questions were dyslexics who were eager to show they knews Ihot accepted with respect
by the rest of the class who did not have a clue what they spoke atimse, who knew too
many things, were laughed and scorned.

In B group, | had to explain the news in brief and only they tirere able to catch on the
topic, admitting these events ring a bell after all. What was#las for both groups was the
interest to know more details. Speaking about whatever connectetha/itl5A worked like

a charm with them.
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STAGE Il: R EADING

1. Pre-reading

Working with such a difficult authentic text, it is always verycial to carefully prepare the
pupils from the linguistic point of view. When asked about words connectadive event,
the pupils brought up many useful words; mainly proper names of plackgenple
involved. Many times it showed in this lesson that the best waydmsvinstructions is the
say-and-show way. | always explained what they should do and thea agaexample how |
would do it in their shoes. When giving my choice of words, showing thélines, | pointed
the less sure students into direction. Their vocabulary list weeegréat asset in the next
reading stage.

Despite the fact | announced this lesson in advance, highlightiregjtiiement needed, many
students did not bring their dictionaries. | had to be on hand, servangvakking dictionary,
which did not teach the lesson how to work with a dictionary.

2. Setting the task
This stage was the hardest part of the lesson becausetliesstudents face to face to a

newspaper article of high-levelled English. Naturally, the stiedevere not much happy
about working with such a material. They took it too difficult amaded to refuse working
with such a material. My foremost task was to persuade therhdithhot expect any perfect
translation of the whole newspaper. Moreover, | had to make them btievewould not
grade them if they did not know something. This stage should hawddiedled as “getting
rid of the fear of English” instead of “setting the task”.

However, finally it showed that the reading task was not so frightening and saltlds they
thought it would be. None of the students even used the chance to lbekndtdle article to
see their paragraph in the context. They could easily understapbteeof text without any

further help.

3. First reading

A breakthrough came when | picked up my words from the first pgphg | came to
agreement with the classes that they knew all my words. thiéer asked myself questions
about the possible connections among the words. Logically, havingradstiese questions,
I made up a summary of my paragraph. They could see that reading newspeperst thave
to be a torture, and became willing to try it. During their fiestding, | had to go round the
class, talking to people about certain words they did not underline, shthainthey should

have underlined them because they had known them. These words, the meaviinch df
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was eliciting, were mainly of Latin or Greek origin. Such words aalifferent spelling or a
different ending from their Czech counterparts, however, the rabeof was the same as the

Czech loans had, i.e. known to Czech speakers by intuition at least.

4. Second reading

| expected there will be some inquisitive questions about the wiedseer’'s underlined and
about their built-up concepts. However, in most cases it was menadoo go around the
class and ask questions, comparing the work of each person in the pdingptoi the shared
points, and making logical conclusions.

For that reason | decided not to make pairs in B group and not to destitilguarticle in two

copies. | gave each person only one paragraph and each person wasspdhsible for its

work-out and presentation. The rest was the same. | was walkmoigd, asking questions,
and leading students to conclusions.

Concerning dyslexics in both groups, they generally did not have anaralityy problems

with guessing the meaning and the probable context of words. The mprelale that their

guesses were sometimes not much logical and that they tendedt ttheshmeaning a bit

astray from the original message.

STAGE |lI: P RESENTATION

All the students were good at transitions and fluent in their pta&sens. In this activity they
paid much more attention to their colleagues’ speech and fluentbgemaled to their
speeches, all this despite the fact that their notices, whighctdrae to the blackboard with,
were sometimes awfully scratched, and full of crosses andewiitt abbreviations or single
words only.

Presenting their choice of words first, each pair gave the opportargtyeck the correctness
for the rest of the class. It also enabled all students to beaaare of the thought flow that

gave the logical connection to the separate words.

STAGE IV: FoLLow uP

| had to announce the homework during the break in A group. In B group theen
presentation part interfered to the break. For that reason | dehnotince the homework at
all here. Come to think of the homework, two pupils in A group volunte®&eith of them
were dyslexics. Their essay was divided exactly as | showed. liremtasibly divided facts

and opinions and the support for their theses.
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CONCLUSION

The activity was well prepared. The only problem was the tineing taught the first
parallel group, | wanted to change the lesson so that it would rsat tmmmed. However, in
such a guided reading lesson, during which so many steps have todbgitma always
problematic to cross any stage out. Teaching reading skilisnes consuming if taught
carefully. What | felt to be a drawback of the lesson waddble of teaching the English
vocabulary. | wanted to finish the lesson with sharing vocabulary tists would be
announced on the board, and copied by all the students as a cluster vgdabulee topic.
Unfortunately, the time was regardless to us and we could not sedimenoecabulary
closing up to the lesson.

| also found out the ability to understand the meaning and the abiligxpoess the
understanding being two very different things. Many students teldhey felt the message
but they could not say it in the right words.

| appreciated the help of the regular teacher who helped meamgnd the class, talking to
people about their words, and asking questions elicitation the probadtengel myself had
to drop twice, at least, in each person and talk to them, asking lvératvords can mean; e.
g. British forces-Oman-help --> What is the subject? Whesetlaey now? What are they
going to do?

Walking on the corridor during the break, | was stopped by the Caaghdge teacher who
told me how enthusiastic the pupils were, being able to read re¢mhBrewspaper, which
proved | was right in sequencing such a difficult text into nagirey project. The other day
two students even brought me some newspaper’s articles they cbtdctat the same topic.

The next lesson | pinned the news down on the notice board for the rest of the class.

ACTIVITY PLAN NO. 3

Topic: Indians
Resource: Literature by doing
Aims: to practice deducing unknown words

to practice skimming

to teach possible ways of guessing the context

to introduce the multi-sensory reading

to teach new information about the original people in USA

to sum up reading approaches for the final lesson

to experience the colour, shape, and sound of a language

to convince students that using techniques appropriate for the task is useful
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Objectives:  students will realise that a certain technique makes th@wedsier
students will distinguish hints that can help them when reading a text
students are able to answer content questions

Materials: reading texts (see App. 4)

Wagner, Chopin, Grieg, and Mozart’'s music

vocabulary lists

STAGE |: T OPIC INTRODUCTION
Time: 5 minutes
Aim: to elicit what they have already known
to raise motivation through guessing what the article might be about

Work form: whole-class oral discussion

The teacher asks about what they know about the Indians, which tribestheinadaily
routines are, etc. The teacher asks simple English questionscemptsaeven the Czech
answers if the thought behind would be too difficult for the speaker to translate.

After that, the text is shown to the students. The teacher dhmmvst is parted and he adds
that it is a piece of the text an old Indian, called chief Joseph, wrote about a egauNext,
the teacher asks if they know any other Indian artist, writanigrapoet, etc. These questions
should lead students to the curiosity because there are not miukyoven pieces of Indian
literature in here. The teacher asks question why they thinlexhéas survived so long, and
moreove, became famous [that time a song by Rednex called TieoSphe Hawk was
striking the top-ten in the local radios — a part of the song took over a part of this text
Finally, to close up the anticipation part, the teacher reviealsitte of the text and asks for a
guess whether the text is going to end happily or not.

STAGE Il: R EADING
Parts: 1. Pre-reading

2. Guessing meanings — lecture

3. First and second reading

1. Pre-reading

Time: 10 minutes
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Aim: to raise awareness that what is most important in reading isthe ta
to prepare students for reading
to find whether their guesses were right

Work form: individual work

The students are announced that the text has two parts. To findhmit juesses were right,
it is enough to read the introduction. There are some basic factlmihthe writer and the
text. The students are strongly warned that the languagee @éxh is difficult and that the
task is not to translate but to simply find whether the teXtlveilsad or joyful. The students
are also told to be given only one minute to find it out. Additiondtigytare told that the
vocabulary list should be used only if they would not be able to understamducial words
for that task. The teacher also adds that there is no need using them, in fact.

The teacher passes the text to each person. Each pair is givetoaafilary list where
almost all words are translated, moreover, in the form and medamagsuits to the text
context.

Having read the introduction, the teacher asks again whether thevdeki be positive or
rather negative. Expecting the answer to this question, the teashmses any other
information. The students will probably not read as was suggestedthagdwill be
enthusiastic to translate the introduction because the vocabulagndéibtes them to do it.
Such efforts will be rejected. It is also very likely tHa¢ students will not keep the time limit
and that they will spend much more time on the intro, looking up all drdsathey do not
know. Finally, the teacher makes them realise that their waskuseless because he did not
want them to translate the intro and find all unknown words. This tougmglesdould lead
them to the awareness that it is better to do what one is sugpodedi. e. to be economical
and effective in reading, otherwise one has to fight with a text much longer tessasy.

2. Guessing meanings — lecture

Time: 15 minutes
Aim: to introduce methods for guessing the meaning without the dictionary
to show the non-linguistic parts of a language

Work form: lecture

As we were working with a vocabulary lists, the teacher faloyw with the idea how to deal

with a text if we have not any dictionary. Some techniques are introduced.
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CONTEXT

The teacher writes the word “assault” on the blackboard and askstwieans. The word is
chosen so that they should not know it. After that, the teacher atidstéiirorist” before the
word and “on the USA was horrible”, and he asks again. At the maimerstudents should
be able to bring up many synonyms to the unknown word, showing thatrtexichelped

them a great deal. Even if they were not able to guess the meaning atininengegeeing the

word in the context gave them a clear idea about the meaning.

SOUND

Not only where the word stands in a sentence but also how it sountielpaus. Each word
has its own music which evokes a certain feeling about the womrbsing. It is similar to
any other music. The teacher plays three different music packasks if they can find any
differences. The conclusion should be the fact that music can spdeiranessage even if
we do not understand the words.

At the end of the playing the teacher announces that he developed hlamguage and
wrote 2 messages for the students in it. One of them is a llardytaff, the second one is a
praising. Their task will be to guess which one is which.

Message 1INOR ESTRAKA MAGNYS ETYRFONE AGYYZ NEXONER

Message 2BELLAI MEACI CLEPANIA SINEA AKVI ENAI

It should be easy, even because of the pronunciation, to distinguish whisdgeés which.
The teacher sums it up, saying that there are certaindettghinations that are even in Czech
often negative/positive such as:

N, NR, RT, ST, ZR — NIKDY, NECERNA, RAKEV, SMRT, STARI, ROZRUCH, HRICH

L, VOWELS — LASKA, BILA, MLADI, KLIDNY

If pronounced properly, the sound of these words could foreshadow the probaloiegne
behind them.

The teacher, however, has to add that listening to the words @asmioaculous charm how to
understand the language message. It has to be added that yt serdf the ways that can
help. It goes without saying that sometimes we can be 100% rigid, gisessing out of the
sound, the other time we can fall flat to 0%. Thus, the sound of wardbe a crutch but it
cannot be the rule how to understand the unknown words.

At the final end of this stage, the students are asked to invenintwitanguage and write
two sentences in it, one positive and the other one negative.

When finished, volunteers may read their messages and the rest of the clags aagugss.
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VISAGE

Besides the sound, also the shape and the colour of the word can help tieaichiee writes
the word “dreadful” on the blackboard, supposing the students do not knftertvards, he

writes “dark” in front of it and he adds “mysterious, curious, spookygsame”, and finally

he adds that the description is about “churches and cemeteriektat flige buzz words for
the students should be: dark, cemeteries, at night. Connectingnbesetogether, a picture
of a certain imagination, covered in dark shades, should arise imtimeiy enabling them to

guess the probable meaning of the adjectives they did not know before.

GRAMMAR

The teacher writes the word “headquarters” on the blackboard, which nobody shouldrknow. |
a second he adds “the” in front of it, asking what the definitelanneans and says about the
following word in the term of parts of speech. Finally, he aldgptrase “I go to” in front of
what he has written. At this stage, the students are asked whereuld have gone. They
should be able to come up with the conclusion that the mysteriousstemdls for some kind

of building. Moreover, the teacher shows the ending “-s”, asking thlegtknow about this
grammar point, eliciting that it might be either the third pesagular of a verb or the plural
form of a noun. All this should demonstrate the fact that, even thougtutthents have never

seen the word “headquarters” before, they sort of know a lot about it.

3. First and second reading
Time: 10 minutes
Aim: to practice skimming

Work form:  single work

The teacher reinforces the students, saying that it is sbame if they do not know all the
words in a text. Even a native speakers sometimes do not understaadlyptwords in a
high-levelled text. Because of the break in reading causedebgdture, the teacher sums up
what the expectations were. In about a two minute’s time the stuslemtild read quickly the
text and find if their expectations were right.
Once again the teacher asks a simple yes/no questions, refugiagdaional details since
they were not the object of the task.
When the mood of the text is agreed, the students are asked tdlprdest being negative.
The students should read it again and underline all negative sxmes the text. After that,
they dictate them to the teacher and he writes them on the bladgkéiodrexplains. The
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teacher asks about the event described. At this point the studeatskeadeto summarise the
plot, using the negative words from the blackboard.

The teacher will hopefully be able to congratulate them and prowe dineld perfectly
understand the text without the dictionaries despite the factdilayot know all words. For
instance, there is the word “shelter” most students will probablyknotwv. However, the
word being in the phrase with “no”, should enable them to guess thatghople in the text
lack of the unknown thing called “shelter”. Moreover, from the conteghould be clear that

the word points to something the people need for live, and not for fun.

STAGE IlI: F oLLow upP

Time: 5 minutes

Aim: to show connection between written and spoken language
Work form:  whole class discussion

The teacher asks about the colours that the text evokes, about the mip@hdfabout the

sound that we hear when reading it. When the matter is discussezhther asks what the
text would have been like if Chief Joseph had recorded it on a teaaset what his speech
would sound like.

To show that words have a certain connection with the sound, thertpéaysethe part of the

song by Rednex where this speech occurs. The recording is ao¥@neold tired man who

lost everything. So is the message.

Any additional discussion about the Indian history can follow if time.

REFLECTION

STAGE |: T OPIC INTRODUCTION

The students came up with a lot of information. Most of them wesedban the shared
knowledge of Karl May’s books. They knew many things but the teachietohask direct
guestion otherwise no reply would have come. They knew where the Ind@ansow and
what they haunt, what weapons they used, what they wore, etc., but éheyet able to
connect these facts and make a fluent speech. All the timeabker had to ask questions
and pull the answers from the students. However, the topic seensedt them perfectly.

They became eager to know more, which was the best starting point ever.
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STAGE Il: R EADING

1. Pre-reading

Most of the students guessed that the text would be in concord witadhkistory of the
Indians, i. e. negative.

| predicted they would not use the technique suggested for re&éimgtioduction. That was
the reason why | prepared the usual book-like surroundings and why Itlgave the
vocabulary lists, even if it was unnecessary for the task. Assimed, all of them kept
looking for a great number of the words in their vocabulary lists, impolite method of
refusing any additional information to my feedback question, leh trexognise their hard
work being useless because they did what they were not asked to. ANdmegndbout it, they
claimed that they could not understand the text if they did not look uwdhas, however,
they agreed they would have been able to do the reading task and, madresyverould have
saved the time. This practical exercise showed them theniédessary to choose the right
strategy and technique for any reading. | proved their own findingdoyng some more
examples taken from the common life as the scanning of TV proges, skimming

newspapers, or reading a love letter.

2. Guessing meanings — lecture

As | mystified the lecture into “showing reading tricks”, thecame eager to be shown how

to magically handle the English so that they would be easily able to understandsagene

CONTEXT

They perfectly understood and were able to come up with the unknown word.

SOUND

When speaking about the sound of the words, some upgrades of the diessdecame

necessary. Because of the time and some technical problems, Howable to bring the

recordings. Thus, because majority of them cannot imagine tla¢ deassical pieces by
names, | had to describe the music for them through some othes.nhéammed the tune of
the compositions, saying what instruments are playing. It wouttetiainly better if we had

the opportunity to hear the original version, nevertheless, my egangd perfectly illegible

for them and they understood the main concept of the music atmosphere.

When inventing the new language, a huge discrepancy between #lelparccurred. The

firs group did not like the idea of playing with the languagallatAt the end of this stage, no
one wanted to share their sentences. The other group, on the other haredi #mgogtage a
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lot. Everybody wanted to read their sentences aloud. They took it pea fun and

performed with joy.

VISAGE

They caught up the words | supposed (dark, churches, and cemeteries andighdught up
many synonyms to the concept of the darkness. They unconsciouslgtedrse whole raw
of the adjectives; despite the fact that they did not know which ofghesses goes to which

of the unknown word.

GRAMMAR

Both parallels came up with the conclusion that the word is & cfobuilding. By
consequences, both of the classes came up with the word “hairdsebseduse of the word
“head”. | appreciated their logical guess, pointing them into dire¢hat we are dealing with
the whole head, which is a symbol for leading, and for something impoftaay finally

realised the right meaning of the word.

3. First and second reading

As | played a fair game with them, they got used to the fatt @@manded answer only to
the question | had given them before reading. Having been taugbhsos lwhile reading the
introduction, they only did what they were supposed. They skimmed thequéckly,
answered to my question, and waited for what would follow.

The students even dictated the phrase “no shelter”. When | askedwthaima “shelter”
means, they did not know. But they did know that it is something the pdoph®t have,
which was exactly the way of thinking | wanted to teach them.

At the end, when summarising the story, | dared to ask more questidrsaw they might be
able to figure out. | led them to look again at the text. The additiask was to find what
graphical means are used to strengthen the fact that the pers@d.idNot only did they
come up with the bold words, but they also noticed that the sentercesraishort, as if the
person was short of breath. Moreover, they noticed that many repetdccur in the text,

which may also be a sign of the exhaustion and despair.

STAGE lll: F oLLow uP

The discussion was quite fertile. The students occupied their nataan and brought up
many good ideas. However, the students who were rather anadytecatrong in logic stood
a step back to those whose preference is in arts, emotions, and the imagination.
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| was not able to manage to play the recording “The Spirit oHtek”. | asked a volunteer
to read it out loud instead. In the A group, where people do not like mpentpri had to be
the volunteer. In the other group many hands went up and the person | piaiezdl upvery
well. She used a very good intonation and, even for a person who does koEsgksh, it
was quite clear that the text is no funny story.

CONCLUSION

Generally speaking, the lessons went swimmingly. No diffiesiltoccurred. Once again it
showed to be useful to have two parallel groups. In the A group, forpdxathe activity
“inventing languages” was a failure. They did not enjoy it. Tto®k it for a waste of time.
The B group, on the other hand, liked it very much, and doing the task, thegdshiosy
perfectly understood its purpose. Thus, we always have to take thacauthit account and
cross some activities out, or rebuild them, so that they would matbhthe nature of the
audience present.

Many times during the lesson | saw a spark in the eydseddtuidents, saying they caught up
on something. A great number of interconnections were crossingbtians in the lesson.
However, this is only the first stage. | am afraid that thalyferget most of what they have
learned if they do not systematically practice.

As usual, the lesson was extremely crammed and quick in the paee Was no single
second for taking a rest and despite of it we had problems tb befsre the break. After all,
it showed that it was not that big pity we did not have the audio laidead brought them,

we would not certainly been able to finish on time.

ACTIVITY PLAN NO. 4

Topic: Robinson Crusoe
Resource: Longman Series — level 2
Aims: to practice deducing unknown multi-word phrases

to practice listening for a gist
to practice intensive reading
to teach text categorisation and analysis
to teach reading between the lines
to teach reasoning
Objectives:  students will be able to analyse the text from different pérsse
students will be able to support their opinion by facts they have read
students will be able to categorise any piece of writing from differetésing
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Materials: tapescript (see App. 5)

tape recorder and tape

STAGE |: T OPIC INTRODUCTION
Time: 10 minutes
Aim: to lead in the topic
to prepare categories for the further analysis

Work form: whole-class oral discussion

The teacher announces that the lesson will be focused on bookartdevith asking Yes/No
guestions (e.g. whether they read books or not; whether they like wiesther they read in
English/Czech, etc.). After that warming-up, the teacher staking Wh-questions (e.g. what
kind of books they read; what their favourite genre is; what theaufdte book is; what they
liked when they were younger, etc.). If somebody mentions a book, wiecybedy should
know, the teacher asks for a brief description of the book. Finallye#uher asks what it is
that can be found in each book, each tale, and in each movie or coggoaterThe output of
this question is a set of categories that the teachetsdliom the students. These categories
should at least cover these areas: the hero; place andpliotetheme (hidden thoughts,

morals); mood and atmosphere; reader’s point of view.

STAGE Il: R EADING
Parts: 1. Pre-reading

2. Raising expectations

3. First listening

4. Second listening, first reading

5. Second reading

1. Pre-reading

Time: 10 minutes

Aim: to clarify the categories through giving an example
to present Robinson Crusoe
to set the groups of specialists

Work form:  whole-class oral discussion
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The teacher demands a book the knowledge of which everybody shamessufgestion
comes, the teacher appoints the book called Winnetou. All students shcfalahiti@ with
the story since it has been filmed. The teacher leads studemighhthe categories and he
asks questions corresponding separately with each of the categories.

When the practice is finished, the teacher publicize the book, on wiecledson will be
based. He asks who knows it and who has read it. Very briefkg#lober elicits the content
of the book. After that he leads the students through the categokieg) hew the book fits
in them.

Finally, the teacher tells the students that not only the whole Inio&lso separate parts of
any work can be analysed and put into categories. The teacher iesdthecname of the
chapter from Robinson Crusoe. To make the reading easier, the téstckstablish the

groups of experts, each of them specialising only on one aspect of the text.

2. Raising expectations

Time: 5 minutes
Aim: to prepare vocabulary
to raise motivation

Work form:  group work

Each group of specialists is given some time to think whatlsvean be in the text from their
own point of view. The teacher helps them to come up with words that really aest@xtivy
asking questions (e.g. if they cut a tree, what tool they neeat;vals to be cut off the trees to
get the clean trunk; what Robinson is like; what adjective could ideschis
physical/psychical features; where he lives; etc). Whentibeg about five dark horses, they
should put them on the blackboard for the other people. The teachequiekyy goes

through the words, explaining their meaning.

3. First listening

Time: 5 minutes
Aim: to practice listening specific words
to gain the overall idea about the text

Work form:  group work

The teacher plays the tape and the students pay attention i€ahegpot a word they had

expected to be there. After that, each group is given somediglieduss what each member
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of the group had caught about the plot, time, hero, etc. They are @dltovgpeak in Czech

this time.

4. Second listening, first reading

Time: 5 minutes
Aim: to get familiar with the text
to gain more specific idea of the text

Work form:  group work

As the text is quite difficult in terms of the language andtlenthe teacher hands out the tape
scripts. Afterwards, he plays the tape again. This time, each ghawgpd pay more attention

on the sentences that are related to their own category. téxhes too difficult, the teacher

will put on the blackboard some key words he supposes they might not be able to guess on the

spot.

5. Second reading

Time: 10 minutes

Aim: to pick up related phrases from the whole text
to find support from one’s own ideas
to teach proving and reasoning
to teach reformulating and paraphrasing

Work form:  group work

Students are asked to write a short review of the story fih@in tategory’s point of view.
They should go through the text and underline all sentences santigng related to what
they should write about. The teacher goes round the class, helpdentst with their re-

formulations of the stated facts.

STAGE Ill: PRESENTATION

Time: 5 minutes

Aim: to present the work
to practice reasoning

Work form:  group presentation
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Each group of specialists goes to the blackboard and introducesategjory. Each person in
the auditorium, and the teacher is no exemption, is allowed to aski¢iséon: How do you

know that? Everything the group presents has to be supported by a statement frotn the tex

STAGE IV: H OMEWORK
Time: 5 minutes
Aim: to practice what has been done in the lesson

Work form: individual work

The teacher announces the homework on the voluntary basis. Each personntehto wain

a plus, should write a description about their beloved book in the terms of the set categorie

REFLECTION

STAGE |: T OPIC INTRODUCTION

It was very good that we started with the easiest sort ofiqgunestthich demand only Yes/No
answers. For all the students it is usually very demanding tohsait English language at the
beginning of the lesson. Even if they had some problems to answersihgde questions at
the beginning, at the end the situation turned out for the best and ¢neyable to answer
more complicated questions demanding whole-sentence reformulation.

Generally speaking, talking about books was a hard nut to crack. tAhoos of them liked
reading and did read. If they read, they read only magazines. Mdst édmous tales they
know only thanks to the film. However, despite their lack of knowledgeraerest in books,

they were able to set the demanded categories, which was the main YmastEdge.

STAGE Il: R EADING

1. Pre-reading

Leaving to pick the book to be set into the categories on studentsechimke out a wild
discussion. None of the classes came up with a book everybody knowsglygsson was
taken by both of the classes; however, it showed some gaps imtstudductive thinking.
They were not able to categorise the series of the book obé&tause it contains more than
one part. Neither was it possible for them to pick up the most isigmifhints from each of
them and make a unified piece. Thus, | had to restrict my suggéstiba best known part
called The Treasure on the Silver Lake. Only then the studergésaier to cope with the task
and to analyse the book in terms of the categories.
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Analysing Robinson Crusoe went a bit more smoothly. Neverthelésg] to lead them all
the time by asking the same questions | had already said tvefore (e.g. what the main
hero’s name is; where he is from; where he lives; has hamgofriends; what he wears and
eats; has he got any enemies; when it happened; if alistie if they would survive in such
conditions; who the book is written for, etc.). The answers to tpesstions naturally made a

narration of the story.

2. Raising expectations

It showed that the text was quite difficult for the students.efhad not done this stage, the
whole lesson would have probably scrambled down like a house of caati® #howed that
the students know a lot of words. However, when they see them in eolesson context,
they need a help to bring the new meaning to light. It is mainlyatiee fact that they learn
foreign words by heart, having one column of the English words andettend with the
Czech equivalents. Thus, they are hardly able to abstract frompaéiso-peer relation and
they tend to use the Czech context for English words, whicm@nsense that can lead to a
situation when they are not able to use the verb “to cut” in a eiffesontext than with a
knife and a finger and blood.

3. First listening

The main goal of this stage was fulfilled to the letter. Thayght many of the vocabulary
from the cassette. On the other hand, and that is no wonder, thegovatde to sum up the
contents of the story. The only thing, which both groups came up withthgafact that
Robinson had been making the boat for a long time. The fact thatuadiyadid not bring the
boat to the water stayed unrealized. What surprised me a ldh@iagfford to bridge the gap
in their knowledge. They tend to make the foggy parts up. Sometimesadhsy with an

interesting story, however, having nothing to do with the original version.

4. Second listening, first reading

Having played the tape for the second time, now with the tapesdhe students seemed
more confident about the plot. They really understood much more andfinahg able to
dissolve the plot. | decided not to write those possible unknown and proicl@oeds on the
blackboard with their translation. | only wrote the English words akedafr their possible
Czech counterparts. To my great astonishment, the students had senEbilems with
words | had no idea they would. They sometimes struggled with maittds even if their

meaning was literal, non-idiomatic. It also made me stun whaw ltisey do not know what
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words are like: uphill, sadness, branches, or cut through, despite thbafathe context of
the words speaks clearly. It was | who had to point to the coatekiask a direct question
what it could be if it stands before something and after somegiseg With such a help they
were easily able to understand the words, however, without it theytaisesign saying they
did not know. It proved that still they have to be forced to think otherwise they giveilyp eas

5. Second reading

The students rather tended to stick partial bits of the storyhiegt make their presentation.
However, it was quite a hard task because the text containsalidbng complex and
compound sentences that differ in grammatical structures. Faretiein it was no easy task
to stick them so that the grammar of all parts fits. | hadotargund the class, encouraging
students not to write the same sentences but to make up siayses;Ito paraphrase and use
their own words and a very simple language that would serve the task better.

STAGE |lI: P RESENTATION

Each group finally presented their point of view on the story. THityaoi support one’s own

thought was too stretching to this stage of the command of Bragic reading skills. | had to
be satisfied with a plane presentation without supportive links to the texs Ibeth too early

for my students to do that and too crammed in terms of time, whashregardless to us

again. The forty-five minute lesson was not enough to work out the text as it deserved.

STAGE IV: H OMEWORK
As the presentation part had already trenched on the break, | dilvedhg homework in

either of the groups.

CONCLUSION

As this reading text and the reading task were the mostuliféger, | was happy to see they
coped with it relatively well. This cherry on the cake that ddbe whole four week’s period
of time of my testing, showed and unveiled many general thidgs.of them, definitely, is
the fact that reading skills, or study skills, should be, exaggkyeataid, a separate subject. It
is so demanding to change pupils’ ways of doing things that it shoskihvdea separate
lesson in the schedule. Although | had a month to train them, | sorsdf@thdike a coach
under pressure who just preaches and tells how to do a somersaulhahdsano time to let
his team practice. It is said that practice makes perféet.pfactice was what | lacked time
for. This is probably the reason why my students did not show peefdts in this lesson.
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They had been taught many things about reading but still it veashn had to remind them
that they have known something for a long time. They still @@¢lde tutor to point them into
direction, to show what technique should be used and how a certain word shioalkicoleat.

It is out of question that it is easy to lead the mind processdkeo$tudent. It is very
demanding on the teacher to ask a million complementary leadisganseto make students
think hard over a word or a phrase. But it is worth trying becaudeuthef this effort is very
sweet. It is very satisfying to see that sometimes nbisthe teacher who has to ask but the
student him/herself. | think that the earlier the teachersstath showing ways, and teaching
study skills, the earlier the fruit will ripen, and the eartiee students will ask themselves.
Once they start asking themselves, they will look for the arsstiemselves too. In this

lesson it was me who had to lead them. Tomorrow it can be them.

1I.D. FINAL EVALUATION OF THE PROJECT

The thesis of the Professional Project states that teachading techniques to dyslexic
children in English language classes can become a signiffeatdr in their general
improvement in learning English. The model of the project aimed astigaéing the validity
and correctness of the thesis.

Thus, the practical model was based on principles of reading, methgdwidgosychology
expert’s theories, on developing an efficient reader and learnatyisiexic pupil. These have
been dealt with in chapters I.B. and I.C

According to these theories, the model was to practicallythesinterconnectedness of the
theories and practical teaching in English language classef) aitder support or refuse the
accuracy of the thesis. Therefore the whole design of all legsdims Professional Project is
linked to these expert’s theories and researches. Hence, both pimsdiybloma thesis are
inseparably joined and dependent on each other.

After using the practical model at the basic school, it showedreaheoretical statement of
the thesis was practically verified as justifiable and righemerged from all collected data
and observations that came out of the practical implementatidwe ohddel. The verification
was supported from three sources:

1) evaluation given by involved students

2) evaluation supported by observations and comments of the regular teacher

3) self-evaluation of the author, rising from practical outcomes of the lessomefkections
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In order to find out data based on students’ own opinibssiggested a Teacher’'s School

Report Form (see App. 6) that would record objective remarks of gtuda their work
during reading lessons.

The School Report was on an anonymous and voluntary basis so that no anteaouoff
being punished for their ill opinions. The data gathered led me toragdi straightforward
conclusion: most of my students felt they had learned a lot of thewgs about how to
efficiently read, which contributed to their general improvemenearning English. They
also learned a lot of factual information in reading texts fronoua areas, which enriched
their knowledge in other subject matters. They appreciated up-to-gaite interesting
articles dealing with burning issues of that time, and discusshatsusually followed each
theme. The students also expressed that the originality of uegsamore entertaining than
working with textbooks articles that seemed to be rather @tiied far from their interests.
Consequently, they appreciated the teacher’s fair treatment gthbapproach to reading
which was based on task completion. All the students felt they ceallg read in English, if
reading was not restricted to bare word-by-word translation, whativated them to a great
extent.

Those who liked the reading lessons best were dyslexic pupilshiigaeading techniques
helped them to orient in the text much better. It resumed in theHat they were able to
come up with the answer to the teacher’s checking questions, which stase they had
almost never experienced before. They showed indisputable hints of taking ugueshand,
which is much more important, hints of their inner application. Whertbegrfaced another
text, they tried to solve its task by using techniques ancegtest that had been suggested in
previous lessons.

The classroom teacher’s evaluation and observati@ns highly positive. Her expert’s point

of view on the project implementation was very satisfying. Eaeher was in all my lessons.
Each of the lessons was preceded by a short consultation. In spite ¢dct that she
discouraged me from using some of the reading materials at théeginning, she came
after each single lesson asking me for a photocopy of theisexit so that she could use it in
future classes again. This simple fact shows that she waphlased with the performance
and potential of her students. She admitted that if the regulalatiandased work with texts
was changed, the students were able to work with quite high leatletes. Also, she
pointed out to rising both motivation and overall reading performandieeodlyslexics who
became one of my best and most energetic students, even thoughdskeotvn them as
passive D-grade ones. For her full evaluation see App. 7, wheralghgoints in more

details to some pluses of the introductory parts of lessons, feedioalkck motivation, logic
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and structure of lessons, heterogeneity of articles, and other fastaltsngein her stating that
her students were efficiently learning and generally gaining Eim{#inguage.

In terms of self-evaluating point of viean the success or failure of the Professional Project,

not much is to be added to what the teacher and students had alidatijosad the project
a success. The students were able to meet all the objectivesadtivities and fulfil the aims
(see ch. 1I.C.3). My students learned some of the approachedtenwniaterials and showed
that they can work with reading more plastically and creativiefyn in usual translation
activities only. They realised they had started growing mseteconfident and motivated in
reading. Especially, the dyslexics became so motivated thay English classes they got rid
of the fear of reading completely. Vast majority of studéms claimed that study skills and
especially reading techniques are very important part of lepbecause they help them in
other areas in their further studies of English language. Morethay, stated that trying
certain techniques and strategies is a very interestingtgdistause they can discover their
strong areas and find their potential they did not know about.

This triangulation of sources for evaluation confirmed the validitthe overall conclusion
that the thesis of this project proved right. All theories, theish&as built upon, showed to
be correct for the concrete surroundings of the testing school teey faturally led to
practice and were literally supported by the experience oegpsriment of the model of my
Professional Project, which showed that the theoretical backgrourtdaatiain chapter I.B.
matches with the methodological approach dealt with in chapteahd;.moreover, that the
theory and methodology investigated naturally led to practicahteg reflected in chapter
[I.C.3. The interconnectedness of the theory and its practisalt rehowed that the theory,
methodology and practice are inseparably interrelated.

Thus, having thought hard over all these three sides of evaluation anth@vesearch | had
made, | can make an overall conclusion and suggest some recommencatimg out of
the project:

- Teaching_study skillseems to be crucial at basic schools and it can help all stutent
improve their command of English and their chance to become a effaient learner in
general.

- Teaching_reading strategies and technigigebighly important because the amount of

reading in all subjects in the curriculum is enormous and studentsdhprexisely know how
to deal with different reading texts.
- The difference in performance in dyslexic pupilso have been shown how to work with

texts seems to be so large that it can be taken for a mustydeacher to teach these pupils

reading techniques and strategies.
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- The choice of suitable pre-reading materialthe key for rising motivation of the students

for reading; these warm-up activities should be carefully peeb&an order to peacefully
prepare the land for the reading.

- Similarly, any_follow-up stagesing information from the reading text is crucial to ensure

students that their reading had a reason, filling a particulamnation gap they are eager to
crack out.

- Time neededor practising reading skills is so enormous that it, unfortunateems
impossible to fill them into a special program integrated ta¢lgelar school program, which
means that teaching study — and reading skills should be integredeadl subjects taught at
school, especially into the native language.

- The objectives of lessorshould be fulfilled; i. e. if a lesson’s objective is focused on

scanning, the teacher should not distract students’ attention by askiadditignal questions
during that scanning phase.

- Students must be given very precise instructemms the teacher should demand only those

things he/she had previously said he/she would request.

- Working in pairs or groupsgiives better chance to help each individual with their own

specific problems connected with learning.

- Audio-visual aidsand texts that can be written on seem to be very importantipmde
students to understand better.

- Wide variation of texts, activities, and checking procedure®égssary as to no bore the
students.

Teaching reading strategies and techniques in ELC can haveat affect on students’
process of learning English language. Those who seem to bewostitane those pupils who
have dyslexic symptoms of reading. For that reason, reading skituld be taught at basic
schools, even if preparation of such reading lessons is extremady dbnsuming. The
contribution of activities, training reading techniques and strategiegluable, and thus,
worth investing the time.

The result of my Project supported the theory that acquired gesgthniques can positively
contribute and stimulate a student of the English language, and carialbgpeave a
significant effect on dyslexic pupils. Thus, reading techniques dhmuincluded in ELC, to
both support learners’ improvement in English language and to raisentbeest in reading,
in order that they become more efficient learners in their further developmenglish.
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APPENDIX 1A: INTERVIEW

Methodological support for the questionnaire:

It is supposed to be an open interview that shbottisome overall borders, between which the proklabout
dyslexia could be. The structure of the questi@nsr(icro-topics) is divided into three most impaittareas that
have an effect on the process of education of yisteslics.

As there occurs a variety of displays of the prohlechose an interview, where | can give additiatarifying
remarks to each question and leave the teachentlfjugpeaking, which is for her easier than judiltan a
questionnaire form, the questions of which wouldgaibly not match to her own experience, anyway.

I think that this research area is so dynamic amdrbgeneous that it cannot be successfully predassough
the standard social-metric processes. Therefdrasito be looked at from the wholeness since frem t
hermeneutic point of view, each strictly given gigswill be taken from very different perspectivegpending
on each the individuality and the experience ofté@eher. It is the same as askind'adar student of the
Faculty of Education about e.g. types of readingy@dxe would answer to this quite a broad requeist @asily
and right, with no misunderstanding or misleadirggdg. On the contrary, asking a question on thi &ihool
mechanics would make trouble. People would usevituds, the concepts of which would stay hiddenrttier
researchers, | guess, despite the fact that thglgtrhave thought right.

Micro-topics:
School - English
1 - what are the specifics of a dyslexic childinclassroom
2 - what is the most demanding activity for th@empo, instructions, copying, sequencing, orgagizi
spelling...)
3 - do they use any helpers or techniques thatlanake their schoolwork easier (strips of paperéading,
special glasses, notebooks for putting down theest.)
4 - are the tests the same for dyslexics adordst of the class; what are the differencesufgement,
marking system...)
5 - do they significantly tend to misuse theivagtages in the marking system in any way
6 - what other areas are involved in dyslexiar(imgy, concentration, tense resistance...)
7 - what is the prevailing tendency in reading -avoid reading or to do one’s best, trying toroceene
whatever makes trouble
Schoolmates
8 - are dyslexic children taken differently beithclassmates (outsiders, classroom clowns, veople...)
9 - how differently do they see themselves
10 - do they suffer from deprivations, self-infeiiies, etc.
11 - what is their position in the hierarchy of thass
12 - what type of personality they usually arerfimerts — living for themselves; closed inside aldwing
anyone to get across their inner wadlextroverts — trying to transform their mistaket®ifun to entertain their
their schoolmates
13 - are there any visible changes in their rofestzehavior during the breaks and lessons
14 - what are their feelings about school (neurdsight, hate; bullying, etc.)
15 - looking back, do they find the school timentggihe worst part of their lives (if so, is it besa of reading
itself or rather the peers’ reactions on their peots)
16 - what school do they usually enrol in (highak X craft)
Teachers
17 - what opinion is prevailing in the staff roota {ake over more of these children or to hand tvese people
to the special dyslexic classrooms)
18 - are pupils taught about differences in culueges, skills...
19 - do the civil education teachers have on their syllabus any topics dealinigenfitiht
against xenophobia and intolerance, or anything that could help pupils to understand

differences among people
20 - what are their marks in those subjects thahat affected by their reading prolems (aesthetitscs, arts,
sports...)
21 - do teachers face the open mock attacks onpmuuis
Parents
22 - is the approach to school co-operation opidrents of the dyslexics more outgoing than of oplagents
(good will to buy special aids, to do additional Hi&krcises, to attend special courses...)
23 - is the tendency to hide any differences (flmth kids and parents) and not to stand out ofitiee
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24 - are there any parental associations or asgavhEdmilies suffering from the same problemsdasld be
seen among the handicapped, who gather togetloeetocome the diseases and share knowledge and
experience)

25 - is the approach to such a child differentim tase of one of the parents being a dyslexic too

26 - what is the average amount of time needetidare preparation to a next school day

27 - does it often happen that the dyslexic seerb® tprepared for the lesson ahead to keep palkehgitrest of
the class

28 - what is the main character of a dyslexic by girl

APPENDIX 1B: INTERVIEW

REFLECTION
(U Soudu - June 2001)

The format | chose really worked as | supposed. The skeleton of the questions sradothly |
both of us (the interviewer and interviewee) to a three hour’s conversation, coveraus var
topics, reminiscences, feelings, and facts, too. The structure of the nttrgieally

followed the nature of the matter so never had it happened that the interviewee would
suddenly bring up a question that was sequenced in another cluster. The flow of Her speec
was fluent, and so was mine. All question prepared logically developed what she had been
talking about so far.

Moreover, there occurred such situations in which she added some stories connected to the
topic that showed me much more than just a plane answer that could have been filled in a
form.

Unfortunately, | did not have any dictaphone. | had to put all my notices down by hand. As
her speech forcing me to think and to join things together led me to some new discanerie
interconnectedness, | put down on the piece of paper only bits of notices, from whicé | wrot
possible facts that are to be considered while working with dyslexics, whichasyet

exactly what | wanted to gain. That is why this interview is not a sim@stquinaire-like

form giving Y/N answers. It is supposed just to foreshadow some limits and thiogssider

for the preparation of my project.

1 — it does not have any specifics; all problems that occur in other classes camibe see
English; since it is a language, problems in reading are more visible; taking oGzettte
language seems to be problematic since the pupils have not learned some language
phenomena in their native language yet; language as a system (coutgisghat make a

word, counting words making a sentence, etc.)

2 — depends on the concrete education need, which differs in each individual case because a
SEN does not mean dyslexia only; the teacher has to know every person to deciits what
him best

3 — not many of them do it voluntarily to help themselves; all of them have a notebook for all
kinds of homework and other arrangements about school matters

4 — the tests are the same for all students, the difference is in the prepdagesytisat are

both deeper and long-termed for those who need it and in the time provided for completion of
the task; the dyslexics are given more time and are tested only in thadartgey explicitly
covered in the lessons; each phenomenon that is involved is evaluated separatagiit(e.g. r
meaning + right spelling are evaluated on their own)

5 — pupils exactly know their rights (e.g. the amount of quarter-year examinati®altewed

per a day; the duty of the teachers to announce such an examination beforehand, etc.) and
they keep their eyes on them; the older, the greater tendency is to misupaghsirights;

6 — almost all

7 — younger pupils like reading despite the fact that it is not easy for thentaklegt for a

sort of game because that is the way reading is taught; the breakpoint usuakyacoond
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the eight class when the necessity to work with supra-segments of lamgoagges; the

older students do not like reading just because reading itself would make trouble but also
because reading is an activity needed for another act — processing,theetartizing facts,
building a structure, giving opinion, etc.; their try to avoid reading to avoid whatasrte c
afterwards;

8 — since almost each child has a problem in some area, they generally do not ¢éaatph at
other, which is probably not the situation most likely to be seen in an ordinary classroom
having integrated a lower number of the dyslexics

9 — cannot be said, it depends on each personality

10 - if so, they hide it so well that it is not seen

11 — it depends on the atmosphere that is being built at the time (e.g. there wevenemes
whoever rose his hand was taken for the enemy of the class and the teachebsyyhite

12 — young pupils are usually introverts living in their world; the older they are, the more
important it becomes for them to be appreciated by their colleagues; thusftédmesgtart to

amuse them in a way (e.g. by being rude to the teacher, not doing what they are sopposed t
etc.)

13 — those who are either doing nothing, or are under pressure during the lesson, have to
somehow release the energy and to do something to make themselves visiblehduring t
breaks the young students run very often in the corridor or on the playground near the school;
they often come back to the lesson sweat all over; elementary classrseaiten put physical
education elements to the lesson and leave pupils not only to come around the classroom but
also to do competitive action in language, hand in hand with competitions which need the
motion); the older students mostly overcome their over-brimming energeticesuipyl

becoming somehow important, for which the cell phone fever is an excel tool

14 - as per usual they do not much like the lessons but they like the school because it provides
them majority of their friends

15 - very often it happens that the dyslexic pupils tend to come back to the school ta see thei
teachers, share their experiences, and remember old times; it also happiestgaahers let
them come into the lesson and speak with other pupils about what they have experienced
since they left the school, about how dyslexia influenced their lives, etc., vaysaburns

an open discussion that can enrich the pupils horizonts because it is not the teacher but one of
them who is teaching the lesson;

16 - nobody signs in a lyceum; not more then 10 % go to high schools (textile, economics,
engineering); vast majority goes to craft schools

17 - burnt out syndrome of the work that vanishes in vain; there should be better diagnostics
since, at the special classes, there are pupils that went through the siicessstiations and
should be sent to an ordinary classroom; there are much more behaviour problems than
problems rising up from the SENSs;

18 - life has already taught them lessons, however, there are topics covereawih the c
education that can even more help them to understand themselves and the outer world (e.g.
self-discovery; evaluation of parents, friends, teachers; values; friendth)p,

19 - all the topics mentioned are taught in the way of burning up questions and finding
answers, which is a method that enables pupils to re-feel their positions and poiets, of vi
however, it is up to them whether they want to participate and find any new solutions or t
stay safely stuck at the same place

20 - in PE they are often very awkward; in arts they often do not have the senseailer det

they like drawing but the problem is that they can successfully draw only wharthe

exposed to since any kind of creative inventions in techniques or conceptions is ddficult
them

21 - sometimes the pupils can be very mean, saying things that hurt; espedialyaife

visibly better in some areas, which happens when the diagnostics is not good and the chi
should not have been sent to this class;
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22 - the parents of each child attending this class had to sign a contract, whivénti¢s t
cooperation with the school; they do not make any problems in the material wayaghiey
all special aids, however, this is all they are usually willing to dopangonal involvement is
problematic; the parents come to the school only if any problem occurres in order to get
information how the teacher is going to solve it, no personal investment usually happens
23 - both; it depends on what they take the “special” class for; in the past the wardl"spe
meant something outstanding, something for the chosen ones, nowadays it is kerstigrta
an euphemism for “dull”;

24 - no more then 5 minutes after the school meeting the parents talk togethézavimig

the school

25 - they usually show more interests about the problems; however it is veryldititell

the dyslexic parents apart since the diagnostics used to be poor in this areayapdopbmn
did not know they were dyslexics

26 - it differs a lot; in one particular case the time is the same, in anothamittisies higher
27 - never was the teacher surprised to find that her pupils doing anything more thdrajust
they were asked to do

28 - it does not differ from an ordinary boy and girl in an ordinary classroom

Conclusion:

This area of investigation is as broad as speaking about the nature of a human beng. To g
the right picture, one has to take into consideration so many facts and cireceagteat the
amount of them pushes any logical line or structure to a holistic mess of hinksasic
involved in the problem.

I made two crucial discoveries. It surprised me that dyslexia is not thepnadlem in the
dyslexic pupils. | thought that in such a class there would be children who have normal
intelligence, social-educational background, behaviour, and interests in tla¢i@uiaic
process and who just cannot succeed because of their different ability inge&towever, |
found out in our conversation that dyslexia is here only a marginal matter. The stuelents
often of lower intelligence, bad living conditions, and home ill-treatment. Thisriscéal
problem because the teacher cannot focus on the remediation of one particular problem but
she also has to consider so many side effects that might look like a SEN, having roots
however, somewhere completely else. As | supposed a discovery like that could lcache
chosen the first investigation as broad as possible. It paid because it showed roenptax ¢
the problem is and how silly it would be to focus on one particular matter, without tatong i
consideration all the background.

Secondly, | found out that dealing with SENSs is a time taking activity becausaisgaor

the define answers needs sticking hundreds of treads together. Otherwisedahehreannot
be objective and valid.

Now | face the problem what to do next. | can either try to find a pure averdgeidysipil
and deal with what dyslexia brings into his life or | can try to collect moaelsrand show
only some limits, obstacles and things to consider for every teacher who hasxacdqysbil

in his class. | think the second being more appropriate for my research. Thudat isam
going to do next.
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APPENDIX 2: ACTIVITY PLAN NO. 1 - TEXT

Nickname: The Bluegrass State
Capital: Frankfort

Statehood: 1792

Size: 104,660 sq km

What do chickens, horses, country music,
Abraham Lincoln, and bluegrass have in
common? They have all made the state of
Kentucky famous.

THE COMMONWEALTH OF KENTUCKY

Before we talk about this state, we should
explain that Kentucky doesn't think of itself
as a state at all!

Kentucky is one of only four “states" in
the United States that is actually a
commonwealth. This old word comes from
England of the 1600s. It means that the
government is based on the common
consent of the people.

How is that different from a state? In
practical terms, today it is the same. But
don't make the mistake of calling Kentucky a
"state" if you're speaking to someone from
Kentucky - you might get corrected! You will
see the term "The Commonwealth of
Kentucky" everywhere, from the state flag to
local highway signs.

KENTUCKY - NATURE PARADISE

Kentucky is a gorgeous place to visit
because it has a kind of wild beauty. It is on
the west side of the Appalachian Mountains
and also enjoys the racing waters of the
Ohio and Mississippi Rivers. In fact,
Kentucky has more miles of running water
than any other state except Alaska, so
whitewater rafting is popular here.

Kentucky is also famous for its Mammoth
Caves. You can take underground tours
that last from one to six hours.

The area's beauty is just a cover for the
valuable resources that lie underground.
About half the state's land area is blanketed
by forest, and underneath are large deposits
of coal, crushed stone, natural gas, and
petroleum.

And now, what about those that made
Kentucky famous? Here are the reasons:

CHICKENS: In the 1940s a businessman
developed a recipe for cooking chickens
(with 11 herbs and spices), gave himself the
name "Colonel Sanders" and began a fast-
food company. Yes! it was called "Kentucky
Fried Chicken", now known as KFC. (There
are some in Prague as well.)

HORSES: Kentucky is home to "the most
exciting two minutes in sports,”" the world-
famous annual Kentucky Derby horse race.
(Did you know that some terms used in
politics came from such races? Maybe you
heard them during the recent US election:
frontrunner, inside track, and to win by a
nose.)

COUNTRY  MUSIC: Country music
originated in this region of the US. Today,
many music stars come from Kentucky,
perform here, or _choosé to live here.

ABRAHAM LINCOLN: This famous
president was born in a log cabin in
Kentucky in 1809. . ; ;

BLUEGRASS: Yes, the grass in Kentucky is
really blue. Well, kind of, In spring the small
blue tips make a field of this green grass
look blue. Bluegrass has a lot of minerals
and limestone in it, part of the secret for
turning Kentucky's famous racehorses from
mere runners into world champions.

Mary Matz

in common - spolecné

commonwealth ['komanweld] - svaz, spoledenstvl

& common consent [kon'sent] - vieobecny souhlas

¢ In practical terms ['praktik(a)l] - prakticky

gorgeous ['go:dzas] - nddhemy, UZasny

racing walers | 'reisi] - zdvodni vody

running water [‘ranm] - tekouci voda

whitewater rafting [ra:ftmp] - rafting na divoké vodé

Mammoth Caves ['mema8] - mamuti jeskyné

4 1o last [la:st] - trvat

cover ['kava) - kryt, potah, Ukryt

valuable resources ['valjub(a)l n'soisiz] -

drahocenné zdroje

to blanket ['blenkst] - pokryt

crushed stone ['krafd] - $térk

petraleum [pi'trauhiam] - ropa

. inside track ['msaid treek] -

% vyhodnd pozice, vyhodné postaveni
* log cabin [Iog kebm] - srub

lips [tips] - Spitky

limestone - vdpenec

mere [mia] - pouhy

Note: Bluegrass music s Country music played
on banjos, fiddles, guitars, and mandolins. The
musical group The Biue Grass Boys, took their
name from the nickname for Kentucky, and the
name for their music came from the name for this
musical group. Bluegrass music is played all
over the US and it or!ginared in the country,
specifically eastern/southeastern US,



APPENDIX 3: ACTIVITY PLAN NO. 2 - TEXT
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APPENDIX 4: ACTIVITY PLAN NO. 3 - TEXT

274 LITERATURE BY DOING - UNIT FOUR: CHALLENGES

I WILL FIGHT NO MORE FOREVER

CHIEF JOSEPH

One of the briefest, most eloquent statements ever recorded anbjbet ®f war was made
by Chief Joseph, or Hinmatonyalatkit, of the Nez Percé. In 1877 Qbsefph resisted the U.
S. government’s attempt to move his people onto a reservation in E@ahover a year, he
baffled U.S. forces, as he struggled to lead his people acrobsriher into Canada. At one
point, he relaxed the pace, believing incorrectly that he had crdlssedorder. He was
surprised and defeated. His statement of surrender is a message to all people.

I am tired of fighting. Our chiefs are killed. Looking Glass is dead. Toohsote is dead. The old
men are all dead. It is the young men who say no and yes. Heavled the young men is dead. It
is cold and we have no blankets. The little children areréezing to death. My people, some of
them, have run away to the hills and have no blankets, no food. No@knows where they are —
perhaps they are freezing to death. | want to have time to loofor my children and see how
many of them | can find. Maybe | shall find them among thedead. Hear me, my chiefs, | am
tired. My heart is sad and sick. From where the sun now standswill fight no more forever.
APPENDIX 4B: ACITIVY PLAN NO. 3 - VOCABULARY LIST

I Will Fight No More Forever
Vocabulary

briefest — nejstr&néjSi
eloquent — vymluvny
statements — prohlaSeni
recorded — zaznamenany
subject — pedmet

war — valka

made by — utvien /+kym/
Hinmatonyalatkit — indianské jméno
Nez Percé — indiansky kmen
resisted — odporoval
government’s — vladni
attempt — snaha

onto —az k
Idaho — stat v USA
baffled — matl

forces — armada
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struggled — bojoval

to lead — aby feved|

border — hranice

into — do

at one point — jednou

relaxed — uvolnil

pace — tempo

believing incorrectly — protoze
nesprawnveril

had crossed —rekrcil

defeated — porazen

surrender — kapitulace, vzdani se

message - poselstvi

APPENDIX 5: ACTIVITY PLAN NO. 4 - TEXT

Robi nson Crusoe: Chapter 5

The Boat

| want a boat

All this time | had been thinking of the islands that | hachse® the other side. | thought that if |
could reach those islands, | might find a way of going farther, arndp® even get home to England
again. This made me think whether it was not possible to mmékat for myself - a boat like the ones
the Indians make, cut out of a tree. | thought that | might cuheutentre of the tree with my axe, or
burn it out with fire, so as to make a boat of it. But | forgot thrieg: that | had no one to help me
move the boat, when it was made, into the water.

Making a boat

| went to work on this boat more like a fool than any man ever gitedsed myself with the plan,
without ever deciding whether | was able to complete it. Tangbote of getting it into the water came
into my mind, but | gave myself this foolish answer to the tjues'Let me first make the boat; | am
sure | shall find some way or other to move it when it is done."

So | cut down a great tree. It was 1.8 metres at the top béfarent out into branches. | was
twenty days cutting through it at the bottom, and fourteen more aldting away the branches. After
this it took me a month to make it into the shape of a boat outside and three monthsauboait the
inside. In the end | had made a very fine boat, big enough to carrgete - big enough to carry me
and all my goods.

| can't get my boat into the water
When | had finished this work, | was delighted with it. | just haddbit into the water. It lay about
one hundred metres from the water, but the ground went uphilsatSiv | decided to cut through the
hill in order to make a road, but, when | had done that, things wereteo: beouldn't move the boat
at all.

Then | decided to bring the water up to the boat, since | couldn't take the buainvatér.

So | began this work. But when | began to make plans and thought howa dedp | must make,
and how broad, and how much earth must be thrown out, | found that ibentesh or twelve years
before | could finish it. So at last, though with great sadness, | gave up the wor

Vyvysvedceni

+
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UVODNI
HODINA

- symboly a pezdivky

POHADK
Y

-video Sipkovéa #enka

UTOK NA

USA
-WTC

- ¢etba anglickych novin
The Guardian

HRY
- bojové lod
- vor a zraloci

STATY
USA

- cestovni kanceta

PSYCHIA
TRIE

- dopis

ZPRAVA
INDIANA

- triky pro odhadovani
neznamych slov
- clanek Chief Josepha

SKLADA
Ni SLOV

- rozpilena slova
- predpony a fipony

HOROSK
OPY

- znameni Zrokruhu

ROBINSO
N
CRUSOE

- poslech¢teni a rozbor
knihy dle kategorii
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CHOVANI

OSTATNI
(vzkazy, rady,

piipominky...)

UROVE A ZNALOST ANGLICKEHO JAZYKA .....ccoeo...

CELKOVA ZNAMKA ]
Z PREDMETU UCITELSTVI AJ: ............

Tiida 9. A; V Rumburku dne ......ccccoeevvvvvnnnnnn.
APPENDIX 7: FINAL EVALUATION
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