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PAMET A PAMETNI PROCESY PRI VYUCE ANGLICKEHO JAZYKA

SUCHA Alena Vedouci DP: PhDr. lvana Pekarova, M.A

Resumeé

Tato diplomova prace si klade za cil posoudit jakym zplisobem muze znalost teorie paméti a
pamétnich procesi prispét k efektivnéjsi vyuce ciziho jazyka. Prvni ¢ast se zabyva teorii paméti,
zakladnim délenim paméti a pamétnich procesli. Z metodického hlediska se zaméfuje zejména na
vizualni, auditivni a kinestetickou pamét. Druha ¢ast ovérfuje teoretické poznatky v praxi. V zavéru

prace jsou zhodnoceny vysledky vyzkumu.

Summary

The Professional Project aims to evaluate the way that the knowledge of theory of memory and
memorising processes can contribute to more effective leamning and teaching of a foreign
language. The first chapter is engaged in the theory of memory, the basic division of memory and
memorising processes. From the methodological point of view, it addresses especially the visual,
auditory and kinesthetical types of memory. The second chapter verifies the theoretical findings in

practice. The results of the research are summed up at the end of the project.

Zusammenfassung

Das Ziel dieser Diplomarbeit ist die Beurteilung, wie die Kentniss der Theorie vom Gedachtnis und
Gedachtnissprozessen zum besseren, effektiveren Fremdsprachenunterricht beitragen kann. Der
erste Teil beschaftigt sich mit der Grundeinteilung des Gedachtnisses und Gedéachtnisprozesse.
Aus dem methodischen Gesichtspunkt konzentriert er sich vor allem auf auditives, visuelles und
kinestetisches Gedachtnis. Der andere Teil verifiziert theoretische Erkentnisse in der Praxis. Zum

SchluR dieser Arbeit werden Ergebnisse ausgewertet.



Outline

R NI I e e e esitm oo i taioRoms e he G et i 1
YR e et e e e e S e e e e e e e 1
B) Characteristics of brain, memory and itS ProCESSES.iisiiiieisiassi 3

1) Memorising processes 4
2) Kinds of memory.. 6
C) Methodological principles for implementation 9
Visual memory 13
Auditory memory 14
Kinesthetic memory (tactile learners) 15
The contribution of my Tearning experience to understanding memorising ... 17
The contribution of my teaching experience to understanding memorisSing ... 19
B R S e o S e e e 19

CHAPTER II. - Practical part 20
A) Preface of the implementation of the theory of memorising in practice....luu. 20
B) Preparation 20
C) Practice 21

LESSON PLAN 1 21
Reflection on the lesson 25

LESSON PLAN 2 29
Reflection on the lesson 33

LESSON PLAN 3 35
Reflection on the lesson 39

LESSON PLAN 4 41
Reflection on the lesson 46

LESSON PLAN 5 50
Reflection on the lesson 54

D) Testing 57




CHAPTER IIl. - Discussion on findings
CHAPTER IV. - Conclusion..........ccccuuee..

Appendixes
References

List of pictures

...............................................................................................

...............................................................................................



Chapter . - Academic part
A) Introduction

It is almost four years now when | came back from England. | had an opportunity to work there
and also to study in an EFL class at the West Cheshire College in Chester for 10 months. | met
a couple of wonderful teachers there, who specialised in teaching English to foreign students. They
were always prepared perfectly. They used various helpful methods, interesting materials, aids and
activities. Students were given freedom to express themselves, give their opinions on various
interesting topics. In this atmosphere they were not afraid of asking for an explication when they did
not understand anything and/or needed help. The lessons were rich for discussions and playing.
Also due to the usage of friendly discussions about the ways of teaching and leaming the language
which appeared to be the most effective, the teachers were able to prepare the lessons while using
appropriate techniques and methods to help their students learn the language in an easier way.
Students really enjoyed learning the language there.

This experience was completely different from what | had experienced during learning the
language at my primary and secondary schools. Studying the language there was rather
discouraging and not very effective. We did a lot of translations from the English to the Czech
language and vice versa, we learnt vocabulary only by memorising without using the vocabulary in
context and sufficient practice afterwards. We studied just from the books, which were black and
white, with not very interesting topics. The teachers did not use many other aids or materials to
make the lesson more interesting or more effective.

The work of my teachers in England made me think about becoming a teacher of the English
language and also about the importance of deeper understanding of brain work and the
memorising processes. They were the first who | had heard speaking about various types of
leamers (visual, auditory or kinetic) and individual differences in leamning styles. The teachers were
able to provide us, their students, with efficient help, as they were aware of our individual
differences and preferences in our ways of learning the language. Their informed decisions were
based on the results of our previously taken language test (containing reading, listening, writing,
speaking and grammar) and of our on-going evaluation, but also on their observations, discussions
with their students about the ways of teaching and leaming, experience in understanding of the
learning processes, like memorising. There | perceived for the first time that understanding the
theory of memorising (the memory and its memorising processes) can help teachers and pupils
find ways of an effective teaching and learning the language to achieve the best results.



A mystery of an effective memorising became a very interesting theme for me in last few years.
That is why | have also decided to explore this issue in my Diploma thesis. The most relevant
issues of the appropriate theory are going to be covered in the following section.



B) Characteristics of brain, memory and its processes

“What happens in your brain when you taste a ripe pear, smell flowers, listen to music, watch
a stream, touch a loved one, or simply reminisce? The answer is both simple and amazingly
complex. Each bit of information entering your brain - every sensation, memory or thought
(incorporating every word, number, code, food, fragrance, line, colour, image, beat, note and
texture) can be represented as a central sphere from which radiate tens, hundreds, thousands,
millions of hooks.” Tony Buzan (1993:53).

A human brain is an incredibly expeditious ‘computer” in one’s head. It consists of two

hemispheres — right and left.

Picture 1.
R |
rhythm words
spatial awareness logic
Gesualr (whole picture) : gy numbers
imagination g B sequence
daydreaming PG . o Y linearity
colour ok i analysis
dimension e s o lists
(Tony Buzan:1993:32)

As shown on picture 1, the left hemisphere seems to be dominant in mental skills, as logic,
numbers, words, sequence, linearity, analysis and lists. In contrast to that, the right hemisphere is
more intuitive. It is more dominant in the area of rhythm, spatial awareness, gestalt, imagination,
daydreaming, colour and dimension. However, it has been discovered that both hemispheres are
relatively skilled in all areas. It means that denoting pupils as left or right hemisphere dominant is
inappropriate. In the past, education concentrated more on a left-brain activity during learing.
Nowadays, also the importance of the functions of the right hemisphere is highlighted.

One of the most important functions of a human brain is memory. “Memory is one of the most
important qualities of a living organism.” Cép (1993:45). It is a very important factor in everyday
mental life of a human being. Well-developed and well-working memory is required in all branches

3



of our society, for example, in education, culture, science, technology, etc. People need good
memory when they work, study, do activities for their pleasure (e.g. doing sports, painting, playing
the piano), etc.

“Memory of a human being is a set of mental processes and qualities enabling an adoption of
experience, their inserting into the memory, preserving and recalling them.” Cap (1993:45/46). He
continues that “nervous processes in the highest parts of the central nervous system, which realise
a perception, thinking and work with information, leave some tracks in the memory. Those tracks
are not mechanical, but very complex biochemical changes in nervous cells.” We call the cells
neurones. Each neurone is very complex containing micro-data-processing and transmitting
systems. As mentioned above, when information is sent from one neurone to another,
a biochemical electromagnetic pathway (memory track) is created. The more often the memory
track is used when thinking, the clearer it is and makes memorising the information easier. “The
more tracks and pathways you can create and use, the “clearer’, faster and more efficient your
thinking will become.” Tony Buzan (1993:29). It has been also discovered that information which
comes to memory through senses of perception is not stored as one ensemble (e.g. whole
sentence or picture), but it is divided into a large number of tiny bits of five senses, emotions,
information of time, etc. When it is needed to remember the information, one does not retrieve the
whole information but a new image is reconstructed from that stored network of incredibly small
bits.

Memorising is not a simple process. Psychologists as Cap or Atkinson agree on dividing
memorising into two main areas. The former one engages in memorising processes (memorising
stages). The latter one engages in various kinds of memory. Both of the areas are closely
connected together. In contrast to Cap, Atkinson shows the connection between these areas more
clearly, describing the functions of long-term and short-term memory according to the memorising
processes (e.g. visual/acoustic encoding, preserving or recalling of long-term/short-term memory).

Let us move to a more detailed explanation of memorising processes and kinds of memory as

experts understand them.

1) Memorising processes

When talking about the former area of memorising - memorising processes, — according to both
Cap and Atkinson, it is necessary to name and distinguish three basic memorising processes. They
are encoding, preserving and recalling (or recognising) information. During the first process, the
stage of encoding, the new information, which we hear, see, feel, smell or taste is inserted into our

memory. During the second process, the stage of preserving the information, what we have
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already inserted, is preserved in our memory. It usually requires some time and also an intensity of

the information. It means that the information should strongly affect our percepts or our feelings; in
case of learning the foreign language, the information should be also repeated enough, practised
and used in context. The third process, the last stage, is the stage of recalling or recognising of
what has been already inserted and also preserved in our memory. Recognising the information
means that we are not able to recall a particular piece of information immediately, but it is
recognised when we hear it, read it or when we see it among other pieces of information. Recalling
usually needs longer studying, practising and a lot of repetition in the preserving stage than
recognising does. One of the most important aspects for effective teaching the language in EFL
classes is to keep the order of the memorising stages as it has been just mentioned to help pupils
memorise the language in an easier and more constant way. Also omitting or a failure of one or
more of these stages usually causes forgetting the information, the new language, and improper

adoption of the new language by our memory.

Picture 2.

Encoding | — | Preserving | ———| Recalling

Inserting the Keeping the Recalling the
Information information information
into the memory in the memory
(Atkinson 1995:301)

Contrary to Cap’s theory, Bowen & Marks say ‘Remembering involves four things: putting into

storage, keeping in storage, retrieving and using.” (1994.89).

Picture 3.
putting keeping 5
into — in —P| retfrieving —) using
storage storage

Their theory differs from Céps’ theory only in the different perception and terminological
definition about the second stage - the process of preserving. Bowen & Marks are more concrete

and definite when dividing the stage of preserving into two parts: keeping the information in
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storage and retrieving the information. Personally, | would agree more with Bowen & Marks. | am
sure that distinguishing the stage of keeping the information in storage and retrieving the
information is very important for teachers to comprehend not only the memorising processes but
also the effective learning process. Before a teacher invites pupils to use the new information
independently, sufficient practice in various exercises and activities is needed for them to clarify
and remember the new information for a longer time, after they have been espoused to the
information and kept it in their memory.

Armed with this knowledge, we can move forward into another issue, which is as important to

be discussed as the previous one.

2) Kinds of memory

The latter area of memorising engaging in kinds of memory distinguishes various types of
memory according to their various contents, various kinds of information which are inserted,
preserved and recalled from a particular type of memory, and also some other viewpoints, for
instance, according to time of preserving the information in the memory (e.g. short-term/long-term
memory) or the way of memorising the information (e.g. graphic/verbal-logical memory), into
several systems. As psychological research shows, there are some differences among short-term
and long-term memory, but also among mechanical and logical memory, purposeful and
subconscious memory or graphic and verbal-logical, etc. Cap briefly describes all the
mentioned kinds of memory in his theory. In comparison to him, Atkinson talks only about short-
term and long-term memory. Nevertheless, he also adds the information about visual and auditory
memory within the theory of encoding into short-term memory.

Let me now clarify the above mentioned kinds of memory.
i) The basic classification of memory is made according to the time for which the information is
preserved in the memory. This system divides memory into short-term and long-term memory.
Short-term memory (also called working or frequent memory) cannot preserve a larger amount of
information for a long time. Tony Buzan says that “...the average brain cannot hold more than
seven major items of information in its short-term memory.” (1993:133). Short-term memory works
when some information is preserved in the memory only for a few seconds or a couple of minutes
and is used immediately or after a very short time when it has been inserted. For instance, short-
term memory is used when one dials a number of a person or some institution for the first time.
Most of people are able to repeat the number immediately after dialling it, but they are not able to
remember it after few hours or days. They will not use the number in the future anymore, they will
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not keep the number in their memory. The information, which has just been inserted into the
memory, is still active for the next couple of minutes. A person is able to repeat or use the very
recent information without any bigger difficulties. In case that the person does not need to use the
information in any other time in the future, or is not interested in preserving the information in their
memory, the information is usually not preserved. Vocabulary, which is not practised or repeated
frequently (also teaching inutile, difficult or formal vocabulary which pupils do not use very often) as
well as grammar which is not practised enough will not be preserved in the pupils” memory for
along time.

It is more important that pupils use their long-term memory during learning the language.
When we need to preserve something for a longer time (from several minutes to years), we use
long-term memory (or permanent memory). Motivation, repetition, use of the information, conditions
in which a person memorises something, all of these issues belong among very important aspects
influencing the long-term memorising. Cap clarifies that “We remember for a longer time what we
are interested in, what we have thought through, what we have repeated, what we use.” (1993:47).

Thus teachers should be aware of all the above mentioned aspects which can significantly help
pupils memorise the language easily. Using appropriate, useful and interesting materials, methods,
techniques and aids during teaching the language, sufficient repetition and practice of the new
language help pupils to insert and preserve the language in their long-term memory.

Also the conditions in which the person is situated shortly after memorising the information
represent another very important aspect for long-term memorising. “An intrusive influence (in
physiological experiments an electroshock), directly after leaming, causes that a connection in
‘the permanent memory” is not created, while the same intrusive factor does not have the intrusive
effects after several decades of minutes.” Cap (1993 : 47). The creating of a permanent track in
memory crucially demands undisturbed biochemical processes while the information is being
inserted and several decades of minutes after the information has been inserted into memory. It is
very important to create good conditions for pupils to make them memorise the language most
effectively. Pleasant classroom environment and friendly atmosphere where pupils are able to be
fully concentrated on learning the language is another important aspect for successful long-term

memorising.

ii) Another system divides memory into the purposeful and the subconscious one. The purposeful
memory preserves information for a conscious purpose, to remember the information and be able
to recall it in the future whenever it is needed.



The subconscious memory, contrary to the purposeful memory, is a kind of memory
containing pieces of information, which have not been adopted consciously, purposefully. Pieces of
information, which are memorised subconsciously, are usually those, which are influenced by

strong personal feelings, emotions, experience, or relationships.

iii) Another approach divides memory into mechanical and logical one. The mechanical memory
works when a person memorises some information by constant repeating the information without
any logical processing of the information in the memory and without an effort to understand the
information and its logical links to other pieces of information.

A contrast to this memory is the logical memory, which preserves the information through
logical processing of information and understanding its links. This kind of memorising has been
proved to be more effective and more timesaving than the previous kind of memorising, as the

information is preserved longer and it is also recalled faster.

iv) The last memory system, which is important to be mentioned, distinguishes between verbal-
logical and graphic memory. Verbal-logical memory preserves pieces of information, which are
verbally expressed and logically processed. The functions mediating the information to this kind of
memory are the functions of the dominant hemisphere.

The graphic memory is related to the senses of perception. It includes visual, auditory,
tactile or kinesthetic memory. This approach focuses on processing of the information through
organs of perception (e.g., eyes, nose, etc.). The functions of the memory are largely the functions
of the subordinate hemisphere.

In this chapter | have summed up the most relevant theoretical issues of characteristics of brain
memory and its processes.

A human brain is a control unit of a human body. It consists of two hemispheres - left and right.
Each of them is dominant in some particular areas (left hemisphere - e.g. numbers, words,
sequence, linearity, analysis, lists; right hemisphere - e.g. rhythm, spatial awareness, gestalt,
imagination, colour, daydreaming or dimension). However, it has been found that both
hemispheres are relatively skilled in all areas.

One of the most important functions of a brain is memory. It is a set of mental processes
enabling memorising. Memorising is a complicated procedure. It can be divided into two main

areas:



1)Memorising processes: a) encoding (putting into storage)
b) preserving (keeping in storage and retrieving)
c) recalling or recognising

These stages should be kept in this order to make the leaming process effective.
2)Kinds of memory : a) long-term and short-term memory
b) mechanical and logical memory
c) purposeful and subconscious memory
d) graphic and verbal-logical memory

Both of the areas (memorising processes, kinds of memory) are in a close relation.

C) Methodological principles for implementation

In this chapter | will sum up methodological principles of memorising - memorising processes
and some kinds of memory - together with my own experience. All of these aspects are important
for implementation of theory into practice.

Students of a pedagogical faculty learn a lot of theory about memorising processes in
psychology and methodology classes. They hear repeatedly how important it is to be aware of
keeping the stages in the order - inserting new language into memory (the short-term or working
memory), repeating and practising the language (inserting language into the long-term memory),
recalling and using the language during the activities (from the long-term memory) - if one wants to
teach effectively. They are supposed to apply the knowledge in the classes during their practice at
primary schools. They get first experience there and learn in reality the importance and
effectiveness of keeping the stages in the order.

It is said, and practised a lot that especially the stage of practice is one of the most important
stages of the memorising processes. In this stage a lot of repetition and work is done with the
language which is taught, so that the language becomes more natural and automatic for pupils.
“A certain amount of repetition is likely to be necessary before there is any hope of retention. When
a word is retained, and thus passes into the long-term memory, it is highly probable that the learner
has been able to retain the word not only as a result of repetition, but through some kind of
association." Bowen & Marks (1994:102-104).

| have experienced myself, as a student and also as a teacher trainee, that any kind of

associations can help pupils memorise and recall the language. We should remember that
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classroom practice ought to be based especially on the associations to help pupils memorise the
language more effectively. There are various kinds of associations, which help pupils remember
the language. For example association with a mental image or picture, situation, topic or story,
association of some personal need, association with feeling, smell, sound or movement,
associations created according to an assonance of cognates (words which mean the same thing,
have the same or related origins and are similar to words in the native language, e.g., sister x
sestra), etc. Teachers should beware of false cognates which pupils often confuse because
a foreign word they learn sounds similar to a word in their native language, but it has a different
meaning in a foreign language (e.g. sympathetic x sympaticky).

Understanding the theory of memorising processes is as important as being aware of individual
differences and preferences of pupils in their memorising and learning process.

Every human being is an individuality and differs from others in some way. It concemns also the
way of learning and memorising. No doubt that there are differences among people’s preferences
and needs during their learning and memorising processes. These preferences can arise, for
instance, from habits which one gains since their childhood or according to a dominant type of their
graphic memory (e.g. visual, auditory, kinetic memory) etc. People are usually not aware of what
type of a learner they are, what learning style is the most effective for them or what kind of memory
they tend to use during leaming. Jane Amold says that “..there are substantial individual
differences among students’ preferred styles and their selected use of leaming strategies.”
(1999:300). She also adds “...| have discovered benefits of raising students’ awareness about their
individual leaming strengths: higher interest and motivation in learning process, increased student
responsibility for their own leaming, and greater classroom community. These are affective
changes, and the changes have resulted in more effective learning. So | hypothesise that using
learning styles can be instrumental in establishing a positive affective environment in the language
learning classroom (1999:300)."

Next to creating a positive environment in which pupils learn to read, write, speak, etc., it is also
very important to teach pupils how to study. Teachers can help their students find more information
about themselves and explain to them possible differences and preferences in the leaming
process. In fact, they can show their students an easier way to leaming - the most efficient
learning style. After identifying what learning style they prefer, teachers can suggest possible
strategies which pupils could use. In my opinion, pupils should leam how to study (leaming skills)
systematically; they should be taught and shown techniques which could help them leamn and
memorise more easily in every subject (e.g. English - a) draw pictures or mind maps into their

dictionaries which could help them memorise new vocabulary b) use colours/capital letters to
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highlight changes — THE longEST, efc).

It is very important to find time to talk to pupils about various types of leamers and learning
styles. Since research has proved that most people tend to use and rely on one sense, learning
was divided into three basic categories - a visual, auditory or kinesthetic learming. These three
categories are the most common ways for a person to retain the information. In reality, individuals
use a combination of these styles; however, each person has generally their dominant learing
style. It is significantly important to explain the learners that each of us may use a different type of
memory during the memorising process, which might influence the effectiveness of the learning
process. According to special leaming style tests (Appendix 1, p. 1-8), discussions about pupils’
learning needs and possible problems, but also according to a teacher’s observation, it can be
determined what type of a leamer a student tends to be (e.g. visual, auditory, or kinesthetic
learner). On the basis of these tools for decision making, a teacher can estimate what type of
a learning style is the most effective for each pupil. “Teachers also have the responsibility to ask
students about their learning strengths and then to listen. My own experience is that informed
students are able to articulate their needs, both affective and cognitive, to summarise their styles
and strategies, and to offer suggestions that are in their best language learning interests.

Raising student awareness of affect in the language learning classroom can provide the
scaffolding for more effective and efficient leaming. A broad understanding of learning
environments, learning styles and leaming strategies can allow students to take control of their
learning and maximise their potential for leaming.” Jane Amold (1999:305). Teachers should know
what types of leamers are in their classes; also, learners themselves should know what type of
a learner they are.

Understanding the theory of memory and memorising processes, an awareness of an existence
of the variety of learning styles and pupils” differences and preferences in the learning process, all
of that can help teachers prepare their lessons for their students effectively.

When preparing for the practical implementation of my project model at Komenského primary
school in Nymburk, | distributed a questionnaire (Appendix 2, p. 9) among eight teachers of
English, where | was asking them about their knowledge of the theory of memory (short-term, long-
term, visual, auditory, kinesthetic), memorising processes (stages), leaming styles, pupils’
differences and preferences in leaming process and how they prepare their lessons according to
this knowledge.

Almost all of the answers of the examined teachers included information about understanding
the memorising processes (stages) and preparing lessons according to the knowledge. Most of
them also mentioned an effective use of visual aids (e.g. pictures, photographs) or auditory aids
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(e.g. recordings). However, almost no one mentioned anything about an awareness of pupils’

individual needs and differences in the leaming process or knowledge of various leaming styles.

In Appendix 2, p. 10-12 the answers of Mrs. Gotteltova are enclosed as an example of the

response | gained.
To be able to provide each pupil with the appropriate way, teachers should get familiar with

overviews on learning styles. E.g. Jane Arnold mentions the following types of learning styles in her

book:

Picture 4.

(1999:301).

Verbal/Linguistic
Musical

Logical/Mathemarical

Spatial/Visual
Bodily/Kinesthetic
Interpersonal

Intrapersonal

Visual
Auditory
Tactile
Kinesthetic
Group
Individual

Field Independent
Field Dependent

Analytic
Global

Reflective

Impulsive

The Seven Multiple Intelligences

ability with and sensirtivity to words, orally and in writing
sensitivity to rhythm, pitch and melody

ability to use numbers effectively and reason well
sensitivity to form, space, color, line and shape

ability to use the body to express ideas and feelings
ability to understand another person’s moods and
intentions

ability to understand yourself, your strengths and
weaknesses

Perceptual Learning Styles

learns more effectively through the eyes (seeing)

learns more effectively through the ear (hearing)

learns more effectively through touch (hands-on)

learns more effectively through complete body experience
learns more effectively through working with others
learns more effectively through working alone

Field Independent / Field Dependent (Sensitive)
Learning Styles

learns more effectively sequentially, analyzing facts
learns more effectively in context, holistically and is
sensitive to human relationships

Analytic/Global Learning Styles

learns more effectively individually, sequentially, linearly
learns more effectively through concrete experience and
through interaction with other people

Reflective/Impulsive Learning Styles

learns more effectively when s/he has time to consider
options

learns more effectively when s/he is able to respond
immediately

Figure 1 Overview of Some Learning Styles

One of the teachers who had familiarised himself with this knowledge and who had already

used it in practice was Mr. Jifi Sadek, a teacher of English at the primary school in Lomnice nad
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Popelkou. | got acquainted with Mr. Sadek during my continual practice at the Komenského
primary school in Nymburk. We found that both of us were interested in the same subject — how to
help pupils learn more easily and effectively through being aware of their preferences and
differences in memorising and learning processes.

In autumn 1999 Jifi Sadek started a project during his lessons of English, where pupils got
familiarised with information on how to study effectively. During his project he used several
questionnaires (Appendix 1, p. 1-8) to find the information about students” learning and memorising
abilities. He concentrated especially on finding what type of a learner a pupil was - their most
dominant type of graphic memory (visual, auditory, kinesthetic). After evaluating the questionnaires
he prepared copies of results with comments for his pupils. He analysed the questionnaires
together with his students for one or two lessons, he explained to them what the results meant,
what it could mean for them or for the other teachers if they knew the results.

To help pupils find information about their most effective learning and memorising style, | would
agree on addressing their perceptual leaming styles (some types of graphic memory) - visual,
auditory and kinesthetic. In order to learn more about these three types of memory let us move on

to the following pages which explore these areas in details.

Visual memory
According to Sadek’s findings and other information that both of us have found, there is

a majority of people who have visual memory as the most dominant one. These people are visual
learners. They are individualities who learn more effectively through their eyes. Visual leamers
think in pictures rather than in words. Their brain organisation is different to auditory, or kinesthetic
learners. In theory of NLP (Neurolinguistic programming) most visual leamers usually look
upwards, pass, or through other people when speaking to them. It is so because they are trying to
visualise in their mind what is being discussed. Visual leamers leam more through seeing a picture
or drawing than repetition or drill. Visual leamers prefer to see the whole picture first before
learning details, as it is hard for them to learn in chunks. They are very systematic in memorising
a large amount of information from various areas, but it is difficult for them to remember details. For
more information on visual learners see the chart on page 20.

To help this type of learners memorise and learn more effectively, teachers should use
especially visual aids as pictures, posters, colours, drawings, hierarchy and numerical order of their
notes on the board, timelines, maps, graphs, charts, tables, video tapes, overhead projector, and
visual techniques as modelling, visualisation, movement, games, puzzles, physical activity, or

visual explanations, etc.; briefly speaking, everything that could affect their strength - seeing (even
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inner seeing = visualisation). Using appropriate visual aids and techniques can help visual learners
create images and visual associations in their memory during the memorising and leamning
process. Romana Komarkova mentions several “Associative techniques reinforcing storage and
retrieval of vocabulary” (1999:28) in her Diploma thesis. Some of these techniques could help
visual learners memorise and learn more effectively. They are, for example, mnemonics, loci,
paired associates or key word technique.

Another very useful technique is visualisation during listening to music. As Arnold says, “Music
is useful as a stimulus for visualisation and as a way to incorporate an affective investment in the
language learning situation.” (1999:275). She also asserts that “One effective activity is to play bits
of different types of music and have learners invent a film each piece could be used for." This
technique could also be useful for auditory leamners.

There are many other techniques utilising visualisation to create associations in memory helping
visual learners memorise efficiently. For example, “Moskowitz (1978) has developed guided
imagery activities, which she calls fantasy trips. In these, students are guided through jungles, to
quaint villages, beneath the sea, back to their own past. The imaginal material produced on these
trips can be sued for many purposes, ranging from practice with discrete grammar points to
integrated skills work.” Jane Arnold (1999:275).

Auditory memory

Auditory memory is the second type of graphic memory. People who tend to use this type of
memory during learning and memorising process are auditory learners. According to NLP
(neurolinguistic programming), this type of learners usually tends to move their eyes from one side
to another in a level of their ears. Auditory learners memorise more easily through their ears. In
contrast to visual learners, they learn more effectively through repetitions, drills, singing, talking,
discussing the topic, asking questions, listening to someone presenting information orally, games,
etc. They prefer memorising in chunks, which is easier for them. Auditory learners pronounce
English words more easily and correctly. More information on auditory learners can be found in the
chart on page 20.

For teaching these types of pupils teachers should use aids and techniques which affect
pupils” hearing. Using tape recorders, singing songs, memorising dialogues which are practised
aloud later on, role plays, creating stories according to pupils” visualisation during listening to
music, oral presentations, oral explanations, rhyme and rhythm exercises, chain drills, dictations,
etc., all of that can help auditory leamers create hooks in their brain and auditory associations in
their memory. Romana Komarkové also mentions several associative techniques which could help
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auditory learners as Craik’s cognitive depth, Formal groupings, Word families, Historical and

orthographic similarities or Role learning.

The following chart shows more details about the differences between visual and auditory

learners.

Picture 5.

Is a step-by-step learner Is a whole-part learner
Has auditory strengths Has visual strengths

Learns by trial and error

Learns concepts all at once

Is an analytical thinker

Is a good synthesizer

Attends well to details

Sees the big picture; may miss details

Does well at arithmetic

Is better at math reasoning than computation

Follows oral directions well

Reads maps well

Learns phonics easily

Learns sight words better than phonics

Can sound out spelling words

Must visualize words in order to spell them

Excels at rote memorization

Learns best by seeing relationships

Has excellent short-term memory

Has excellent long-term memory

Has neat handwriting

Prefers keyboarding to writing

Is well organized

Creates unique methods of organization

Progresses sequentially from easy
to difficult material

Learns difficult concepts easily; struggles with
easy skills

Learns from models

Develops own methods of problem solving

May need some repetition to

Learns concepts permanently: is turned off by
drill and repetition

reinforce learning
Performs well in timed tests

Performs better in untimed situations

Can show work easily

Arrives at correct solutions intuitively

Masters other languages in classes

Masters other languages through immersion

Learns in spite of emotional reactions

Is very sensitive to teachers' attitudes

Is comfortable with one right answer

Generates unusual solutions to problems

Develops in a fairly even manner

Develops quite asynchronously

Usually maintains high grades

May have very uneven grades

Enjoys algebra and chemistry

Enjoys geometry and physics

Is academically talented

Is creatively, mechanically, technologically, or
emotionally gifted

Is an early bloomer

Is a late bloomer

http://gifteddevelopment.com/Articles/VSL%20Char%20Comparison.htm

Kinesthetic memory (tactile learners)

Kinesthetic memory is the third type of graphic memory which is going to be shortly covered

here. Those who use this type of memory predominantly when learning are kinesthetic learners.
These learners are sometimes confused with tactile learners. They are not the same but are
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Picture 6.
(9B, 8. - 10. 2. 2000)
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drill row snore lifeboat marconed life jacket tremendous outofsight explore panic

(Sadek, personal letter, 12.10.2000)

Ten pupils remembered especially those words which were presented in a more active way (visual,
auditory and kinesthetic).

This type of experiment, which he used several times shows how important it is to be aware of
pupils” learning and memorising needs and know pupils” learning styles to help them memorise

new information more efficiently.

The contribution of my learning experience to understanding memorising

As mentioned before, various teachers have influenced me during my process of leamning
English. | would like to analyse their work and ways of presenting the language to me, their
student.

The teachers of English, who | met before leaving the secondary school, used ways of work that
were rather discouraging. Those teachers did not consider the process of memorising much, or did
not respect their students’ leaming needs and differences. According to my opinion, they used
uninteresting and valueless methods for learning the language (e.g. translations, or memorising
long lists of words without meeting the vocabulary later in context) which did not appeal to pupils’
attention and/or interest. Sometimes songs were sung; however, the text which pupils were

supposed to learn at home was not very simple and often it was hard to pronounce it.
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Those teachers taught grammar by dictating theory in the Czech language, without sufficient
repetition and practice afterwards. It meant that the new language could not be inserted into pupils’
long-term memory properly.

Communication was also very rare. The teachers did not often use techniques and/or materials
(e.g. pictures, role-plays, games, etc.) which could motivate pupils in their work or help them

remember the language more easily.

The work of teachers who | met at the West Cheshire College in Chester was an opposite
experience. Next to ordinary work from textbooks (e.g. reading or grammatical exercises, listening
to the tape recorder, etc.), also numerous other activities were done to store the new language into
our long-term memory and to help students memorise the new language more effectively. The
teachers, always well prepared for their lessons, used interesting visual, auditory, and kinesthetic
techniques, materials, aids, and amusing activities as discussing topics which pupils were
interested in, playing games, chain drills, role-plays, doing group work or pair work, using pictures,
timelines, films, crosswords, recordings, tapes, games requiring movement, etc.

The lesson usually started with a warm-up to motivate students for the lesson (e.g. playing
games, crosswords, etc.). The language from last lessons was often practised there. Presenting
new language and sufficient practice followed afterwards, as the teachers were aware of the fact
that new language inserted into short-term memory needs to be practised to store it into the long-
term memory.

A sufficient amount of time was given to students to memorise the new language by doing a lot
of repetitions, activities and exercises. Rarely was there explained anything only through definition
or generalisation of a rule.

The teachers taught their students strategies to memorise the language more easily and leam
how to succeed in reading, listening, writing or speaking activities. Ample of discussions on
individual needs and preferences of learning were done to find the most effective methods for
students to memorise the language more efficiently. They were willing to provide students with
individual help according to their learning needs. l

Due to this knowledge, but also understanding the leaming and memorising process, observing
students” work during lessons and tests taken in the course of the year, the teachers were able to
prepare the lessons to help their students memorise the language in an easier way.

There | realised for the first time that it was essential to respect individual preferences and
differences of the memorising process to help pupils leam. | also became more aware of different

types of leaming styles according to pupils” memorising needs. | also perceived that understanding
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the theory of memory and memorising processes can help teachers and pupils to achieve the best

results in learning the language.

The contribution of my teaching experience to understanding memorising

As the last source of development of my insight into the importance of understanding
memorising, | would like to mention my experience from practice at school in Lesni street in
Liberec. My practice teacher always started the lesson with brief recalling the language, which had
been taught in previous lessons. She recalled the information, which had been inserted into pupils’
memory, to revive those pieces of information, so that pupils could follow the next stage of practice
or learning in an easier way, and insert other pieces of new information into their memory. By
constant repeating and practising of the taught language, e.g., doing exercises, imitation, playing
games, using pictures and various kinds of aids, asking questions, etc., the language was inserted
into pupils” long-term memory, so that pupils were able to use the language in various activities in
class, but also in an everyday life correctly and quite naturally when they needed to speak, write,
listen, read, etc. in a foreign language. Pupils were motivated and enjoyed studying the language.

The practice teacher was also aware of the differences among the classes she taught and also
of individual needs of pupils. She knew that one class worked better when doing writing and
reading activities, while another one preferred talking and moving in the class. It did not mean that
other activities were not done there; she was just aware of the pupils’ preferences and needs when
she wanted them to memorise the new language. She also knew the weaknesses of individuals
and tried to prepare activities, which could help them to understand and memorise more easily.
However, some of her groups were quite big. It meant that it was usually very hard to provide her
pupils with an individual help. She tried to do as much repetition and practice as was needed.
There was always a very pleasant atmosphere in her lessons and pupils were not afraid to talk and

ask when they did not understand something.

D) Thesis statement

To conclude the section on methodological principles according to the experts’ research and all

my experience, | claim that understanding theory of memory and memorising processes can

significantly contribute to a more effective approach to teaching and leaming a foreign lanquage

and better results can be achieved.

In the following chapter, which explores my experience reached during my continual practice at
Komenského school in Nymburk, | will demonstrate how | tried to apply the theory in practice.
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Chapter II. - Practical part
A. Preface of the implementation of the theory of memorising in practice

| tested this project during my continual practice at the Komenského primary school in Nymburk
in two classes (7.A and 8.A) for four weeks. My practice teacher was Mrs Petra Kroulikova. She
provided me with professional help and advice. There were 12 pupils in 7.A (7 girls and 5 boys)
and 15 pupils in 8.A (13 girls and 2 boys). Both classes had three lessons of English language
a week.

During those four weeks | was going to implement the principles of memorising — memorising
processes and kinds of memory — named in the previous theoretical chapter, in practice. | was
provided with a 45-minute lesson three times a week in each class. After every lesson | took notes
about my observation of the lesson to be able to analyse the effects of the methods, which | used
during the lessons. | prepared two written tests for both classes. 7.A and 8.A took the first tests
(Appendix 17, p. 34-35 and Appendix 16, p. 32-33) during my teaching practice. The pupils took
the second tests (7.A — Appendix 19, p. 37; 8.A - Appendix 18, p. 36) a month later with Mrs.
Kroulikova. These tests were designed to provide me with information about how the pupils

memorised the language we had learnt together.

B. Preparation
During the continual practice | concentrated especially on visual, auditory, and kinesthetic

learning styles. In my opinion they are the three basic types of a leaming style and everyone
belongs to at least one of these three groups.

Before starting the practice | asked my practice teacher whether she could distribute
questionnaires (Appendix 3, p. 13-16) for the pupils in both classes. She explained to the pupils the
purpose of the questionnaires and helped them when they did not understand something. She
devoted a whole lesson to this work in each class.

| evaluated the questionnaires afterwards (for the results of 8.A and 7.A see Appendix 3, p. 17,
18). At the beginning of my first lesson the purpose of the questionnaires was explained again; the
pupils got back their work, and | explained the results. A discussion on the topic followed.
I informed the pupils that the results could not be 100% accurate according to only one testing.
| encouraged them to become more aware of their best way of memorising, and, together with my
help, to find their most suitable leamning style to be able to learn and memorise more easily.
| announced to the pupils that | was going to prepare my lessons according to my knowledge of
memorising, observation, and also the results of the questionnaires to try to prepare the lessons as
efficient for them as possible.
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| was provided with advice and help of Mrs. Kroulikova, who gave me freedom in preparing the
lessons. However, | was asked to present few activities in a way the pupils were used to (e.g.
presentation of new vocabulary — an English word is read and translated, the pupils write down the
Czech meaning). Below are five examples of the lesson plans from my four-week practice at
Komenského primary school in Nymburk, where | attempted at applying in practice the theory of
learning styles according to the pupils” dominant memory.

C) Practice

8.A
LESSON PLAN 1
Topic: At the restaurant

Aim:

e to explain the purpose of the questionnaires 1 and 2

e to explain the terms: visual, auditory, kinesthetic learner and learning style
o to discuss pupils’ results and opinions

« to explain to the pupils my intention to help them learn the language more effectively
o to present and practice new vocabulary

Objective:

o the pupils understand the purpose of the questionnaires

« the pupils start being aware of their learning and memorising style

« the pupils leam new vocabulary and understand their use in the context
Materials:

e tape and student’s book Project English 2

e tape-recorder

15 copies of Bingo (Appendix 4)

Introduction
(10 min.)

T greets pupils and introduces herself. T explains to Ps the purpose of the questionnaires 1 and
2 in the Czech language. T informs Ps about individual differences and preferences among
learners and their learning and memorising styles. T also informs Ps about three basic kinds of

memory (visual, auditory and kinesthetic), according to which three kinds of leaming and

21



memorising styles are derived. T writes the terms (visual, auditory, kinesthetic) on the blackboard
and explains the meaning of each in Czech language:

- visual learner - leams more easily when “seeing the language”. It is helpful for them to use
techniques and aids during the learning and the memorising process which appeal to their eyes
(see p. 17-19).

- auditory learner - learns more easily when “hearing the language”. It is helpful for them to use
techniques and aids during the learning and the memorising process which appeal their ears (see
p. 19-21).

- kinesthetic learner - learns more easily when doing some movement during learning the

language. It is helpful for them to use techniques where they can move or do something during the
learning and the memorising process (see p. 21-22).

T gives enough examples of techniques and aids for each type of a leamer to help Ps
understand the theory more clearly.

Following that T gives Ps their tests with the results. T explains Ps the importance of being
aware of their most effective way of learning and memorising the language, not only according to
the testing but also to their own observation and awareness of their learning and memorising style.
T informs Ps about an advantage of finding their most efficient leaming and memorising style to be
able to organise their learning and memorising processes according to the knowledge, using
appropriate techniques and aids to make learning and memorising more efficient and easy for
them.

T announces that she/he is going to prepare the lessons according to her/his knowledge of
memary and memorising and also the results of Ps” tests and T's observation.

Finally T asks Ps for their opinions about how awareness and use of their most efficient learing
and memorising style could help them and their teachers in practice.

Aim:

» to introduce Ps to the theory of more efficient learning and memorising processes according to
the knowledge of their dominant type of memory (visual, auditory, kinesthetic)

* to explain Ps the advantage of understanding and their awareness of the theory for more
efficient learning and memorising

e todiscuss pupils’ results and opinions
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Stage 1:
Recalling the language Ps have learnt in previous few lessons

Repetition of the language (vocabulary, phrases, grammar)- At the shop
(10 min.)
Ps perform a role-play “At the shop”, prepared for their homework, in front of the blackboard.

They are assessed. (2-3 pairs)

Aim:

o torecall Ps” knowledge of the previous topic (shopping: price, quantity)

e to practice speaking skills

Learning style:

e Ps hear the dialogue (repetition, drill), see a simulated real life situation, performers move

during playing (auditory, visual, kinesthetic)

Stage 2:
Inserting new language into Ps” memory

Presentation of new vocabulary (Fast food p.110)

Introduction of new vocabulary
(6 min.)

T introduces the topic and highlights the importance of being able to communicate when visiting
a restaurant, ordering a meal or paying for a meal in a real life situation.

Ps open the book on p. 110. (Project English 2). T pronounces a word aloud, Ps repeat. Ps
guess the meaning first. T helps them miming or drawing the meaning of words (e.g. saucer, throw
away, etc.) on the blackboard. Ps write down the Czech meaning if necessary. T writes a phonetic
transcription of difficult pronunciation of words as saucer or constable and others if Ps ask for it.
T also highlights an irregular plural form of a word knife (knives) and explains the difference
between phrases: at the end x in the end.

Aim: :

 to present new vocabulary which is going to be used in next lessons

Learning style:

¢ Ps see the vocabulary in context in their books (visual)

e Pssee T miming and drawing the meaning of a word on the blackboard (visual)

* achorus/individual repetition of pronunciation of a word (auditory)
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Stage 3.
Preserving new language in Ps” memory (practice)

A) Listening
(10 min.)
Ps look at the pictures on the p. 44 (Project English 2) in their student books. T asks questions:

- ‘Do you know/ever go to the similar fast food
restaurant here in the Czech Republic?”
- “Do you like the food?" efc.
Ps listen to the tape. They can follow the text in their books. After that they read the text aloud.
Aim:
» to repeat and use the vocabulary by listening and reading it in the context — to store and
preserve the vocabulary in the pupils’ long-term memory
e to practice listening skills
Learning style:
« repetition of the vocabulary during the conversation and listening (auditory)

« repetition of the vocabulary during reading (visual)

B) Exercises
1) True orfalse
(6 min.)

Ps are asked to do exercise 1/44 (Project English 2). They are supposed to write F (false) or

T (true) according to the previous listening and reading the text with comprehension. The class

checks the answers together with T.

Aim:

« to understand the text which Ps were listening to and which they used to find the correct
answers

« to use the new language in context

Learning style:

 Ps see the new vocabulary in the context (visual)

¢ Ps hear the new vocabulary in the context (auditory)

¢ Ps have to write down F/T next to the questions (kinesthetic)
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2) Bingo

(5 min.)

T provides Ps with a sheet of Bingo (Appendix 4). T asks Ps whether they understand all the
words in the list. Ps fill the chart with words they choose from the list. Ps cross words which
T names in Czech. The first pupil who does not have any word left in her/his chart is a winner.
Aim:
 to repeat the new vocabulary
Learning style:

e Ps hear the word in Czech and have to recall it in English (auditory)
e Ps see the word in the list, insert/cross out the new vocabulary in/from the chart (visual,

kinesthetic)

Reflection on the lesson

The lesson started with an explanation of the purpose of the questionnaires 1 and 2, which the
pupils had been given a week earlier. [n my opinion it was very important to explain to the pupils
the sense of the work they had done, so that they could start to be more aware of their most
efficient way of learning and memorising. The pupils were explained the purpose of the research,
terms visual, auditory, kinesthetic leamer and learning style to understand the theory. After that
they were given their results. The pupils were asked to think about their memorising and learning
process. The main idea behind this step was to lead them to discuss what they thought about the
importance of understanding what the most effective way of memorising and leaming was for them
and their teachers.

The discussion was not very successful. | expected that the pupils would be willing to share
their opinions and co-operate more actively. At first there was a silence in the class. The pupils
seemed to be shy to answer (probably because of me as a new person talking to them or maybe
because they were afraid of the reactions of their classmates). | asked the pupils more specific
question (as | did in the questionnaire) - whether they had known how they learnt the most easily.
A boy and two girls gave me their answers - during listening to music, in silence, with a friend, in
the morning, etc. | also asked them whether they could identify their leaming style. Only one of
those girls answered that she had to say everything aloud for herself to remember it efficiently.
| pointed out that she could be an auditory learner and that she should try to be more aware of the
techniques she uses to memorise more easily.

| think | should have started the discussion by asking more specific questions to the pupils so
that they would understand what kind of answers | was looking for.
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The class was supposed to start the lesson with testing dialogues prepared for homework. It
was a role-play “At the shop”. During testing | concentrated especially on a logical sequence of the
dialogue, grammatical mistakes and pronunciation. (A - minor pronunciation mistakes, B - minor
grammatical mistakes, C - frequent grammatical and pronunciation mistakes, D - frequent
grammatical and pronunciation mistakes + logical sequence of a dialogue is missing, E - not
prepared). Three pairs were examined and they were prepared well. All of them got the best grade.
Only few mistakes were made. After finishing the activity | pointed out the mistakes on the
blackboard so that pupils could see them and not make them again (e.g. h@pet:k’gt of sugar -
TWO packets of sugar). Recalling the language during performing was a short repetition for the
pupils to remember and store the language in their memory even better.

Following that | introduced a topic, which was going to be taught. | highlighted the importance of
being able to communicate when visiting a restaurant, ordering a meal or paying for a meal in
a real life to arise pupils” interest in the topic. | asked the pupils how they would behave in a posh
restaurant when they would not be able to communicate there. Some of their answers were
amusing (e.g., they would be miming, pointing on a menu, etc.).

After this short introduction of the topic | was going to present the new vocabulary (Fast food,
p.110, Project English 2). | was asked to present it in the way the pupils were used to - read the
word and write the Czech meaning next to it. | changed the way of the presentation a bit to involve
also the pupils into the introduction of the new language. | did not want them to be so passive
during this activity. | read the word first, the pupils repeated the word aloud several times (in
a chorus or individually) to hear how the word was pronounced. After that | let them guess the
meaning, so that they could show their knowledge or compete who would find the meaning first.
They were motivated and gave me the answers themselves. Most of the time they knew the words
already. If they did not, | helped them guess the meaning by miming (e.g. saucer - | pretended that
| drank coffee, made a noise sipping, and held a saucer in my other hand. After that | pointed on
the saucer in my hand.) or drawing a picture on the board (e.g. waiter — | drew a table with two
people sitting behind and another person bringing a plate. | pointed on the man bringing the plate.)
to help them memorise the new Iaﬁguage through their eyes more easily.

The pupils had a problem with pronunciation of the word constable. | wrote the transcription of
the word on the blackboard as well as the transcription of the word saucer. They copied the
transcription into their exercise books, so that they could recall the correct pronunciation next time.
| also explained the difference between phrases a) at the end x b) in the end by drawing pictures:
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a) AT the end of a meal / film (| drew a clean plate after finishing a meal)
b) IN the end of a path (| drew the end of the path)

Also the irregular plural form of the word knife (- knives) was clarified by writing the difference
on the blackboard. The pupils were taking notes of these pieces of information into their exercise
books for better remembering. | concentrated on presenting the new vocabulary in an active way to
make the pupils use their eyes, ears and their own brains to insert the new language into their
memory more effectively. In my opinion, they will be able to recall the vocabulary from their
memory more easily in next lessons according to the associations connected with the miming,
drawing and/or guessing the meanings themselves.

Before starting the listening exercise about fast food, the pupils were asked to look at the
pictures in their books (p.44, Project English 2) and to tell me whether they had ever eaten in

a similar restaurant, what menu they ordered, whether they liked the food, whether they used a fork
and knife or ate with their hands. The pupils studied the pictures, answering that they knew Mc
Donalds” and KFC restaurants. Some of them liked the food, some of them did not, for various
reasons (e.g., taste, price, health, etc.). By asking them these questions | wanted to prepare them
for the following activity and recall their visual and savour memories to remind them that they knew
the situation from their real life.

As for the first activity, the pupils were supposed to write F(false) or T(true) next to the questions
(p.44, Project English 2), according to what they had heard during listening. | did not explain the

activity clearly enough because the pupils did not understand what to do. That is why | explained
the task one more time in Czech. However, after the lesson | was advised by my practice teacher
not to use Czech every time when the pupils did not understand. The teacher told me to use only
English with a possible help of miming or pictures when explaining a task and thus make the pupils
work harder on understanding what they are asked for.

Since having some time left before the end of the lesson, the pupils played Bingo (Appendix 4,
p. 19). They were given sheets with a chart and a list of words from which they were asked to
choose 12 and fill the chart with them. Before doing that the pupils went through the list one more
time to see whether they understood the words. By doing that | wanted the pupils to recall the new
vocabulary which had been presented at the beginning of the lesson for more effective memorising.
| started to read Czech meanings of words, which | chose from the list. The first student, who
crossed out all the words in the chart, was the winner. | carried on finding the second and the third
winner. The pupils enjoyed the activity because they were playing and leaming in the same time.
This exercise for the end was a repetition to confirm their knowledge of new vocabulary they had
learnt during the lesson. Repeating the vocabulary before starting the game helped the pupils recall
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the vocabulary more easily. They memorised the meanings and were able to react according to the
meanings in the Czech language.

There were still about five minutes left. | decided to communicate with the pupils a bit more
about eating in the restaurant and also about themselves (e.g., their hobbies, family, etc.) to leamn
more about them. During the conversation | pointed out few mistakes: e.g. 1) heard x heart - | drew
a picture to help them remember spelling,

2) M - | watched the match - | explained the difference between verbs to watch, to
look and fo see by giving the pupils examples in sentences. | also pointed out the preposition AT
connected with the verb look. By circling ~TCH | tried to create

W@ 1 ma@

an association to help the pupils remember the collocation. | drew the example on the blackboard.
Finally | would like to summarise and evaluate the lesson. This lesson was expected to be
more an introduction for future work together. | introduced the purpose of my research to the pupils
to explain them how helpful it could be for them to start being more aware of their own way of
learning and memorising. According to their reactions | saw they understood the purpose of my
research; however, during discussion | found that only according to the theoretical introduction it
could be difficult for them to understand how to apply the knowledge in real life (to search for
leaming techniques themselves). | found that it would be very helpful for the pupils, if teacher
points out the techniques for every learning style, when using it during the lesson (e.g. pointing out
a use of colours, pictures, mind maps, etc., for better memorising which could help especially visual
leamners) to show the pupils how to apply the theory in practice. Following that the role-play was
performed by three pairs to recall the language which the pupils learn in previous lessons. Some of
the language was going to appear in the lesson (e.g. counting money, payment). After that new
topic (“At the restaurant”) was introduced. | considered important to link the pupils” imagination of
a real life situation — the pupils eating in the restaurant — with the language which was going to be
taught in next few lessons. | wanted to make the pupils be aware of the fact that they could occur in
that situation easily. Doing that | wanted to motivate the pupils to become more serious about
learning the new language which was going to be presented. | started with introducing new
vocabulary. It was going to be used in the following lessons. According to the knowledge | had
learnt from the questionnaires about the pupils’ leaming and memorising styles (there were
5 visual, 5 auditory, and 4 kinesthetic learners) | presented new vocabulary using visual and
auditory techniques (miming, drawing, sipping). | did not find many opportunities to use kinesthetic
techniques (to make the pupils move) during the presentation of new vocabulary but also in the
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following activities. | also should point out that miming and drawing techniques help especially
those students who remember what they see. | should have told the pupils that it could be very
helpful for them to use techniques, which appeal to their eyes during leaming. In this way | could
have emphasised that this is what was mentioned at the beginning of the lesson used in practice.
As a next activity | chose listening and reading - hearing and seeing the language in context.
| expected that it would help the pupils preserve the new vocabulary better. There was a minimal
activity also for kinesthetic learners (putting T/F next to the sentence), but | am aware of the fact
that kinesthetic learners need more movement. Last activity was Bingo. | regret | did not collect the
sheets. | could have analysed what vocabulary the pupils used to fill the table with (what
vocabulary appealed their memory) and also what vocabulary they had problems with (translating
from Czech to English during my dictation). | could have had first material to confirm my theory as
Sadek had during his project,

LESSON PLAN 2

Topic: Food and restaurant
Aim:

e to practise the topic
Objective:

e Ps learn new language of the topic

Materials:

e copies with a shopping list (Appendix 5, p. 20)

o tape and student’s (Project English 2 - new issue) - copies p.77 (Appendix 6, p. 21) and p.37
(Appendix 7, p. 22)

e copies with questions for groups (Appendix 8, p. 23)

e tape-recorder

 workbook (Project English 2 - old issue)

e copies with dialogues 1 and 2 (Appendix 9, p. 24-25)
* aids for simulating a restaurant in the class (e.g. Menu (Appendix 10, p. 26), paper plates, fork

and knife, glass, etc.)
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Stage 1:
Recalling the vocabulary Ps have learnt in previous lessons (shopping, quantity)

Repetition of the language for better preserving the vocabulary in Ps” memory

Shopping list (Appendix 5, p. 20)
(5 min.)

Ps are given sheets with a shopping list and pictures above. T asks Ps about the unknown
vocabulary or the pictures from the copy. The shopping list is folded in half. Ps are asked to assign

the things (pictures) to the correct quantity on the list.

Answers: a pack of biscuits a bottle of ink

a tube of toothpaste a jar of jam

a tin of sardines a carton of juice

a box of matches a bar of chocolate

a role of sellotape a pad of writing paper
Aim:

e to repeat the vocabulary from previous lessons for better memorising
Learning style:
e Ps work with pictures (not only words), match them with arrows or numbers (visual,

kinesthetic)

Stage 2:
Inserting new information about the topic to the Ps memory.

Practising vocabulary, phrases connected with the topic

1) Listening: Meal and Meal times in GB (Appendix 6, p. 21)
(15 min.)
Ps listen to the tape following the text from the copy (Appendix 6, p. 21). Ps divide themselves
into three groups. Each group gets a different sheet with four questions (Appendix 8, p. 23). Ps
answer the questions according to the paragraph which their group was given to read (three

paragraphs - each group works on one)

Group A: Key:

1) What is the first meal of the day? BREAKFAST

2) What is the traditional Br. breakfast? BACON. FRIED BREAD

3) When do the British usually have their lunch? BETWEEN 12-2

4) What kind of food is it? (see the article Appendix 6, p. 21)
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Group B:

1) What is the main meal of the day? DINNER
2) What time do the British usually have it? BETWEEN 6 -7
3) What is the traditional Br. dinner? MEAT...WITH VEGETABLE

4) What do many people usually cook nowadays? FOREIGN FOOD
Group C:

1) What kind of food is popular there? PIZZAS/INDIAN/CHINESE FOOD
2) What kind of programmes are on TV there? COOKERY PROGRAMMES

3) What do people usually have after the main course? DESSERTS

4) How do they also call a dessert? PUDDING

Finishing the exercise, each group reads their questions and answers for the whole class.

Aim:

 to learn something new about the lifestyle in GB

» to practise listening and reading skills (scanning — looking for  a particular information in the
text)

Learning style:

e Ps work with the text, they have to find the information there, they see the language in the
context (visual)

e Ps hear the language during saying the answers aloud for the whole class (auditory)

e Ps have to take notes to answer the questions (kinesthetic)

2) Lifestyle in GB
(2 min.)
During Ps” work T writes a chart on the blackboard to show Ps the difference between the CR

and GB names of meals:

CR: ~ GB:
breakfast breakfast
lunch dinner
dinner tea
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Aim:

» to leamn more about GB lifestyle and contrast it to the Czech one
Learning styles:

e oral presentation by T (auditory)

e the chart with names of meals written on the blackboard to see the difference (visual)

3) Reading
(8 min.)

Ps are given a copy with a dialogue between a waiter and a customer in the restaurant
(Appendix 9, p. 24-25). Ps are asked to read the dialogue for themselves first and fill the gaps with
a meal they would order. After that two Ps are asked to read the dialogue. Another two Ps translate
the dialogue. T explains words: starter, main course, after.

On the other side of the previous copy Ps were given (Appendix 7, p. 22) there is a reading
exercise. It is also a dialogue but its sentences are not in the right order. Ps are asked to put them
in the correct order. The class checks the right answers together.

Answer: W: Yes please?
C: Can | have fish and chips, please?
W: Do you want peas or beans with that?
C: Peas, please.
W: And do you want anything to drink?
C: A glass of milk please. Thank you.
Aim:
o (repetition) to preserve the phrases and memorise them more easily
Learning style:
¢ Ps see the phrases in the context during reading and doing the reading exercise, they have to
work with the language (put the sentences in the right order (visual)

¢ Ps mark the sentences with numbers (kinesthetic)
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Stage 3:
Preserving new language (phrases and vocabulary) in Ps” long-term memory

More practice and repetition of the new lanquage

Role-play
(15 min.)

Ps are asked to prepare similar dialogues in pairs (or groups of 3 max). One pupil is a waiter
and the other(s) is/are customers. T reads an example of a menu (Appendix 10, p. 26) she/he has
prepared to show Ps some ideas about what kind of food/drinks they could choose for their own
dialogues. One or two pairs are going to perform their work for the class in front of the blackboard
- drill of phrases for better preserving in Ps” memory.

During the time Ps are working on their task, T prepares a table with knives and forks, paper
plates and glasses in front of the blackboard. T writes on the blackboard: Restaurant MAMA-MIA.
Aim:

« to simulate a real life situation in the class - learning basic phrases for ordering a meal in

a restaurant
Learning styles:
¢ Ps perform their dialogues in front of the class (role-play) (kinaesthetic, visual, auditory)

Reflection on the lesson

The pupils did not have any problem with the first activity. They only asked for the meaning of
words a pad and a bar, which they did not know. The pupils were able to work independently.
| designed the exercise to repeat the language the pupils had learnt in previous lessons to retrieve
the language from their memory for even better memorising it.

On the following exercise, the pupils worked in groups which consisted of four or five pupils.
One of the pupils in the group was a secretary writing down the answers. Even when it was not
a competition, two groups were competing between each other who would have the answers first.
The third group consisting of two boys was loud and did not work very hard on the task. | asked the
group if they found it too difficult because of not having answered any question yet. One of the
boys was still joking and made also the others not take the task seriously. He was the secretary.
| took the role of the secretary from him and gave it to the other boy from his group. Because of my
presence he started to write the answers down with the help of the others immediately. Finally, also
the reluctant boy started to work on the task. They completed the exercise well.

When explaining the information about the difference between the names of meals in the CR

and GB, | gave the pupils an example from my own experience when being an Au-Pair in England
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(Children wanted money for dinner at school. | did not understand why they wanted money for
dinner when they had their meal at school at 12 a.m.). The pupils were interested in the real life
example and the personal experience with having problems with differences. | chose this approach
to arise their interest and it proved to be a good choice.

Following that the pupils read a dialogue (Appendix 9, p. 24-25) and franslated it in pairs. After
that they did the reading exercise (Appendix 7, p. 22) where they were supposed to put the
sentences in the right order. The pupils found the exercise hard and started to give up. | found they
could not even identify the introductory phrase and/or recognise which sentence belongs to the
waiter/customer. | tried to help them find the beginning of the dialogue asking the pupils what they
would say first when entering the restaurant. Because approximately 7 min. were left to the end of
the lesson, the pupils did not want to work hard any longer and waited for the bell. | chose these
two reading activities to present the pupils the new language in the context. | wanted them to work
with the new language, hear and see the phrases in the context several times to insert them into
pupils” memory properly. | expected that seeing the example of the dialogue in the previous
reading activity would help the pupils finish the following exercise without difficulties. | think that the
main problem was that there was a lot of reading activities - one after another - so that the pupils
became tired of that.

More time than | had expected was spent on the previous activities. We did not have enough
time for the role-play. | announced to the pupils homework where they were asked to finish the
exercise and prepare a similar dialogue to those they were practising during the lesson in pairs or
a group of three. The pupils were also asked to prepare their own aids as menu, paper plates and
glasses, forks, knives, spoons, etc., so that a real life situation could be simulated in the class.
They were explained that few pairs were going to perform a dialogue between a waiter and
a customer in a restaurant MAMA-MIA for the whole class the next lesson.

At the end of the lesson | did not forget to explain to the pupils vocabulary - main course,
starters and afters. | wrote it on the blackboard and asked the pupils to write the notes into their
exercise books. | also read an example of the menu for the pupils to give them ideas what meals
they could choose.

Now | would like to summarise the lesson. The matching activity (the pictures to the correct
quantity) was chosen to recall and repeat the language for better storage. | expected the pictures
would motivate the pupils and make the activity more interesting for them. The pupils enjoyed the
activity. It is important to choose activities, which entertain pupils. It can also contribute to more
effective leaming and memorising the language. Next activity was compiled to cover all three

leamning styles - the pupils heard, saw and worked with the language. The activity should appeal
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three senses to help the pupils memorise the language more effectively. This activity required
thinking. It also required more time than | had expected (the pupils did not concentrate on the work
for 100% or had different opinions and discussed them). Next time | should count with more time
for this type of activity. The chart, which was written on the blackboard, was a visual aid to present
the differences to the pupils. Seeing the differences together with telling the story should make the
pupils attract their attention to remember the differences. | could see that the pupils were really
paying their attention to the story. Maybe | could have tried to test their memorising of that
knowledge in the test (Appendix 16, p. 32-33), but | did not because | found other things to test
more important. In the following reading activities the pupils should have worked with the dialogues
to insert and preserve the phrases into their memory. Ordering the sentences to make a dialogue
was a rather demanding activity for them, which should not be placed at the end of the lesson
where the pupils had been already tired. During this lesson | did not find anything that could
confirm my hypothesis. It was mainly due to the fact that | wanted to concentrate especially on
inserting and preserving new language into the pupils” memory. In the following lessons designed
for practice and testing the language | expected to gain evidence to support my hypothesis. | was
using the various aids and tried to do all three kinds of activities (visual, auditory, kinesthetic) with
children to help them memorise the language more easily. By doing this work and giving them the
homework (finishing the exercise and preparing the role-play), | was preparing them for more
practice and better storage of the language the effects of which should be seen in the test
(Appendix 16, p. 32-33).

LESSON PLAN 3
Topic: At the restaurant

Aim:

o to prepare Ps for the test

« to provide more practice of the language - topic: ‘At the restaurant”

Objective:

e Ps are able to communicate - topic: “At the restaurant”

Materials:

e video tape and exercise book (Grapevine 1) - copies “Chips with everything" (Section 1 and
exercise 24/2), (Appendix 11, p. 27; Appendix 12, p.28)
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Stage 1:
Recalling the language Ps learnt in previous lessons

Repetition of the language for better preserving the language in Ps” memory

1) Role-play (homework)
(10 min.)

Ps perform the role-play “At the restaurant” which they prepared for homework. They work in
pairs or groups of three. Ps use their own aids or those which the T has brought. Ps are assessed
(2-3 pairs).

Aim:

« to recall and reinforce the language Ps have leamt (vocabulary, phrases) for further work and
better memorising

Language styles:

« simulating a real life situation in front of the class using their own aids, performing, seeing and

hearing the language (visual, auditory, kinesthetic)

2) Exercise (homework)(Appendix 7, p. 22)
(3 min.)
Ps check the exercise they finished for their homework. They should have put the sentences in
the correct order. T asks two Ps to read the task as a dialogue.
Aim:
¢ to control the answers (see LESSON PLAN 3, Stage 2, point 3) for learning the language
correctly
o to preserve the language better in Ps” memory (repetition)
Language style:

e Ps hear the phrases again (auditory)

3) Preparation for the test
(5 min.)
T tells Ps what they could expect in the test.
a)vocabulary 110/4 (1-3)
b) quantity
¢) language comer (p. 42)
d) money — to be able to count pounds/pennies (p. 43)

e) conversation in the restaurant
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Aim:

o to prepare Ps for the test

« to make Ps revise the language themselves at home so that they preserve the language even
better — they have their own interest to study for the test to get the best results - feedback for
the T

Video “Chips with everything”
(20 min.)

T asks Ps to read the F/T questions from Section 1 (Appendix 11, p. 27) first to be sure they
understand everything. Volunteers read and translate the questions for the class. Before the first
listening T explains the meanings of the vocabulary: well done, medium, rare steak. T writes the
words on the blackboard and asks Ps whether they know the meanings. T also asks how Ps would
like their steak done.

After that Ps watch the video for the first time. Finishing that, Ps are asked to put a tick in the
box F/T. Ps are given one more opportunity to watch the video, so that they can check or add to
their answers. The class corrects the answers together.

Key:l.EET.TLEF,T.EF

Following that T asks Ps: What did Angela and Martin ask for their starter/main course for the

first/last time? Ps answer.

Aim:

« to practise the phrases used in the topic “At the restaurant’ for even better preserving and
memorising

e to practise listening skills (understanding a native speaker)

Learning style:

e Ps watch the video and hear the language in authentic language (visual, auditory).
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5) Exercise on the blackboard

(3 min.)
During watching the video T writes the sentences on
the blackboard:
Key: Sentences:
M Could we have the menu please, we are in a hurry.
M What would you like for the main course?
A | will have steak — well done — no chips.
M We will have the potato soup then.
W You wouldn't.
A | would.
A She would, what’s wrong with that?

T asks Ps who said the sentence. Ps are asked to come to the blackboard and put M (Martin),

A (Angela), W (waiter) beside sentences according to their correct answers.

Aim:

¢ to recall the information which Ps have heard for better preservation and memorising the
language

Learning style:

e Ps have to recall what they saw and heard in the film. They also see the sentences on the
blackboard (visual, auditory)

e Ps have to come to the blackboard and put the correct letter next to the sentence (kinesthetic)

6) Exercise 2 (Appendix 12, p. 28)
(7 min.)
Ps are asked to complete the spaces in the conversation. Finishing the exercise, they check the

answers together.
Key: can | [ would well done

got main rare

a hurry like else

would like have an apple pie
Aim:

* to preserve the language even better into Ps” memory
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Reflection on the lesson

| was pleased to see how the pupils prepared their homework and co-operated. They seemed to
be motivated as they prepared the environment themselves, so that the situation was similar to the
real life situation (they prepared paper plates with a drawn meal on it, e.g., chips and steak with
vegetables, cups and knives and forks, their own menu with prices). RESTAURANT MAMA-MIA
was written on the blackboard in front of which a table and two chairs were prepared for the role-
play. The pupils were performing their roles having a conversation between a waiter and
a customer. Three pairs were assessed with the best grades. During their presentation | observed
especially a logical sequence of the dialogue, grammatical mistakes and pronunciation. (A - minor
pronunciation mistakes, B - minor grammatical mistakes, C - frequent grammatical and
pronunciation mistakes, D - frequent grammatical and pronunciation mistakes + logical sequence
of a dialogue is missing, E - not prepared). Only a few pronunciation mistakes such as (e.g. main
course x /ko:s/, ) were pointed out. | found this activity successful. The pupils were
prepared, they used correct language, the other pupils were silent and interested in watching the
performance. All three learning styles were involved to retrieve the language, so that the attention
and memory of all three kinds of learners was attracted.

The following activity was checking the exercise, which was also given to the pupils for their
homework. However, not all the pupils had done it. | asked pupils who had finished the exercise to
read it and the others to complete it during listening. | wanted all of them to have correct answers in
their notes, so that they could use them for the revision when needed. After that | asked the pupils
to write few other points into their exercise books. | announced to them that some of these points
could appear in the test (Appendix 16, p. 32-33) which they were going to take next lesson.
| wanted them to revise the language they had leamt in the previous few lessons to recall the
language for better memorising. The test was going to include the language, which the pupils had
learnt with Mrs Kroulikova, but it was also going to be a revision of the language the pupils learnt
during my teaching. It was going to become a source of feedback for me to see whether my
awareness of the pupils’ learning preferences had been effective. Through the test | was going to
find how effective my teaching had been and also pupils” learning weaknesses.

The next activity (watching the video) was very successful. The fiim was funny (e.g., the dirty
and impolite waiter, Angela...) and interesting. The pupils enjoyed watching it and doing the
activities which followed. | explained to the pupils new vocabulary which occurred in the video (well
done, medium, rare, and again main course, starters, afters) to be sure they would understand the
text. | expected that this activity would be effective, since seeing the situation and hearing the
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language would help the pupils memorise the language more effectively. It was necessary for the
pupils to see the video for the second time to finish the task in Section 1 (Appendix 11, p. 27).
Finally they finished it very well.

To practise the vocabulary mentioned above, | asked pupils questions about what Angela/Martin
had for their main course/starter/afters the first/last time. The pupils were answering correctly.
| wanted them to use the vocabulary as they could imagine eating a particular kind of stake
themselves to see whether they would like it or not. | hoped it would help them memorise the
vocabulary better.

In order to remind the conversation again, | recalled the dialogue from pupils’ memory by
answering/finding correct letters to the prepared sentences on the blackboard. It was not very
difficult for them.

As the last activity | asked pupils to do exercise 2/24 (Appendix 12, p. 28). Since we did not
have much time to finish the exercise at school, | let the pupils finish it at home as homework.

Personally | was satisfied with the lesson. The pupils were interested in the topic and worked
hard. | managed to plan and organise the lesson better as far as time was concemed, and finally
| managed to include also kinesthetic activities where the pupils had to move with their whole body
(the role-play, writing the correct letter on the blackboard). This success challenged me for the next
work with the class a lot.

As a last point let me summarise main points of the lesson. | started the lesson with the role-
play using aids preparing the environment as if it was a real restaurant to motivate the pupils for
next work. | started the lesson with this activity to recall the language from the pupils” memory. The
role-play should have addressed all three kinds of leamers and helped them memorise the
language more effectively. The pupils were prepared well and | found the activity successful. All the
practice of the dialogue which had been done in previous lessons in various activities using various
techniques as well as the activities which followed in the lesson (ordering the sentences in the
dialogue, work with the text “Chips with everything” - video, exercises 4,5,6) showed to be very
effective in the test (Appendix 16, p. 32-33). It was taken next lesson and filling the gaps in
a dialogue was a part of the test. Almost all of the pupils completed the dialogue without a mistake
(for test and assessing criteria — see page 57). | found it hard to gain valuable evidence for my

hypothesis in every lesson but | managed to gain some evidence from the tests.
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7.A
LESSON PLAN 4
Topic: Records
Aim:
o to explain the purpose of the questionnaires 1 and 2
 to explain the terms: visual, auditory, kinesthetic leamners and leaming styles
e todiscuss pupils’ results and opinions
» to explain to the pupils my intention to help them leamn the language more effectively
e to present and practice new vocabulary
e to present and practise new vocabulary and teach new grammar (superlatives, irregular
adjectives)
Objective:
e the pupils understand the purpose of the questionnaires
o the pupils start being aware of their learning and memorising style
e the pupils learn new vocabulary and grammar
Materials:

o student’s and tape (Project English 2)

e tape-recorder
e copies with comparatives (Appendix 13, p. 29)

e achart prepared on the board before the lesson

Introduction:
(10 min.)
(Same approach as in 8.A. See page 21-22)

Stage 1:
Recalling the language Ps learnt and practised in previous few lessons

Repetition of the language (vocabulary, phrases, grammar)

1) Talking about themselves
(&5 min.)
T asks Ps questions about their names, age, clothes, hobbies, animals, class, favourite artists,

etc.
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Aim:

e tohelp T know Ps

e to motivate Ps by communication about themselves, things they like to do, using simple
grammar which they know, so that communication is not hard for them

Learning style:

- drill, Ps repeat the same phrases: My name is....
[am ...old.
| like....
| wear... etc.
(auditory)

2) Checking homework
(2 min.)
T goes through the homework Ps got last lesson. They read the answers aloud.
Aim:
» to correct Ps” mistakes and provide Ps with feedback

o feedback for T to find possible weaknesses to concentrate on them in next lessons

Stage 2:
Inserting new language into Ps” memory

Presentation of new vocabulary and grammar

1) Introduction of new vocabulary
(3 min.)

Ps open the book on p. 110. (Project English 2). T pronounces a word aloud, Ps repeat. Ps
guess the meaning. Ps write down Czech meanings if necessary. T writes a transcription of
pronunciation of words on the board if Ps need it.

Aim:

« to present new vocabulary which is going to be used in next lessons
Learning style:

¢ Ps see the vocabulary in their books (visual)

e achorusf/individual repetition of pronunciation of a word (auditory)
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2) Listening - introduction of superlatives
(5 min.)

Ps open their books on the page 31 where there is a quiz. They are going to listen to the tape,
hear the question and three possible answers. Their task is to tick a correct answer. They follow
the text in their books. After that they check the correct answers together. They have to answer in
the whole sentences.

Key: the Nile, Everest, Asia, Vatican City, whale, cheetah, Tokyo, gold
After that T asks Ps questions such as: “Did you know that a giraffe has a longer neck than an
elephant?”, etc. T writes on the blackboard:
GIRAFFE - londER neck - elephant
and asks Ps why there is - ER construction used.
Aim:
e toinsert new vocabulary into Ps” memory
 to provide a link between previously covered comparatives and the grammar to be introduced
in this lesson (superlatives)
Learning style:

e Pssee and hear the new vocabulary used in context (visual, auditory).

3) Leamning new grammar according to the text used for listening
(5 min.)

T asks Ps about the meaning of the words: the longest, the biggest, the fastest, etc. T writes few
adjectives on the blackboard e.g. big, long, heavy. After that T asks Ps what they think they need to
express that something is “nejvetsi, nejdelsi, nejtézsi" (Ps are asked in Czech. They are supposed
to find the rule themselves according to the text.) T adds the information: THE biggEST, THE
longEST, THE heaviEST. T asks Ps to tum the page 32 and look at the example in the green table.
T highlights the importance of the definite article (THE)in a superlative and endings (-ER) in
a comparative and a superlative (-EST). T names a comparative as the second form and
a superlative as the third form to make it more easy for Ps to remember. T asks Ps to fill the gaps
in the table. The answers are checked together.

Aim:
e Ps find the rule about superlatives themselves (THE,-EST) for better memorising and
understanding the rule

e to practise the new grammar on the examples given in the table
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Learning style:
o Pssee the examples in the quiz in their textbooks and find the rule about superlatives from the
text. T adds the information (THE, -EST) to the given examples written on the blackboard.

T highlights it with colours and capital letters, so that pupils can see it again (THE biggEST,
THE longEST, THE heaviEST) (visual).

1) Reading from a graph
(3 min.)

T asks Ps questions to practise the superlative form e.g. “Who has the darkest jumper in the
class? What animal has the longest neck?, etc.” T writes the superlatives on the blackboard for Ps
to see them.

T asks Ps to look at the graph (Project English 2, p.30)

carefully. Then T asks Ps questions:

Key:
“‘What is the coldest place in December?” (D)
“‘What is the hottest place in July?” (B)

Aim:

e to practise the new grammar

Learning style:

 Ps see the superiatives on the blackboard (visual)

e the pupils have to find the information in a chart (visual)

5) Copying the chart of irregular comparatives/superlatives from the blackboard.
(5 min.)

T highlights that most of the adjectives only add -ER to create comparatives and THE -EST to
create superlatives as has been mentioned above. However, there can occur also adjectives the
comparative and superlative forms of which are not created like that — they are called irregular
adjectives. T points on the chart prepared on the blackboard, reads the examples for the pupils and

asks them to copy the chart to their exercise books.

1 2 3
good BETTER THE BEST ~dobry
bad WORSE THE WORST - &patny
far FURTHER THE FURTHEST - daleky
itle LESS THE LEAST - maly
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T refers to the pronunciation of further and the furthest. T explains that the pronunciation is similar

to the pronunciation of the word father but without [a:].

Aim:

e to learn also about the comparative and superlative of irregular adjectives

e Pswrite the chart of iregular adjectives to their exercise books to be able to see and work with
these pieces of information in next lessons

Learning style:

» Ps see the iregular adjectives in the chart and copy them into their exercise books to be able

to see the language whenever they need to remind themselves of the language (visual)

Stage 3.
Preserving new language in Ps” memory (practice)
1) Reading
(2 min.)
T asks two Ps to read the advertisements about Hot dog. (Project English 2, p.33). Each of

them reads one. After that different two Ps translate them.
Aim:

o to see the leant language (irregular verbs) in context
Learning style:

e Ps see and hear the new grammar in the context (visual, auditory)

2) Listening
(5 min.)
T explains to Ps that they are going to listen to the tape which is about Hot dog and Cool cat
(Project English 2, p. 32/2). T reads the example and explains to Ps how they should answer.

T explains that they are supposed to say what Cool Cat would say.

Aim:

* to practise the new grammar

Learning style:

e Ps have to create the answers themselves and say them aloud. They also hear correct

answers from the tape. (auditory)
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For homework Ps are given copies with an exercise (Appendix 13, p. 29), where they are supposed
to compare the pictures and tick a correct answer.
Aim:

e to practise the comparative forms of adjectives

Learning style:

e use of pictures in the exercise (visual)

Reflection on the lesson

As in 8.A, | started the lesson with introducing myself and the explanation of the purpose of the
questionnaires 1 and 2. Although the pupils were only one year younger than the pupils from 8.A,
| found that | would have to explain the theory more briefly and simply, using more examples from
practice than facts. | explained to the pupils the purpose of the research on myself.

| described to the pupils in Czech that | leamed best when | saw pictures, used colours, etc.
[ told them that | could visualise my notes from my exercise book in my mind and sometimes |
could recall the information reading them from my mind. | explained to them that | was a visual
learner because | learnt from what | saw. | asked them who leamt or memorised in a similar way.
Few of the pupils raised their hands. In the same way, | explained to the pupils that some people
learnt better from what they heard or while doing some movement (walking across the room,
playing...). In 8.A | did not have problems to be more theoretic, but in this class | felt | had to be
more specific providing enough examples to make the theory clear.

Following that, | gave the pupils their results asking whether all of them understood what kind of
a learner | had found they could be according to the test. They answered that they understood.
| told them not to take the results as definite because one or two tests are not enough to identify
the type exactly. | also asked them to start thinking about what helped them learn more easily, so
that they could learn more effectively. | prompted the children to tell me what they thought about
the theory.

| met 7.A the same day as 8.A. | did not have much time to think why the discussion had not
functioned in 8.A and what mistakes | had made. Also in 7.A | encountered with the same problem.
The pupils were not only shy to communicate, but my question was also too demanding for them to
be able to give me their answer. | decided to put more specific questions to them as | did in the
previous class. It worked again. The pupils were answering that they liked studying when listening
to music, in their room in silence, that they liked using colours, etc. Now | see what mistake | made.

46



As | have already mentioned , next time | would start asking more specific and simple questions.

| decided to start asking the pupils questions to know them better and also to repeat the
language they had learnt in the previous lessons. It was a drill - an auditory exercise. They did not
have problems to answer and they were pleased to say something about themselves.

After that we checked their homework. The pupils completed it without any problem. Then
| started introducing new vocabulary, which occurred in the quiz. As in the previous class (8.A)
[ introduced new vocabulary in the way the pupils were used to with the same changes to help
them memorise the language more easily. | read a word aloud, the pupils repeated it after me in
a chorus or individually several times to hear the pronunciation, more than only once. (According to
my questionnaires (Appendix 3, p. 13-15) 8 of 12 pupils should have been auditory learners. Being
aware of this fact, | hoped that the repetition could be useful for most of the pupils.) The pupils did
not have any problems with the pronunciation. | asked them to guess the meanings and they
succeeded,; after that they wrote the Czech meanings down. In my opinion, the pupils guessing the
meanings of the vocabulary can memorise the language more effectively because they are
becoming more active during introducing new vocabulary, recalling their knowledge and also
thinking about what a word could mean. The pupils knew most of the vocabulary already. If they did
not understand a new word, | helped them to guess the meaning by drawing a picture on the
blackboard.

The next activity was listening. | explained to the pupils they were going to tick the answer,
which was “NEJ". They liked the activity. | explained to them what cheetah and ostrich meant. They
met the new grammar (superlatives) in the context. When | asked them to explain to me the
meaning of expressions like the fastest, the biggest, etc. and to clarify the rule, they were able to
find the answers without any problem. Seeing that they understood new grammar, | asked them to
fill in the table on page 32 and continued with asking the questions. When answering the questions
which required work with the graph, the pupils were not able to find the information. After the
lesson my practice teacher told me that the pupils usually have problems with looking for the
information in graphs even in other subjects (e.g. maths). | was thinking how | could help them to
find the activity easier. Next time | would try to draw a similar graph onlthe blackboard and during
the drawing | would be explaining what | am doing and what the lines mean. After that | would ask
some pupil to come to the blackboard and show me the line which could give us the answer. | did
not think about the importance of mentioning the spelling rules referring to the changes in some
comparatives and superlatives (e.g. heavier/the heaviest, bigger/the biggest) in that lesson.
| thought it may have been better to leave it for some other time not to present too much new

grammar in one moment.
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To explain the complete set of rules about comparatives and superlatives, | asked the pupils to
look at and copy the chart with irregular forms of comparatives and superlatives from the
blackboard. | gave them an oral explanation first and highlighted the pronunciation of the words
further x the furthest. | asked them to repeat it several times and compared the pronunciation to the
pronunciation of father for better memorising. | wanted them to have the chart in their exercise
books, so that they could see those adjectives and their second and third forms together in their
notes whenever they needed. | also expected that not only seeing them but also writing them down
could help the pupils remember the forms more easily.

For even better memorising | gave the pupils few examples which | wrote on the blackboard.

| wrote two sentences with a gap for the word, which they were supposed to complete.

(grade) 1is than (grade) 4. -BETTER
NY is than London. - FURTHER
Who is the furthest from me here in the class?

Everything was completed without problems. My practice teacher only reminded me that | had
omitted to tell the pupils to start writing their notes with a date and a tite (IRREGULAR ADJ).
These points had not come to my mind at all.

Following that we moved on to reading the advertisements on page 33. The pupils found the
activity quite amusing for understanding the joke with changing the meanings of the adjectives into
their opposites. The adjectives: befter/the best, worse/the worst occurred in the text. | used the
exercise, so that the pupils could see the adjectives in an interesting context, which they
understood easily. | hoped it would help them memorise the forms more effectively. | asked the
pupils to translate the text to make sure the pupils understood the meanings.

Having finished the reading, we did the listening exercise on page 32. The pupils were to give
me the answers that Cool Cat was going to say. My explanation was not very clear. The pupils did
not understand. When in difficulties in a class, we (teachers) tend to jump t‘o the easiest solution.
| chose to explain the task in Czech. It helped, but | could see from their reactions that they were
still a bit confused with what | said. | started to play the tape then and explained it on two first
examples written in the book. Finally they understood and finished the exercise well. The exercise
was a drill of better/the best, worse/the worst. The pupils had to use the adjectives actively and
also heard it from the tape. Both of the activities were again used to help the pupils memorise the

forms of the adjectives more efficiently.
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| managed to finish all the prepared work in time. The pupils were given homework where they
should practise comparatives of adjectives they met during the lesson and write down to their
exercise books for better memorising.

The following section is going to be devoted to the summary and evaluation of the lesson. The
beginning of the lesson had almost the same course as in 8.A. | introduced the purpose of my
project. | also wanted the pupils to start thinking about their way of learning and memorising. Also
in this class | found that to be able to discuss the topic with the children, | have to be more specific
in asking questions, explaining the pupils the theory on particular examples (not only the first
lesson but every lesson when using some visual, auditory or kinesthetic technique) to help them
understand the theory more easily. After asking the pupils questions to get to known them better
| introduced new vocabulary. The class was going to work with it in next lessons. Again | helped
them insert the new vocabulary into their memories. Being aware of the fact that according to my
questionnaires almost all of the pupils should tend to be auditory learners, | used techniques as
a chorus/individual repetition, guessing the meaning, but also drawing pictures. It would have been
very useful if | had pointed out during the lesson that the techniques | used were auditory/visual to
help the pupils understand what we had been talking about at the beginning of the lesson and to be
able to use the techniques themselves next time (e.g. to draw a picture into their exercise books). If
their attention had been focused on concrete examples repeatedly during the lessons, their
understanding the meaning of the theory would have had more content. Following that | chose the
listening activity to introduce new grammar. | found it successful. The pupils were able to tell me
the rule themselves. Not meeting any problems, | decided to do only quick practice of that
language (superlatives THE -EST), asking the pupils few questions and working with the graph;
then | moved onto the introduction of better/best, worse/worst, etc. | did not find the exercise with
the graph very useful. The pupils had problems with finding the information and also a lot of time
was spent on it. Next time | would ask the pupils more questions orally and use blackboard to write
the examples down (as | did before working with the graph) for the pupils to see the language too.
I think | should have explained to the pupils the spelling differences together with comparatives and
superlatives created by —-ER, THE -EST, do some more practice bf that and leave the following
grammar concemning irregular adjectives for the next lesson (I started the introduction and also did
two exercises of irregular adjectives). Preparing the lesson | thought | would introduce the whole
grammar of comparatives and superlatives in complex (regular and irregular) to be able to do the
practice in next lessons only. Now | think that too much new grammar was introduced which was
probably demanding for the pupils to store everything clearly. Being aware of the importance of the
pupils” individual leaming/memorising needs and also the stages of memorising, | was rather
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preparing the pupils for the following practice in next lessons using especially visual and auditory
techniques that day. | did not have many opportunities to collect any evidence to confirm my
hypothesis in this lesson but | expected that | would prove it during the practice (doing activities
where | could test it) or in the test (Appendix 17, p. 34-35).

LESSON PLAN 5

Topic: Records

Aim:

e to practise irregular adjectives and learn the rule about 2 and more syllable adjectives
Objective:

e Ps are able to use irregular adjectives

e Psunderstand new grammar (2 and more syllable adjectives) and are able to use it
Materials:

 tape and workbook (Project English 2 - new issue)- copies p.50,52 (Appendix 14, p. 36)

e student’s book (Project English 2 - new issue) - copies p.56 (Appendix 15, p. 31)

e copies with Quiz (Appendix 13, p. 29)

e achart of adjectives with two and more syllables prepared before the lesson on the blackboard

Stage 1:
Recalling the language Ps have learnt
Repetition of the language (phrases, grammar - irreqular adjectives, comparatives, superlatives) -

talking about themselves

1) Checking homework 1 - Quiz - practising comparatives (Appendix 13, p. 29)
(3 min.)
T provided Ps with a quiz in last lesson. Ps were asked to compare the pictures using given
adjectives. The answers are checked together aloud.
Aim:

» to repeat comparison

2) Checking homework 2 (Project English 2 - a table p.32)
(1 min.)

T asks Ps to read the correct answers aloud.
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Aim:

e to check the correct answers

3) Conversation

(6 min.)

T asks Ps questions about their hobbies, family, animals, themselves, etc. T also asks them
questions e.g.:
“Who is the furthest/closest from me here in the class?"

“Who is the tallest from the class?" - T asks pupils to stand up and make a line according to their
taliness.

“Who is the oldest/youngest from this class?” - Then T asks Ps to make a line according to their
date of birth.

Aim:

o torecall and repeat the phrases for better memorising (drill)

 to practise forms of superlatives (ir/regular) for better and correct memorising the language
Learning style:

e Ps hear and use the phrases repeatedly (auditory)

e Ps have to move to create a line according to their taliness/date of their birth (kinesthetic)

4 ) Exercise (Project English 2 - new issue p.50 (Appendix 14, p. 30) practising adjectives
good/bad
(10 min.)
Ps are going to fill the gaps with the best/worst, better/worse according to the meaning of the

sentence.

Key:

2) better 7) the best

3) worse 8) the worst

4) the worst 9) the best/better
5) the best 10) better

6) better 11) worse

Aim:

e torepeat and practise comparatives and superlatives of the adjectives good/bad
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5) Listening
(5 min.)
Ps are given sheets with a comics “The best dressed brother”. They are going to listen to the
text (Project English 2 — new issue, p.56 (Appendix 15, p. 31)) from the tape. They can follow the

text during listening. Following that three Ps are going to read the text. They are given the roles
(Mickey, Millie, a shop assistant) and asked to be very dramatic during reading and to avoid
reading the text in a monotonous voice.

Aim:

o to practise comparatives and superlatives of good/bad: better/worse, the best/the worst
Learning style:

e Ps hear the text and they follow it during listening (visual, auditory)

o they see the use of the grammar in context following the text from the copy during listening and

reading (visual)

6) Conversation
(5 min.)

T asks Ps questions as:

“Who is the best in mathematics here in the class?”
“Who is better in Czech language than he/she is?"
“Who do you think is the best actor in the world?”

“Who do you think is the worst singer in the world?", etc.

After that T asks Ps how they would translate: “Praha je dal nez Podébrady.” Then she writes
on the blackboard: “Anna has 5 K¢. Pepa has 10 K¢&. Kata has 20 K&." and asks Ps: “Who has less
money than Pepa? Who has the least money of them all?”

Aim:

e to practise superlatives for better memorising

Learning style: ‘

» Ps hear the questions and have to answer aloud so that other Ps hear the answer to be able to
compare their answers (auditory)

e Ps are given sentences on the blackboard (‘Anna has 5 K¢. Pepa has 10 K¢. Kata has 20 K¢.")
to find the answer for the questions (“Who has less money than Pepa? Who has the least

money of them all?"). They can see the numbers, think, and answer more easily. (visual)
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Stage 2:
Inserting new language into Ps” memory

Presentation of new grammar

Adjectives with two and more syllables - comparatives and superlatives
(10 min.)

Ps are asked to open their exercise books and write down the date and the title in Czech
“Adjectives with two and more syllables”.

Firstly, T writes on the blackboard an example of an adjective with one syllable. (e.g. 1) big
2) biggER  3)THE biggEST ) and asks Ps about the number of syllables of the word.

Then T explains the chart prepared on the blackboard (T uses colours to highlight MORE/THE
MOST). T asks few pupils to come to the blackboard and fill the gaps themselves. T also explains
the new grammar of adjectives with two and more syliables on using the sentences from the
previous exercise. T asks Ps questions: “Who has more money, Anna or Pepa?” and “Who has the
most money?” T writes the answer on the blackboard “Pepa has more money than Anna.” “Kata
has the most money of them all.” After that Ps are asked to copy the chart.

1 2 + MORE 3 + THE MOST
much MORE THE MOST
many MORE THE MOST
tired MORE tired THE MOST tired
modern modern THE MOST modern
beautiful MORE beautiful - beail
amazing
Aim:

e tointroduce the new grammar
Learning style:

e the new grammar is explained on the chart with an oral explanation and also examples written
on the blackboard (visual, auditory)
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e T used colours to explain the grammar of comparatives and superlatives of adjectives with two
or more syllables (visual)

e T pointed the number of syllables by marks above the adjectives and stressed the syllables
orally as well as during the explanation to make it more clear and visible (visual, auditory)

Stage 3.
Preserving new language in Ps” memory (practice)

Exercise (Project English 2 - new issue, “My opinions” 3/52 (Appendix 14, p. 30))
(5 min.)

Ps are asked to look at the exercise 3/52 on the sheet they were given at the beginning of the
lesson. The class does the exercise together aloud, so that the pupils can control whether their
answers are correct. If there is not enough time to finish the exercise, they are given the task for
homework.

Aim:

o to practise the new grammar

Reflection on lesson

| started the lesson with checking the homework — the quiz (comparatives) and the table
(comparatives/superlatives) - to recall the grammar the pupils had learnt. | wanted to make a link
between the “old” and “new” grammar (comparatives/superlatives of longer adjectives), which was
going to be presented in that lesson.

After that the conversation followed. | wanted the children to repeat the phrases used for
describing themselves. It was another drill of those simple phrases. | wanted the pupils to
memorise them to be able to recall them and use them without thinking about the rules. We were
also talking about their favourite sportsmen and sportswomen (the topic was very actual in that
time, because the Olympic Games had been running). The pupils liked to talk especially about the
topic. They were watching the games on TV and thus they found the topic interesting. | was
pleased they wanted to communicate and | helped them to express what they wanted to say to
motivate them and show them that they could already talk in English about things they liked. When
they did not know a word they needed, | wrote it on the blackboard, so that they could see it and
| pronounced it several times for them to hear it as well.

During the next exercise | concentrated on practising and repeating the grammar - better/the
best, worse/the worst - to preserve the language into the pupils’ memory even deeper. It was
a written exercise, so that the pupils could see the language in the context and we also changed
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the style of working. | supposed it would help them understand the language more efficiently. We
completed first two examples together to show them how to continue; however, even starting like
this the pupils made a lot of mistakes. During checking | found that their main problem was not
reading the meanings of the sentences properly. | asked the pupils to read a particular sentence
with a gap again and clarify the meaning first to be able to answer correctly. Doing the work
together helped the pupils understand the use of the adjectives better. The pupils were not
provided with enough practice to be able to complete the exercise themselves yet. Next time
| would prepare them better by doing more exercises together first before giving them an individual
task for practice.

The following exercise was listening to the tape. | found it quite successful. For the pupils the
listening was an amusing activity especially because of the funny voices and noises on the tape.
After listening | asked for three volunteers to read the text. One boy wanted to play the girl, so
| asked him to change his voice. The listening exercise included examples of betterthe best,
worse/the worst. The pupils could hear the language in the context again. They also saw it as they
followed the text on the sheet during listening and reading. | wanted them to meet the language in
the context again for even more effective memorising.

Then | asked the pupils several questions to start using the language actively. | wanted them to
give me whole answers (e.g., Peter is the best in mathematics.). After a short thinking time, they
were able to answer correctly. They had a little problem with forms of the adjectives far and little.
| told them they could look at their notes from the previous lesson. | did not mind they needed to
use their notes. | thought | could show them that they could always find the help for practising the
new language in their notes which they had made during lessons.

After repeating and practising the language learnt in previous lessons, | introduced the new
grammar (adjectives with more than one syllable). Giving an example of one syllable adjective first
(e.g. 1) long 2) longER 3)THE longEST ), | wanted to introduce the following work. | started
highlighting the difference between an adjective with one syllable/an adjective with more than one
syllable by writing examples on the blackboard using colours and capital letters to stress the
difference. Since | had prepared a chart with the grammar before the lesson | explained to the
pupils the creating of the new language in Czech pointing at the differences. | wanted them to find
out the number of syllables of a particular adjective themselves by dabbing the syllables with a pen
to the desk to hear the difference. Also marking the number of syllables with dots, stressed the
difference visually. | used these auditory and visual techniques to stress and clarify the use of
MORE and THE MOST in some adjectives. | did not finish the chart completely because | wanted
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the pupils to do it. They did not find it hard. The introduction and practice of the new language
was clear enough for the pupils as they were answering my oral questions which followed
correctly.

The lesson finished before we could start the exercise 3/52. The pupils were copying the chart
and examples quite long. Also the explanation of the new grammar took some time, so that we
did not have enough time for doing the last activity | had prepared. | did not want to give them the
exercise for homework because | was aware of the necessity for common practice and more time
to insert the new language into their memory before their being able to do the task on their own.

Let me now summarise the lesson. By doing the quiz as homework | wanted the pupils to
recall the comparison. Filling the table was used for practising the new grammar which started to
be taught in last lesson (superlatives with THE -EST). The pupils completed the exercises without
mistakes. | think that letting the pupils find the rule themselves in the last lesson helped them to
memorise new grammar better. They had to think about how the language was created and find
some clues to give me the rule. | think this is also one of effective techniques which can help
pupils leam and memorise more easily. According to the good results of the quiz | felt | could
concentrate more on practising comparatives and superlatives of irregular adjectives. After the
short conversation we started practising that grammar (better/the best, worse/the worst) more.
The written exercise made the pupils problems not only because they did not understand
meanings of the sentences - not reading them properly - but also because not enough practice
had been done yet. | should have done the listening/reading exercise and the conversation before
ordering the sentences to help the pupils understand the new language better. If | had done that
| think they would have found the exercise easier. | should have done more practice of that
grammar and not started explaining new language (comparatives and superlatives of longer
adjectives). | also should not leave an explanation of new language fill later in the lesson. Also
this lesson was designed for inserting and preserving new language into the pupils' memory.
| expected to do more practice and testing in following lessons. The effectiveness of my work
should have been seen in the test (Appendix 17, p. 34-35), which was expected to provide me
with some evidence for confirming my hypothesis.

As the lessons were devoted more to inserting/preserving new language where not sufficient
proof of long-term memorising could have been gathered yet, further evidence supporting my
thesis was collected during testing the language. The results of the tests are going to be
discussed in the following part where | am going to summarise my expectations, findings,

achievements and failures.

56



)) Testing

After inserting and preserving the language, more practice followed to store the language into the
upils' long-term memory properly. The language and types of exercises used in the tests were
ractised during the lessons (one exception - picture used for completing the words towards and away
'om - see test 1 - 7.A below). The first tests (see Appendix 16, p. 32-33 and 17, p. 34-35) were set up in
1e fourth lesson in 8.A and the fifth lesson in 7.A. The main points which appeared in the tests had
een announced to the pupils in advance. In the following lessons | went through the tests with the
upils, explaining the mistakes they had made. More practice was done if it was needed. | also
xplained the criteria according to which the pupils were assessed. The second tests (see Appendix 18,
.. 36 and 19, p. 37) were given to the pupils after three weeks by Mrs. Kroulikova. Those tests were not
innounced in advance as | wanted to evaluate the children's actual remembering of the language leamt
ind memorised. Before starting the test the teacher announced to the pupils they were not going to be
1ssessed as the tests were going to be only for my project purposes. The announcement was made to

lispose the stress from the pupils who may have felt as not being prepared.

lest 1 - 8.A (Appendix 16, p. 32-33)
The test was divided into two parts a) vocabulary b) grammar (e.g. countable and uncountable

1ouns) and use of language (e.g. dialogue between a waiter and a customer). The pupils were given
wo marks (from the vocabulary x grammar/use of language part). The language, which was tested, was
eamt with Mrs. Kroulikova and me in six previous lessons.

During evaluating the first part of the test | focused especially on writing down an appropriate word
nore than on accurate spelling. | wanted to see which vocabulary items the pupils remembered. The
/ocabulary test could have also been created as a gap filling (filling the gaps in sentences with the
difered words). This would have provided the pupils with some help to recall the language in the
sontext. However, | had not thought about that possibility before.

The second part of the test started with the gap filling. The pupils should have written C/UC
according to the type of the noun. In the exercise C more than one answer was possible. (asked the
pupils to answer as they would to the waiter in a restaurant. | wanted to see whether the pupils were
able to react correctly. The exercise D was a bonus question. Since | saw the pupils had problems with
counting the total price, | gave them the number in Czech. In the last task an appropriate word

expressing the amount was required. The whole test lasted approximately 17 minutes.
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Assessment criteria for the test:

15 points - vocabulary section, 14 points - grammar section (+1 bonus)

1) wrong or missing word/ wrong answer -1
2) half the word correct (e.g. throw away)/minor grammatical mistake -1/2
3) minor spelling mistake/frequent and repeated petty mistakes -1/4

In the first section of the test the complex vocabulary (e.g. at the same time, both of us, throw
away) and the word embarrassed caused the main problems to the pupils. They did not remember
the words or they wrote only half of them. The results from this section demonstrated that not
enough practice was devoted to the vocabulary, which had been taught in previous six lessons.
| presented new words in the first lesson (lesson plan 1, see p.28) using miming, drawing,
repetition, drills, to insert new vocabulary into the pupils memory more effectively. No further
practice of new or old vocabulary (taught by Mrs Kroulikova or me) was included in the following
lessons. The words merely appeared in the context within the following practice of grammar and
use of language. After seeing the results of the test, | perceived that the pupils did not see, hear, or
use the words in the context frequently enough to remember them (only from hearing, seeing, or
using them). More time should have been devoted to this kind of practice.

The pupils were more successful in the second part of the test. Especially the results of
completing the dialogue "In a restaurant" were very favourable. The pupils had no difficulty with the
exercise. It verified that the variety of the visual, auditory, and kinesthetic activities, which were
used during the practice, was effective. Only occasional mistakes appeared in the exercise B
where the pupils should have distinguished countable and uncountable nouns. After the test
| explained to the pupils the grammar again and an exercise was done to clarify the grammar as
much as possible.

Consulting the results with Mrs. Kroulikova | was told that one of the pupils was dyslexic. | was
thinking how | could help the girl to achieve better results and learn more easily. As | had not had
any experience with dyslexic pupils, | felt rather helpless. | thought | could for example give the girl

more time for completing the exercises or do more visual, auditory and kinesthetical activities.

Test1-7.A (Appendix 17, p. 34-35)
The whole test was focused on testing vocabulary (exercise 1-4) taught by Mrs. Kroulikova and

me and comparatives/superlatives of short adjectives (exercise 5). The pupils were given one

mark.
As in 8.A, the vocabulary part was focused more on writing appropriate answers than on exact

spelling. The grammar section concentrated especially on writing correct forms of comparatives
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and superlatives of adjectives (e.g. -ER, the -EST, double consonants, etc.). The test lasted about
10 minutes.

Assessment criteria for the test 1 (7.A)

30 points for the whole test

1) wrong/missing word -1
2) the is missing in a superlative form (one mistake for all examples) -112
3) wrong word/spelling of adjectives (e.g;faauﬁ’{x further, easier, hotter) -1/2

(changes in speliing of adjectives as easy/hot were explained and practised in the fourth lesson)

The usual problem the pupils had was mixing the words fowards x away from in the exercise 2.
In the test, | used a picture to help the pupils (visually) find the correct answers. However, it did not
help much because the pupils did not understand the meaning of the words (towards x away from
- taught by Mrs. Kroulikova). They also did not see such a picture before to help them remember
the words more easily so that it was not a wrinkle for them. Correcting the test | explained the
words again drawing the picture on the blackboard. The pupils drew it into their exercise books,
labelling the directions. | thought that practise done with Mrs. Kroulikova was sufficient for the
pupils. That was why | did not pay more attention to repeating that language again before the test.
| should have repeated the words with the pupils, doing some exercise to make sure that all of the
words | was going to use in the test were understood. Also in the exercise 3, | used the picture to
recall the vocabulary, which we had learnt together, from the pupils memory more easily. This time
it helped. The pupils did not have many difficulties with completing the exercise. Occasionally some
of the pupils used other words than | had expected (e.g., world x Earth, country x Republic).
| counted those answers as correct.

In the grammar part the pupils did not have problems with creating comparatives and
superlatives adding suffixes -er / -est, however, some of the pupils forgot to add the in the
superlative forms. Few pupils also had some difficulties with -i instead -y in the
comparative/superiative forms of adjectives (heavy, dirty). | expected enough time and practice had
been devoted to this problem (yet, probably even more practice was needed. After the test | used
especially visual methods to clarify the problem. More visual and auditory exercises were done
(e.. | used blackboard, colours, capital letters, reading/writing exercises, filling gaps exercises,

drills, visual aids as water from a tap, snack, books, etc.) in the following lessons.

The second tests were not assessed (the pupils had not been informed about them in advance.

The tests were only to function as feedback for me to see what the pupils remembered from the
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language we learnt together. They included new language taught in the third and fourth week of my
practice, as well as the language already tested (see above). After the first tests more practice
(visual, auditory, kinesthetic) was devoted to the language the pupils had problems with. | corrected
the tests according to the same criteria as the previous tests to gain the information about the
pupils memorising the language. Each of the tests was to be completed within 10-15 minutes. As

the test formats were almost identical | am going to comment on their content only briefly.

Test 2 - 8.A (Appendix 18, p. 36)

The first exercise dealt with vocabulary. The pupils should have written an English equivalent

next to the Czech words. Again an appropriate word was more important for me than exact
spelling. The following task was adding a bit/a few next to the nouns (countable/uncountable). The
last exercise was completing the dialogue "In a restaurant” where the pupils should have
responded as they would in  a real life situation.

The pupils had problems with remembering vocabulary. The average of correct answers was
five. It revealed that still not enough practice was done to store the vocabulary in the pupils long-
term memory. More exercises (visual, auditory, kinesthetic) should have been done with the pupils
were they would have had to use the vocabulary in the context. On the other hand, the pupils did
not have problems with the second exercise (applying a bit/a few next to the nouns) as more
practice (visual and auditory) followed after the first test where the pupils met with few difficulties of
distinguishing countable and uncountable nouns (grammar taught by Mrs. Kroulikova). Since the
previous test they had understood the difference between countable and uncountable nouns well
so that applying the knowledge into the new grammar (a bit/a few) was easier for them as they
proved it in this test. Almost all of the pupils remembered that a few is used with vegetable. (This
example made the pupils problem during the practice and was repeated many times). Even this
time the pupils did not have many difficulties with completing the dialogue. As well as in the test 1,
several answers were possible. The pupils could complete the dialogue with one of the possible
answers, so that the dialogue made sense. The pupils not having severe problems with the second
and the third exercises, it was affirmed in this test that the practice of the dialogue, the language
connected with the topic "In a restaurant’ (e.g. a bit of vine), and the new grammar a bit/a few was

effective.

Test 2 - 7.A (Appendix 19, p. 37
The first task was again the translation of the words. Following that the pupils should have

written comparatives and superlatives to the short, long, and irregular adjectives. In the next
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exercise the pupils wrote in words the number given in figure. The main focus was put on and (e.g.
six hundred and twelve) and the word twelve. The last task required creating phrases from the
given words using comparative as...as structure.

As well as in 8.A remembering the vocabulary was the main problem for the pupils in this class.
An average of remembered words in the vocabulary exercise was five. Also there the absence of
sufficient and effective vocabulary practice was revealed in the test. Yet, the pupils were again
successful in the following exercises which were devoted to the grammar. The pupils completed
the second exercise almost without problems. The mistake which appeared more frequently was
forgetting the in the superlatives and a wrong form of the comparative and the superlative of bad. In
the remaining adjectives the pupils were successful. Wrong spelling of twelve - e.g. twelwe, twelf
in the third exercise was only an occasional mistake. The pupils did not have problems with the last
task. Enough of visual, auditory, and kinesthetic practice was devoted to the structure as...as (e.g.
exercises in the textbooks - pictures, drawing a card, use of blackboard, oral activities - drills, etc.)
This test verified that with more practice of comparative and superlative forms of shorter/longer
adjectives, as well as the visual, auditory, kinesthetic practice of the as...as structure the pupils
remembered the language well without bigger problems.
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Chapter lIl. - Discussion on findings
The project originated from and was based on the idea that the teachers who understand the

theory of memory and memorising processes (inserting, preserving, retrieving, recalling) become
more aware of the learning/ memorising differences and preferences of pupils. These teachers can
also prepare and lead the lessons more effectively (e.g. by keeping the memorising stages in the
order, using  a variety of visual, auditory, kinesthetic aids, methods, techniques, being aware of
pupils leaming/memorising needs, etc.).

To become aware of the pupils” memorising needs, | had collected the data about the children’s
learning and memorising style distributing the questionnaires 1 and 2 (Appendix 3, p. 13-16) before
my teaching practice began. The first questionnaire was based on the test according to Barsch,
where the pupils should have answered the questions, which suited their needs the most. The
second questionnaire contained the short text, which the pupils answered in few sentences. Mrs.
Kroulikova discussed both the questionnaires with the children before the start to make sure the
pupils understood everything. Afterwards | evaluated both questionnaires from several points of
view to gain as accurate outcomes as possible (for the results of the questionnaires 1 and 2 (points
1-5 below) see Appendix 3, p.17, 18):

1) | counted the number of the pupils belonging to each area (visual, auditory, kinesthetic)
- (8.A): V=5, A=5, K=4. (7.A): V=1, A=8, K=3. However, as Barsch says “A total score in one
area should be four points or more different from a total in another area in order to be
significant.” (1994:16)

2) That is why | marked with *** only the pupils whose total score in one area was four/more
points higher than in the other two areas and with ™ those whose total score in one area was
four/more points higher than in one of the other area.

3) According to the Barsch’s note (see Barsch Scoring Procedures - Appendix 3, p. 15) | also
searched for the four point answers (=almost always) which appeared most frequently - two
letters in the box when the number was equal.

4) | evaluated the second questionnaires. The individual comments of the pupils (see Appendix 3,
p. 17, 18) were compared to the outcomes of the first questionnaires which had been evaluated
from three points of view(points 1,2,3 mentioned above)

5) | compared the results of all the mentioned points to gain as accurate outcomes as possible.
The final results showed that only few pupils could have been indicated as significant - having
memorising/leaming preferences more clear: (8.A): V=3, A=2. (7.A): V=1, A=1,K=1).

The information | gained from the questionnaires did not fully confirm the findings of the experts

(as well as Sadek's findings) which | read about during studying the theory, that the visual leamer
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is the most frequent type of leamer. Maybe if other kinds of tests had been used (more interesting
and easier to complete for the pupils from the elementary school) it might have produced more
accurate data. Also having more time for doing more testing could have provided me with better
information | needed to classify every pupil.

In the class | gave the results to all of the pupils (results from the point one) pointing out that for
more exact information more tests and observation would have been needed to be done.

As the results from the questionnaires did not provide me with more exact information about the
pupils” learning/memorising needs, it was difficult to concentrate on their leaming/memorising
preferences individually or in smaller groups (as onto visual, auditory, kinesthetic learners) from
a closer sight. As well as S4dek mentioned in his project, | also found during my four weeks
practice that for collecting enough valuable data to affirm my thesis fully, much more time would
have been required. It was also a short time for me to gain more valuable data from observing the
pupils” reactions, answers, etc. to indicate their memorising/learning style. More discussions about
the children’s memorising/learning needs could have been done to find more information and make
the pupils become more aware about their memorising/leaming style. | found myself time limited
when | wanted to devote more time to those discussions which would have been useful for my and
the pupils” information to be able to use it in practice to learn, memorise and teach more effectively.
Yet | managed to confirm that under the positive circumstances it is possible to do this kind of
research with the pupils from the elementary school effectively. During the research in the class
good atmosphere was created, the pupils co-operated together and also with the teacher. | learnt
more about the issue in practice and also gained information about the instruments which could
help pupils memorise/learn the language more easily.

The reflections on the lessons did not provide me with abundant evidence to support my thesis
directly. It was so since some of the lessons were devoted only to inserting and preserving new
language, where not much proof of long-term memorising new language could have been
gathered. Yet, | consider the reflections significant for illustrating how my awareness of keeping the
memorising stages in order and the knowledge of visual, auditory and kinesthetic learmer needs
developed.

Studying what the experts say about memorising (Cép, Atkinson, Marks&Bowen deal especially
with the memorising stages, long-term and short-term memory and briefly also with the other kinds
of memory. Buzan or Amold are concemed more in multisensory leaming - visual, auditory,
kinesthetic memorising), | prepared the lessons always starting with recalling the language from the
pupils memory continuing with inserting, practising and retrieving the language. | found keeping the

sequence of the stages in the order very effective as:
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a) the recalling motivated the pupils for the further work (e.g. role-plays, quiz, conversation,
shopping list, in the following lessons also games, etc.) and prepared them for continuing with
what was introduced in the previous lessons

b) new language or practice could have been connected with the "old" language

c¢) more practice and retrieving the language could have provided me with feedback (what the
pupils did or did not understand). The knowledge | gained from this experience affirmed the
experts” views that complying the stages in the sequence can contribute to more effective
teaching.

During my teaching practice | concentrated especially on the visual, auditory and kinesthetic
learner. It was so as | found during studying the theory that everyone’s brain dominance belonged
to one of these three categories. | tend to use visual, auditory and kinesthetic activities as much as
possible during the lessons to help the pupils memorise the language more easily. According to the
results from the tests the multisensory practice turned out to be very effective especially during
practising the grammar and language in use. However, not as effective and sufficient was it when
talking about the vocabulary practice. | did not want to teach the new vocabulary without the
context, but | also did not find time where it could have been practised and stored into the pupils’
long term memory more effectively. Again | felt time limited when | wanted to do more visual,
auditory, and kinesthetic activities with the pupils as, according to the syllabus, | could not spend as
much time as | would have wanted. | having more time, more "playing" with the language would
have been possible, which could have been more effective for the pupils" memorising of the
language. | have to admit too that | did not realise at the time of teaching that more vocabulary
practice would have been necessary for the pupils to succeed: the experience gained from the

analysis of the tests contributed to a further layer of reflecting upon my lessons.
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Chapter IV. - Conclusion

It was stated in the thesis that understanding theory of memory and memorising processes can
significantly contribute to a more effective approach to teaching and leamning a foreign language
and better results can be achieved. The aim of this Professional Project was to investigate the
subject and sustain its rightness.

Therefore, the practical project was designed to prove the principles of the thesis. The project
consisted of several stages the main function of which was:
a) to study what the experts as Cap, Atkinson, Amold, Bowen&Marks, Buzan and others say about

the memory and memorising processes ,

b) to investigate and become aware of the pupils” individual needs, differences and preferences in

the learning/memorising process ,

c) to apply the knowledge gained and developed during the four-week teaching placement at the
elementary school to gain enough evidence to support the thesis.

The practical inquiry was done in two classes at Komenského elementary school in Nymburk
during the continual practice in September and October 2000. Five lesson plans and reflections,
two tests in each class were collected to be used in the Project. The lessons were planned to
comply the sequence of memorising stages - in this order: recalling, (inserting), practising,
retrieving. Variety of visual, auditory and kinesthetic methods was used. The discussion about
individual learing and memorising differences and preferences (visual, auditory, kinesthetic) was
done with the pupils in each class at the beginning of the practice.

It can be said that some of the results from the tests indicate a positive impact of the effort,
which was expended to verify the thesis. These include
e.g. 1) effective use of visual/auditory/kinesthetic activities during teaching/learning new language

2) effective impact of keeping the sequence of the memorising stages in order

3) teacher’s awareness of the pupils’ differences/preferences in learning/memorising the

language.
It is necessary to say that to gather more precise data for affirming the thesis completely, more
time would be needed. It is my further intention to utilise the experience gained from this project in

planning a continuation of this exploring and learning process to be able to use the knowledge as

effectively as possible.
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DIRECTIONS

Circle "a" or "b" to indicate your answer to every question. Please
choose only one answer for each question.

If both "a" and "b" seem to apply to you, choose the one that applies
more frequently.

&

I understand something better after I

(a) try it out.

(b) think it through.

I would rather be considered

(@) realistic.

(b) innovative. |

When I think about what I did yesterday, I am most likely to get
(a) a picture. o
(b) words.

I tend to

(a) understand details of a subject but may be fuzzy about its overall structure.
(b) understand the overall structure but may be fuzzy about details.
When I am learning something new, it helps me to

(a) talk about it.

(b) think about it.

If I were a teacher, I would rather teach a course

(@) that deals with facts and real life situations.

(b) that deals with ideas and theories.

I prefer to get new information in

(a) pictures, diagrams, graphs, or maps.

(b) written directions or verbal information.



10.

11.

12

13.

14.

15,

16.

17;

18.

19

20.

. Once I understand

(@) all the parts, I understand the whole thing.

(b) the whole thing, I see how the parts fit.

In a study group working on difficult material, I am more likely to

(a) jump in and contribute ideas.

(b) sit back and listen.

I find it easier

(a) to learn facts.

(b) to learn concepts.

In a book with lots of pictures and charts, I am likely to

(a) look over the pictures and charts carefully.

(b) focus on the written text.

When I solve math problems

(a) I usually work my way to the solutions one step at a time.

(b) I often just see the solutions but then have to struggle to figure out the steps
to get to them.

In classes I have taken

(a) I have usually gotten to know many of the students.

(b) I have rarely gotten to know many of the students.

In reading nonfiction, I prefer

(a) something that teaches me new facts or tells me how to do something,
(b) something that gives me new ideas to think about.

I like teachers

(a) who put a lot of diagrams on the board.

(b) who spend a lot of time explaining.

When I'm analyzing a story or a novel

(a) I think of the incidents and try to put them together to figure out the themes.
(b) 1 just know what the themes are when I finish reading and then I have to go
back and find the incidents that demonstrate them.

When I start a homework problem, I am more likely to

(a) start working on the solution immediately.

(b) try to fully understand the problem first.

I prefer the idea of

(a) certainty.

(b) theory.

I remember best

() what I see.

(b) what I hear.

It is more important to me that an instructor

(a) lay out the material in clear sequential steps.

(b) give me an overall picture and relate the material to other subjects.



21.

22,

23

24,

25,

26.

2.

28.

29,

30.

31

32

33,

I prefer to study

(@) in a study group.

(b) alone.

I am more likely to be considered

(@) careful about the details of my work.
(b) creative about how to do my work.
When I get directions to a new place, I prefer

* (a) a map.

(b) written instructions.

I learn

(@) at a fairly regular pace. If I study hard, T'll "get it."

(b) in fits and starts. I'll be totally confused and then suddenly it all "clicks."
I would rather first

(a) try things out.

(b) think about how I'm going to do it.

When I am reading for enjoyment, I like writers to

(a) clearly say what they mean.

(b) say things in creative, interesting ways.

When I see a diagram or sketch in class, I am most likely to remember
(a) the picture.

(b) what the instructor said about it.

When considering a body of information, I am more likely to

(a) focus on details and miss the big picture.

(b) try to understand the big picture before getting into the details.

I more easily remember

(a) something I have done.

(b) something I have thought a lot about.

When I have to perform a task, I prefer to

(2) master one way of doing it.

(b) come up with new ways of doing it.

When someone is showing me data, I prefer

(a) charts or graphs.

(b) text summarizing the results.

When writing a paper, [ am more likely to

(a) work on (think about or write) the beginning of the paper and progress
forward.

(b) work on (think about or write) different parts of the paper and then order
them.

When I have to work on a group project, I first want to

(a) have "group brainstorming" where everyone contributes ideas.

(b) brainstorm individually and then come together as a group to compare ideas.
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34.

35

36.

37

38.

30,

40.

41.

42.

43.

44,

I consider it higher praise to call someone

(a) sensible.

(b) imaginative.

When I meet people at a party, I am more likely to remember

(a) what they looked like.

(b) what they said about themselves.

When I am learning a new subject, I prefer to

() stay focused on that subject, learning as much about it as I can.
(b) try to make connections between that subject and related subjects.
I am more likely to be considered

(a) outgoing.

(b) reserved.

I prefer courses that emphasize

(a) concrete material (facts, dat(a).

(b) abstract material (concepts, theories).

For entertainment, I would rather

(a) watch television.

(b) read a book.

Some teachers start their lectures with an outline of what they will cover. Such
outlines are

(a) somewhat helpful to me.

(b) very helpful to me.

The idea of doing homework in groups, with one grade for the entire group,
(a) appeals to me.

(b) does not appeal to me.

When I am doing long calculations,

(a) Itend to repeat all my steps and check my work carefully.

(b) 1 find checking my work tiresome and have to force myself to do it.
I tend to picture places I have been

(a) easily and fairly accurately.

(b) with difficulty and without much detail.

When solving problems in a group, I would be more likely to

(a) think of the steps in the solution process.

(b) think of possible consequences or applications of the solution in a wide range

of areas.



SCORING SHEET

1. Put "1"s in the appropriate spaces in the table below (e.g. if you
answered "a" to Question 3, put a "1" in Column "a" by

Question 3).

2. Total the columns and write the totals in the indicated spaces.
3. For each of the four scales, subtract the smaller total from the
larger one. Write the difference (1 to 11) and the letter (aorb)
with the larger total.
For example, if under "ACT/REF" you had 4 "a" and 7 "b"
responses, you would write "3b" on the bottom line under that
heading (3 = 7- 4, and the "b" total was the larger of the two.)
ACT/REF | SEN/INT| VIS/VRB| SEQ/GLO
g fadsiaie s o] [n o H
ErEERRER T SR
ey s T T e
FEERES R e e
PRy s v |
R T [ o e
FEE TNy
o ciies L 5 [ e [
FRE e g
Pase i ovae o b (30 T R
i R B T 0e (2T e
'41_1__ |_‘42 f_[_ 43 |_ e [_ |_
I Total (sum X's in each column)
| ACT/REF| SEN/INT| VIS/VRB| SEQ/GLO
a F b a |b ’a b a b

e

=

55

(Larger - Smaller) + Letter of Larger (see below*)

W

|

*Example: If you totaled 3 for a and 8 for b, you would enter 5b.




Explanation of scores

* If your score on a scale is 1-3, you have a mild preference for one or the other
dimension but you are essentially well balanced. (For example, a 3a in the
ACT/REF category indicates a mild preference for active learning.)

® If your score on a scale is 5-7, you have a moderate preference for one dimension
of the scale and will learn more easily in a teaching environment which favors that
dimension.

* If your score on a scale is 9-11, you have a strong preference for one dimension of
the scale. You may have real difficulty learning in an environment which does not
support that preference.

Note :
ACT/REF - active /reflective

SEN/INT — Sensifive/infuitive
VIS/VRB = visuval /verba|
SEQ/GLO ~ sejumf /? loba |



Odpovéz na nasledujici otazky a vysledky zapiS do tabulky

L. Vétiinou rozumim informacim (3kolni litce) épe

a) kdyz si ji vyzkousim prakticky b) kdyz si ji pofadné promyslim

2. PovaZuje se spiSe za

a) realisticky typ (mém radgji staré poradky) b) inovativni typ (touzim po zménach)
3. KdyZ pFemyslim o tom, co jsem dé&lal viera, &asto si vybavim spiSe

a) obrazek b) slova

4. Mim sklon k tomu, Ze :

a) rozumim detailim urgitého predmétu ale jsem ponékud zmateny z celku

b) rozumim celkové informaci, ale jsem zmateny, kdyz mam probrat podrobnosti

5. KdyzZ se u¢im néco nového, pomdha mi

a) mluvit o tom b) pfemyslet o tom

6. Kdybych byl uéitelem (uitelkou), chtél(a) bych ufit v kurzu, ve kterém

a) se zabyva fakty a skutenymi situacemi  b) se zabyva my3lenkami a teoriemi

7. Kdyz mim ziskat nové invormace, ddvim prednost

2) obrazkim, diagramim, grafim nebo mapim b) psanému textu nebo fefenému slovu
8. Jakmile jednou porozumim

a) viem jednotlivym sougastem, rozumim celému problému

b) celému problému, jsem schopen rozeznat jednotlivé Easti (rozumim jim)

9. Jestlize jsem Elenem skupiny, ktera pracuje na sloZitém problému, spise

2) prispivam do diskuse b) sedim tiSe a posloucham
10. Myslim si, Ze se

a) snadngji ucim jednotlivym faktim b) snadngji u&im celku

11. V knize s mnoha obrizky a tabulkami spiSe

a) prohlizim petlivé obrazky a tabulky b) se zaméfuji na Cetbu textu

12. Kdyz reSim matematicky problém

&) obvykle pracuji svym zpiisobem jeden krok za druhym a najdu feSeni

b) &asto vidim FeSeni, ale potom mam problém dat dohromady jednotlivé kroky, abych Feeni nalel

13, KdyzZ se dostanu do nové skupiny (krouZek, tfida apod.)

a) zpravidla si rychle zapamatuji jména mych ,kolegt a kolegyfi“ b) trvad mi dlouho neZ si jejich jména zapamatuji
14. Kdyz étu populdrné nauénou literaturu, divim prednost

a) néemu, co mé& uéi nova fakta nebo mi poradi jak néco délat

b) n&temu, co mi dava nové myslenky, o kterym potom premyslim

15. Mim radéji ufitele (styl vyu€ovini ne jako osobu)

a) ktefi na tabule kresli spoustu diagramd, obrazkd, tabulek apod.  b) ktefi stravi v&tSinu hodiny vykladem

16. Kdyz rozebirdm piibéh nebo romin

a) premy3lim o udalostech a snaZim se je dat dohromady, abych nael hlavni mySlenku (motiv) i (
b) vim, co je hlavni my3lenkou, kdyZ knihu dotu a potom se musim vratit a odhalit jednotlive udalosti, které ji

dokazuji

17. Kd-;i za&indm fesit problémovy (problémovy zadinim, Ze s nim jsou problémy) domci dkol, spise
a) zaénu hned pracovat na feSeni b) se snazim nejdfive plné porozumét danému problému

18. Davim prednost myslence

a) jistoty b) teorie :

19. Lépe si pamatuji

a) to, co vidim b) to, co slydim

20. Je pro mé velmi diilezité, jestlize ucitel

a) predklada latku v jasnych postupnych krocich o
b) mi da vieobecny prehled a snai se latku vztahovat k obsahu jinych pfedmétu
21. Divam prednost uleni se

a) ve studijni skupiné s jinymi b) sam



22. Jsem spiSe povazovin za Elovéka, ktery

a) velmi dba na detaily své prace b) je tvofivy pfi praci

23. KdyZz mi nékdo vysvétluje, jak se nékam dostat, ddvim prednost
a) mapé b) napsanym pokynim

24. U&im se

a) pravidelnym tempem. JestliZze studuji tvrdé, dosihnu vysledku

b) nejdfive jsem totalng zmaten a najednou viemu rozumim.

2S. SpiSe bych radéji nejdrive

a) vyzkouSel véci prakticky b) ptemyslel o tom, jak dosahnout vysledku

26. Kdyz ¢tu pro potéSeni, mam rid spisovatele, ktefi

a) jasné napiSou to, co mysli b) fikaji véci tvofivym a zajimavym zpisobem
27. Kdyz ve tfidé vidim diagram nebo obrizek (naértek), spiSe si pamatuji

a) obrazek b) to, co utitel o obrazku fekl

28. Kdyz premyslim o zikladu informace, pravdépodobnéji

a) se zaméfim na podrobnosti a neviimam si celku

b) snazim se porozumét celku pfedtim, neZ se pustim do studia podrobnosti

29. Mnohem snadnéji si pamatuji

a) néco, co jsem délal b) néco, o &em jsem piemyslel

30. Kdyz mam néco predvést

a) podrobné vypracuji jeden zpiisob feSeni  b) snaZim se pfijit s novymi napady jak to d&lat (Feit)
31. kdyz mi nékdo ukazuje nové informace, divim prednost

a) kresbam, nacrtkiim, grafiim b) textu, ktery shrnuje vysledky

32. Kdyz piSi pisemnou prici, spise

a) zaCnu od zaéitku a postupné postupuji vpied az do konce

b) dam dohromady riizné asti pisemné prace a potom je sefadim do spravného pofadi
33. Kdyz mam pracovat na projektu ve skuping, nejprve chci,

a) aby skupina udélala“brainstorming™ a kazdy pfispél s n&jakymi napady a mySlenkami
b) aby kazdy proved! , brainstorming® samostatné a potom porovnal vysledky s ostatnimi
34. Myslim, Ze je lepi, kdyz je nékdo povaZovin za

a) uvazliveho a praktického b) napaditého
35. Kdyz potkam lidi na party apod. spiSe si pamatuji
a) jak vypadali b) co o sobé fikali

36. Kdyz se ué¢im novou litku, ddvam prednost

a) kdyZ se zaméfim na dany predmét a snazim se nau€it co mozna nejvice
b) hledéni souvislosti a vztahi mezi danym pfedmétem a jinymi pfedméty
37. Spise se povazuji za

a) spolecenského, otevieného b) zdrZenlivého, odméreného

38. Divim prednost hodindm, které jsou zaméreny na

a) konkrétni material (fakta, udaje) b) abstraktni material (teorie)

39. Kdyz bych si mél vybrat pro zibavu, dal bych prednost

a) koukani na televizi b) ¢teni knihy

40. Néktefi uitelé zadinaji hodiny tim, Ze nastini program hodiny. Takové nastinéni mi
a) celkem pomaha b) velmi pomaha

41. My3lenka délat iikol ve skupiné a dostat jednu zndmku za celou skupinu se mi

a) zamlouva b) nezamlouva

42. Kdyz délim dlouhé vypoéty mim sklon k tomu,

a) Ze si opakuji viechny kroky a peclivé kontroluji svoji praci

b) Ze shledavam kontrolu unavujici a musim se do této prace velmi nutit

43. MAm schopnost vybavit si obrizky nfist, kde jsem byl _
a) velmi snadno a docela presné b) s obtizemi a bez velkych podrobnosti
44. Kdyz feSim problém ve skupiné, spiSe

a) premyslim o jednotlivych krocich, které vedou k feSeni

b) premyslim o moznych zévérech nebo pouziti feSeni v riiznych oblastech




Alena Suché

3. roénik 199

Questionaire for a research project - Memorizing:

Please, could you answer these questions ? Answer in Czech or English.

1.) What do you know about memory (e.g. long-termy/short-term memory,
visual  /auditory/kinesthetical memory...etc.) and memorizing pro
(inserting/preserving/recalling stage)?

2.) When you are preparing a lesson/activities, do you consider the
memorizing processes (- the basic stages of the memorizing processes)?

3.) How do you prepare your lesson? Do you devide your lesson into any
stages (e.g. recalling what did your pupils learn at last lesson, homework... ...

4.) Do you also think about individual/group preferences in a IWay of
memorizing the language? (e,g. a student prefcfes visual/auditive help, ss p
moving in the class...etc.) — how to make pupils memorize the languagé: i
most effective and interesting way?

5.) Do you use any help (e.g. pictures, tape recorder, video.. .etc.3 to help
pupils memorize the language easier? Which? Which of them have you fou
most useful?

6.) Have you found anything interesting/special during your teaching career
that has helped pupils to memorize the language easier? What? How do y

that? .
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A nyni se pokus co nejpecliveji odpovedet na tyto otazky. Zaskrtm pro tebe tur ne;lepsn Me.nau ¢
odpoved krizkem v prisluSném ctverecku. Sueha

Jmeno a prijmeni: KATERINA Novakova' i
Véek: 43 Trida: vin. A 5 e @
akoro skoro
vidycky| | obyéejné | |nékdy | | zfidkey nikdy
-100°.|| =757 ||=50.||=45.|| =0
1) Lepe si latku pamatuji z toho co sly$im, nez z toho 4 A
co Ctu.
2) Lépe se mi pini Ukol na zakladé psanych instrukci, V
neZ instrukci zadanych Gstné. X
3) Rad/a si pisSi viastni poznamky, abych si latku
pczdéji mohl/a sam/a zopakovat a lépe ji tak.. x v
porozumet. J =
4) Je pro mne obtizné/nepfijemné pouzivat tuzku
nebo pero. P

5) Lépe pochopim graf nebo diagram, kdyZ je mi k 5
nému podan ustni vyklad.

6) Rad/a pracuji s pomuckami. 1

|
l
!
7) Rad/a ¢tu/pracuji s grafy/diagramy/tabulkami... ] X

8) Naleznu stejny tén k ténu, ktery mi byl zahran
( pf: rozeznam stejny ton zahrany na klavir a

fletnu.)

‘9) Nejlépe si néco zapamatuji, kdyz si to napisi
nekolikrat na papir.

<
Loat | et | |
?"“-:—\::-1—1

_—

10) Dokazi postupovat podle instrukci zadanych X V
,nejakym planem®(pf. recept).

11) Lépe porozumim latce, ke které mi byl pedan
ustni vyklad nebo z toho co jsem slySella z ' A
magnetofonu (pf: cizi jazyk), nez kdybych sio X

latce mél/a sém/a predist. ====‘T==f -

12) Rad/a si hraji s mincemi/klici, které mam v
kapse.

Le’pe se nauc¢im napsat slovo v cizim jazyce tim,
ze si ho nahlas hlaskuji tak jak se piSe, nez >< A’
kdybych si ho mél psat na papir. -

i3




- o
skoro &koro
vidycky| | obytajné | [nékdy | | zf(dka] | nikdy
2100~ ([ =75 ||=50.||=45.]|=0"

14) Lepe si zapamatuji néjakou zpravu/informaci, o
ktere si prectu v novinach/Casopise, nez kdyz o W f
ni slySim v televizi, &i rozhlase. '

15) Radfa zvykam zvykaCku nebo jim svacinu, kdyZ || v o
se ucim .

16) ObyCejné si pamatuji latku tim, Ze si ji zkousim X f
predstavit v hlave

17) NauCim se psat cizi slovo tak, Ze si na ng
prstem pomalu ukazuiji @ snazim se zapamatovat X T
jak se pise.

18) Radéji si vyslechnu dobry vyklad latky, ne3 F
kdybych si ii mél/a sam/a precist. X

|
19) Jsem dobry/a v lusténi kfizovek a hadanek. | X | ¥
:

20) Radgji si opakuji/uéim latku sam ze svych | e
poznamek v sesite nez kdybych si ji s nékym | ; H : y
mél/a spolecné opakovat nahlas /s nékym o {rove
latce diskutovat. g

[
= |

21) Radéji si vyslechnu zpravy v radiu/ televizi nez >< I | ﬁ
kdybych si o nich mél/a precist. Q: I

22) Radéji ziskavam informace o nééem zajimavem. l Y
tak ze si je prectu. l X | 'J.

Ll

23) Nevadi mi, télesny kontakt s ostatnimi.

(napf. podana ruka, pohlazeni po zadech, X i T
poklepani po ramené...) E 1

24) Lépe se mi nasleduji instrukce, ktere mi jsou

zadany ustné nez instrukce psane.) ><
k i

414

Ko7t
¥ < A6

T=%



Barsch Scoring Procedures

(The Barsch is not a timed test.)

Almost Always = 4 points
Usually = 3 points
Sometimes = 2 points
Seldom = 1 point

Almost Never = 0 points

Please Note: A total score in one area should be four points or more different from
a total in another area in order to be significant. Also notice the relative strength of your

preferences (for example, how many 4’s you had in an area).

HOW TO USE THIS INFORMATION: This form can be used along with other
diagnostic tools to help you determine some of the was you are best able to learn. The
Barsch tells you about your learning preferences in only one area.

(Barsch 1994:16)

Visual questions =2,3,7,10, 14, 16, 20, 22

Auditory questions =1,5,8,11,13,18,21,24

Kinesthetic questions =4, 6, 9, 12, 15,17, 19, 23

Teacher counts the points and evaluates the test according to Barsch:

45



Questionnaire &, :

Kazdy z nas nékdy chodil do sSkoly. Néktefi z nas stale do skoly jesté chodime a
proto se jesté porad musime néco udit a néco si pamatovat. Néekomu jde lépe
matematika, nekomu cizi jazyky, nékdo je dobry v télocviku... atd. Nékteri z nas si
lepe pamatuji to co slysSi, néktefi to co vidi a nékteri si lépe pamatuji kdyz se pri uceni
mohou néjakym zpusobem hybat.

Néktefl z nas kdyZz se u€ime, tak si latku musime nahlas prefikavat. Dokazeme si
hodné zapamatovat jen z tcho co sly§ime od ucitele béhem hodiny. Néktefi z nas si
- fatku: predstavujeme v- hiave ako filmr nebo st piseme poznamky, kreslime na papir,
abychom si léepe pamatovali a pochopili ji. Pomahaji nam hodné obrazky, diagramy,
tabulky...atd. Nékteri z nas pri uceni musi prechazet po pokoji sem a tam nebo si
s nécim hrat abychom si snadnéji néco zapamatovali.

Do jaké skupiny Zaku patfis ty? Vis jakym zpusobem se lépe (snadnéji) ucis?
Jakym zplUsobem si latku lépe pamatujes? Co ti pomaha lépe si latku zapamatovat,
porozumét ji, abys ji byl/a schopen/schopna pozdéji spravné pouzit (napr: cizi jazyk)?
VIS jaky zpusob vyuky, jaké pomucky ti nejvice vyhovujl, co ti pomaha snadnegji a
efektivné se ucit?

PomuUzeme ti na to prijit, ale nejdrive se pokus nad témito otazkami zamyslet sam/a
a nékolika vétami na né odpovédét. Zde je misto pro tvou odpoved.

Wﬂ M oMy M A e bele s Sedimd ; olo chevma,
C‘)‘-c'ouw fw ’f\c“ﬂo‘\* oL O»‘r.o.ﬂlmgg AL /‘-wuo_b_ @UJU*CL '&R ,{.A.ZQnu'
/LM E_%qu{ | .f\xo.l\i.-’:u_ AL /Lq L 1\0_1\,0{.
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spoon
waiter
counter
knife
fork
bag

box
meal
saucer

plate

to throw away
ordinary
cheap

fast food
plastic

to order
finger

paper cup

to drink

to eat
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MEALS AND MEAL TIMES

Sl of gt
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a A‘l_tr/u.n_lul.lx

e I

.8 Look atthe pictures. Tick the five things
that you like best. Put a cross by the things that
you don't like.

b Label the pictures. Use these words.

bacon fruit peas

a tomato fish a salad
cheese chocolate ice cream
mushrooms an egg sausages
3 pie beans a cake
spaghetti chips chicken

a pizza butter crisps

10 n

17 18 -°

18 @ 20 @ 21
L

—

/

@ lrl1_a: restaur-ahéj j_

Unit 4

Write this conversation in the correct order.

: A glass of milk, please
» Can | have fish and chips. please
Peas, please
Yes, please?
-Do you want peas or beans with that?
Thank you
And do you want anything to drink?
Waitress
Customer
Waitress
Customer
Waitress
Customer

Waitress

@ Prices

Complete the table.

We write We say
£150 ~ - one pound fifty
70p seventy pence

three pounds twenty

£5.68
thirty-eight pence
93p
twelve pounds eighty-seven
£6.99
eighty pence
47p
nine pounds seventy
£10

Hutdhingon : 2000



Group A:

I)What 1s the first meal of the day?
2)What is the traditional Br. Breakfast?
3) When do the British usually have their lunch?

-------------------------------------------------------------------------------------

Group B:

1)What 1s the main meal of the day?

2)What time do the British usually have it?
3)What 1s the traditional Br. dinner?

4)What do many people usually cook nowadays?

-------------------------------------------------------------------------------------

Group C:

1)What kind of food is popular there?
2)What kind of programmes are on TV there?
3)What do people usually have after the main

course?
4)How do they also call a dessert?

L



IN A RESTAURANT

W — waiter C - customer

W: Good afternoon.

C: Good afternoon. Can I have the menu, please?
W: Here you are. What would you like?

C: TI'd like spring salad, please.

W: And for the main course?

C: I'd like Kung Pao with rice, please.

W: Anything to drink?

L kel vine.

--------------------------------------------------------------------------------

W: That's £ 5.60 altogether.
C: Here you are.

W: Good bye.

C: Good bye.

24



Customer A X Customer B

Did you have a nice meal?

Yes I did. The fish was wonderful.

Yes, it was. There was so much, but we finished it,
didn’t we?

I do like it here. We haven’t been here for ages.
No, we haven 't. It has a nice atmosphere and it 1s
a very nice place.

Yes, it is. And the waiters really look after you,
don’t they?

Yes, they do. Shall we go now?

O.K. Let’s go.



Mama-Mia Restaurant

Starters:

Main course:

Deserts (afters):

Drinks:

Menu

spring salad
pasta salad
sea food salad
soup

chicken with chips

Kung — Pao with rise

fish with chips

spaghetti with tomato sauce

1ce cream
fruit salad
cake with ice cream

apple pie

cold.:

red wine
white wine
coca cola
soda

hot:

coffee

tea

hot chocolate

yA~



Before you watch

Ick tn the box

True False After vou wiidt
The restaurant is very -
busy at lunchtimes BT %
2 The waiter is very polite : _
3 He's very happy because -
there are two customers, [ [ . ashur:
= The table is free = B . us
5 Martin and Angelu would Croa
like steak for lunch = B
6 The restaurant hasn't pot
dny soup : &= | s the restaunint very busy loday
7 They ve got some fish O (] 2 [s the table free?
¥ Martin is very angry with 1 Whao's in a hurr
the waiter [ 4 Is the waiter ir I
9 The salad in the 5 1s there a menu on the table?
restaurant is very good. [J & 6 Would veu like a meal in the Old

England Rest

o = -
dran
'Eﬁ Wareh section 2

1) Angela and Mantin aren’t
7 Why? / Why not

)
I

hungry

Wne.\f 499

1+




1 ngland
| S ?%Tauranﬂ

Exercise 5
Ask other students:

What's your favourite food? What's
your favourite starter? What's your

What would you like?
Write ME on the menu.

What's off the menu?
Write X on the menu.

Exercise 2 Open conversation

Complete the spaces in this
conversation.

"Waiter Good afternoon.
You Good aftemoon. ...... have the
menu please? I've...... an
appointment at two o'clock. I'm in
R avina
Waiter Herc you are. What....... you
" like?
: TR like some melon, please.
Waiter Melon. Yes, and forthe......
course?
You i d. . ... the steak, please.
Waiter How would you...... it?
.mediumor......?

II J favourite main course? What's your
| favourite de ?
| ssert?
| | 1 Tomato soup £l 2?“"5
[| 3 Minestrone soup  £130 i Soup of the day £0.95 Make a list of the answers. Then write a
j I' Melon £1.95 n.'fnu.f(.‘r an international restaurant in
1 English. Put your class’s favourite
. Main courses meals on the menu. Put prices on the
|| i 5 Steak (all served with chips and peas) Snerik (Inthe money of your Eolm
| : £6.95 5 Ci
| Il 7 Fisk ticken £5
, £4.9 95 [ ropaes
| 9 Sausages : Two hamburgers £3.95 | ional Restaurant
M n o £2.95 w Tuww egps o ; The International esiaurant
| _ £25 12 Spaghetti Bolognese 53. 0 | MENU
]' | 13 Side salad £1.50 50 | $
; : |  Starters ——
; ' L r
| :
| Desserts |
! 14 lee-cre | 3
|' 15 App{g:.: (s”awbera';g‘ﬂmlare, vanilla) £1.20 [ .
! 16 Fruil salad £1.40 | .:fam course .
|
| l a 4
| J
i B 6 '
rvice 10% VAT at 15% included '| D 4
(S.Stffs_______.._--———-———____"__-__/
| 1 2 .
Exercise 1 | s
| 3
Whall would Angela like? You Well-done, please. L 3 AT I S P
Write A on the menu. Waiter Anything...... ? -
.What would Martin like? You Yes. Couldl...... B0 for Exercise 6
Write M on the menu. dessert?
Look at this advertisement for the Old

Waiter Of course. Thank you.
4 England Restaurant. You do not need to

understand everything. Do you think
it's true?

Underline the things you think are
wrong.
[ancf estaurant

Nm!seu near Bristol
Tel: Nailsea 148952

Exercise 3 How much is it?

Janet would like melon,
fish and ice cream.
How much is it?

George would like soup

of the day, egg and
chips and a fruit salad. Come to the Old England
is it? taurant in Nailsea for
How much is it? fﬁd\um dinner! A friendly
welcome is waiting for you

Maria would like

: friendly
minestrone soup, llent international cuisine and

excCel
oy o e We have got wonderful steaks, PL0

chicken with a side waiter service. il
and salad. Try our g& nt is cle:
salad and apple pie. %-t::‘::kc ;‘w and minestrone soup. Outr‘ :f:tau.ra n‘eints
an

nly the
and our salads contain ?am
Our soup of the day is e cimtren s
ey Tetlfgnh:hm nnvé:rm:mber The Old Englan
N | pccasions, business
for all special occas
lur%mﬁr::;mﬂg meals - all at reasonable prices.

200 - 2.30. FREE
for h.lndl 1 m 6.30 fill mld»'znclﬁht CAR PAF

dinn
Tnd::l:{gf\all Sund ay lunch 12.00

How much is it? :]

Exercise 4

Role play a conversation in the
restaurant. Student A is the waiter,
Student B is the customer.

Vl:nel.’ : 1999
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0 M-y oplnibﬁ e

Co‘rnp_lere the sentences with your ideas. Use the
adjectives in brackets in the comparative or the

Superlative.

10

11

(o]
- |

| think that

| think that

{inteiligent)
The
yearis

The
the werld i1s

| fh.nk'{hd:

intei2stng)

2 am 10O

Q -Good and bad

Complete the sentences. Use better, the bes:
worse or the worst.

Matha
1 ® Shall we go to the park?

subjectis No. let’s go tomorrow, because the weatre
(difficul gongtobe  better
programme 2 o |wasilllast week
Oh dear Arz you now?

® Yes, | am, thank you
3 Ihac stcmach ache on Sunday evening. It wzs
cn Monday, sc | went to ses 4

Sopial et
thar on Mcrea 5 Zarney nad C'Cites, 52 hs v.on
= [ a thie onpte =ik 2= min
thar Scierce iatone
e k- Thay maks
cerscr an T Qizzas ir lown. Thay re deliciows p -
\Gorgeces 8 !can'iwaich any mora of this. 'T's
2ra imin tne woric
than cats 9 e You lock hapcv
es My oroiess was in
cay of the e i385

nan Sarars’g

pop group In

(bad) 10 e | triec 0 regair the car this merning

51t now?
s ; :
o No, ¢ 507 it thar cefors
Ran Saa
A - 4

Hutdhinson : 2000




0 B e § NN By e

Comprehension

,)I'{-,:—-__-‘-_ better? ) |

= ,%—

| think these are the
best shoes, Millie.

We don't want to

buy them. We just want

to take a photo

Hu"’ChL'«W\')OV\ ! 2000




I vALA Ue M

hame  © Moike Yarheyd,

@ IEST
M~~~
1) PWV"{“"“ /”Wf"f %) objednat-{ orler
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. fr-ui.'f' LV «tomofoe_ ¢ e bread UL
oo 4L cifczh e

Angwer with |

© What would you sa?,.ayhoxc, sentevices !

W: Good a.f+erhoon.
j,ow: (}/ﬂ% af/qi%:“wﬂw

d

Con/ ] L}A v by e {/Mﬁ/ 3
W' Of course . Here gou are.. :

W: What would You Icke for the storfer &
ypw: J'd Lihe /fmﬁm Aalad : .
W: And for e moin course €

jou: 'd Lk é/%ﬂ,ﬂ %?E/Ml/)

W: Am%n‘ht}w?/ to drink? . . e
yow: R i d by : ;’]’w_

w: We'd ke fo :
}ka Of covrse . [t m £ 2.50 the starfer,

£ 430 +he maun Course avd 1P
the olvink 7%62,7”5 ceSs a,/#o?e./'her.
ea

SE



X/OW N /0 e _out
W' Qood b?:z,
Youw: _%ﬁﬁfz ;{’M /g»z/-
@ |
Aow mmuch (s the fofal prices
Startfer Jf, .50

man couvrse. £ 4.4
drink. £ 4.9,

fotad price: £ miny pownds ond byl pra
__/‘J”,_ |
R

® a _?Mc%z{/ of crisps

A deyn/ 0f e??s @
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- 7

Lowdon T

e g
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; Londow | ,
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3) Whad ¢s (1S Wirite down corvect weords.

f) szl : .L) e

;

‘9 . Trms/a,fe/
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B.A

°]
. Trenslet

name : KATERINA Noyakoya
=

(zahodit

chutnat rasre

3.
e/

b/

c/

19 k Om:)" HE AN

021t ¢ s LEAVE

cibule ouion

2. Decide & bit x @ few

B e ————

fish A Bir

potatoes A ey

vegetinhle Afcw

salt AR T
milk s
Complete _the_dialogue

Weiter: Uood morning!

?
Rous - 00 Daonmub U S EoL .

N =

< o o R <R < E

D I

zeleninsa VECRTamsy
chutny seuaces
tucet porswu
bochnik was

pozvénka \witarion

caerrot A ecy
wine a e
meal Aev
flour aer
tometoes , eew

L I R I I N I

Yes, of course. Here you are.

What would you like for your sterter?

1'0 LkE SPRIL L (AWAD.
L I

P I I I I I

And for the main course?
D ke i-;.ﬁul,ﬁr{,gi WiTH RISE.

Anything to drink?
.‘E&h%’{.@?ﬂ“...'.l!..

CouvD &6["& =
H.oy HE ...a..au.n.

. . 8w « s 0 0 0 0 LI I

T I I O I I

L I I I I

—/

Yes, of course. It ‘11 be £ 4.75 altogether, please.

HERE 4“0y NRK

28 0 0 8 8 88 8 0SS B RS S R Re

Thank you. Good bye.
Good bye.

COC T T T IR B A



T.A naze: f:;f,o/i,f;uc/
1. Tronslsate

-———— e ———

teplo fod le./r_op P

k}%ﬁe, vzﬂélen?%ﬁl : uﬂﬁbokijhhr44
t&Eky MB ddleZity /\/\\AUTM«/'\@’
vym'-ni.t C,LM%‘/ w.te vEku WéL P 0% F oa cﬁ
obyt e 3ny ot imalty jezyk &A.\,%M%p

2. Write comparativ and superlativ

_______________________________ ‘ "
to1l Aell i, Aalles
aeavy Koo e Kagnthi A
difficult WW /“:p

bed A A :
A U2 ;
nanpy MReNogarnad

3. Write in words

353 /‘j/ﬂ-/w ‘[;WLMQ_ WL/ M—-M
P A KAl amas Angelne

—— e e e e el L T .
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