Technickda univerzita v Liberci
FAKULTA PEDAGOGICKA

Katedra: anglického jazyka

Studijni program:  witelstvi veobeahvzdlavacich pedneti pro ZS

Kombinace: informatika — anglicky jazyk

Pouziti prvii dramatické vychovy v uvodiasti hodin
anglického jazyka

Using Elements of Drama Activities at the Beginning
Phase of English Language Classes

Die Benutzung von Elementen der Dramatischen
Erziehung in der Einleitungsphase der Stunden der
Englischen Sprache

Diplomova prace: 02-FP—KAJ-0091

Autor: Podpis:
Pavla SVOZILKOVA (VANICKOVA)
Adresa:
Na Kope&ku 3/1281
180 00, Praha 8
Vedouci prace: Mgr. Lenka Pavova, MLitt.
Pocet
Stran Slov Obréazk tabulek pramein priloh
71 18441 0 0 17 5

V Praze dne: 15. l&na. 2003




ProhlaSeni o p tvodnosti prace:

Prohlasuji, Ze jsem diplomovou praci vypracovala samostatné a zZe jsem uvedla veSkerou

pouZzitou literaturu.

V Praze dne: 15. kdma 2003 Pavla Svozilkova (V&kova)

ProhlaSeni k vyuzivani vysledk @ DP:
Byla jsem seznamena s tim, Ze na mou diplomovou praci Se/ptithuje zakon
¢. 121/2000 o pravu autorském zejména § 60 (Skolni dilo).

Beru na ¥domi, Zze Technick& univerzita v Liberci (TUL) m& pravo na iemaiv
licenéni smlouvy o uziti mé diplomové prace a prohlasuji, g@uhlasim

s piipadnym uzitim mé diplomové prace (prodej,Haeni, kopirovani, apod.).

Jsem si ¥doma toho, Ze: uzit své diplomové pré&ceoskytnout licenci k jejimu
vyuziti mohu jen se souhlasem TUL, kter& m& pradvo ode mne poZadovat
piiméreny @ispevek na uhradu naklad vynaloZzenych univerzitou na vytiemi

dila (az do jejich skutmé vy3e). Diplomova prace je majetkem Skoly,

s diplomovou praci nelze bez svoleni Skoly disponovat.

Beru na védomi, Zze po péti letech si mohu diplomovou préaci vyzadat v Univerzitni

knihovné Technické univerzity v Liberci, kde bude ulozZena.

Autor: Podpis:
Pavla Svozilkova (Vatikova)

Adresa;: Datum:
Na Kope&eku 3/1281 15. kitna 2003
180 00, Praha 8



Podékovani

Chci podtkovat vedouci mé prace Lence Pavové za gioénrady a dopotieni,
které mi trglivé poskytovala kdykoliv jsem ji oépozéadala.

Podtkovat chci také své rodina pgdteiim za neob§ejnou podporu a pomoc v

normalnim zZivaE, bez kterych bych tuto praci nikdy nemohla ve zdravi déikon



Resumé

Prace se zabyva agpobem uvedeni vyovaci hodiny a vlivem Uvodu na jeji dalSi
prabéh. Konkrétrg, je zamdfena na mozZnosti aplikace dramatické vychovy
v inicializatnich ¢astech hodin anglického jazyka s cilem obraceni pozornosti
Zaki k vyuce, udrzeni jejich sousténosti a pedevsim zvySeni jejich motivace
K praci se zpracovavanym tématem. &ti prace je prakticky projekt, ktery
dokazuje, Ze zdnat hodiny anglického jazyka dramatickou aktivitou je vyhodné,
protoZe dramatické aktivity svou dynamikou, fivosti a zajimavosti ffznivé
ovliviuji dalSi pfibéh vyuwovaci hodiny a usnadji ucebni proces. Projekt byl
testovan na zékladni Skole ve 3 skupinachizék wku od 8 do 14 let jejichz
drover anglictiny byla z&atesnici, mirre pokragili a pokraili. Zavér projektu
ukazuje, Ze dramatickd vychova v hodinach &tgly neni jen dopikovou ¢i
okrajovou metodou, ale Zete byt vyuzivana jako efektivni vyfovaci metoda

pro kazdodenni vyuku anglického jazyka.

Summary

This diploma thesis deals with a way of commencement of an teplgsson and
its influence of on the rest of the lesson. Particularly, it canates on
possibilities of application of drama elements at the beginningepifaen English
language lesson with the aim to gain the pupils’ attention, keep their cotioantra
on the subject and increase their motivation to the topic of an Ernghguage
lesson. An integral part of the diploma work is the practical ptoyehich proves
that opening of the English language lessons with a drama adsvirgeful
because they have a positive influence on the course of the lessceciitatef
the learning process by their dynamics, creativity andcéitemess. This project
was tested at the elementary school with three groups of pupimiilees, pre-
intermediate, and intermediate) of age 8 to 14 years. The outcothe pfoject
indicates that drama in language learning is not only a supplerpeat a
marginal method, but it shows that drama in language learning cartéasisin

effective teaching method for everyday teaching of English language.



Zusammenfassung

Die Diplomarbeit befasst sich mit der Einfuhrungsart der Lehrstundemit dem
Einfluss dieser Einfihrung auf weiteres Verlauf der Lehrstunde. Kobnkre
beschaftigt sich die Arbeit mit Anwendungsmdoglichkeiten der dtechen
Erziehung. Es geht v. a. um Anfangsphasen von Stunden der englischen Sprache —
das Ziel ist die Aufmerksamkeit der Schiler auf den Unterdahkenken, ihre
Konzentration zu halten und die Motivation zur Arbeit mit dem Leffirszu
erhohen. Als Bestandteil der Arbeit steht das durchgefihrte Progekerdreist,

dass die Einfihrung der Lehrstunde mittels der dramatischen Akttt
gunstig ist, denn diese Aktivitat beeinflusst positiv das VerlaufLedarstunde
durch Dynamik, Schaffenkraft und Originalitat und erleichtert so den
Unterrichtsvorgang. Das Projekt wurde im Englischuntericht eimand3chule
getestet — drei Schulergruppen (Anfanger, Mittelstufe, Oberstufd)iter vom 8

bis 14 haben daran teilgenommen. Die Diplomarbeit kommt zum Schluss, dass
die dramatische Erziehung im Fremdsprachennunterricht nicht isureing
alternative Unterrichtsmethode gelten muss, sondern auch als éakdivef

Unterrichtsmethode fiir jede Art von Sprachunterricht.
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KEY TERMS
To make this Diploma Thesis clear, several important termshwill
appear throughout the project should be explained so that they cannot be

ambiguous for the teachers of the English language.

Elements of Drama

To be less confusing, | decided to use the term elements of avhitia
gathers all the features connected to drama in educationxdorpée: a special
classroom equipment, seating arrangement, pupils’ and teachgtglea or
previous drama-in-education experiences of the pupils. The termcaisss
single stages of drama activities, values and goals of dramefjtseof drama and
the drama principles as they are described in the ChaptBrdma in Language

Learning

Drama

The term drama is mainly understood as drama in language learning but
also as creative drama, drama in education, educational dramagrkildrama,
creative dramatics, informal drama and other terms whichesillr from many
different translations between Czech and English. In the Czedhdgeghe terms
are ‘drama ve vyuce jazyk ‘tvoriva dramatika’, ‘vychovna dramatikaand

‘dramaticka vychova’'.

Drama Activities

In this diploma project, a drama activity means any singléviggt
consisting of at least one element of drama, even though it mayenatpure
drama activity. It can be a dialogue or role-play, but alsactinity of movement,
or a non-verbal or spatial activity. It may be composed of skepeees of drama-

in-education techniques as well as it can be made up of only one.



1. ADRAMA ACTIVITY AS A STARTER OF AN ENGLISH LESSON

“l hear and | forget,

| see and | remember,
| do and | understand.”
(Chinese proverb)

The post-revolutional arrival of the autonomy of decisions into Czech
schools has noticeably changed the Czech school system. Schools have
modernised not only their appearance but also their teaching mefhusidact
has been reflected mainly in language teaching where the wsafgreign
textbooks have made language lessons colourful and fresh and it hasthshew
variable and flexible the language teaching can be. Manydesabhve tried new,
alternative, non-frontal ways of educating children, and one of the meifiods
drama in education.

In the year 2000, | took part in the Basic Course of Drama in Education for
teachers Zakladni kurz dramatické vychovy praitale), organised by The
Association for Creative DramaticSdruzeni pro twévou dramatiky, where |
was introduced to the main approaches, methods and techniques of drama in
education. As | started to discover how drama in education works globally
focused on its usage in English language lessons. Although thisidieleeply
developed and widely used in schools of English-speaking countriegs ihot
been generally explored in the Czech school system yet. Thisdaanade me
consider focusing my diploma thesis on the subject of drama in emucat
English classes in Czech schools.

During my teaching experiences and observations in four Czech basic
schools | learned that drama activities were used only as@ meiaching method
in the Czech teaching system. When investigating, | found out thahdor
teachers drama meant dialogues and role-plays which left ogteaspectrum of
possibilities for the use of drama in effective foreign langusgaching and
learning.

This project concentrates on using drama elements at the begpirase

of an English language lesson, with the focus on gaining the pag#sition to



the subject, keeping their concentration and increasing their motivatiotine
topic of the lesson.

1.1 Dramain Language Learning

1.1.1 What is Drama and a Drama Activity

‘Drama is a unique teaching tool, vital for language development.'
(Maley, Duff, 1991:6)

Drama is a complex system of educating children, based on learning
through the pupils’ experience. To explain it thoroughly, | decideddovasous
quotations from six authors, Doughill, Machkova, Maley and Duff, Wessgls
Way, who see drama and drama activities from slightly divergges and all
together depict what drama and drama activities should meamariguage
teachers.

In Czech schools, drama is usually associated with theatre anahitjiet
be misleading for teachers. Even though both drama activities and theatteenave
same basis — ‘imitation of the action’ — as Aristotle said,theg overlap, drama
activities do not mean plays in front of a passive audience, digildgues, short
sketches, and mechanically memorised words of other people. Rigtteon
contrary, they require active involvement of pupils in role-playames,
simulations, improvisation, mime, and drama games. As John Doughill (1987)
makes it clear: “the two fields are entirely separate, mébrdrama being
concerned with the participants’ experience, and theatre withpretation.”
(Doughill 1987:1) This is the essential difference between di@sna “theatre”
and drama as a teaching method.

Eva Machkova (1998) looks at another important point of drama. She says
that “drama in education is an exploring and experiencing of aanatti the
fictional situation through role-plays and drama-acting.” (Machkova 199882, f
the original Czech quotation se&ppendix IV, item )1 This expresses the
possibility of trying out the language in the safe world of a classroom amdihg we
known mates. The fact of knowing that the class is simulating onamnakes

pupils feel comfortable and facilitates their learning.



Drama activities can be demanding but also entertaining for pupdsibe
they have to use their creativity and imagination. Alan Maley Alaesh Duff
(1991) introduce drama activities in these words: “They are aetwthich give
the pupil an opportunity to use his or her own personality in creatingaierial
on whichpart of the language classes is to be based. These activitiedrthe
natural ability of every person to imitate, mimic and expressséif or herself
through gesture.” (Maley and Duff 1991:6) Indeed, it is important foptpds to
use their own ideas, opinions and senses, and such participation clsatlezge
to work harder because they know that they can create their @ea pf the
lesson. The teacher usually gives either a form or a topichances$t depends on
the pupils.

Simply but exactly is drama in education described by Charlyssél&.
Her interpretation of drama gathers all the previous statenadoist drama in
education in a straightforward way. She says: “Drama is doirgn® is being.
Drama is such a normal thing. It is something that we alagagn daily when
faced with difficult situations.” (Wessels, 1998:7). From this quotatiomay
seem that drama is an uncomplicated teaching method but to undetstand i
entirely, we have to experience it.

Finally, the last and probably most illustrative explanation ofdras
given by Brian Way (1996). Here is an example of what Way ¢hé ‘precise’
function of drama: “If a learner of English asked you ‘What Miad person? ’,
you might simply reply, ‘A blind person cannot see’, and this wquizbably
satisfy him intellectually. But if you replied, ‘Shut your eyad try to find your
pen on the desk in front of you’, you would be involving him in the actual
experience of being blind, and would thus satisfy him not only intaliégf but
emotionally as well, and possibly inspire in him feelings of emypaith all blind
people.” (Way, 1996:3)

These are one of the closest and most accurate explanations tmyhich
give teachers a rough idea of what drama activities are.etAswto be fully

understood, drama activities have to be experienced, acted, done and practised.
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1.1.2 Benefits and Advantages of Drama in Language Learning

Teachers often need arguments and motives to become irdareataew
teaching method or technique. They want to kively they should test it. The
following section sets itself an aim to attract the languaggchers for
experimenting with drama techniques in their English languageoriss by
presenting the benefits and advantages of drama in language learning.

According to Doughill (1987), the main advantages of drama techniques
are simulation of reality, developing self-expression and allowaror
experiments with the language. Simulation of reality is not oniyicdivating
factor, but mainly important preparation for the language usageainlifie it
means that the teacher establishes such circumstances iags®ain in which
pupils use the language in a meaningful manner. Similarly, clevnel of self-
expression helps pupils to become more confident in the use of thenforeig
language. Drama techniques are based on a ‘wholeperson’ apprdacdiguage
learning. Finally, allowance for experiments with the languagagthens pupils’
courage to speak and consequently make mistakes, which might iaticator
some learners.

Drama techniques also provide a heterogeneous way of langagag
as it is aimed on all the types (auditive, visual, tactildgafners. The advantages
mentioned above play the essential roles in drama in language dgantiare
pupils must feel safe in the class and where atmosphere isfantalccurate
development of learners. Language experimenting with any kind of bkouks
discouragement is senseless.

Another considerable advantage of drama activities is that tnep to
bridge the gap between the cosy and controlled world of the classodm
seemingly chaotic composition of language in the world outside Dagyhill
(1987:6) declares. It is always much easier to speak to ‘my-édagues than
to ‘natives’. For some pupils even the classroom might be sitessfironment.
Then the chance to improve and try the language among the people whbéhave
same aims and possibly similar problems should be taken as full advantage.

In conclusion, cross-curricular drama techniques, which are widetyias
Anglo-American school systems, provide an extensive range of (deggibed
in chapter 2.2Types of Drama Activities Which Are Suitable as Introductory
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Activity). They focus more on pupils’ own discovery and experiencing rdthar
simple introduction of a language by the teacher. This makes ribemnly an

effective method of learning but also a popular technique with pupils.

1.1.3 Functions of Drama in Language Learning

The main function of drama is the involvement of all parts of the
personality — intellectual, emotional and physical. And that is wiedtes it so
popular in Anglo-American school system. Learning the language isnipta
matter of intellect. Learners necessarily need to tougbesat$ of their personality
to remember and use the language.

One more function of drama is that it changes the relationshigbetthe
pupil and the teacher into a relationship of co-operation and partnefship.
Machkova (1998) declares, “the pupil-actor is a partner to the teachar
creative, original and independent attitude towards a problem andlutgs.”
(Machkova, 1998:43, for the original Czech citation sgpendix 1V, item R
Thus the teacher is rather a facilitator who helps the pupilsaim and his
ambition should not be only to correct, forbid, dictate or require but yntustl

support, advise, suggest and recommend.

1.1.4 Values and Goals of Drama in Language Learning

According to Machkova (1998), the main values and goals of drama in
language learning are “social and emotional growth, development of
communicative skills, development of imagination and creativity, wpboit
critical thinking, advance in self-control and introspection, build-up stha¢ic,
art and cultural knowledge.” (Machkovéa 1998:51, for the original Czeclatioot
seeAppendix IV, item 3 These all are closely connected to the communicative
approach and task-based learning which have been more and more popula
language learning in recent years. Thus | see helpful to loedcatof the goals in

detail.
Social and Emotional Growth

Nearly all the experts put the social growth on the first ptdagrama-in-

language-learning goals. To understand the others, to be able togetker with
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them, we should try to enter their positions and to feel as thepmb.drama
enables that as simulation is its main tool. Consequently, being soralsenia
different situations helps us to judge people more objectively andbetolerant
to the others.

Role-plays (simulations, plays, dialogues, etc.) are also claselyected
with the emotional experience because in given situations pupils aorses

various emotions.

Development of Communicative Skills
The more we speak, the more we learn how to speak. This dogphot a

only to vocabulary and grammar but also to the “art” of communicatibich
means also the non-verbal part, miming and the complex expressieroftén
forgotten, but integral part of communication in language classedlahkova
(1998) says “doing drama develops the skill to express the thougitislesttand
feelings, it also builds up the ability to pass them on the othessway they
would understand what the speaker wants to tell.” (Machkova 1998:52, for the
original Czech quotation seRppendix IV, item ¥ This ability is important

especially for young learners who often have communicative problems.

Development of Imagination and Creativity
What can often be seen in English language lessons is a pupilingpeat

dialogues from a tape or following pictures in textbooks, even in hiigvel
classes where pupils could improvise. Great opportunity for dtaoteiques is
especially the part of English language lessons where pupilgT@gine where
the given dialogue or scene could take place, can act the soehaddatheir own
extra ideas. Drama in language learning also supports pupdativity and
imagination because it emphasises their originality. Sometyivasy examples

of the required language is redundant (if it is not necessamnfierstanding the

instructions) and for some pupils might be rather bounding.
Ability of Critical Thinking

The drama techniques often use a problem-solving method, when pupils

are given a situation, characters and context and they haver¢casptoblem. For
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example, a boy runs away from his home, the pupils know the reasohss for
runaway (bad marks), they can imagine how his parents feepam.8when the
boy is still not at home, and finally they can decide what theib@ping to do
next (return home or stay out?). That demands the ability of askiestigns,
judging various situations and then voting for the best situation. Theadram
imitation of the action — helps pupils to see the situation from tlsdeuand then
their decision and all the discussion about the problem is ehaieiirt real life

but still involving enough.

Advance in Self-control and Introspection
The most significant feature of drama in language learninigaisit uses
the encouraging method of co-operation instead of competition. Thus all the
pupils have their own space to express themselves and they aregpaatunity
to do what they like most and be good at it. Observing the others antaval
their work also helps to support one’s self-confidence, and consequelitly s

control because the pupils’ most important evaluators are their mates.

Build-up of Aesthetic, Art and Cultural knowledge
As the integral parts of drama in education are plays, poems, songs

novels, many drama activities (especially role-plays, commiivmécactivities and
word games) are based on various texts from famous writer§ poaingers.
Pupils discuss the meaning and message of the text and thenaheyatyse its
form or just interpret it. Such discussions or analyses are wifmthiie pupils as
they learn about classic writers or poets or when analysipgpasong and its
message. These activities provide pupils often surprising discavarpinions

and ideas they have not expected.
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1.2 The Introductory Phase of an English Language Lesson

“It's easy to forget (...), that each person enters the room in a different mood (...).
If the group is to work together, it needs to be in harmony.”
Maley, Duff (1991:2)

People do often remember the very first impression of their folsseers
or teachers. The first impression is strong; although it mighhiséeading, and
usually takes a long time to change. It is the same witimtaoductory activity;
the first thing done in the classroom strongly influences theofdbe work. The
introductory activity has a great power as it affects pupiistude towards the
lesson and gives it pace and atmosphere. Thus it is important not to waste this best
time at the beginning of the lesson and to use it effectivalythfe successful

opening of the lesson.

1.2.1 Features of an Introductory Activity

The purpose of an introductory activity is not only to introduce the tapic
theme of the lesson, put the group together, engage the pupils far fundrk or
collect materials, but also as Maley and Duff (1991) say “tckro#f what has
gone before from what is to come, help to wipe out immediate egoand
concerns, put the pupils in a relaxed state and increase aveadnahers and
oneself.” (Maley and Duff 1991:38) These key features of an introduatomity

are going to be discussed in the following section.

Introduce the Topic

Imagine yourself that you are going to do something but you do not know
what and you do not know how. The feeling of uncertainty and insecurity
definitely does not positively contribute to the process of learrihg.topic of
the lesson should be introduced to the pupils as soon as possible. The pupils do
not have to be told what exactly is going to be done, they migtd\wsit during
the introductory activity or they might be lead to it, but at |&gsthe end of the
introductory activity they should know or anticipate what is goinpappen in

the next stage of the lesson. Discussion about the following worll beuset at
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the end of the introductory activity or the pupils may guess$ thely are on the
wrong track, they must be told or navigated to the right directiorthoivi
knowing what is going to happen, the teacher cannot carry on with another

activity successfully because the pupils might be confused.

Put the Group Together

There is a new trend in Czech schools based on creating landassggsc
not according to the original forms but rather according to the pugvsl of
English. Thugpupils from different forms meet in English language lessonshwhi
means that they might not know each other very well. If the teautemds to let
the pupils work together, which will obviously happen one day, he ostshdd
use the first few lessons for setting or improving the relagacher—pupil and
pupil-pupil. That might seem as a waste of time but later, winergtoup co-
operates well and the teacher does not have to solve problems swtio &s
going to work with whom, the teacher will gain this time back.

Engage Pupils for the Further Work

After a first bite people decide whether they finish the fooaair The
same happens with the pupils. If the first activity “tastes b teacher will
probably not see enthusiastic faces in front of him or her. TheaGtstity should
promise what will happen, in what rhythm and atmosphere. It shoundtiga
pupils’ attention and engage them with the English language learnmgas as
possible.

Mark off What Has Gone Before From What Is to Come

The pupils wait in the classroom for their teacher. Usuallyohiser
arrival means that the lesson has started. However, at the Inggoirthe lesson
the teacher often has to execute the class administratiom &nel meantime the
pupils start to talk together. The introductory activity defities beginning of
learning noticeably and the pupils know that they have to start t@fperytion.
Therefore in order not to lose the time, the introductory actshityuld start as
soon as possible otherwise the pupils’ interest will be aimdteataffairs and to

gain it back can cost a few minutes.
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Help to Wipe out Immediate Worries and Concerns

Pupils often come to the class with their heads full of things lwhic
happened before or which are to come (a math test, problems imtihg faith
their friends, etc.). If the pupils are busy with their problentgtever the teacher
does passes them untouched. Thus the introductory activity should count on such
a possibility and should be designed in such a way that it wouldveutbke
pupils’ concentration and attention so that they forget about the wdditleuhe

classroom.

Put the Pupils in a Relaxed State

Pupils might come to the classroom frolicsome after the physical education
class or, on the contrary, they could be sleepy after lunch. Bothktdles are
undesirable. Hence, depending on the situation, the introductory actvity i
settle the pupils down or stir them up. The introductory activityt inegprepared
for both (or even more) situations and must manage to prepare the foupils

learning.

Increase Awareness of Others and Oneself

The whole-classroom atmosphere is essential for successtuhgarhe
pupils must feel safe and supported not only from the side of theetelast also
from their colleagues. When preparing an introductory activityteaeher should
think of the concrete pupils he or she prepares it for. For instartbe, group is
composed of rather shy pupils, the very first activity should nointeidual
miming in front of the others. The introductory activity must begiesd for the
particular group concerning the pupils’ experience with the drammarder to

support their awareness.

Materials for the Further Work

Teacher’'s objectives of the introductory activity may be eitbegain
some language (sentences, expressions, vocabulary, etc.) far fimdrk or to
find out what the pupils already know about the topic of the lesson -atissyer
some questions and consequently the teacher decides whether to retose or

continue. Such an introductory activity comprehends the technique ofneliciti
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and is an important base for activities which will follow. It me#hat the teacher
must clearly specify what outcomes he or she expects from this activity.

1.2.2 Comparison with the Other Phases of the Lesson

All the above mentioned characteristics of an introductory agtarg the
integral part of the introduction itself. Some of the attributefigcting materials
for further work or putting the pupils in a relaxed state) could @tg®@ar in other
phases of the lesson, but usually take part at the beginningSefmanute lesson
as later there could not be enough time to finish or develop them properly.

The introductory activity in comparison with other phases of the lesson
should be dynamic in order to start the lesson positively and hasgsanta the
following activities logically. The introductory activity shoulatioduce the
subject and theme of the lesson, and also present the aim and olgjeitigenot
purposely hidden). The following stages of the lesson frequently ooinef the
introductory activity or at least are somehow connected to her@ise, in later
phases of the lesson the topic is not usually introduced and the slupilsl be
already tuned for the English language learning and should not bebdistby
their problems from the outer world. To prepare the pupils for smootkiwane

rest of the lesson should be an aim of the introductory activity.
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1.3 Drama Activities at the Beginning Phase of an English Language Lesson

Drama in language learning can be used in all stages d¢gben but it
nicely covers demands of the introductory activities becaueeafiide spectrum
of tools that drama in language learning has. If the teacher teamoduce the
topic, he or she may use any of activities of movement, for examipheng.
During the very first few lessons, the group needs to be put togetbehere the
communicative activities or activities done in a circle canesarell. To engage
pupils for further work is not an easy task. Using drama aetyithe teacher can
employ some of the word games like crosswords, puzzles, or word-caich
are very popular with pupils, especially the young ones. The inti@yuactivity
also has to mark off what has gone before from what is to comihiand again a
task for an outstanding activity which would gain the pupils’ attentidrcan be
any role-play or spatial activity. The right choice of araductory activity
influences the rest of the whole lesson so it must be done pyeqiskging all the
important aspects such as number of the pupils, the topic of the Idssoands
of the lesson, the state of the pupils, the previous and following lebsoday of
the week and the number of the lesson of the day.

In my teaching project | tried to prove that drama activity ipocated at
the beginning of an English language lesson gains the attention of abils,
them to keep their concentration on the subject and increases pugptigaton

for the topic.
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2. METHODOLOGICAL PART

This teaching model is based on the presumption that learning prisces
more facilitated and effective if the pupils’ attention and conaéotr will be
pointed at the topic of the lesson. The project assumes that onenafythéo gain
pupils’ attention, help them to keep their concentration on the subjetiardse
their motivation for learning English language is to start thgliEh language
lesson with a drama activity focused on the topic closely corhesii the
contents of the lesson. As Maley and Duff (1991) say, “drama heloskagp all
thirty people active all the time by making use of dormant pateintithe room.
... [drama activities] help to get rid of the diffidence and boredomncibrae from
being passive most of the time.” (Maley and Duff, 1991:12).

To start an English language lesson with a drama actwayessfully, the
teacher’s preliminary preparation should be discussed. In the neptectiae
needs for drama activities are reflected and the types of demthaties are

ruminated.

2.1 Basic Needs for Drama Activities
Drama activities are demanding for preparation as not onlyrthesy be
well planned, but also the pupils, the teacher and the classroom shaaldgbed

for experimenting with drama.

2.1.2 The Lanquage Needs

Preparation for any lesson has deeper background developing from the
curriculum, the personality of the teacher, and the psychical amitivzedevel of
the pupils.

Since the pupils are the most important “component” for any kind of
drama, the teacher has to consider their attitude towardsfdreBhe or she starts
to practice any drama techniques, the pupils need to have some kwevdédge
and skills. They will need a certain amount of language to be @bilsetit for the
drama activities.

Nevertheless, even a complete beginner not knowing any Enghsstara
with drama. For instance miming is great for the elemenéasils. However, not
all the lessons can start with miming and besides, even mimingbauset by
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using English. The language known by pupils could be divided into three groups
the language used by the teacher, the language used amoisg gugbifinally the

language used for the activity.

The Language Used by the Teacher

The language used by the teacher is most essential foa dretiaities. In
the very first lesson, the pupils should be exposed to the languadeetii@acher
is going to use frequently. Therefore, the commandssli&ed up, sit down, come
to the blackboard, make a circle, walk around the class, work in pairsare

suggested to be introduced at the very beginning.

The Language Used among Pupils

If the teacher wants to eliminate using the Czech languageartimum,
the pupils have to be familiar with the language they want to prodecaube
many drama activities are pupil-based. The language that the megits to
produce might be for instancé/hat did she say?, It's your turn., What shall |
do?, etc. Even though it seems unlikely, if pupils know (and are able tsusk)
simple phrases, the chance they will not use their mother laagaws rapidly
and that should be also the teacher’s aim.

The Language Used for the Activity

Beside the teacher's commands and the phrases “in use”, thmatastf
pupils’ known language is the language needed for the activity #sehe
dialogue, song, verse, or whatever the teacher needs in the cootixety dhe
vocabulary used should not be new for the pupils as this paper is focudssl on t
introductory activity, which means the very first activity ire fiesson. The pupils
must feel comfortable during the introductory activity, and if theyk with the
“already known” material, they feel safe, which contributesrtproving of the
learning process. Re-cycling of materials that the pupédpared for homework

might be enormously effective.
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2.1.2 The Teacher

Personality

The personalities of teachers are so diverse that finding somman
characteristics for majority of teachers or a teachprsfession could seem
impossible. When trying to analyse the specifics of this occupatierain
gualities, significant for this job, can be found. Important traiksadoilities like
expressing thoughts simply, attracting pupils, communication ange@ton
and also objective and fair evaluating.

In literature many categorisations of the teachers can be fégodrding
to Cap (1993), there are paidotrops (teachers focused more on pupils) and
logotrops (teachers focused more on the subject). Paidotrops usuakyatv
lower grades, while logotrops rather work with older pupils. Ton(lL&94) sees
disparity between a teacher accenting transmission (preseh&ngnowledge,
attitudes, opinions) and, on the other hand, a teacher educating coveliyucti
(assuming that “the pupils know” and creating conditions for activeirgaiof
knowledge, skills, attitudes and opinions). Finally,t&0(1994) develops the
portrayal of a suitable drama teacher in the following wordse task of the
teacher is rather to help the child to discover the charaateridticonnections in
the world. In the centre of attention in education there are meatitigschild,
mutual understanding and respectful dialogue.téol994:16, for the original
Czech quotation seAppendix IV, item 6 Machkova (1998) presents an idea
about a perfect drama teacher who “not only lets his abilitidsané recast into
a pupil’s personality but is also able to find self-realisatiorthe teaching.”
(Machkova, 1998:32, for the original Czech quotation/gggendix IV, item)6

These quotations show that the teaching profession can be explained
variously. Personal qualities of teachers-to-be are firstdesdtiring the entrance
exams at Faculty of Education. There the examinators try to elsueh students
who are patient with children, noise and confusion resistant, who azetabl
tolerate agitation and permanent disturbance, who are willing at@ t
responsibility not only for children safety, but mainly for their depment. Next,
the successful applicant should be confident in speaking to children and the
parents, and he or she should realise that the feedback and cosopsittiother

adults is rather occasional.
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A teacher using drama in language learning should fulfil allaheve
mentioned requirements and in addition should be creative, communicative and
co-operative. Moreover, he or she should have a certain degree of contimeinica

theatrical expression.

Quialification

Nowadays, there are more possibilities to study drama in edachtithis
thesis only the types of studies aimed on students or graduatexufids of
Education or professional teachers are mentioned. The secondawglssci
education and supplementary studies for actors are left out intentionally.

Drama in education can be studied as a special disciplinevatémi
Akademie Muzickych Urni (DAMU) in Prague and at Jatkbva Akademie
Muzickych Uneni (JAMU) in Brno. It is a five-year study which can be internal
or external, finished with the degrees BcA or MgA.

Another possibility is to study drama in education as one subjdunhva
programme for teachers at Faculties of Education in OstrasbaPBrnoCeské
Budijovice, Usti nad Labem and PizeThese faculties offer studies of drama in
education within the programme for teachers of first grade, agssilagogy or as
a separate discipline depending on the relevant offer of each faculty.

The last and probably the most spread are additional coursesdoer®a
These are offered by Filozofickd fakulta Masarykovy University Brno,
Divadelni Akademie Muazickych U#nmi in Prague and mainly by the Association
for Creative Dramatics. These seminars, workshops and long-taurses are
accredited by the Ministry of Education.

The main subject at all forms of studies is practical dranegucation. At
the beginning, the participant perceives drama-in-education experfeom the
pupil’s point of view when he or she is lead to the personal developmeheb
instructor in the same way the teacher leads his or her pupés.the methodical
reflection follows when the participants try to explore the thefnoen the
teacher’'s point of view by examination of the methodology, techniquelseof
work, motivation etc.

Other subjects like voice education, physical education, actingiaiolc

art of speech, pedagogy, psychology, theory and methodology of drama i
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education and other more specialised subjects, according to the type of studies, are

all components of drama in education.

2.1.3 The Environment for Drama in Language Learning

The Group of Pupils

According to Machkova, “the only need (to practice drama in edugais a
group of pupils, a room and a tambourine; the other things are helpfuipbut
essential” (Machkové, 1997:41, for the original Czech quotatiodgpendix IV,
item 7). The groups of pupils can be various, the ones composed of 10 — 20 pupils
work best because they are big enough to offer various personaitiks
multifarious opinions and ideas, and at the same time are smatifetmenable
the pupils know each other well. Moreover, if the group contains pupils of
approximately the same age it is easier to choose the eggagic for all the
members. The groups can be girlish or boyish only but frequently dhey
heterogeneous. Equal experience with drama in education is advarstaged
can easily happen that for someone the work is too difficult or, oodhiary,
too simple. Sometimes it is possible to take advantage of mpegienced pupils
as leaders, but generally it is better if the group progresses together.

The relationships in the group should be friendly and relaxed but also
respective. Certain rules should be observed in the group such as aoilas,
mutual respect, no disturbance while working etc. Also, to make thdspupi
interrupt the activity they are working on and turn their attentothé teacher,

clear signals should be arranged, for example clapping or rising hands.

The Classroom and its Equipment

While using drama in education as a teaching method, majoritacides
usually have to stay in ordinary classrooms. Unfortunately, sciadoth have a
special classroom for drama in education are still exceptional.

But even a regular classroom can be modified for running, laying down
and doing other activities demanded by drama in education. It sheyldssible
to move the desks and chairs to the walls and make room for sittengircle,

catch and chase etc. Valuable and fragile objects should be movedramaie
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reach of pupils so that they could freely move without fear ofkimgasomething.
The floor should be clean so the pupils can sit or lay down on it. Sittipy

space where whatever can happen”, as Way (1997:36) says, should be created.

The Teaching Aids

Nowadays, in the time of multimedia, when the teacher tries batiract
pupils’ attention and deliver some knowledge in the most interesimg, the or
she needs some teaching aids. The most essential is a tambuodnicte,the
teacher can use for leading the pupils with some rhythm andtdding or
finishing activities. A tape recorder with CD player is atsocial (assuming the
teacher is able to operate it.) as it serves not only fenlisg activities, but also
the teacher can also evoke various feelings in pupils or just &bogt certain
atmosphere during a run of an activity. Another useful aids forestigg the
topic or theme of a lesson can be diverse pictures, photographs,ces pie
textile.

2.2 Types of Drama Activities Suitable as an Introductory Activity

Drama activities are variable and they differ a lot. Such diyeis
valuable for language learning because it makes the lessongokat®ic.
However, in usage such multiplicity may cause problems to teaekpecially
when drama activities are used as starters. Therefore adglsaription of types
of drama activities suitable for introductory activities and suggestionsfosdtge

in lesson openings is the subject matter of the following paragraphs.

2.2.1 Role-plays

Role-plays activities are based on creating characters amd#maviour
which is based on studying the person’s characteristics andagicit in which
the person is. During such exercises pupils can analyse thectehsyaheir
feelings, thoughts and attitudes. Simultaneously, the pupils have ltwittedghe
person’s everyday situations. These should be chosen appropriately ethe a
experience and interest of the pupils. Younger pupils might be itadref®r
example, in a runaway from home, while older pupils can be attractéce

guestion of punishment.
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Example activities:
* Who Is It?

One pupil goes behind the door and the group chooses a well-known
person which can be connected with the topic of the lesson. The pupil from
behind the door has to find out who the person is by asking questions. The group
has to answer only the truth.

* Hats

The teacher supplies the class with a bigger amount of variosisahet
caps. Each pupil gets or chooses one hat and imagines the person who could
possibly wear such a hat. The pupils pretend being that person. Bedghming,
they can walk in a certain manner and then they can play short dialogues.

e Market

The teacher tells the pupils where they are. It alwagspikace with a lot
of people such as railway station, market, airport etc. Each gwokes a person
who could be at this place and acts a short scene. As all the getpaisthe same
time a spectator might have a feeling he or she is right opldlce and the pupils

are not ashamed of being watched as they all speak at one moment.

2.2.2 Activities of Movement

Activities of movement are special for using the body as the toai,
not the language. This could seem strange in language classes,ybcérihiee
very useful in many situations, for instance when introducing a,tggaicing
pupils’ attention or calming them down. The movement used here doesrvet s
for muscle strengthening or adopting certain locomotive components, but for
developing the ability to understand the body, to connect movement wityfanta
and feelings and to embrace the feeling of the space around.

Movement activities gather also spatial activities, minand other non-
verbals based on locomotion.
Example activities:
¢ Imaginary Object

Pupils stand in a circle and pass an imaginary object arouncbs be a

snowball, a table tennis ball, a Christmas decoration, an egg, aceakie or a

heavy rock. The way of transmission of an object depends on what it represents.
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¢ Miming Chains
All the pupils are behind the door. The teacher calls one pupil in &ad as

him or her to perform a certain activity like lightening a candlashing a baby or
doing the dishes. Then the pupil performs this activity to one pupil frénimdbe
the door, and this pupil “passes” the activity to another pupil andswy, in a
chain, they transmit the activity until all the pupils saw thevidy. Then they
discuss what the activity was like.
* Statues

Pupils walk around the room in the rhythm of music or a drum. Wiesn t
hear a signal, they freeze in the position they are at thenvemyent. In this way
they remember three positions which followingly connect and fluemblye from
the first to the second, from the second to the third and from theathaid to the
first. The teacher tells the pupils the way they should mowehéange the three
positions (slowly, lightly, like robots, like on the moon, etc.).

2.2.3 Preparatory Activities

Preparatory activities serve mainly to induce atmosphere, to ajnbs
down or in contrast to stir them up, to relax and to de-stress thiethe same
time such activities can be used when the teacher needs to changgit or the
tempo of work. Machkové (1998) subdivides these activities into:

a) Stirring Activities— activities with a physical effort, allowing noise

and shouting when pupils are very active

b) Relaxing Activities- activities done in sitting or lying when pupils get

relaxed as the centre of activities is in calm concentratiopupfis’
bodies, the topic of the lesson might be brought up

c) Concentration Activities- activities based on rhythm, counting, or

reaction to a change when pupils focus on certain object, process or
component. (Machkové, 1998:136-7, for the original Czech quotation
seeAppendix IV, item B

Example Activities:

» Catch and Chasgstirring activity)
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A well-known game in which one pupil chases the others. When he or she
catches somebody, the roles change. This game has many sametisometimes
the chased pupils have a certain chance “to save” themselves.
* Body Relaxation(relaxing activity)

Pupils walk through the room and eschew each other. When two pupils
meet face to face, they have to do the U-turn and then carnallimg Pupils
can move like robots, frogs etc.
* Marionettes (concentration activity)

Pupils work in pairs where one is a marionette and the other atpappe
The puppeteer touches the marionette in two places from which he twasise
imaginary strings (approximately 15 cm long) and then ditdetgnarionette by

pulling the strings.

2.2.4 Communicative Activities

Communicative activities are not focused only on the technique offspeec
and voice, but mainly on talkativeness, understandability and formulafion
thoughts. Such activities free the flow of speech and increaseyludrtalking.
Drama in language learning uses so catfetnbo-jumbar gibberishwhich is a
language composed of senseless clusters of phonemes, where iirggeaot
given by the words but by the intonation, rhythm, pitch and accent.

Example Activities:
* Moody Dialogues

The teacher gives pupils short dialogués. Klello! B: Hello! A: Where
are you going? B: Mind your busines$?upils in pairs act these dialogues in
various moods (happily, sadly, surprisingly etc.).

* One-word Stories

Pupils sit in a circle. The teacher starts to tell ays(erg. Once upon a
time..) and the pupils try to develop it observing the rule that each pupildchn a
just one word. The teacher pays attention to grammatical and logicaltces®c
* Singing Sentences

The teacher gives pupils a character (e. g. mother, teacherassistant).
Each pupil chooses one sentence typical for the pelstvere have you been?
Open your textbooks on page 15. Can | help you) sm@d the way of saying the
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sentence (slowly, rhythmically, in high pitch). Then the teadadis the first
pupil and he or she has to repeat the sentence until the tstmbethem. Other

pupils add their sentences gradually and finally they make “a song”.

2.2.5 Word Games

All the puzzles, word-chains, crosswords and other word games demand a
lot of pupils’ concentration and creativity because they are corthestie writing
and producing (e.g. poems, words) and mainly with alert self-donthde
looking for the solution. However, the final products should not be thefihe
activity. For example, when working on a fairy tale, the real @f the activity is
the process: looking up the new vocabulary in dictionaries, creatipipta
organising paragraphs etc. The fairy-tale is a reward for théspard the teacher
as well, but the main value of such an activity lies in the process of writing.
Example Activities:

» Fantastic Words

Each pupil writes down three consonants on a sheet of paper. Then the
pupils swap the sheets and add three vowels to form a fantastic Way again
swap the papers and add a definition of the word or they use it in a short sentence.
*  What Cannot We Do?

Pupils tell what they cannot do in certain situation, at certaiceplaor
certain state. What cannot we do in a swimming pool, in a gallery, in Afride at t
North Pole, or during scuba-diving ?

* Unfinished Stories

The teacher reads a short story without ending and the pupilsdinaliyi
have to finish the story. To make the activity different, the pupifsbe given the
atmosphere (reserved, warm, nervous, snobbish) or genre (a horror-story, a
newspaper magazine, a letter, a narrative) in which they have to finish the story

There exist many different activities of each categobrgresented only
examples of those which | had the chance to test in my teaclojgripfeven
though often only adapted versions) and some activities which | wantese tout
did not have the opportunity, and still found them attractive. Of courssy ofa
them are well-known and it is only a question of form which makeferent or

remarkable, and that is why | described only their core, doath¢he teachers
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could understand what is possible to do in the classroom and could addérs or
own modifications of the exercise or game. Concrete changes andpges|of
each activity generally arise from the real contact opecific teacher with a

particular group working on a certain subject.
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3. THESIS

The teaching project is going to support the thesis which cldatsitama
activities incorporated at the beginning phase of an English lgedaason gain
the attention of pupils, help to keep their concentration on the subjectcaadse
their motivation for the topic of an English language lesson. Thuset@hing
project tries to illustrate and prove that opening of an Englishutayey lesson
with a drama activity is useful because it helps the smootheairthe lesson,
increases pupils’ motivation and co-operation, which result in a corbleréad

engaging learning process.

4. PAPER PARTS

In Chapter 5 the background and the course of the practical prsject
described and in Chapter 6 results and practical outcomes of thentepooject
are discussed and evaluated. Finally, conclusions and recommendatiting for

future development in the drama-in-education area are presented.
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5. THE TEACHING PROJECT

This project was developed on the idea that drama activitiespka the
beginning of an English language lesson can positively influenamthiee of the
lesson by affecting the pupils’ attention, motivation and concémrédr English
language learning. This assumption is based on the theories of Vealikd#a,
Duff and Maley, Doughill and other experts dealing with drama inathrcand
drama in language learning, who agreed that drama is a tgaobirsuitable for
language learning for its variety, experiencing, creativity, and srgay.

The above mentioned characteristics of drama in language leaming i
important for the beginning phase of a language lesson becaustihef the
lesson affects the rest of it with a great power. Therdfegdeacher must gain as
much of the pupils’ attention and enthusiasm for language learnipgsssble
right at the beginning phase.

Furthermore, the heterogeneity of drama in language leamiadarceful
teaching tool for its multiple usage in numerous ways, conditionsitradiens.
Concerning the situation, the beginning of every particular Emglanguage
lesson needs a specific introductory activity. In other words, tsohewhich
follows after a lesson of physical education requires a diffeir@ndductory
activity than the one after the lunch break, or a lesson in the moshmgd
probably start in another way than a lesson in the afternoon. 8yndagroup
composed of girls has not the same attitude towards a certasrtiiapia group of
boys. All these various conditions for English language learning shoaild
adjusted by an introductory activity to a satisfactory teaching envinonme

Consequently, experiencing is vital for drama in language leafoirthe
reason that it assures that the pupils remember much bettehashaeen done
due to employing all the three parts of reception (audible, vitaelle), which
greatly supports the learning process. Moreover, experiencinggiisk language
lessons is not experiencing with the English language only, as pupdgdadd
their own life experience, which considerably raises their learning niotiva

Last but not least, it brings creativity into English languagsdes. Pupils
are often bored by doing drill exercises. These are very immpp@amarily at the
beginnings of learning; however, even drill exercises can be idoaecreative

way. For instance the activitginging sentencesan be used for reinforcing a
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certain grammatical pattern in a new and amusing method. Thidwaaya in
language learning can increase pupils’ eagerness for Enghigiage learning
and considerably accomplish the effective learning process.

Finally, drama in language learning is fun. Unfortunately, the pupils
enjoyment deserves much more emphasis than it is usually plpoadanguage
learning, and there are still a few teachers who require ni@ngwrocabulary or
who overwhelm pupils with grammar because they think it is the only right way.

However, drama in language learning is not just fun and entertainment,
though it is enormously popular with pupils because it facilitates lds@rning
and gives a fresh look at English language lessons, as it is proteerfin the
Teaching Project.

5.1 Preparation for the Teaching Project

As | participated in the Basic Course of Drama in Education éachers,
| became curious about its application in English language class@dy at the
beginning phase of an English language lesson. The literature dtindidd has
proved that drama activities could be used as successful stafrtans English
language lesson.

Furthermore, | was interested in the influence of such a legsamng on
the course of the lesson and on the pupils. My presumption was thaatha dr
activities, when properly prepared and implemented at the beginningeof t
English language lesson, can gain the pupils’ attention, fortfly toncentration
on the subject and raise their motivation for further work in the lesson.

During the preparation for the teaching project | looked up for the author
dealing with drama in education and drama in language learning tuedl ito
modify the activities they suggest for my purpose, which is [deitatroductory
activities.

When trying to design the activity, the following factors must be
respected: the age of the pupils, their level of English, the togleedésson, the
length of the lesson, the kind of lesson preceding the English lanipssge, the
number of pupils in a group, the classroom equipment, the pupils’ attitude towards
drama in language learning, and their experience with dramagodge learning.
During the preparatory phase of the project | focused only on ¢oliecarious
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drama activities, studied the way they work, what is needed fplogmg them
in a lesson and how they can be modified in terms of the above mentioned factors.

| also considered that the drama activities proposed to be performed i
English language lessons are going to ifeoductory activities. Hence, the
incorporation of the principles of an introductory activity as sugddsyeMaley
and Duff (1991) was necessary. They maintain that an introductory achigityds
fulfil the following requirements: “to mark off clearly what hgsne before from
what is to come, put the pupils in a relaxed, uninhibited state anehgs® an
awareness of others and of oneself in relationships with othersléyMad Duff,
1991:38).

Then a plan of four weeks at Elementary school followed when ngeta
the implementation of the Teaching Project. | decided to teachveak without
using drama activities at the beginning phases of lessons aetyadbserve the
course of the lessons. In the following three weeks | intended to tqgphrama
activities as introductory activities and again observe the lesswatully. Then
the observation of the two different teaching styles would restite comparison
of the first and the ensuing three weeks and should serve as mmatseal for
further evaluation.

Finally, 1 have chosen two more methods of evaluation, discussion with
my mentor and discussion with the pupils. The former was meant tmbaiated
with my Teaching Project and about my intentions with its acceimplent, she
was given a set of question (for questions and answerpgndix ) and she
gave me her comments on them. By contrast, the latter was not informedhebout t
project, drama activities implementations and its appraisal so on theskast the
pupils were asked about the lessons generally. | had pregaesl types of
questionnaires; a special one for each group because of the agepopilkgfor
samples of questionnaires sé&@pendix I). All the questionnaires had been

prepared in the Czech language for better and accurate understanding.

5.2 The Teaching Project
The Teaching Project was tested in ZS Angelovova, Prague 4, ishich
large urban community school with extended language Ilearning and

approximately 800 pupils. The second language, which is mostlysBrglit also
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German and French, is taught from the third grade and its tgashamovided by
upper-grade teachers. Thus | had the opportunity to work with varisusd
groups of pupils who differed in age and level of English. For myepsidnal
project | chose three groups which seemed suitable for their ctérstcs,
described bellow, which appeared to be divergent enough for making some

conclusions about the project.

5.2.1 The Teaching Conditions

My mentor, Marie Hruba, specialised for teaching English &sreign
language of upper grades, also taught young learners so | coulé theasasses
for my project from fairly various pupil groups. The only thing | hagreserve
was the theme and the topic according to the whole-year cumciblut the form
of introducing it to pupils was completely up to me, which | appreciated.

My mentor was very supportive to my project. Discussions with leze w
inspirative and pragmatic not only because she is an experieacheértebut also
because she is seriously interested in developing her own teadyleg s
Therefore she wanted to see what can or cannot work with her pupitdar to
improve the learning process. Intending to get her professional opindar @y
project, | gave her two copies of the questionnaire focused on theetsa
influence on the course of the lesson. My mentor filled in thedagy before the
beginning of my project and the second one when the project makefil. Her
answers are analysed in the chapterBvaluation of the Teaching Projeanhd
the originals are presentedAppendix |

The practical testing part of my teaching project was comqblet four
weeks, including one week for preliminary observations, during myhitggc
practice. Very advantageous was the offer that | could choose wlocipsgt
wanted to teach so | favoured the groups with the highest numbersohsem
that period of time. Finally, | taught The Group One five timigsee Group Two
eight times and The Group Three five times. | always taughttiwe lesson,

which means 45 minutes.
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5.2.2 Class Profiles

Note: All the pupils from all the groups were considered not haviggoeevious

experiences with drama in education.

The Group One — the #' form

Age of the pupils: 9-10 years

Level of English: Beginners, one month of English
Number of pupils in the group: 13

Number of lessons per week: 2

Textbook: Project English 1

Short characteristics of the group:

This group was made of pupils from four classes in the fourth gradechose to
learn English, beside German or French. They did not know each ogéfler w
There were eight girls and five boys. One girl who cammfindia was advanced

in English so she had her own learning program and she usually did not
participate in activities. The group was as much co-operatiy®wasgy learners

can be. Sometimes when an activity had to be stopped for tisensedahe pupils
wanted to continue. The activities had to be short, vivid and various. At the
beginning the pair work was slightly problematic for the reaban the pupils
were not used to it so they expected the teacher’s help and wartiedn pair

with their friends. Also, all the pupils usually wanted to perfavirat they had
prepared. Work with this group was nice and satisfying because thHe yape

active and the amount of acquired language was apparent.

The Group Two — the 8" form

Age of the pupils: 12 years

Level of English: Pre-intermediate, three years and one month
Number of pupils in the group: 17

Number of lessons per week: 4

Textbook: The Project English, by Tom Hutchinson

Short characteristics of the group:
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This group was a real teacher’'s dream: co-operative, prepagedugh, smart
and attentive. They knew enough language to do more complicatediestini
which they collaborated efficiently not only among themselves lsat alth the
teacher. They obviously liked English and they wanted to learn dustyi The
work with this group was pleasure because it was apparent how muydiikéue
learning the language.

The Group Three — the §' form

Age of the pupils: 14, 15 years

Level of English: Intermediate, five years and one month
Number of pupils in the group: 17

Number of lessons per week: 3

Textbook: The Project English, by Tom Hutchinson

Short characteristics of the group:

The group was unco-operative and despite they had been learninghEaglés
long time, their knowledge was deficient. The work seemed to be unpraucti
because all the activities took a lot of time due to the puglsttance to speak.
Not by coincidence, the teachers called this group “a cemetanytng
themselves. | had to use an enormous effort to make the pupils speakpalpud,
attention or do what | wanted them to do as they often were doingaivai
“more important” work. This might have been caused by their itdiff age*

because their English teacher told me that such teaching was normal iouipis gr
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5.2.3 Examples of Complete Lesson Plans with Commentaries

Remark 1: | chose seven of the most illustrative lesson planse3$enl plans are
not in chronological order.

Remark 2: Since all the introductory activities are in face-gmtivities and are
very short (from 5-10 minutes), they do not contain typical stages attanty

such as: Introduction, Presentation, Run, Checking, Closing.

The Lesson Plan 1 — Calling to the Radio (Role-play)

Basic data

The Group One

Lesson: ¥

Textbook: Project English 1, pages 7 and 8

Topic of the lessoniistening

Aims of the lesson:Cognitive (instructional) aimshe pupils will be able to ask
and answer simple questions and will be able to understand the nemintist

exercise.

Contents of the lesson
Warm up — Calling to the radio

Calling to the radiowas a typical role-play, based on the dialogues which
pupils prepared as homework (Fggpendix Y. The pupils worked in pairs where
one of the pair was a DJ in a radio and the other wanted him ar platyta song
for somebody. They could choose a song they want to play as veefieason the
song was for. The pupils had five minutes to prepare it and thehealpdirs
performed the dialogues to the rest of the class.
The rest of the lesson

The pupils worked individually on the exercise (humber 4, page 8), then
they controlled it in pairs, but with the person behind or in front of thednot
within one bench. Then we checked it all together.

After that we worked on the listening activity (exercise nunikrpage
8). The first listening was for overall understandittp\y many people were
talking? with the textbooks closed. Then the pupils listened to individual, lines

stopped the recorder after each line and the pupils repeated infpaumscorrect
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pronunciation. For the third time they listened with eye support. Afeipupils
got the idea of the dialogue, they tried to modify it as it ithgir homes (they
used names of their friends and changed the country) and dteslitin groups

of four (a postman, mother and two children).

Commentaries on the introductory activity Calling to the Radio

This introductory activity was a typical role-play activity: gnapil was a
DJ in the radio, the other called him to play a song for his omugher, sister,
etc. The fact that the pupils prepared similar dialogues for horkdvelped them
to understand the instructions and after a short preparation all teenyaaited to
perform the dialogues in front of the others.

This teaching experience gave me a chance to see how thernpaptiso
drama activities. Some pupils repeated the dialogues without @mayioas,
focusing only on the correctness of the words and not on the messagavdiow
memorising the dialogues was sometimes demanding for the plugilso their
low language competence which caused mere repetition. Forrtieersason, to
imagine the situation and "just talk”, concentrating on the rhyihtonation and
accent was above their capability. They were afraid of forgetmgls or lines
and that prevented them from speaking naturally. But even the shies pdgéd
to the dialogue their own ideas. They asked for the song they Iilcedhaanged
the person for which the song was meant.

Similarly, there were three pairs who really enjoyed théviact They
were acting the DJs with gestures and voice modifications. Onegugpilasked
me for a tape recorder to illustrate he was in the radio.

After all, | consider the activity as successful as the pupils setnidge it
and they tried to do their best. | was pleased with their co-operahd the

enthusiasm for the activity.

The influence of the introductory activity on the rest of the lesson

The aims of this activity were to motivate the pupils for furtiverk and
to strengthen their attention for the rest of the lesson. The rtogviactors of
the activity Calling to the radiowere the known material, which facilitated the
course of the activity itself and, consequently, ensured the pupils dimut t

abilities, then the interesting topic because the pupils enjoyéehdieg to be a
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DJ, and finally their own participation concerning the form of théodige (e.g.
they could ask for the song they like).

The activity was demanding on the pupils” attention as they had to
concentrate on what they say not only during the performance lutwaite
observing their classmates’ presentation.

All together the introductory activity made the pupils ready foe t
following English language learning and had positive influencéherrdst of the
lesson in terms that the pupils participated in the following dietsvivithout any

behavioural problems and their learning results were satisfactory.
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The Lesson Plan 2 — Miming (Activity of Movement)

Basic data

The Group Two

Lesson: &

Textbook: Project English 1, page 82

Topic of the lessonThe good old days

Aims of the lesson:Cognitive (instructional) aimghe pupils will understand the
text The good old dayghey will be certain when using the names of illnesses,
they will be able to form simple past tense negative with betular and
irregular verbs, and they will be able to use new vocabulael, (false teeth,
plastic, real, filling, electric drill, anaesthetic, poor, dead, brace

Contents of the lesson
Warm-up — Miming

Each pupil prepared an iliness for miming. Then he or she dnitmie
front of the blackboard to the others who tried to guess the illicessding to its
symptoms. Questions were allowed but the answers could only be royrtbd
miming pupil.
The rest of the lesson

We wrote to the exercise bookK3ate, Title: Simple past tense — Negative
and the pupils wrote down three examples of simple past tenseativeed hen
each pupil read one sentence. After that we worked on the vocabatatiye(
dentis). Next activity was reading, we read the text we listeonethe day before

and focused on correct pronunciation of the new vocabulary.

Commentaries on the introductory activity Miming:

The miming is based on expressing ideas (vocabulary, actionhetzigh
movement. Each pupil had to perform a different iliness (headachieatbet flu,
cough etc.) and the rest of the pupils had to guess which illneas.ifThere were
very supportive pupils in the group and they watched carefully each yghpil
presented “his or her illness” and did not loose their attentiony $bmetimes
asked for a few details, but as the miming pupil could not spealkorhier

answers were rather ambiguous. Still, the pupils managed to disdovest all
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the illnesses. They really liked the activity and, still uskgglish, they even
made up some illnesses like Anthrax or a “kneeache”.

The activity was funny and entertaining and the pupils likedat. &t the
beginning, | was a bit afraid of shy pupils who would not want to qiaatie in
individual miming, but as they saw how simple it was (for exaragepil “with
a headache” held his head and had a painful expression), they daredato act
illness too, and that is what | consider as a valuable side effect of tigy/acti

The influence of the introductory activity on the rest of the lesson:

The Miming revised the vocabulary and grammar from the prevesssh
and it motivated the pupils for the new vocabulary by setting thesptinere of
illnessesin the classroom. As the pupils concentrated on precise aatithlg a
guessing of the chosen iliness, they forgot about the football nretdioys were
playing with another class that afternoon and which concerned th#ratdime
more than the English language. So due to the pupils” true involvement, the
introductory activity had a great impact on the rest of thetesshich was rather
qguite and demanded a lot of concentration and patience. As the pupils had som
physical activity at the beginning of the lesson, they betierdted the sitting
part further on.
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The Lesson Plan 3 — Atoms (Stirring Preparatory Activity)

Basic data

The Group One

Lesson: &

Textbook: Project English 1, page 7

Topic of the lessonNumerals (11 — 20)

Aims of the lesson:Cognitive (instructional) aimsthe pupils will be able to
write, pronounce and use the numbers from 11-20 correctly, they withéx

phrase#How old are yolandWhat's your name?

Contents of the lesson
Warm-up - Atoms

The pupils ran or walked around a room according to the rhythm of music
from the tape recorder. When | stopped the tape and exclaimed krem(erg.
four), the pupils had to get inedomsof four. Since the activity was not meant as
a competition, | did not leave out any ungrouped pupils but continued with
another turn. The game finished with number three as | needed grotipeef
pupils for the following activity.
The rest of the lesson

We continued with the gam@&/hat’s this?from the textbook (page 5).
Next we did the listening activity which was focused on the copmnunciation
of numbers and we wrote them to pupils’ notebooks. Then | showed the pupils
cards with numbers (not in a row) and they had to say them.

After that we played the following scratching game. Numbers ft@nto
20 were randomly written on the black board. The pupils formed two taaths
they could choose the names for their teams (we had Tigers and ydhrikkeen
a member from each team came to the blackboard and as | saidntber, the
pupils must scratch it as fast as possible. Who scratchedtigimed one point

for his or her team.
Commentaries on the introductory activity Atoms

The introductory activity Atoms belongs to preparatory ones abdsed

on movement. Its aim, technically, is to divide pupils in groups composed of
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different members than accustomed. The groups are made up of noupiisg
around the room and gatherirapndomly

The pupils understood in a minute what | wanted them to do as they knew
the activity, which is called "Molekuly" in the Czech laage. During the
activity, the girls sometimes did not want to be in one group wiiis laod vice
versa, but there were twelve pupils so they always had to form goooes.
When somebody was on strike, number twelve did the trick because then
everyone had to participate.

The music | played was quite fast so Atoms was a livelyiactiThe
young learners enjoyed it, especially when | played the ariwsce as fast as
normal speed is; then the pupils laughed and ran quickly.

At the end | needed to quiet them down, but even though | clapped my
hands instead of music to slower the pupils’ movements, but stilast avbit
problematic to tranquil them. Fortunately, the activity which followed was otone
a form of a group work and the pupils soon found out that they have to become

quiet otherwise they would not be able to work.

The influence of the introductory activity on the rest of the lesson

The lesson was devoted to numerals so | found it suitable totls¢art
lesson with an activity based on recognition of numbers which pupédadsir
knew (1-10). That provided good motivation for subsequent learning numerals
from 11 to 20 because they felt secure about the numbers we just revised.

Although the activity required a certain amount of concentration, it
provided some relaxation, too. As the pupils listened to the music and had to focus
on catching the numbers, they concentrated only on the activity anadgetke.
That, consequently, relieved the tension from the previous lesson when tlse pupi
wrote a test from math.

The running part of the activity was very energetic and mad@upés
very active, which resulted in a higher level of noise in thesctam. On the
other hand, the success of this activity had a motivating influeme¢ke role-play
(What's this? which followed immediately afterwards.

In the role-play the pupils were keen to prepare the diatognd they

appreciated the creative work. The variability of the groups wasfib@he
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because the pupils worked with the classmates they usually do+opecate
with. It was good not only for the final product of the activity, evhivas the

dialogue, but mainly for the social environment in the group.
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The Lesson Plan 4 — Discussion in a Circle (Relaxing Preparatory Activity)

Basic data

The Group Three

Lesson:

Textbook: Project English 2, page 59 — Problems with Justin

Topic of the lessonProblems with Justin

Aims of the lesson:Cognitive (instructional) aimsbetter understanding of the
spoken text, pupils will be able to use the negative and question fotire of

present perfect tense

Contents of the lesson
Warm-up — Discussion in a circle

Pupils and | sat in a circle in a free space in the classmaudnwe
discussed the topic — in this cas#at do you know about Justin?a character
from your textbook. Pupils should have got an idea about a lwdyathe likes,
what he looks like, what his hobbies aréllhey were supposed to create their
opinions about the person and his characteristics, habits and hobbies based on
what they knew about him from the textbook.
The rest of the lesson

The following activity was connected to the discussiorgroups of three,
the pupils wrote down possible problems that Justin could cause. Theadwé re
and chose the most possible ones. After that we listened to iitle Broblems
with Justin(seeAppendix V) First, the pupils listened for overall understanding
(How many people is talking? What happenettien for details\ho has written
the article about whales? What has Justin done? What hasn’t Justin done? Who is
Mr. Bailey?). After that the pupils worked in pairs and had to join senteinces
the exercise 1 on page 60. We controlled it together and listeyaed @ the

correct sentences from the tape-recorder.

Commentaries on the introductory activity — Discussion in a circle
This activity was based on discussion and its main aim was toateti
pupils for the next listening activity. We sat in a circtel aliscussed a textbook

character Justin. The pupils answered questionsWhkat does he look like@r
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What are his hobbies?The discussion was stumbling because pupils did not
participate much. To get the answers | had to ask the pupils di(@ellyme,
Monika, what do you think Justin does in his free timetherwise the questions
would stay unanswered. Another problem were the answers ltsieifi’'¢ know).
After while, the activity was still awkward so | rather dooed to the next

activity.

The influence of the introductory activity on the rest of the lesson

The discussion in a circle was meant as motivation for theniisj
activity which followed. After the unsuccessful start, | had tbtfigll the lesson
with boredom and unconcern from the side of the pupils who stayed @pé&bhe
the next 45 minutes (and maybe for the rest of the day,easndd later from my
mentor.) Such an indifference could be caused by the “teen ageildmutan
inappropriate textbook. The topics in Project English 2 seem to ntechiloish
for 15-year-old pupils. Maybe New Headway, with its communicaiwgroach,
would be more interesting for them. Another reason of such failuret toégagain
the pupils” age for starting with drama activititisis more demanding to start
with them at the age of 15 than earlier because the pupilsreagyalaccustomed
to certain methods and it takes more time to redirect tbesanew style of work.
Also they are rather shy and speaking in front of others magecthem some

problems.
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The Lesson Plan 5 — Two Circles (Concentration Preparatory Activity)

Basic data

The Group Three

Lesson:

Textbook: Project English 2, page 57

Topic of the lesson:Test on simple past tense vs. present perfect tense, story
telling

Aims of the lesson:Cognitive (instructional) aimsrevision of the simple past
and present perfect tense

Educational aimsstory telling

Contents of the lesson
Warm-up — Two circles

The pupils stood in two circles and each circle walked in a differe
direction. When | clapped my hands, they stopped and turned to the person fr
the other circle. They asked him or W¢hat did you do yesterday eveningd
answered the same question. They put their hands up when they finished. As | saw
the all hands up | clapped my hands again and the pupils startedktoTivat
repeated several times while | had to watch for different combinations o$ pupil
The rest of the lesson

Further in the lesson, the pupils wrote a test. Before the tegtldined
what it was going to be about and how it would be evaluated. Afteteitd
asked whether they had any questions and we roughly went thrbegtest
saying what the correct answers were. The next activaty $tory telling, page
79, which was focused on the use of simple past and present pentect Tae
pupils chose one of three pictures in pairs and prepared a shatbryf@lout the
person on the picture.

Commentaries on the introductory activity Two circles:

This introductory activity was meant as a preparatory one. st avait
time-consuming to make the pupils form two circles and walk aroundhey
thought it was silly, but after all, to my surprise, they toasia good opportunity
“to gossip” and participated quite lively. They seemed to enfey dctivity
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because they were talking to each other fairly sincerely) th@ugh often in the
Czech language. | tried to prevent them from speaking Czech by sogpbsir
English language competence, but not very successfully. Bearingnd their
"silent learning style”, | was glad that they spoke, to be hof®®n my practice
teacher was surprised about the amount of spoken language.

The aims of the activity (to remove stress from the followiest and
lighten the atmosphere in the classroom) were fulfiled and | deresi this
activity as successful compared to the experience with previansadactivities

done in this group.

The influence of the introductory activity on the rest of the lesson

Further in the lesson the pupils wrote the short test on the usagepié¢
past and present perfect tense. The test was announced the plessaunsand
that caused the pupils’ nervousness. After the acfivitg circlesl could observe
(and my mentor confirmed it too) the change of the pupils’ attitudarttsmhe
test. They accepted it much easier than before and they seenmed more
communicative about the results. Also the next activ@yory telling was
positively influenced by the introductory activity which lightened gtmosphere
in the classroom and the pupils were attentive to prepare a $bastoiy about
the chosen person. As the co-operative atmosphere was set in th@rggghe

pupils worked without any comments.
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The Lesson Plan 6 — Singing Sentences (Communicative Activity)

Basic data

The Group One

Lesson: &

Textbook: Project English 1, page 3

Topic of the lessonQuestions with the verb be

Aims of the lessonCognitive (instructional) aimgo form the questions with the
verb to be.

Educational aims Pair work to strengthen co-operation, focus on finding the

answer themselves

Contents of the lesson
Warm-up — Singing Sentences

The communicative activitypinging sentencewas based on rhythmical
repetition of sentences. All the pupils stood in a circle in Bpace in the
classroom. Each pupil prepared one short “sentence”. In this eesetdd them
to chose a greeting (elgow are you?, Good morning, Hello everybody! How do
you do?, Hi, | am fine today, and yguThen | pointed at one pupil and he or she
started to repeat his or her sentence in a manner chosen by liem(erg. slowly,
in a low voice, quickly, as a robot, etc.) and continued repeating yihted at
the pupil again or until | stopped the activity by clapping hands. | poattéiae
pupils randomly, but always more pupils spoke together. Then the pupilsamade
chant composed of several pupils’ voices repeating their greigtirag certain
manner.
The Rest of the lesson

After the introductory activity, we checked homework and then we worked
on the question form of present simple tense. We discussed what makes a question
guestion. At the end of the lesson, we reviewed vocabulary with pickirss.|
went quickly through the pictures in order to confirm which pictureslplpow.
And, then | asked the pupils questions, for exaniplé an elephant?and the
pupils answeredes it is,or No it isn’t Then each pupil got a picture and asked

his or her classmate. As we had some time left, for a great suamdsdSinging
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Sentencesnce more, this time with questions (elg.it an elephant?, Is it an

apple?, Is it a car?etc.).

Commentaries on the introductory activity:

As an introductory activity, | chose the communicative drama activit
Singing sentencewvhich seemed to me as a perfect opening for this rather
grammatical lesson. The pupils could prepare greetings and d¢heateown
manner in which they were going to “sing” them. The other reason lwh
incorporated this activity was that it belongs among the commurecaties (we
actually greeted each other), which was important for stnengig the
relationship between the pupils and me.

This activity also helped to force proper pronunciation by drilliogccete
structures, which was essential for the beginners However, &@lemg
pronunciation could have been fixed easily by the constant repetitibmasbto
watch for proper pronunciation, and my mentor, Mrs. Hruba, helped me a lot.

The main element of drama in this activity was repetition oktrdences
which, consequently, improving pupils’ pronunciation, contributed to better
understandability of spoken discourse. Constant repetition of one sekigtce
the pupils concentrated and the fact that they could create andhesayown
sentences kept them motivated.

The demands of the activity were accurate to the pupils’ |eMeby
seemed to be challenged (to pronounce their sentence correttlpneitbreath)
and at the same time entertained. They had to be attentige thessignal to stop
or start saying their sentences and their full attentiomsitnitted into the next
stage of the lesson, when they had to discover what makes a question question and
then when they asked the questions themselves.

At the beginning they had slight problems with understanding the
instructions, but after the explanation with examples and minor helgdfzech
language they understood well and lately they enjoyed thatgadi lot. | asked
them to exaggerate and pretend being real English people anbk#teyt very
much. | added two more unplanned turns because the pupils were reallyf fond

the activity.
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The influence of the introductory activity on the rest of the lesson

Such opening of the lesson led the pupils to learning the English gngua
in good mood, willing to work, ready to learn and co-operate.

Even though it was not directly connected with the topic, the activity
motivated the pupils to speak English. The core of motivation wasnaile
pupils’ own contribution to the activity, which was creating the gngetentence.
The pupils felt secure to exaggerate and experiment with prononciatihe safe
environment of the other ear-splitting voices, thinking nobody else doead
their own. Moreover, concentration on “singing” untied the pupils from
immediate worries and it was consistently transmitted intd stages of the
lesson where it had a positive effect on learning the questiorteeAdnd of the
lesson, the pupils wanted to “sing” the questions they had just leamhézh
intensified the new piece of grammar. | successfully closedess®n with the

same activity where the sentences were just “questions”.

52



The Lesson Plan 7 — What Is in the Bag? (Word Game)
Basic data

The Group Two

Lesson: &

Textbook: Project English 1, page 77

Topic of the lessonQuestion in simple past tense

Aims of the lessonCognitive (instructional) aimghe pupils will be able to form

affirmative sentence in simple past tense.

Contents of the lesson
Warm-up — What Is in the Bag?

The pupils sat in a circle and | told them a brief descripticnmérson. (In
this case the person was a 12-year-old boy who played tennis iredisme.)
Then | said what was in his pocket or bag (for example, thereawamis racket
in his bag) and then , each pupil added one thing which was in his badheid w
had to be suitable for the person (for instance, a 12-year-old boy natutéve a
computer in his bag).

More demanding is the variation of the game when all the wordsstaust
with the same letter or have the same number of syllables, butdkanot what |
intended to do with the class.

The rest of the lesson

After the introductory activity we revised how the questions in the pa
tense are formed. Then the pupils filled in an exercise on in Tie pupils
checked it in pairs and we went over it together with gaghil writing one
sentence on the blackboard.

Then we worked on the exercise 3, page 77, Mr. X Asgeendix V) The
pupils had to discover a person according to what he or she had or her
pocket. At the end of the lesson we did an activity called circles described in
the lesson plan 5, focusing on practising past simple tense. The gsk®id each

otherWhat did you do yesterdaghd answered.
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Commentaries on the introductory activity What is in the bag?

The word gamé&Vhat is in the bagWas chosen as a starter because it was
closely connected with the topic of the following activity (Mr. X)was also
good practice of already known vocabulary. As the pupils had to qadetfast,
they had to be concentrated and prepared to speak. Their concentvason
transmitted into the later phases of the lesson where it conttibutee effective
revision of simple past tense.

During the introductory activity pupils had to pay attention to wiratdly
was in the bag. It was demanding but at the same time enitegtabome pupils
could not remember the things in the correct order, so the othezspwempting
them occasionally. That contributed to the supportive atmosphere in the
classroom. The pupils managed to remember a lot of words asdeel up with
two turns, which meant 32 words. Some of the words were a littleovensial
(e.g. arm) but all of them were somehow connected with a 42-giel boy.
Sometimes they passionately discussed whether he can or cannaiulchva
thing in his bag, but not so much that it would destroy the activity.

The aim of the activity was to motivate pupils for the next ‘“clete”
activity about Mr. X. The pupils’ motivation was provided through their own
creation of the boy’s character by adding certain things to lys Tze activity
also required the pupils’ concentration and attention as they had tonbeme
certain rows of words and in addition they had to add new ones. | cabither

activity as well done because it fulfilled its aims and also the pupils liked it.

The influence of the introductory activity on the rest of the lesson

The activity had a positive impact on the course of the lessenns tthat
the pupils were relaxed and co-operative since they enjoyedtit Al$o the fact
that they contributed to the characteristics of the boy with tressthey came up
with was motivating for them.

Later | found the pupils’ participation during the activityr. X very
productive. They saw the relation with the introductory activity #wey were of
the opinion they already knew what to do, which simplified the instnustiThe
whole lesson was very effective and the pupils understood the quisstimsin

simple past tense well.
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6. CONCLUSIONS

6.1 Discussion of Findings

The teaching project was based on the idea that everyo$tarlesson
influences the rest of it and thus the introductory part is the mgsbrtant,
because every work done at this point affects pupils’ attention, coattentand
motivation.

As | took part in the Basic Course of Drama in Education for e¥acind
studied the related literature, | realised that elements afiadian contribute to
successful opening of a lesson. Therefore, | designed the projech wiais
intended to find out whether it was possible to gain pupils’ attentiop,tbédeep
their concentration on the subject and increase their motivatigdhddopic of an
English language lesson by using drama activities at thearbeg phase of
English language classes.

The project was tested on three groups, described in cHagt8 Class
Profiles at the elementary school ZS Angelovova during my block teaching
practice. | decided to experiment with three groups in ordegeb more
convincing results because each age group (9-10, 12, and 14-15 years of age)
responded in a different way to the drama activities and thgsutly only one
group would be insufficient.

To obtain some conclusions about the validity of the statementssin t
teaching project, | collected information from the following sources:

a) the practice teacher’s opinions about the project
b) the comments from the pupils involved in the project
c) my own observation of the project

During the project, my mentor Mrs. Hruba observed and commented on
every lesson | taught. As she had been informed about my intentionoafucing
the English language lessons with an activity containing a dedement, she
gave me her opinions about the effect it had on the course of skenle
immediately afterwards. Hence, | could change some detaithe following
lessons according to her relevant comments, if need be. Due tcldser
acquaintance of the pupils | avoided several misunderstandings anthaffirst
trial 1 did not have to test whether the activity would work agaimot, like
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starting the lesson with discussion in The Group Three, which wdydslant at
any occasion.

Her remarks were generally positive. She was surprised by thés’pupi
participation and ease with which they accepted the drama iestivBhe also
supported my thesis, saying after one English language lessaan e some
positive influence of those special introductory activities on the eoofsthe
lesson but | also see the thorough preparation.”

From the questionnaires | gave to her | could notice her optimtsticda
towards the introductory drama activities. In the first questionnéited in
before the beginning of the teaching project, she says that the vsgrivig a
lessonmight change the rest of it. But, in the second questionnaire, filled in afte
the end of the teaching project, she was abrait it.

Another example of supporting my thesis was that before the pshec
considered strictness and respect as the main tools for infigetng lesson. But
after the project, and many discussions about it, she added thahalksson
planning and the teacher’s attitude is a fundamental tool forggavioourse to a
lesson.

To find out what the pupils” feelings about the introductory actiwtie®,
| gave them questionnaires after the teaching project had begretedn | asked
whether they liked the activities and which ones (for the samples of questsnnair
seeAppendix 1). The pupils from The Group One enjoyed the lively activities
such as Atoms or Miming. On the other hand, the pupils from The Grorge T
preferred the communicative ones, for instance Discussion in & @rr&inging
Sentences. Nevertheless, the pupils from The Group Two wer@tiexadly
perceptive to all kinds of drama activities; they co-operated dicgprto my
instructions and gave the impression of enjoying the learninisBrignguage by
any means.

The fact that the pupils liked the drama activities confirmg theswers.
Here are a few selected examplesiked Atoms because we could run in the
classroom. Miming was interesting. | liked scenes because we couldumake
things. (For the list of complete answers of all the three questiomaiee
Appendix 1)
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The most popular activities are shown in the graph&ppendix Ill. It
was the activity Atoms in The Group One, followed by the Singegehces and
Numbers, while in The Group Two Atoms again and then Scenes and Two circles.
What all these favourite activities have in common, is a cedamount of
movement and some free space for the performance. It prove®timgf learners
like moving, acting, singing or doing anything that demands somegalhysfort
and a certain amount of creativity. Therefore, inserting suchcéimity at the
beginning phase of the lesson satisfies the pupils’ need to move,lkyeidtg so
they can later participate in learning English language, haganged a lot of new
energy.

As The Group Three was not very co-operative, many of the
guestionnaires were answered ambiguouklgof’t know, | don’'t remember, |
don’t understand, etgFor that reason, in this group, it was problematical to make
any conclusions about the project based on the pupils” answers.

According to my teaching experience, The Group Three was difficul
teach. To make the pupils active seemed to me impossible, elgpduaratg the
first week of my teaching practice. Then the ice broke a bistiutt was hard to
make them co-operate not only at the beginning of the lesson &y ime. My
mentor confirmed my findings and she suggested to change thefstybek. The
first change was to insert rather passive activities (ngadwriting) instead of
active (listening, speaking) and another change was to let thes’pupik more
on their own than to want them to co-operate with me or among themse€his
advice helped me a lot but | had to change some of the drama intrgductor
activities. For instance, the activities | practised in frgace with the younger
groups | did at their desks, or instead of speaking they could write tusir
suggestions. After those changes pupils collaborated quite well @ntsidered
their language learning as productive.

My own observations of the three groups showed that to start withadram
activities at the age of 14 and 15 is much more demanding than ititras
younger pupils. The Group Two worked particularly well, in terms @f c
operation and interest, as the pupils here were young enough, in cameitis
The Group Three, to be eager and curious to try new "games”, l¢ same

time old enough, on the contrary with The Group One, to collaborate adth e
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other without any organisational problems. Very interesting findinge tat the
level of English was not a significant factor influencing theoperation and
enthusiasm for the introductory drama activities.

Unfortunately, my intention to observe the differences between two
teaching styles, oneithoutand the othewith drama activities at the beginning
phase of an English language lesson, was not carried out because loifingf t
week of my teaching practice, when | wanted to test tagchiithout drama
introductory activities, | got acquainted with the pupils. Thereforsayothat the
lessons without drama introductory activities had not such a leasffexg would
be wrong for the reason that the conditions were dissimilar.

Some minor problems such as misunderstanding instructions, disruptive
behaviour or low willingness to co-operate appeared, but | do not consider them
as serious obstacles to finishing and evaluating the teaching project.

The whole teaching project seemed to be successful. The impléimenta
of drama activities at the beginning phases of an English laadaagon was in
majority of cases beneficial and had a positive effect on fustiagies of lessons

and hence confirmed my thesis.

6.2 Conclusion

In my Teaching Project | wanted to prove that using actsvitientaining
elements of drama at the beginning phase of English languasgeslenhances
the learning process because it gains the pupils’ attention, lelksep their
concentration on the subject and increases their motivation for the dbpic
English language lesson.

The theory presented in Chapter 1 claims that drama activitidd serve
as effective introductory activities with a positive influence be test of the
lesson and could facilitate the pupils’ learning process because cthirey
effectively introduce the topic, engage the pupils for the furthek aod thus
increase the their motivation. Moreover, the activities can pugrihgp together,
which means not only set a friendly atmosphere among pupils, but alsdeinc
the teacher as an equal member of the group, which is importaciadigpir
older pupils. Also, dynamics of drama activities can help to remostant

worries and concerns and gain pupils’ attention and concentration iglséant
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learning. In addition, drama activities can supply materials dothér work,
which is vital particularly for the teacher’'s need to know whatlpuknowledge
of a certain piece of grammar or topic is.

My teaching practice at the elementary school provided evidendédor
theories presented in the theoretical and methodological chaptéestbesis. On
the basis of my practice teacher’s and the involved pupils’ questieanas well
as and my own evaluations and observations, | can say that the quateesthe
correspond with the practice and that the Teaching Project adsbetpits aim.

The practical part of the Teaching project also proved that timeadrgroductory
activities must be thoroughly planned and organised, otherwise they can not
facilitate the learning process and motivate pupils to learn the Englginaige.

Finally, to suggest some implications for the future teachimgguld like
to recommend using of drama activities as starters of Engigjuége lessons for
it supports pupils in participation and co-operation in the English lgegua
learning. However, if a teacher decides to use drama a=$ias starters, while
planning it, he or she must consider and respect factors likeidgagneeds,
classroom equipment, pupils’ attitude towards drama in education and etc.

To conclude my diploma thesis, | would like to suggest the possibility of
investigating the topic of introductory drama activities in furtresearch which
could be aimed on controlled personal development of pupils. Such a hesearc
would demand closer co-operation with pupils and more time than the block

teaching practice allowed.
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