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Abstract

The thesis presents a research in the filed of Content Language Integrated Learning
(CLIL) method. The core of the research was the development, implementation and
execution of a CLIL modular programme into a lower-secondary school curriculum,
specially into a subject of Civics. The thesis offers a detailed account of this
experiment from the initial phases of constructing a model for CLIL to conducting an
assessment to see the impact of the programme on the learners. However the aim of
the research was not only the case study but the report is also focusing on the CLIL's
influence on knowledge and skills as well as interest and motivation of the
participating pupils. The study used comparison and statistical analysis of assessment
tests completed by pupils who learnt by CLIL method and pupils who learnt the
same content in their mother tongue. Further predetermined goal included a survey
among lower-secondary teachers to see what their experience and opinions are on the
CLIL method. Their responses were obtained during an interview or through a
questionnaire. The findings gathered during the research and presented in this thesis
are in agreement with previous CLIL studies which report on the positive outcomes
of the CLIL method. The experiment showed that implementation of CLIL modular
programme does not lead to worse understanding of Civics and that it leads to
development of foreign language competence. Both pupils and teachers liked it and
considered it useful. The presented case study constitutes a valuable source of
information and materials for other CLIL practitioners and suggests topics for further

research as well as recommendations formed on the basis of the experiment.



Key words: CLIL, content, target language, assessment, motivation,
implementation, CLIL modular programme, curriculum, School Educational

Programme, Civics



Anotace

Tato prace se zabyva vyzkumem na téma metody CLIL nebo-li integrovanou vyukou
jazyka a obsahu. Zakladem prace je vyvoj, implementace a uskutecnéni CLIL
modulového programu v ramci kurikula druhého stupné zakladni Skoly, konkrétné v
predmétu obcanska vychova. Vyzkum nabizi podrobny popis experimentu od
pripravné faze konstrukce CLIL modulu aZ po fazi hodnoceni vysledkt prace zaki,
ktefi se experimentu ucastnili. Cilem diplomové prace ovSem neni pouze ptipadova
studie ale také zprava o tom, jaky vliv mél CLIL modulovy program na znalosti,
jazykové dovednosti a motivaci ztiCastnénych zZakid. Vyzkum porovnaval a statisticky
analyzoval vysledky testi Zak, ktefi se ucili pomoci CLIL metody a zakd, ktefi se
stejny obsah ucili v matefském jazyce. DalSim cilem prace bylo zjistit jaké nazory a
jaké zkuSenosti maji ucCitelé druhého stupné zakladni Skoly s metodou CLIL.
Prizkum byl uskutecnén pomoci rozhovori a dotaznikl. Vysledky, které byly
zkromazdény béhem vyzkumu a které jsou prezentovany v této praci se shoduji s
nalezy predesSlych studii, které vypovidaji o pozitivnich vysledcich metody CLIL.
Experiment ukézal, Ze implementace CLIL modularniho programu neni pricinou
hor§iho porozuméni obsahu predmétu obcCanskd vychova a Ze vede k rozvoji
jazykovych dovednosti. Ziicastnénym zakum i ucitelim se vyuka libila a povazovali
ji za uZitecnou. CLIL pripadova studie jeZ je objektem tohoto vyzkumu poskytuje
hodnotny zdroj informaci a materialt pro ostatni ucitele praktikujici CLIL. Poskytuje
doporuceni na zakladé zkuSenosti nabytych béhem experimentu a miize byt také

odrazovym mustkem pro dalsi vyzkum na téma CLIL.

Klicova slova: CLIL, obsah, cilovy jazyk, hodnoceni, motivace, implementace,

CLIL modulovy program, kurikulum, Skolni vzdélavaci program, obcanska vychova
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1 Introduction

'It is not so much what we know but how we use it'

David Marsh
Content and Language Integrated learning (CLIL) is an approach which involves
learning various subjects through an additional language. The essence of CLIL is
integration of language, content and learning skills; however above all CLIL is
content driven. It is a special approach to teaching in that the non-language subject is
not taught in a foreign language but with and through a foreign language which
opens up doors on an educational experience which can be very hard to achieve in a
language-learning classroom. It gives learners the opportunity to receive instruction
and at the same time experience real-life situations in which they can acquire
language. This natural use of language can in turn boost the learners' positive 'can do'

attitude towards themselves.

David Marsh, one of the 'fathers' of CLIL is of the view that being good at
languages is not as much a matter of natural talent but a matter of opportunity. 'It is
not so much what we know but how we use it', which is so important when an
effective language learning and communication is considered. To learn effectively
means according to CLIL to learn by experiencing both learning about the language
and having hands-on practice at using the language at the same time from as early a

point as possible.

CLIL can be very successful in enhancing the learning of languages and other

subjects yet it can also have an impact on how we think. Being able to think in

13



another language enriches our understanding of concepts. In fact CLIL provides the

opportunity to learn to think in the language, not just learn about the language.

CLIL method suits the demands of the present day. The impact of
globalization and integration is making the world a smaller place in which the
benefits of being able to speak different languages are becoming more and more
obvious. It transpires that the integrated world views integrated learning as a modern
form of educational delivery designed to better equip the learner with knowledge and

skills for the global age.

The purpose of this thesis is to conduct a survey among lower secondary
teachers in the Semily and Turnov region to see what their experience and opinions
are on CLIL method; to develop, implement and execute a CLIL modular
programme in the lessons of Civics; to find out whether the implementation of CLIL
leads to worse understanding of Civics; to ascertain whether the implementation of
CLIL leads to development of foreign language competence and to identify the
pupils' and teachers' feelings and opinions about the CLIL method upon conclusion

of the modular CLIL programme.

The experiment was conducted in ZS Masarykova in Lomnice nad Popelkou
with three 6th grade classes while one was a CLIL class and the others were non-
CLIL classes. The researcher created a CLIL Civics modular programme consisting
of 10 lessons covering the topic — Family. The research data were collected by means
of interviews with teachers, from questionnaires completed by pupils and teachers

and from the results of parallel assessment testing.
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The thesis is structured into five chapters whose main contents can be
outlined as follows. After introduction there is a chapter dedicated to the review of
up to date literature regarding CLIL. The readers will be informed about the use of
CLIL in Europe (2.5) and the Czech Republic (2.6), about CLIL's benefits and
disadvantages (2.8), about the core features of its methodology (2.9) and assessment
(2.9.6). Subsequently the third chapter introduces the methodology of this research,
sets out the research questions, research methods and offers description of the
experiment and its assessment. The findings are then presented in the conclusion (4)

and recommendation (4) part of the thesis.

The materials prepared and data collected throughout the research constitute a
valuable collection for other CLIL practitioners as well as a reference for further

research into CLIL.
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2 Literature Review
2.1 Definition of CLIL
There is a number of definitions of Content and Language Integrated Learning

(CLIL). Here are some of them presented according to the date of their publishing:

'An approach...that may concern languages, intercultural knowledge,
understanding and skills, preparation and improvement of education
itself." (Marsh, 2002)

'A meaning focused learning method...the aim is learning subject matter
together with learning a language.' (Van de Craen, 2006)

CLIL is according to the above definitions an approach or method which integrates
the teaching of content from the curriculum with the teaching of a non-native
language. The knowledge of another language helps learners to develop skills in their
first or home language and also helps them develop skills to communicate ideas

about science, art and technology to people around the world.

'An 'umbrella’ term used to talk about bilingual education situations.’
(Gajo, 2007)

'CLIL is an umbrella term covering a dozen or more educational

approaches (e.g. immersion, bilingual education, multilingual education,

language showers and enriched language programmes). What is new

about CLIL is that it synthesizes and provides a flexible way of applying

the knowledge learnt from these various approaches.' (Mehisto et al,

2008)
CLIL is referred to as an “umbrella“ term in the above definitions. That includes
many variants and a wide range of different approaches (Gajo, 2007, Mehisto at al.
2008). Mehisto (2008, chapter 1) lists a number of educational approaches such as
language showers, CLIL camps, student exchanges, local projects, international
projects, family stays, modules, work-study abroad, partial immersion, total

immersion, two-way immersion, double immersion. Mehisto claims that the
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innovation CLIL brings is that it synthesizes and provides a flexible way of applying

the knowledge learnt from these various approaches.

Marsh (2008,233) points out: “ Applications of CLIL are multifarious

depending on education level, environment and the specific approach adopted.*

Coyle et al. (2010) provide a succinct definition that refers to its specific

features and I believe it is the most appropriate definition for this research.

'Content and Language Integrated Learning (CLIL) is a dual-focused

educational approach in which an additional language is used for the

learning and teaching of both content and language.' (Coyle et al. 2010)

According to this definition, CLIL can include a wide range of educational

practices provided that these practices are conducted through the medium of an
additional language. The dual role of language and content has been understood in
different ways. (Cenos et al. 2013) Cenos (2013) quotes Ting (2010) “ CLIL
advocates a 50/50 Content: Language CLIL equilibrium.“ However it also points out
that there have been conducted many research in actual classrooms which show that
it is difficult to achieve a strict balance of language and content. According to Marsh
(2002), there should always be a dual focus on language and content for instruction
to qualify as CLIL, even if the proportion is 90 per cent versus 10 per cent.

13

Coyle also uses a term “ educational approach” in his definition, which
indicates that CLIL is “essentially a methodological“ (Marsh 2008,244) and
“pedagogic tool“ (Coyle 2002, 27) or “innovative methodological approach*
(Eurydice 2006,7). Such conceptualisation of CLIL is according to Cenos (2013,245)

widespread. There are however others who consider CLIL mainly in curricular terms.

(Cenos 2013,245).
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The definition of CLIL also includes reference to an additional language as a
medium of instruction. According to Coyle (2010,1): 'An additional language is
often a learner's foreign language, but it may also be a second language or some form
of heritage or community language." Additional language was defined also by Marsh
(2002, 17) as any language other than the first language, including foreign language
or minority language. However, CLIL has often been identified exclusively with
English-medium instruction because it has had an especially significant impact on
scholars, teacher trainers, and teachers who work in English as a second or foreign

language contexts (Dalton-Puffer et al. 2010, Whittaker et al. 2011).

In short CLIL has many faces, it involves a range of models which can be
applied in a variety of ways with diverse types of learners. Good CLIL practice is
realised through methods which provide a more holistic educational experience for

the learner than may otherwise be commonly achievable. (Coyle, 2010. 1)

2.2 History of CLIL

CLIL is not new. Coyle points out that education in a language which is not the first
language of the learner is as old as education itself. Mehisto claims that the first
known CLIL type programme dates back some 5000 years to what is now modern-
day Iraq. The Akkadians, who conquered the Summerians wanted to learn the local
language. To this end, Summerian was used as a medium of instruction to teach
several subjects to the Akkadians, including theology, botany and zoology. He also
offers another example from history with the use of Latin as a second language

which was used to teach content. For centuries, Latin was used as a language of
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instruction in European universities and became the primary language of law,

medicine, theology, science and philosophy.

2.3 The value of multilingualism

In Europe, in more recent centuries, many people have understood the value of
multilingualism However, bilingual or multilingual education seemed, above all, a
privilege belonging to the wealthy. The well-to-do hired governesses or tutors who
spoke to their children in a foreign tongue with the express purpose of having them
become fluent in another language. Some people sent their children abroad to study

in private schools. (Mehisto 2008,9)

In the 1970s, with the expansion of language-immersion programmes,
bilingual education became more easily accessible to children coming from a
diversity of backgrounds. Similarly, work done on Language Across the Curriculum
in the 1970s (UK) helped raise awareness of the need for all teachers to help students
improve their language skills, whether it be their first or second language. An
increased understanding that content and language needed to be taught and learnt
hand in hand was developing. At the same time it was becoming apparent that
standard second-language teaching alone was not achieving adequate results on a

widespread scale. (Mehisto, 2008/10)

2.4 CLIL and globalisation

The growing interest in CLIL in the beginning of the 21st century can be according
to Coyle (2010,2) understood by examining best practice education which suits the
demands of that time and present day. Globalisation and the forces of economic and

social convergence have had a significant impact on who learns which language, at
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what stage in their development, and in which way. The driving forces for language
learning differ according to country and region, but they share the objective of
wanting to achieve the best possible results in the shortest time. This need has
according to Coyle often dovetailed with the need to adapt content-teaching
methodologies so as to raise overall levels of proficiency and has led to attention

being given back to cognitive processing and how learning successfully occurs.

In an integrated world, integrated learning is increasingly viewed as a modern
form of educational delivery designed to even better equip the learner with
knowledge and skills suitable for the global age. (Mehisto, 2008,10-11) Mehisto also
believes that 'Generation Y' (born between 1982-2001) as well as 'Cyber Generation'
(born after 2001) is focused on immediacy as in 'learn as you use, use as you learn' -
not 'learn now, use later'. Those generations are more influenced by their own early,
personal, hands-on experience with integrated technologies. CLIL is according to

him one innovative technology that has emerged to cater to this new age.

Coyle (2010,5) uses the term 'Knowledge Age' when he talks about globalisation and
the emergence of new technologies. CLIL according to him developed as an
innovative form of education in response to the demands and expectations of this
modern age. Coyle believes that CLIL is not merely a convenient response to the
challenges posed by rapid globalisation; rather, it is a solution which is timely, which

is in harmony with broader social perspectives and which has proved effective.

2.5 CLIL in the European Union

The major reason which underpinned the initial interest in CLIL in Europe was the

need for greater levels of multilingualism, which arose during discussion on
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economic unity during the 1950s. In 1958, a European Economic Community
regulation determined which languages would be official within the newly forming
union of separate countries. From this point it was clear that the new Europe would
be a plurilingual entity, and that educational systems would need to make greater
efforts to provide language education for more young people. In 1978, the European
Commission made a proposal to the member states (EC, 1978) that encouraged
teaching in schools through the medium of more than one language. Coyle calls this

a catalyst for the development of CLIL across the continent. (Coyle, 2010,8)

In 1984, the European Parliament questioned weaknesses in languages
education and from then on there were a range of declarations and statements made
about the need to explore alternative paths in language education. Finance was
invested in projects which led to the development of practical educational solutions
such as CLIL. From 1990 onwards, CLIL became increasingly prioritised within the
European Union as a major educational initiative (Eurydice, 2006), culminating in
the 2005 European Council recommendation that CLIL should be adopted
throughout the entire European Union (EC, 2005). The first statistical study on where
and how CLIL was being implemented in Europe was published (Eurydice, 2006).

(Coyle, 2010, 9)

2.6 CLIL in the Czech Republic

According to the information from network on education in Europe, Eurydice (2006)
a CLIL type of general secondary education started to develop in the Czech Republic
in early 1990s. (Sulista, 2010) The study programmes of schools offering CLIL were

originally approved by the Ministry of Education, Youth and Sports (henceforth
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Ministry) and their existence was later reflected in the 1995 Amendment to the
Education Act of 1990 and then in later education acts of 2004 and 2005. CLIL
became part of Czech educational policy when the Ministry issued Guidelines for
implementation of foreign languages in teaching of some subjects in 2005.
(HanuSova, 2011). Furthermore, later amendment specified CLIL as a new method of
education in teaching other subjects, where language becomes the means of teaching

the subject and the subject becomes the source of learning the language.

According to HanuSova (26,2011) 6% of schools in the Czech Republic were
using CLIL in 2006. The most frequent CLIL language of instruction was English
and the integrated subjects were mostly Maths, ICT, Art and Music. CLIL was
predominantly used in primary education and secondary education, partially also in

the lower-secondary education.

Ministry published a methodical guide prepared by a team from the National
Institue for Education called — Cizi jazyky napric predméty 1. stupné (Languages
across the curriculum of other subjects in primary education) in 2009. Systematic
teacher training in CLIL; however hadn't began until 2010 when there were teacher
courses across the whole country funded through the European Social Fund project.
The aim of the project was to inform the teachers about the benefits of CLIL, about
the way of its implementation in the lessons and to produce suitable material for
CLIL teaching of various subjects in English. Another national CLIL project was
prepared and carried out by Masaryk's University Faculty of Education in Brno. The
researchers cooperated with the teachers of lower-secondary schools in order to
prepare and pilot materials for teaching in accordance with the CLIL principles.

Furthermore the Faculty of Education in Pilsen also took part in an international
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project Comenius 2.1 from the European Educational Programme called Getting

Started with Primary CLIL between years 2006-2009.

HanuSova (2011,27) claims that the Faculty of Education of the Charles
University has got the longest experience with CLIL teacher training. There is a two
semestral course of integrated Math and English at the Faculty of Math and a two

semestral course of CLIL at the faculty of English language.

2.6.1 Implementation of CLIL into Czech schools

Czech education system is mainly based on educational programmes and
frameworks. Schools develop their own School Educational Programmes (SEP) on
the basis of binding Framework Educational Programmes (FEP) which represent the
national level. FEP define the objectives and outputs of education and key
competencies for each level and course and also the content of education necessary

for achieving these.

At schools, CLIL can be implemented in the school curriculum in two ways.
Schools can either implement CLIL to a limited extent — some lessons of a particular
subject are presented in the CLIL environment or it is implemented in all lessons but
for a limited period of time — or schools can implement CLIL in all lessons of a
particular subject throughout the school year. In the first case, schools are free to do
so in accordance with their School Educational Programme (SEP) while in the latter
case, schools have to ask for permission from the Ministry and they have to meet
certain conditions and restrictions stated in the Directive of the Minister. The

conditions include the following provisions:
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- the Ministry does not permit the teaching of the Czech language in a foreign

language and the teaching of a foreign languages in a different foreign language;

- the teaching of some subjects in a foreign language can be performed in all or in

some years of study;

- the Ministry can permit the teaching of some subjects in one or more foreign

languages;

- the Ministry does not permit the teaching in a foreign language of subjects which

are closely related to the Czech Republic (e.g. history, geography);

- the school has to make such conditions for acquisition of the given subject

terminology both in Czech as well as in a given foreign language;

- in schools where the educational process is performed in a language of a minority,

the Czech language is considered to be a foreign language;

- the teaching in a foreign language has to be secured by teachers with relevant
qualifications and with language competence of the level of C1 specified by the

Common European Framework of Reference for Languages.

However, Najvar (2009) criticises the Ministry's approach to CLIL and its
implementation conditions. He points out that there are simply not enough qualified
foreign language teachers who would be available to teach other than language
subjects and he also doubted the availability of other subject teachers with language
competence of C1 level. In addition he finds the integration of two subject contents

too complex for most pupils. Najvar advises to be more cautious with regards to
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CLIL as according to him the benefits of this approach to language instructions are

yet to be confirmed and validated.

2.6.1.1 CLIL models

Some schools teach topics from the curriculum as part of a language course. This is
called soft CLIL. In Czech schools it takes place in the form of English Across the
Curriculum pages that are available in some course books. Other schools teach
partial immersion programmes where almost half the curriculum is taught in the
target language. This is called hard CLIL. A similar programme was conducted by
Bintnerov4 et al. In 2010-2011 in three primary schools in Ceské Bud&jovice. Pupils
had one or two lessons of Math in English during one school year. (Bintnerova et al.
2012) Mid-way between these models, some schools teach a modular CLIL
programme where a subject such as science, art or civics is taught for a certain

number of hours in the target language.

CLIL teachers can be subject teachers, language teachers or primary
classroom teachers. Different teachers have different challenges: language teachers
need to learn more about subject content; subject teachers need to learn about the
language needed for their subjects. In some programmes, there is intense cooperation
between subject and language teachers at least in the initial stages of the programme.
Some schools use team-teaching where there is a subject as well as a language
teacher in the CLIL lesson. However HanuSova quotes Naves (23,2011), who
concludes that if a CLIL programme is to be effective and successful the CLIL

teacher should be qualified in both subject and language.
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2.7 CLIL in comparison with immersion and bilingual
education

According to CLIL advocates, there was a need for CLIL in Europe because
European approaches to bilingual education were borrowed from other contexts with
over 30 descriptors to choose from but especially drawing on immersion and
bilingual movements in the USA and Canada (Coyle in Cenos 2013,243). Coyle
(2008, 97) considers CLIL to be unique and different from bilingual or immersion
education and a host of alternatives and variations such as content-based language

teaching, English for Special Purposes, plurilingual education.

French immersion programs were developed in Canada in the 1960s.
Immersion is commonly defined as an educational program in which the foreign
language is used for academic instruction. There are different types of immersion
programs which are offered in different languages in Canada and, indeed, around the

world (Genesee 2004).

Immersion programs can be viewed as a form of content-based second
language instruction (CBI). Content-driven instruction has content learning as
priority and language learning is secondary (Met 1999 in Cenos 2013,248). Cenos
quotes Perez-Canado (2012), who claims that many advocates of CLIL have
highlighted the differences between CLIL and immersion. Differences between CLIL
and immersion often focus on the goals of each approach, students and teachers
profiles, the target languages, the balance between content and language instruction,

and other pedagogical issues.

In contrast to some perspectives that CLIL and immersion are different, some

consider CLIL to be the same as CBI and, thus, immersion which is clearly a form of
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CBI (Jarvinen and Ruiz de Zarobe in Cenos, 2013,253). Ruiz de Zarobe (2008,61)
believes that CLIL and CBI can be considered synonymous. The former is according
to him used more frequently in Europe while the latter has gained more popularity in

the United States and Canada.

Cenos at all (2013) analysed distinctions that had been used by CLIL
advocates to argue that CLIL is unique and their study claims that they do not hold
up when analysed carefully. However their report points out that in the European
context, CLIL has attracted scholars and practitioners in the field of English as a
foreign language (EFL) in particular. As a result, CLIL has become a label to
designate a relatively innovative form of teaching EFL as teaching in Europe has
traditionally been limited to the English language class and has not included much

academic content.

2.8 Benefits and disadvantages of CLIL
David Marsh, one of the 'fathers' of the CLIL term, describes CLIL as being very

successful in enhancing the learning of languages and other subjects, and developing
in the youngsters a positive 'can do' attitude towards themselves as language learners.
(2000). According to him CLIL boosts a youngster's motivation and hunger towards
learning as they are given opportunities to try to practise what they learn whilst they
learn. Marsh continues by claiming that CLIL can have a positive impact on the
youngster's thinking process as it doesn't only promote linguistic competence. '

Being able to think about something in different languages can enrich our

understanding of concepts, and help broaden our conceptual mapping resources.'
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(Marsh 2008,8) CLIL provides the opportunity to learn to 'think' in the language, not

just learn about the language itself as the major learning focus.

The advancement of learner's cognitive development through CLIL lessons
was also supported by Gajo and Serra (2002). HanuSova (2011,15) refers to their
research and also mentions another finding of their research. According to their
research not only students but also teachers were positively influenced by the CLIL
programme. They modified their methods and forms of classroom practice even in

the lessons conducted in their mother tongue (MT).

Application of CLIL in classes according to other authors results also in
improvement of the climate in the class (Binterova 2012, Pokrivcakova et al. 2015).
Moreover, the time is saved within the curriculum because the foreign language
competence is developed in other than language lessons as well, thus making the
concept of learning content integration wider and deeper. (Pokrivcakova et al. 2015,

31)

Besides the opportunity of being exposed to the target language at least for
one extra lesson, which is not a language lesson, there are other advantages of CLIL,
which in fact reflect the five CLIL dimensions. The five CLIL dimensions are related
to culture, environment, language, content and learning. (Frydrychova Klimova,
2012, 573) Frydrychova Klimova details among others the following benefits of
CLIL: it builds intercultural knowledge and understanding, it introduces the wider
cultural context, it develops intercultural communication skills, it develops
plurilingual interests and attitudes, it accesses subject-specific target terminology, it

prepares for future studies and/or working life, it enables to diversify methods and
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forms of classroom practice, it increases learner's motivation and confidence in both

the language and the subject being taught.

Interesting point of view is proposed by Novotna et al. In their article
"Teacher training for CLIL — Competences of a CLIL Teacher' (2001). According to
this article CLIL may be more successful in overcoming the learning difficulties that
have their origin either in the student's personality or the educational environment.
There are two types of barriers: cognitive and affective. Their tests concentrated on
the affective blocks. Affective barriers in both young learners and adults are mainly
those that originate in their personality (Rogers, 1996). First of all it is anxiety
manifested as the fear of failing, uncertainty of success and the fears of being
ridiculed by the teachers or the peers. The unwillingness to use non-traditional

methods may according to authors create yet another block.

Their research discovered both types of barriers. Some of them increased
through CLIL, others decreased. The increase occurred in those learners who are
afraid of unusual, alternative learning methods and techniques. The decrease of
barriers occurred mainly in the area of fears of failing. The authors explain that the
CLL teachers are lead towards sensitivity to the learner's personality. Through the
use of interactive, non-traditional methods they may succeed in altering the student's

prior negative learning experience.

Despite advantages, there are limitations and weaknesses as well.
Table 1 contains a list of selected advantages and limits from Smidova et al.

(2012,11).
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Table 1: CLIL advantages and limits

CLIL advantages

CLIL limits

CLIL applies higher requirements on
learners cognitive processes which are
not commonly used in foreign language
textbooks

Insufficient language competence to
exploit a foreign language in professional
context with learners

CLIL develops and trains compensation
strategies and communication skills
efficiently

Lack of appropriate learning materials
and tools for CLIL evaluation

CLIL works with real content and
information which can be used in real
life

Inform-less school management and non-
systematic implementation of CLIL

CLIL increase learner's success rate on
the labour market (even abroad) and in
future studies

Teachers not willing to work in the CLIL
team

CLIL develops learner's inter-cultural
competences

Time-demanding and difficult
preparation for CLIL lessons

CLIL increases teacher's professional
qualification

Insufficient teacher qualification in
foreign languages and/or professional
field

HanuSova et al. (2011,14) analysed the research that had been conducted in relation

to the efficiency of CLIL and reports that the impact on the foreign language

competence is decidedly positive. According to her the implementation of CLIL

leads to authentic use of the target language in the class which brings the learning

process closer to language immersion.

The research with regards to learning the content is not according to

HanuSova et al. (2011,14) so conclusive. There are reports which claim that pupils

learn the content in the same extent as if the language of instruction was the mother

tongue. However, there are also studies that show decreased efficiency of learning

content by CLIL in comparison with learning in mother tongue.
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Both Marsh (2008,8) and Gajo and Serra (2002) whose research I mentioned
earlier (see 3.8) advocate advancement of learner's cognitive development through
CLIL. According to them being able to think in different languages enriches
understanding of concepts and leads to better understanding of the content than in the

mother tongue.

Dalton-Puffer, whose research aim was to identify conductive instructional
arrangements to language learning and those which are not, says that there are
number of factors which speak against CLIL. According to him most of them lie in a
different socio-linguistic context. Most importantly, CLIL in the U.S. takes place in a
second and not a foreign language environment, that is the language to be learnt is
also present in the environment outside school or university. Learners in such
environment are being prepared to join the mainstream of the education system and it
is easier to define the language and communication requirements which CLIL
instruction needs to prepare the students for. On the other hand when students
undertake CLIL in a foreign language environment they are already part of the
educational mainstream. One of the declared CLIL's aim to prepare the students for
using English in the 'real world' is according to Dalton-Puffer in this case very
difficult as the 'real world' consists of an infinite number of different communication

needs and events.

Frydrychova Klimova (2012, 573) comments on the specific difficulties that
exist in the Czech environment which prevent teachers from achieving ideal CLIL.
As reported by her, CLIL was included into the Czech syllabuses a decade ago.
Nevertheless, it has faced difficulties since. She believes the most obvious one is the

insufficient number of teachers who are both competent linguists and experts in the
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content subjects. Other issues, which cause constraints to CLIL in the Czech
Republic are according to her as follows: student's lower knowledge of the target
language, students with mixed language competences of the target language in one
class, students with mixed learning abilities in one class, language is not taught
systematically, a lack of suitable learning materials for the selected CLIL subjects,
unsuitable learning styles and teaching approaches, a large number of students in one

class or that language teachers might find it difficult to teach other subjects.

Another possible obstacle for implementation of the CLIL is according to
Sulista (2010,40) methodological support. He quotes The British Council
organization, which states in their materials (www.teachingenglish.org.uk) that the

teacher training is an issue.

Sulista (2010,40) cites from British Council materials that 'for many teachers
CLIL offers a number of challenges as it requires a rethink of the traditional skills
and knowledge of the language teacher, classroom practises and resources. Some
educational reformers may underestimate the difficulties involved in implementing
CLIL, and may introduce innovations without ensuring that all of the necessary
resources are in place. For example, teachers might not have a language level
appropriate to the demands of the content or they might not receive the necessary re-
training to carry out their revised roles effectively and suitable classroom resources

may not be available in all subjects at all levels.'

The Table 2 summarizes the account of benefits and disadvantages
collected from various sources. It serves as a point of reference in the assessment and

conclusion part of this research.
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Table 2: Summary of CLIL benefits and disadvantages

Benefits of CLIL

Disadvantages of CLIL

CLIL develops to

learning

positive attitude

Insufficient qualification of teachers in
foreign language or in the other subject

CLIL boosts motivation

Lack of learning materials and tools for
evaluation

CLIL learns 'to think' in the foreign
language

Non-systematic implementation or non-
willingness to implement

CLIL improves class climate

Teachers are not willing to work in CLIL
team

In CLIL foreign language is developed
also in other subject lessons (longer
exposure to language)

Preparation for CLIL lessons is time-
demanding and difficult

CLIL builds intercultural knowledge and
understanding

It is difficult to define language and
communication aims of CLIL lessons

CLIL introduces wider cultural context

Students' lower knowledge of the foreign
language

CLIL develops intercultural
communication skills

Students with mixed learning abilities in
one CLIL class

CLIL brings plurilingual interests and
attitudes

Large number of students in one class

CLIL accesses subject specific target
terminology

Decreased efficiency of learning content

CLIL prepares for future studies and/or
working life

Lack of methodological support and
teacher training

CLIL enables to diversify methods and
forms of classroom practice

CLIL overcomes learning difficulties
originated in students' affective barriers

CLIL advances learner's cognitive
development

2.9 CLIL Methodology

2.9.1 CLIL aims

Mehisto summarizes CLIL aims in his chapter called CLIL foundation pieces

(Mehisto, 2008, 11). He explains that CLIL is a tool for the teaching and learning of
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content and language. 'The essence of CLIL is integration. This integration has a

dual focus"

1. Language learning is included in content classes. This means repackaging
information in a manner that facilitates understanding. Charts, diagrams,
drawings are all common CLIL strategies.

2. Content from subjects is used in language-learning classes. Students learn

the language and discourse patterns they need to understand and use the
content.

In addition to a focus on content and language Mehisto continues, there is a third
element, the development of learning skills. Learning skills goals constitute the third

driver in the CLIL triad as seen in Figure 1

CLIL - RELATED
GOALS

LEARNING SKILLS

Figure 1: CLIL triad

The ultimate goal of CLIL initiatives is to create conditions that support the

achievement of the following:

» grade-appropriate levels of academic achievement in subjects taught through

the CLIL language;

34



» grade-appropriate functional proficiency in listening, speaking, reading and

writing in the CLIL language;

* age-appropriate levels of first-language competence in listening, speaking,

reading and writing;

* an understanding and appreciation of the cultures associated with the CLIL

language and the student's first language;

* the cognitive and social skills and habits required for success in an ever-

changing world.

2.9.2 CLIL principals

CLIL is referred to as having '4 C' as components: content, communication,
cognition and culture (Bentley, 2010, 7) The integration of content, communication,
cognition and culture is one way to define teaching aims and learning outcomes in
CLIL. The fourth C, culture is also referred to as citizenship or community. The 4 Cs

are connected as seen in Figure 2.

These principles can serve as a reference point for lesson planning. Mehisto (2008,
31) gives the following examples of how these four principles, which contribute to

successful outcomes, can be found in a CLIL lesson.

Cognition

Content Communication
Figure 2: 4Cs




Cognition

* learning builds on a student's existing knowledge, skills, attitudes, interests

and experience

* students analyse achievement of learning outcomes independently, with other

students and with the teacher, and work to set new outcomes

* students synthesise, evaluate and apply knowledge and skills acquired in

several subjects

Community and Culture

* students feel that being members of a learning community is enriching

* students have the self-confidence and skills to work within a group and the

local community, balancing personal interest with those of others

* teachers, students are partners in education

Content

* content is clearly linked to the community within and outside the classroom

* content is substantive without being overwhelming

content from various subjects is integrated

cultural content is integrated into all subjects

Communication

» students actively use the right to participate in activities and communication,

in the classroom and in the community
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* desk placement, displays on classroom walls and other available resources

support learning and communication

* language/communication skills are developed in all subjects

2.9.3 Core features of CLIL methodology

CLIL involves a new approach; however, as Mehisto confirms, CLIL can not be
separated from standard good practice in education. In this chapter I would like to
list strategies that are essential elements of good practice in CLIL and in education in
general. The following strategies recorded by Mehisto (2008, 29) support the

successful delivery of CLIL lesson, when fused together.
Multiple focus

* organizing learning through cross-curricular themes and projects
* supporting language learning in content classes

* supporting content learning in language classes

* supporting reflection on the learning process

Safe and enriching learning environment

* using routine activities and discourse

* displaying language and content throughout the classroom

* building student confidence to experiment with language and content
* guiding access to authentic learning materials and environments

* increasing student language awareness
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Authenticity

* letting the students ask for the language help they need

* making a regular connection between learning and the student's lives

* using current materials from the media and other sources

Active learning

students communicating more than teacher

students evaluate progress in achieving learning outcomes

» favouring peer co-operative work

* negotiating the meaning of language and content with students

* teachers acting as facilitators

Scaffolding

* building on a student's existing knowledge, skills, attitudes, interests and

experience

* repackaging information in user-friendly ways

* responding to different learning styles

» fostering creative and critical thinking

* challenging students to take another step forward and not just coast in

comfort

38



The 4C principles and the above strategies were used as a point of reference while

creating the CLIL lessons for the purpose of this research.

2.9.4 CLIL design and the key competences in the Framework
educational programme in the Czech Republic

The key competences are defined as a combination of knowledge, skills and attitudes
appropriate to the context. Key competences are those which all individuals need for
personal fulfilment and development, active citizenship, social inclusion and

employment.
The European Reference Framework (2006/962/EC) sets out eight key competences:

* Communication in the mother tongue;

* Communication in foreign languages;

* Mathematical competence and basic competences in science and technology;
* Digital competence;

* Learning to learn;

* Social and civic competences;

* Sense of initiative and entrepreneurship;

* Cultural awareness and expression.

Reflecting the CLIL methodology, CLIL aims, principles, strategies and core features
clearly support the key competences development as defined in the Framework
educational programme (FEP) in the Czech Republic. (Pokrivéakova et. al., 2008,34)
The following strategies illustrate how CLIL develops some of the competences

according to Pokrivcakova et. al.
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» teacher applies various organizational forms and methods of instruction for
learners to select those which are appropriate to their individual learning
styles and strategies, fosters creative and critical thinking to enhance and

develop the learning to learn competence;

* teacher provides learners with opportunities to work independently, fosters
critical thinking, , builds student's confidence, lets students ask for the

language help they need to enhance the problem-solving competence;

* teacher gives learners time and space to express and present their own ideas,
opinions, experience in the oral and written form, to apply their foreign
language skills in real situations, to enhance and develop the communication

competence;

* teacher applies pair/team work to support peer co-operation, help and respect
to other members, builds students self-confidence and skills to work within a
group, to enhance and develop the social and personal competence as well as

sense of initiative and entrepreneurship competence;

* teacher exploits learning materials in foreign languages to let students know,
understand and respect home and foreign cultures, traditions, to enhance and
develop the cultural awareness and expression competence and the social

and civic competence.

2.9.5 CLIL lesson preparation and delivery

This chapter offers a brief account of the fundamental stages that are necessary in

order to prepare a CLIL lesson. Coyle (2012,48) suggests using "The Tool Kit' . At
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each stage, the Tool Kit provides a range of questions from which CLIL teachers can

select and generate their own set of questions relevant to their own context.

The Tool Kit is process orientated and consists of six stages. Other conceptual
tools such as 4Cs framework detailed in chapter 2.9.2. , the Language Triptych and

the CLIL Matrix are also part of the aforementioned Tool Kit.

2.9.5.1 Stage 1: A shared vision for CLIL

The first stage involves those interested in CLIL — language teachers, subject
teachers, primary teachers and their colleagues, programme managers and so on,
engaging in the construction of a shared vision for CLIL. The shared vision is
according to Cole (2012,50) created in a range of brainstorming activities and

discussions which lead to a construction of overarching goals called 'global goals.

2.9.5.2 Stage 2: Analysing and personalizing the CLIL context

This stage requires those responsible for the CLIL programme to construct a model
for CLIL which reflects the local situation. The CLIL programme reflects a school

type and size, environment, teacher supply, regional as well as national policies.

2.9.5.3 Stage 3: Planning a unit

Stage 3 provides a planning map for CLIL. It consists of four different planning steps
using the 4Cs Framework (chapter 2.9.2) and other conceptual tools which form part

of the Tool Kit.

Whilst the 4Cs (content, cognition, communication, culture) can be outlined
individually, they do not exist as separate elements. However, it is content which
initially guides the overall planning along the learning route to avoid limiting or

reducing the content to match the linguistic level of the learners.
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Coyle describes the third stage as the most detailed in the planning process. It
involves the careful analysis of different elements of CLIL as suggested in the 4Cs
Framework. He recommends using a mind map or similar visual organizer to create a
unit of work. A unit might consist of a series of lessons over a specific period of time

or a theme. Coyle (2012,57) plans the unit in four steps:

a) Step 1: Considering the content

b) Step 2: Connecting content and cognition

This process analyses and selects the thinking skills given the content and ensures
that the cognitive level of the CLIL unit relates to the learners' own levels of
development. The teacher should encourage the use of higher-order thinking such as
hypothesizing and problem solving as well as lower-order thinking such as

remembering, understanding and applying new knowledge.

c) Step3: Communication — Defining language learning and using

This step links the content and cognitive demands with communication. Coyle
believes it to be the most challenging. It requires the subject teachers to be aware of
different types of language used for different purposes. Coyle suggests using The
Language Triptych which consists of language of learning, language for learning and

language through learning.

Language of learning explores what language learners will need to access
new knowledge and understanding when dealing with the content. Language for
learning is the language needed by learners to operate in a learning environment

where the medium is not their first language. Language through learning is the new
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language which will emerge through learning. As new knowledge, skills and

understanding develop, then so too will new language.
d) Step 4: Developing cultural awareness and opportunities

Integrating cultural opportunities into the CLIL classrooms can be done through the
ethos of the classroom, through curriculum linking with other classes, through the

content of the unit or through connections made with the wider world.

2.9.5.4 Stage 4: Preparing a unit

At this stage, the mind map is transformed into materials, resources, tasks and
activities. It involves bringing together good practice in non-CLIL settings with
alternative approaches in order to match the demands of the teaching aims and
outcomes determined by the unit. In involves careful analysis of the map into a series
of lessons based on the identified key elements. Coyle talks about this stage as the
most time-consuming as there are few ready-made materials which respond to the
needs of context-specific units. He recommends setting up professional learning

communities within and between institutions for sharing resources and ideas.
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2.9.5.5 Stage 5: Monitoring and evaluating CLIL in action

Monitoring the development of a unit and evaluating the processes and outcomes are
integral to the teaching and learning process. This stage focuses on understanding
classroom processes. The CLIL teachers are challenged to develop a learning
environment which is linguistically accessible whilst being cognitively demanding —
one in which progression in both language and content learning develops
systematically. The tasks and activities should follow route from low linguistic and
cognitive demands to high linguistic and cognitive demands. The initial tasks should
be aimed at installing confidence in the learners by starting with familiar work as a
point of reference. The next task uses recycled language, but it can make cognitive
demands. The following tasks continue to develop new knowledge and language or
can incorporate new language and new content. Coyle (2012,67) suggests using The
CLIL Matrix based on Cummins' work (1984). This tool can measure and analyse the
interconnectedness of cognitive and linguistic levels of tasks and materials used

during a unit.

2.9.5.6 Stage 6: Next steps: Towards inquiry-based professional
learning communities

It is Coyle's view that to develop as a CLIL professional, to gain confidence, to
explore the CLIL agenda, to take risks and move beyond the familiar, it is desirable
that a CLIL teacher belongs to or builds a professional learning community where
everyone considers themselves as learners as well as teachers. This involves teachers
sharing their own understanding of what is to be taught and learnt, transforming
ideas into activities for the classroom, connecting these with decisions about the

optimal organisation of the learning environment, followed by evaluation, reflection
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and new understandings for classroom teaching and learning. To sum it up, the 6™
stage is to do with sharing reflections on CLIL practice in order to move towards

sharing inquiry-based practice.

2.9.6 Assessment

Assessment process can be broadly divided into summative and formative.
Summative assessment makes a judgement on the capability of the learner at that
point in time and leads to some form of information-giving to another party, for
example the school management or the learner's parents. It is associated with testing.
There are many variations of testing processes around the world and CLIL units need
to mirror such systems in order to retain credibility as a mainstream educational

programme.

Formative assessment is more complex, as its intention is to be directly
diagnostic with a view to immediately impact on the learner's next steps. It is also
formative for the teacher, because it can alter planning and practice mid-unit. Coyle
(2012,113) believes that formative assessment should be central to classroom

practice. He lists its following key features:

* the sharing of learning intentions (the teacher tells students at the beginning

of the lessons what they will learn)

* the use of success criteria (meaning that students will be told what the task

will involve and what the outcome will contain)

* the involvement of learners in self and peer-assessment
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* the importance of feedback, which should be sensitive to learners' self-esteem

and which should thereby positively impact on motivation.

2.9.7 Specific assessment issues in CLIL

CLIL aims at teaching both content and language. CLIL assessment can therefore
focus on areas of subject content, on areas of language or areas of content and
language. A focus on language according to Bentley (2010,84) is more common in
soft CLIL programmes, while hard CLIL programmes focus on content and language

or sometimes just content.

2.9.7.1 Assessing content

Assessing content is potentially challenging. Coyle quotes Genesee and Upshur
(2012, 116) who say that the same content objectives should be used to assess the
achievement of second language and native speakers alike. However, the content
may be understood by the second language learner, but she or he may not be able to
express it sufficiently clearly if the language forms needed are not known, or if
anxiety prevents it. The content should therefore be assessed using the simplest form

of language which is appropriate for that purpose.

There is a possibility of assessing the learner in the first language but Coyle
(2012,118) doesn't recommend it. He points out among other reasons that it can fail
on a practical level when the specialist vocabulary needed for the content area is
simply not known in the first language, because the topic has been taught through the

CLIL language.
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2.9.7.2 Assessing language

Teachers need to be clear both why they are assessing language and how they wish to
do this. There is the need which has already been mentioned above to mirror the
recognised local testing frameworks. Coyle (2012,130-131) claims that language
should be assessed for a real purpose in a real context — sometimes this will be for
form/accuracy, sometimes for communicative competence and/or fluency. And if the

assessment is orally based, 'wait time' is crucial.

2.9.7.3 Peer-and self-assessment

Coyle (2012,128) advocates the use of self and peer-assessment which according to
him enhances students' longer-term learning potential. Peer-assessment can also be a
larger-scale exercise, including the whole class listening to presentations by other

groups and 'marking' them all with reference to a set of criteria.

3 Methodology of Research

3.1 Research intention and raised questions
The first but not the uppermost goal of this work was to ascertain if CLIL as a
method is being used at lower-secondary schools in the Semily and Turnov region,
the North-West part of Bohemia. The researcher also wanted to identify the ideas and
opinions of the lower-secondary teachers of English and other subjects on the CLIL

teaching.

The core of the research was the development, implementation and execution
of a CLIL module according to School Educational Programme (SEP). My intention
was to experience CLIL from the initial phases of constructing a vision and a model

for CLIL which reflected the local situation and the school SEP, preparing a unit full
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of tasks, materials and activities, monitoring and evaluating its progress and finally

conducting assessment to see the impact of the programme on the learners.

However the aim of the research was not only the implementation of a CLIL
module into lessons, but also focusing on its influence on the knowledge and skills of
participating pupils. The experiment raised several key questions which form the
research questions of this work. The following are the main and key research

questions:

* Is it possible to present Civics using the method CLIL within ordinary lessons

of Civics to pupils and to cover the required content in the same extent as is

in the case that the language of instruction is the mother tongue?

* Does the implementation of CLIL lead to worse understanding of Civics?

* Does the implementation of CLIL lead to development of foreign language

competence, specifically the subject target terminology?

The questions related to the efficiency of CLIL were prompted by HanuSova et al.
(2011) analysis details of which are in chapter 3.1. According to her CLIL has a
decidedly positive impact on learning foreign language however the impact on

learning content is not so conclusive.
The last set of questions focuses on the pupils' interest in the CLIL method.

* Do the pupils find the teaching of Civics in English by the CLIL method

useful?

* Is the CLIL method implemented in the lessons of Civics motivating for the

pupils?
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David Marsh describes CLIL as being able to boost youngster's motivation and
hunger towards learning as they are given opportunities to try to practise what they
learn whilst they learn. (see 3.8) In addition application of CLIL according to some
authors results also in improvement of the climate in the class (Bitnerova,

Pokrivcakova et al. 2015).

The answers to all the posed questions should bring a self-contained picture
of the implementation, execution and evaluation of the CLIL programme in lessons

of Civics.

3.1.1 Survey on CLIL teaching

To get acquainted with the situation in the local region, the writer used the
opportunity of a regional English language competition called 'Olympics' which
takes place once a year in Semily and interviewed all the present teachers. In
addition some teachers participated in a small scale survey by completing a
questionnaire. The aim of the survey was to determine their experience with CLIL
and to identify some of the factors which can influence their decision whether to

implement CLIL teaching in their lessons.

The interview was conducted on 13" of February 2018 with twelve teachers
of English from elementary schools (ZS) or grammar schools (G). The interviewer

asked two questions:
1. Do you know the CLIL method?
2. Do you implement CLIL teaching in your lessons?

Below is a table 3 with the details of their responses:
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Table 3: Survey on CLIL teaching

School Question 1 Question 2

ZS Jablonec nad Nisou Yes Sometimes in physical
education

ZS Jilemnice Yes Only in English classes,
extra curriculum pages

ZS Turnov, 28. fijna Yes Sometimes in Geography
lessons

ZS Turnov, Zizkova Yes No

G Semily Yes No

ZS Horni Brana Yes No

ZS Ponikla Yes Partly in Art or Maths

ZS Vysoké nad Jizerou Yes No

ZS Semily Yes No

G Turnov Yes No

ZS Semily, Olbrachtova Yes No

ZS Studenec Yes No

It is clear that the schools that use CLIL to some extent do this by way of 'soft CLIL'".

They teach topics from the curriculum as part of a language course which takes form

of English Across the Curriculum pages that are available in the course books. (see

2.6.1.1) Only three teachers from different schools stated that they use CLIL teaching

in other than English subjects. They did not however indicate that the

implementation of CLIL is systematic such as a modular CLIL programme, where a

subject is taught for a certain number of hours in the target language.

The predicted difficulties and problems were also identified in the

survey questionnaire (partly adopted from HanuSova et al. 2011,96) and posed

questions were formulated accordingly. The survey questionnaire (see Appendices)

addressed the following key questions:
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1)
2)

3)

4)

5)

6)

7)

Do you find teaching other subjects in a foreign language beneficial?

Are you willing to implement CLIL method in your classes?

Do you think that your school is able to arrange systematic implementation of

CLIL?

What is according to you the required language competence of a student in

CLIL programme?

What is according to you the required level of language competence of a

CLIL teacher?

Are you willing to improve your language competences?

What are the possible disadvantages of CLIL implementation?

There were 7 respondents (R1-7) in total who participated in the survey. All of them

were elementary school teachers. Their reactions to the above presented key

questions (Q1-7) are presented in Table 4.

The presented survey shows that there is not a totally unified opinion on the teaching

by the CLIL method among the teachers however it can be observed that:

99% of the respondents find teaching other subjects in a foreign language

beneficial

57% of the respondents would be willing to implement the CLIL method in

their teaching

86 % think that their school would be able to arrange systematic

implementation of CLIL
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43% think that the required language competence of a student for CLIL is

intermediate, the same percentage think that the required competence is from

beginner and 14% say advanced.

71% think that the required language competence of a teacher for CLIL is

advanced and 29% think it is intermediate.

71% would be willing to improve their language competence and 29% would

not.
Table 4 Survey questionnaire
Q1 Q2 Q3 4 Q5 Q6 Q7
R1 |Yes |[No |- Intermediate | Advanced |Yes |Low level of teacher's
language competence
R2 |No |No |Yes |Intermediate | Advanced |No |Teaching would be
slower
R3 |Yes |Yes |Yes From Intermediate | Yes | Stressful for pupils with
beginner learning difficulties
R4 | Yes |Yes |Yes |Intermediate | Advanced |Yes |Too difficult and
demotivating for some
students
R5 |Yes |Yes |Yes |From Advanced |Yes |Unwillingness from
beginner pupils or their parents
R6 |Yes |[No |Yes [Advanced |Advanced |No |Students with mixed
learning abilities in one
class
R7 |Yes |Yes |Yes |From Intermediate | Yes |Students with mixed
beginner learning abilities in one

class

The last question elicited diverse responses which are however correspondent with

the disadvantages quoted in table 1 and table 2 (see 3.8) and were thus predicted. It

should be pointed out that four out of seven respondents see the possible

disadvantage on the student's side. They perceive CLIL as too difficult, stressful,
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demotivating for some students and consider CLIL unsuitable for mixed ability
classes. Only one teacher suggested that CLIL might affect the learning process, that
it may slow down and one teacher doubted the language competence of other subject

teachers necessary for the CLIL method.

The results of the conducted survey show that most of the teachers think that
teaching other subjects in a foreign language is without doubt interesting. However it
also shows certain worries among teachers about the implementation of the method.
It transpires that they are afraid that in their particular case the conditions are rather
unsuitable for such teaching. They see limitations on their side, with students, their

parents or in the actual learning process.

It is worth mentioning comments of the teachers in response to question
number six. The target language competence of the responding teachers is considered
by the majority of them as rather insufficient and they would be willing, apart from

two, to improve their language competence.

The insufficient qualification of teachers of other subjects in foreign
languages as well as a lack of a methodological support was noted earlier (in 2.8) as

a major problem in Czech education system with regards to implementation of CLIL.

3.2 Research methods

To answer the first set of research questions whether it is possible to present Civics
by the method CLIL within ordinary lessons of Civics to pupils and to cover the
required content in the same extent as is in the case that the language of instruction is
the mother tongue, whether the implementation leads to worse understanding of the

content and whether the implementation of CLIL leads to development of foreign
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language competence, it was necessary to perform experimental parallel teaching.
One class was taught the Civics module by CLIL in English language and two other
classes were taught the same module in Czech language. It is necessary to point out
that neither Civics or English subject was taught by the researcher in the parallel
classes. The teachers of the subjects were however informed about the learning
outcomes and were instructed to follow the same presentation as the CLIL teacher,

albeit in Czech language.

To find the answer to the question whether the implementation of CLIL leads
to worse understanding of content was done by comparison and statistical analysis of
the results of an assessment test based on the content of the Civics module. The
CLIL class pupils did the test in English language, the non-CLIL classes in Czech

language.

Another assessment which focused on subject target terminology was taken
by the pupils off all three classes at the end of the experiment to find out whether the
CLIL programme improved their foreign language competence, specifically the
subject target terminology. The test was in English language. The data from the test

was compared and analysed.

The answers to the last two questions, whether pupils find the teaching of
Civics in English by the CLIL method useful and whether the implementation of
CLIL in the Civics lessons is motivating for the pupils were found using
questionnaires distributed to pupils at the end of the experiment and to teachers, who

observed a CLIL class during the experiment.
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The answers to the questions were also found during the experiment

while observing, monitoring and reflecting the progress of the CLIL lessons.

3.2.1 Research environment

The research was conducted in ZS Masarykova in Lomnice nad Popelkou
(elementary school, lower-secondary level). Class 6.A with 18 pupils participated in
the experiment. Additional data were collected for comparison from class 6. C with
24 pupils ad class 6.B with 18 pupils. All the pupils were between 11 and 12 years

old.

The reason behind the choice of these particular classes and the age level was
that I became 6.A form teacher at the beginning of the 2018/19 school term. As a
form teacher I teach both target subjects. Three lessons of English and two lessons of
Civics per week in this class. This gave me an opportunity to plan the curriculum of
each subject so that they support and complement each other. On top of that I have
become acquainted with the children and I know their abilities as well as their family
background. The role of a form teacher also gives me some authority to move their

timetable in order to suit the CLIL needs.

The class 6.A consists of 18 pupils who have been together since the first
class apart from 3 pupils who left the class at the end of the fifth class to join the
sport oriented class. In terms of their results at school it is an average class. There are
approximately 7 excellent pupils however the rest of the class is average or below
average. There are 2 pupils who have been diagnosed with learning difficulties and I
would identify at least 3 others who have not been officially diagnosed but show

clear signs of learning difficulties.
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The CLIL was undertaken in both lessons of Civics either on Monday in the
fifth lesson or on Friday in the 6th lesson during two consecutive months in
agreement with the school curriculum. There were 10 lessons. In addition I spent
approximately 8 English lessons teaching vocabulary or grammar which
complemented the CLIL topic. The lessons were conducted concurrently with the

CLIL lessons.

3.2.2 Experiment — preparatory phase
For the purpose of this research I adopted 'The Tool Kit' suggested by Coyle

(2012,48) At each stage, 'the Tool Kit' provides a range of questions from which
CLIL teachers can select and generate their own set of questions relevant to their
own context. (See 2.9.5) Indeed, I had to adjust some stages or parts of stages to the

environment, context and learners involved in the CLIL programme.

Before teaching the CLIL method, it was necessary to undertake the

following steps:

* Choosing a suitable CLIL model
* Planning a unit
* Preparing a unit

All three preparatory steps are described in detail below.

3.2.2.1 Choosing a suitable CLIL model

For the purpose of this research I selected a modular CLIL programme which is
midway between soft CLIL and hard CLIL (see 2.6.1.1.,10). In this model a subject

is taught for a certain number of hours in the target language.

56



The modular CLIL was chosen because it offers long enough exposure of
pupils to foreign language that can be monitored and then assessed and evaluated. It
is not concurrently too time-demanding and difficult for preparation and it does not

have to be incorporated into the School Educational Programme (SEP).

I therefore prepared a CLIL Civics modular programme consisting of 10
lessons covering topic — Family. The module was prepared according to SEP and
followed the expected outputs and objectives specified in School Educational

Programme for this topic and subject.

There was no need for cooperation between a subject teacher and the
language teacher, so called team-teaching (see 3.6.1.1.,11) because I am a qualified
teacher of Civics as well as of English language. I was able to prepare the modular
programme independently and set the language and content objectives accordingly.
This appears to be according to Naves in HanuSova (23,2011) the most effective and

the most successful option. (see 3.6.1.1.,11)

3.2.2.2 Planning a unit

This stage involved four different planning steps using the 4C Framework (see
2.9.5.3). I created the plan for the modular programme with the assistance of a
visual organizer — a mind map (see Figure 3). The mind map offers an overview of a
unit, consisting of key elements and prioritised aspects for teaching and learning.
This process does not go into the details of individual lesson planning but the map

provides stimulus for task design and sequencing across different lessons of a unit.
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3.2.2.2.1 Step 1: Considering content
The content of the modular programme follows the School Educational Programme

for the subject Civics or so called 'Family education' and it is based on their
syllabuses. These can be inspected in the Appendices. The theme family is being

taught in both.

The learning outcomes of the Family education syllabus for the month of October,
which are related to the topic 'Family' are: family functions, my place in the family
and communication in the family. Copy of the syllabus can been seen in the

Appendices.

The title of the modular programme is 'Family' and the content learning outcomes
are stipulated as the definition of family, formation of family, family functions, types

of family, wedding rules, family roles, project: International wedding.

The content goals can be seen in the individual lesson plans in chapter 3.2.3.

3.2.2.2.2 Step 2: Connecting content ad cognition
In this step I analysed and selected the thinking skills, problem solving and creativity

which connect with the content. I had to ensure that the cognitive level of the CLIL

unit relates to the learners' own levels of development.

In the initial stages of the programme I encouraged the children to use lower-
order thinking such as remembering, understanding, recognising and explaining and
the higher-order thinking such as applying new knowledge and synthesizing were

stimulated in the later stages of the programme. (see 2.9.5.3.)
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The thinking skills can be seen in the lesson plans under the global goals or
content goals of the lessons as they support the development of the individual key
competences.
3.2.2.2.3 Step 3: Communication — Defining language learning and

using
In the next step I linked the content and cognitive demands with communication,

using the 'Language Triptych' described in chapter 3.9.5.3.

The ' Triptych' starts with the language needed by content. Although the
language learning progresses through the conceptual understanding of the content a
specific grammar is not rejected but is approached through content demands. As I
am both the English and the Civics teacher I was able to include the necessary key
vocabulary, phrases, skills as well as grammar in the English lessons which were

conducted concurrently with the CLIL lessons of Civics.

The communication and language goals can be seen in the individual lesson plans in

the chapter 3.2.3.

3.2.2.2.4 Step 4: Developing cultural awareness and opportunities
The core of the fourth C, culture, is to create shared learning experiences and raising

cultural awareness, where the learners can work alongside other learners. Coyle
(2010,64) says that integrating cultural opportunities into the CLIL classroom is not
an option, it is a necessity. The development of intercultural experiences were

described in 3.9.5.3.

The content of the CLIL programme which is the object of this research was
adapted in order to integrate pluricultural understanding. This was done by way of a

group project on international weddings in which the pupils learnt about the wedding
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traditions of countries such as India, Greece, Albania and other countries. They
gained understanding of other cultures' traditions that were not known to them from
their own cultural background. And at the same time they could see that some of the
Czech traditions are very similar to the foreign ones. The pupils had to co-operate in
a team during the project and they also assessed their peer's work after the projects'

presentations.

3.2.2.3 Preparing the unit

In this stage, the mind map was transformed into materials, resources, tasks and

activities. A careful analysis of the map was carried out into a series of 10 lessons.

No ready made materials or textbooks were used as there are few materials which
would respond to the needs of the context-specific unit. I attempted to assemble
materials and tasks in an integrated way and applied core strategies and features to
support successful delivery of the CLIL lessons. (see 2.9.3.) The following strategies

were applied throughout the CLIL programme:
* supporting language learning in the classes of Civics
* supporting Civics content in the language classes
* supporting reflection on the learning process
* using routine activities at the beginning and at the end of the lessons

* displaying language and content in the classroom (printed parts of

presentation)

* building student confidence to experiment with language and content during

the communication activities and in the final group project
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guiding access to authentic learning materials and using current materials
from the media and other sources in order to create worksheets and a project

about the traditions at various international weddings

letting students ask for the language help they needed

making a regular connection between learning and the student's lives when

they had to report on their own family, its type, members and its functions

favouring peer co-operative work during the lessons

negotiating the meaning of language and content with students throughout the

lesson

building on student's existing knowledge, skills, attitudes, interests and

experience

repackaging information in user-friendly ways such as preparing worksheets

with tasks and vocabulary sheets

Below is a list of the materials that were created specifically for the purpose of the

CLIL programme together with a brief description of their content. Copies can be

inspected in the Appendices.

Online presentation

* A visual support of the learning process. It stimulated and motivated the
pupils during the learning. It introduced the structure of the whole unit

and clearly informed the pupils about the learning objectives.

Worksheets
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* There were three worksheets in total titled: Family, Family types, Family,
wedding, history. They contained tasks connected with the presentation,

reading and comprehension task, writing tasks, translation tasks

* Vocabulary sheets

e There were four in total. They served as a support material. They
contained selected vocabulary related to individual topics of the CLIL

programme.

*  Peer assessment sheets

* Prepared for marking the groups presentations with reference to a set of

criteria.

Below is a list of authentic materials that were used or adapted for the CLIL lessons:

* Posters with illustrations of various family types from magazine Raketa no:

16, 2018.

[ustrated page with family related vocabulary from magazine Raketa no: 16,

2018.

Text adapted from an article called 'Rodina ptfesné podle planu' from

magazine Raketa no: 16, 2018.

Texts about Indian, Albanian, Greek and Jewish wedding adapted from

internet sources. (sources quoted in the lesson plans in 3.2.3.)
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3.2.3 Experiment — Teaching process

After taking into account all the findings during the preparatory phase, the
experiment started. Below is the structure of the CLIL lessons in the modular
programme with the details of the general goal, the content goal (a) and the language

goal (b) of each lesson. There were ten lessons in total.
* Lesson 1: Introduction of the CLIL programme
a) Define the family
b) Vocabulary related to family, describing skills
* Lesson 2: Family functions
a) Recognize various family functions
b) Describing skills, have got.
* Lesson 3: Family members
a) Understand the diversity of family
b) Vocabulary related to family — family members and relationships
* Lesson 4: Family types
a) Identify different types of family
b) Reading, Comprehension of a written text, possessive forms

* Lesson 5 and lesson 6: My family and Wedding

a) Realize the importance of my family and its many functions, apply new

knowledge, understand marriage rules
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b) Improving writing skills, dictionary skills, speaking skills
* Lesson 7: Group project - International weddings — introduction

a) To be aware of marriage rules and national wedding traditions, to

compare different international traditions

b) Vocabulary related to wedding, dictionary skills, listening and speaking

skills, language of comparing

* Lesson 8: Group project — International weddings

a) Synthetise information into presentation, co-operation in a team
b) Writing skills, dictionary skills, word order

* Lesson 9: Group project — International weddings

a) Synthetise information into presentation, co-operation in a team
b) Writing skills, dictionary skills, word order

* Lesson 10: Presentation of the group project, peer assessment, self-

assessment, teacher's assessment, reflection.

a) To understand other cultures' wedding traditions, being able to critically

assess peer's work as well as their own work

b) Language for project, presentation skills, description skills, speaking

skills

The following 4 lesson plans, descriptions of the lessons and reflections were chosen
to illustrate the structure, organisation and pupils' and teacher's conduct during the

CLIL programme.
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This is a list of abbreviations used in the lesson plans: T — teacher, MT — mother

tongue, P — pupil/pupils.

Lesson 1 Date: 5.10.2018

General goal: Learning to learn competence:
Introduction of CLIL method and its benefits, procedure and rules.

Raising interest and motivation for learning.
Communicative competence:

Using listening, speaking, reading and writing skills.
Improving communication skills.

Content goal: The pupils will be able to define/explain family and recognize its
many forms.

Language goal: The pupils revise and learn new vocabulary connected
with the topic family.
Practise structure there is/there are while describing pictures.
Practise possessive 's and possessive adjectives

Materials: Presentation on interactive board
Worksheet 1 — Family
Vocabulary sheet 1 and 2

Lesson plan Description of the lesson

1. Greeting, introduction, procedure, P are listening.

aims of the modular programme They are looking at the 1st slide of
T: Welcome to your first CLIL class. I presentation with a picture of the
will talk to you in English most of the Simpsons.

time, sometimes in Czech. Now, I will They are interested in the worksheet.
tell you about CLIL in Czech language.
CLIL znamena, Ze o nasledujicim téma
rodina v OV se budeme bavit v
anglictiné. Budeme pracovat na tom, aby
jste se dozvédéli co nejvic informaci o
rodiné, ale také si zlepsili slovni zasobu a
schopnost komunikace v anglictiné.

T: Please hand out these wallets with a
worksheet 1 and Vocabulary worksheet 1
and 2. You will write information into the
worksheet and you will find translation
of new words in the vocabulary sheets.

T: Firstly, we will read the rules for CLIL |One P reads the rules aloud. A good P
classes. Rules mean pravidla. Look at translates.
your worksheet.
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T: Now, look at the board. I will tell you
what are we going to learn in the CLIL
classes.

P read 5 points in the presentation aloud.
We translate some points together.

2. Definition of family
T: What do you imagine, see, when you

hear a word family?

P are looking at the slide 3 with 6
pictures of different family types. Some
are trying to answer my question such as:
mum, dad, children etc. T encourages P
to use the phrase there is/are.

T: OK, lets describe the pictures into our
worksheets. What can you see in picture
number 1, 2, 3....? Use your vocabulary
worksheets.

P give T their own answers, sometimes in
MT. T asks them to find the translation in
vocabulary sheet.

T: So, what is a family? Which picture
shows family?

P suggest most pictures. I explain that all
pictures show family in different forms.

T: How can you describe family? Look
at the words in your worksheet. Translate
them and put them in correct order to
find out the definition of a family.

P work with vocabulary worksheet.
Individually or in pairs. They suggest the
word order. T monitors and helps if
needed. Correct definition is then read
out and shown on the board in the
presentation. P record it in English and
then write its Czech translation into
worksheets.

T: Well done, you can now describe
family and you know it has many forms.
Next time we are going to learn: Why do
we live in family and not alone? We will
talk about family functions.

Pupils are listening. They translate the
aim of the next lesson. Two of them
collect the wallets with the worksheets.

Reflection:

Children appeared to have understood the procedure and the aim of CLIL lessons. It
was necessary to use MT in this phase of the process. They are quieter than usually
probably concentrating more on understanding. The worksheets and vocabulary
sheets were a good idea. They keep children busy, active and creative. The
vocabulary sheets create good scaffolding that assists them with their learning
process. So far, most of the activity was on me with lots of talking and explaining
but they tried speaking, mostly the good and keen students. I would like them to be
more active in the following lessons. I will use some game or creative activities. I
also want them to work on some group project.

Lesson 4 Date: 12.10.2018

General goal: Learning to learn competence:
Pupils are able to comprehend and use facts from a text.

Development of study skills.
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Communicative competence:
Using listening, speaking, reading and writing skills.
Improving communication skills.

Sense of initiative and entrepreneurship competence:

They can co-operate in a

Content goal:

They realize that family
Language goal: Comprehension of a text
Answering questions fro

team.

The pupils can identify at least five types of family

has many forms

about family types and its functions.
m text.

New vocabulary connected with the topic family.

Materials:

Presentation on interactive board

Worksheet 2 — Family types

Vocabulary sheet 3

Text adopted from a magazine Raketa, no: 16 (2018/4)

Picture from the same m

agazine (2018/5)

Lesson plan

Description of the lesson

T: Hello, this is your CLIL lesson no: 4.
Please hand out your portfolios and a
new worksheet.

P greet me and are busy checking the
new worksheet.

Greetings and revision
T: First of all lets revise the rules and

what we have learnt in the previous
lessons.

So, what are the rules in our CLIL
lessons?

What is a family?

Why do we live in a family?

What does it mean emotional, social,
protective function? Give me examples?
What does your family give you Julco,

P are raising their hands to answer or
suggest answers spontaneously.

Family types
T: Look at the board. We know what a

family is, what functions it has and now
we will learn what types of family there
are.

T: Look at the text on the first page —
The most important is — not to be alone.
First, I will read it to you, listen and
follow the text.

Then, read the text alone quietly.

Finally, read the questions under the text.
Underline the correct answers in the text

P are looking at the board. A good P
translates the instructions into MT.
Then they are listening, reading and
answering the question on their own or
with a partner.
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and then write them.
Kubo, did you understand? Please
translate to others.

T: OK, lets check your answers.

P raise hand to read out their responses
or I choose someone to read it.

T: Great, look what I have got for you. A
beautiful poster with lots of different
families.

You will work in 4 groups. Your task is
to match the cards in this bag with
pictures on the poster. There are 7 cards
with definitions of 7 family types.

Now, I will give you the number of your
group and then you can start working
together. Tell me when you are finished
and I will check your answers.

P are listening.

A good P translates the instructions.
They are forming the groups, discussing
the pictures in the poster, working with
cards, matching them to illustrations,
comparing them with illustrations.

I monitor the groups and check their
results, correct them if necessary. I
instruct them to write the definitions of 7
family types into their worksheets.

P are copying the definitions, still in
groups around the poster, usually on the
ground.

T: Great job! Next time we will look at
your family. What is your family type,
what do your parents give you and what
do you do together.

P are finishing worksheets and/or
listening.

They are collecting wallets with their
portfolio.

Reflection

Some children have learnt the definition of family by heart now. This is the third

time we have revised it at the beginning of the lesson. It seems to be working. They
can also answer simple questions about the family functions, however they are not
quite able to form their answers into sentences. But it is nice to see they understand
and they try answering their best.

They managed the reading activity very well, even faster than I presumed.

They enjoyed the poster activity and working in groups. They became quite chatty,
commenting on the pictures, especially some boys had comments on the registered
partnership. I think it is quite unusual for them to call two men or two women a
family. They didn't like copying the text into their worksheets though. Group
activity is definitely the way to go. I am going to prepare a group project.

Lesson 5 and 6 — joined lesson of English and Civics 19.10.2018

General goal: Learning to learn competence:
Pupils are able to write a meaningful text about their family on the

basis of what they have learnt — applying new knowledge
Development of study skills
Pupils are comparing information
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Communicative competence:
Using listening, speaking, reading and writing skills.
Improving communication skills.

Comparing skills

Sense of initiative and entrepreneurship:
They can co-operate in a team

Content goal:

The pupils consider functions of their own family.

Pupils realize the importance of their family.

Language goal: Improving writing skills.

Answering questions - communication in L1 with a teacher.

Language of comparing

New vocabulary connected with a topic — wedding.

Video accessible from youtube: https:/www.youtube.com/watch?

Materials: Presentation on interactive board
Worksheet 2 and 3 — Family types and Wedding
Vocabulary sheet 3 and 4

=NugQdVcNVW8

Lesson plan

Description of the lesson

T: Hello children. Hand out your
portfolios and find worksheet 2. Who can
tell me some family functions? And what
does it mean social function? Family
gives you food and clothes what function
is it? What types of family there are?
What type of family is when 2 men or 2
women live together with children?

P greet me and organize their wallets
with sheets for work.
They are answering my questions.

Lets play game — running dictation. I will
explain you the rules. There are four
chairs at the end of the class. There are
words on each chair. Your task is to put
together a sentence from these words.
Each member of the group will run and
read one word. Then he or she dictates it
to a team member. Remember to turn the
word when your read it. Can you Julco
translate the instructions, please?

Please form the same groups as when
you worked with a poster.

P are listening.

Sometimes asking questions.
Julca is translating with my help.
P form the groups.

All the groups managed to put together
the definition of a family.

The fastest group was awarded with +
each.

T: Last time we learnt about different
family types. Now I would like you to
think about your family. What's your

P are listening.
They are preparing worksheets and

vocabulary lists.
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family type? How many members are in
your family? What do your parents give
you? What do you do with your family?
Please look at the worksheet 2, second
page and complete part c). [ will then
read it before the next lesson. Take your
time and think about your family.

Sometimes they ask for assistance with
translation, meaning, grammar.

I am monitoring and assisting.

Some students volunteer reading about
their family.

T: OK, we know quite a lot about a
family now. We actually know how a
family begins. Can you tell me? It is in
the definition of family.

P answer with some help. P explain with
help of the teacher meaning of: by blood,
by marriage, by registered partnership,
by adoption.

T: Our next topic is wedding. What is it?
Do you know what happens at a
wedding? Have you been at wedding?

T shows a new slide in the presentation
with title wedding. There are pictures of
wedding traditions.

P are talking about their personal
experience with wedding in English or
MT.

T: Use your vocabulary sheets 3 and 4
and describe what is happening in the
pictures.

P are looking up new words and
describing: bride and groom are cutting a
wedding cake, eating soup together,
guests throwing rice on them, bride and
groom clearing a broken glass together.
Some are using only English, some
respond in MT.

T: These are Czech traditions, but do you
think that other countries have the same
traditions?

I will now play a video to you from an
Indian wedding. At the end you will tell
me what is the same and what is
different.

P are saying their opinion, some offer
examples.

P are watching video and then suggesting
similarities and differences such as: bride
and groom, dress, rice, music, dancing,
food, colours etc.

T: Lovely, next time we will continue
with the topic wedding. You will
complete the worksheet and then you
will start working on a group project. I
will tell you all about it next time.

Reflection:

My colleague, an English teacher visited this lesson. I was very happy that lots of
children raised hands at the revision stage. I think they got used to it and they
remember the routine and are happy that they can show their knowledge. My
colleague was surprised what kind of vocabulary they know and that they can
communicate about such topics. I wanted to get the children up from their desks so
I prepared a running dictation. I think they enjoyed it, but it took quite a lot of time
to explain the rules. I had to resort to Czech sometimes. I rely on Kuba or Julca for
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excited about i
ended in using

translating as well, they are great help. I joined two lessons together, if only I could
do this every time I do CLIL. There is more time for everything and no stress that
we won't manage things in time. I started new topic wedding. Children looked quite

t. They wanted to tell me about their experience, but it very often
Czech instead of English. They enjoyed the video about Indian

wedding. Most of them probably saw Indian traditions for the first time. They were
surprised how beautiful the bride looks and liked the make up and henna painting.
They were laughing when they saw the traditional dancing. Comparing the
differences and similarities were no problem.

Lesson 7 Date: 22.10.2018

General goal:

Communicative competence:

Using listening, speaking, reading and writing skills.
Improving communication skills.

Social and civic competence:

Content goal:

Language goal:

Materials:

P can co-operate and share information in a team.

P can effectively distribute work in a team.

P feel responsible for their team work.

Learning to learn key competence:

Pupils can comprehend relevant information from the text.
Development of study skills.

Initiative and entrepreneurship:

Planning and organizing, managing their team work on
project.

Cultural awareness and expression

Understanding other countries' wedding traditions

Pupils can explain how a family can be formed.
They are aware of our national traditions at weddings.
They know under which conditions a marriage can't be formed.

Translating — using new vocabulary.

Answering questions - communication in English with a teacher.
Learning new vocabulary connected with a topic — wedding.
Writing skills

Presentation on interactive board

Worksheet 3 — Wedding

Vocabulary sheet 3 and 4

Adapted text and pictures about Jewish, Greek, Albanian and
Indian wedding from the following websites:
https://www.brides.com/story/jewish-wedding-ceremony-traditions

https://www.easyweddings.com.au/articles/greek-wedding-traditions/

http://www.nacionalalbania.al/2012/10/albanian-wedding-traditions/
https://www.brides.com/story/hindu-wedding-ceremony
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Lesson plan

Description

T: Hello everyone, are you ready to
work?

Lets look at what we already know. Tell
me the definition of family...family
types...functions...What do you do with
your family Leonko?

P greet me.
They distribute portfolios and answer my
questions.

Do you remember what we were talking
about last time? What video we were
watching?

We will continue with topic wedding
today.

P are responding in English, sometimes
in Czech.

T: Hand out a new worksheet number 3,
please. Sign it. Look at exercise 1. Find
the right words for the pictures. Use your
vocabulary sheet 3 or 4.

P are working individually with
vocabulary sheets.
They are reading out their answers.

T: There are some rules for weddings.
You can't get married sometimes. Read
the rules and translate them.

P are working individually, translating.
We are then discussing the rules.
T is code-switching (English — Czech)

T: Great, you can put worksheets into
your wallet. Come and sit in front of me.
It's time for a group project.

You will make a poster about a wedding
from a different country and you will
then present it to the class.

This is my poster about Czech wedding.
Let me tell you about it......

P are sitting on the carpet and listening.

P are looking at my poster and listening
to me.

T: Listen what to do next.

First, I will choose four leaders who will
choose their team.

Then, your leader will pick a wedding.
Your leader will then explain the details
to you.

P are listening.

T: Can Julc¢a, Martina, Kuba and David
come here? Please pick your team mates.

P are forming new teams. There are 2
teams with 5 members and 2 teams with
4 members.

T: Teams, please find a place for work in
the class. The leaders, come to me
please.

T explains the rules to team leaders:

- pick a wallet

- translate the text

- pick 4 traditions

- use pictures for the poster

- draw one tradition

- each member must have a job/ must
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present at the end

P are discussing the project in teams and
leaders are giving tasks to team
members. They usually cut pieces of text
and each member translates one piece.

T: OK, it's the end of the lesson. Please |P are handing in their team and
put everything into your project wallet  |individual portfolios.

and bring it to me. Next time, you will
continue with your project.

Reflection:

Observation by the principal Mrs Zenata. The revision went without problem.

I will consider giving them a quick ,,what do I know* test next time to see
everybody's level of understanding. Pictures in the worksheets were quickly done.
The translating of the rules took slightly longer time. I think this might have been a
little too complicated for them. Might not include it in the final testing. I think I
organized the teams well...I chose 4 leaders on purpose as they are the highest
achievers in English, however I'm not sure about Kuba's ability to lead the team. We
will see.

It was obvious they chose their team mates because they are friends with them, not
because they will do good job. It will be interesting to see the progress of their
work, especially Julca's team. She has got 3 people, who are not very hardworking.
I'm not sure at the moment how long to give them for making the poster. I hope 2
lesson will suffice. I would like them to evaluate their peer work at the end of
project. In the next lesson, I will tell them my assessment criteria for content,
language, communication. So they are aware of it when creating and presenting the
poster.

3.2.4 Assessment

Both summative and formative forms of assessment were carried out in the CLIL

programme which is the object of this research.

The summative assessment involved two sets of test. One focused on subject

content and one focused on language.
The formative assessment was implemented through the following strategies:
* telling the pupils at the beginning of every lesson what they will learn and

what they can expect
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* the pupils were told at the beginning of each task what will the task involve

and what is the expected outcome

* the pupils were involved in self and peer-assessment at the end of the project

'International weddings'

* the pupils were given sensitive feedback in order to motivate them after the

presentation or upon completion of individual tasks during the lessons

3.2.4.1 Assessment of content

The content was assessed by a test in the second language. (See appendices for
completed test) The test comprised of 5 tasks. The pupils could achieve a maximum
of 20 points. The tasks were open-ended questions and one matching task. The
assessment was designed in order to give information on the pupils' knowledge of the
key terminology, their comprehension of the topic and it tested their ability to apply
their newly acquired knowledge. The results of the assessment is shown in Figure 4.
The maximum number of points in this figure was normalized to equal the number of

points in the test designed for the parallel classes 6.B and 6.C.

50%
40% 31% 31%

30% 6 A 25%
20% 13%
10%
lo% 0% 0% I
0%
18 21

3 6 9 12 15
Number of points
Figure 4: Assessment of Content - 6.A
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There were 16 pupils who took part in the testing. The figure 4 shows that 31% of
the pupils achieved between 18.1 to 21 points. The same number of pupils achieved
between 9.1 to 12 points, 25% achieved between 15.1 to 18 points and 13% attained

between 12.1 to 15 points.

Figure 5 shows the content test results of class 6.A in comparison with the
content test results of classes 6.C and 6.B. As mentioned in chapter 3.2 an
experimental parallel teaching was carried out in order to find out the answer to the
first set of research questions. The questions were aimed at the prospects of teaching
CLIL in Civics classes and its outcome with regards to the scope and comprehension

of the content and development of the foreign language competence.

The test for classes 6.B and 6.C was in Czech language and the pupils could
achieve a total of 21 points. There were 5 tasks of similar design as in the CLIL
content test. The only difference was that on one occasion there was an open-ended
question instead of a matching task. In addition pupils could achieve 4 instead of 3
points for task number 5. The English CLIL version of the test offered one example
in task number 5. (See Appendices for a copy of a blank test and a completed test.)

There were 14 pupils in 6.B class and 24 pupils in 6.C class who completed the test.
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Figure 5: Assessment of Content - Comparison of 6.A, 6.B, 6.C
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In the class 6.B the best results were obtained by 29% of the pupils who

scored in the range of 15.1 to 18 points. The class 6.C best results were in the range

of 18.1 to 21 points and were obtained by 17% of the pupils in the class.

It is evident that with 31% of the pupils scoring above 18.1 points, the CLIL class

6.A achieved the best results. The mean value of the classes' results are:
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6.A  15.6 points
6.B 10 points

6.C 13 points

3.2.4.2 Assessment of language

The language was assessed by a test. There were three tasks in the test. The
instructions for the tasks were in English as well as in Czech language. There was a
matching task, gap filling task and open-ended task. (See appendices for a completed
test) The test was designed in order to give information on the pupil's range of
vocabulary in relation to topic 'family' mainly, however it also tested their ability to
apply their knowledge. Family related vocabulary was at the same time being taught
in the lessons of English in all three classes. The results of the class 6.A can bee seen

in Figure 6.

50.0%
40.0%

300% | |BA 25.0% 25.0%  25.0%

20.0% 12.5% 12.5%
10.0% I I
0.0%
0.0%
6 12 18 24

Number of points

30 36

Figure 6: Assessment of language - 6.A

There were 16 pupils who completed the test. 25% of the pupils achieved more than
30.1 points. The mean value of the Class's result is 22.8 points.
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Figure 7 shows the language test results of class 6.A in comparison with the language

test results of classes 6.C and 6.B.

50.0%
40.0%

1l 16.A
30.0% 25.0% 25.0%  25.0%
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20.0% 12.5% 12 5%
10.0%
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20.0% 17.6%

10.0% I I 5.9%
a,
o W 0%
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40.0%
30.0% | |8:Cl 26.1% 26.1%
20.0%
10.0% 4.3%
0.0% 0.0%
0.0% LIl
6 12 18 24 30 36

Number of points

Figure 7: Assessment of language - Comparison 6.A, 6.B, 6.C
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The mean value of the classes' results are:
6.A  22.8 points
6.B  13.8 points

6.C  14.6 points

3.2.4.3 Peer assessment

Formative assessment is considered by CLIL methodology as central to classroom
practice. (see 2.9.6.) The involvement of learners in peer and self-assessment is one
of its many strategies which allows learners to take some responsibility for their own

assessment.

In the experiment the pupils listened to group presentations about
international weddings and assessed them with reference to a set of criteria. The
criteria were: design, content, language and expression. The pupils completed a
prepared assessment table. The assessment was in Czech language. (see a copy of a

completed one in Appendices)

The presentations and the actual assessment process was preceded by a
thorough explanation and demonstration of the use of the success criteria and the
peer-assessment was also followed by self-assessment and self-valuation of the

pupils' own team work.

3.2.5 Pupils' Opinions on CLIL Teaching

The opinions of the pupils — 18 respondents were probed by questions, which focus
on their perceptions of the CLIL lessons. The pupils as well as the teachers who

observed some of the CLIL lessons completed a questionnaire at the end of the
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CLIL module. The questionnaire for pupils was partly adopted from a Lifelong
Learning Programme of the European Union and then adjusted to the specific
circumstances of the research. (a completed copy can be inspected in the
Appendices) The questions most relevant to answer the research question about the

usefulness of the CLIL lessons were as follows:

* Question 1: Do you consider your experience with learning through CLIL as

very useful, useful, not very useful, useless?

* Question 12: Do you consider learning Civics through CLIL as very useful,

useful, not very useful, useless?

The pupil's answers to question 1 are summarized in figure 8 and their answers to to

question 12 in figure 9.

28% consider them very useful

44-67% useful

6-22% not very useful

0-6% useless

The questions most relevant to the last research question concerning motivation of

the pupils in CLIL lesson were:

* Question 13: Did you like this experience?

* Question14: Would you like to take part in CLIL lessons in the future?

*  Question 15: Would you like to continue improving your communication

skills in a foreign language?
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Figure 8: Question 1

Q12

28%
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Figure 9: Question 12
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Pupils' answers are summarized in figure 10

mQ13 mQl4 mQl5
100.0%
100.0%

90.0%

80.0%

70.0%

60.0%

50.0%

40.0%

30.0%

23.5%

20.0%

11.1%
10.0%

0.0%

0.0%

Figure 10: Pupils' answers question 13,14,15.

* All the respondents liked the CLIL lessons

* 76% would like to take part in CLIL lessons in the future

* 88.9% would like to continue improving their communication skills in a

foreign language.

The answers to the remaining questions in the questionnaire are a valuable source of
feedback for the CLIL teacher about the use of the target language, atmosphere
during the lessons, the efficiency of the CLIL methods and about the teacher's role.

The data constitute a good source of information for any further research.
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3.2.6 Teachers' Opinions on CLIL teaching

The total of five teachers observed at least one CLIL lesson of Civics. They
completed a questionnaire at the end of the lesson. The questionnaires were designed
for the regular teachers of Civics or English who served as objective observers
because they were only able to judge the atmosphere in the classroom, the behaviour

of the pupils and successfulness of the CLIL teaching.

The teachers marked each statements with the following five number scale (0

— it hardly ever happened to 5 — it happened all the time).

There were 10 statements which quizzed the teachers about the atmosphere in the
class, about the conduct of the teacher, her methods or about the content and its
learning outcomes. The questionnaire was adopted from HanuSova (2011,90) and a

copy of a completed one can be seen in Appendices.

Most answers were marked with a number 4 or 5. Only one respondent used
number 3 with a statement which asked the respondent to judge the ability of the
teacher to grade the language according to the learners' needs and with a statement

regarding the learning outcomes.

The conclusion drawn from the questionnaires can be formulated to show that
the teachers liked the CLIL lessons, they viewed the atmosphere as friendly and
positive They considered the content, the methods, the materials, tasks and
interactions during the lessons appropriate. The only concern was indicated in
relation to the complexity of the language and the expected learning outcomes as
well as in respect of the suitability of this method for pupils with some form of

learning disability.
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4 Conclusion

This Masters thesis presenting research in the field of CLIL had several
predetermined goals: to conduct a survey among lower secondary teachers in the
Semily and Turnov region to see what their experience and opinions are on CLIL
method; to develop, implement and execute a CLIL modular programme in the
lessons of Civics; to find out whether the implementation of CLIL leads to worse
understanding of Civics; to ascertain whether the implementation of CLIL leads to
development of foreign language competence and to identify the pupils' and teachers'
feelings and opinions about the CLIL method upon conclusion of the modular CLIL

programme.

4.1 CLIL survey

Twelve teachers of English from the region of Semily and Turnov were interviewed
in relation to their experience with the CLIL method. Subsequently, seven teachers

completed a survey questionnaire.

The interviews showed that the schools that use CLIL to some extent do this
by way of 'soft CLIL'. Only three teachers from different schools stated that they use
CLIL teaching in other than English subjects. They did not however indicate that the
implementation of CLIL is systematic such as a modular CLIL programme, where a

subject is taught for a certain number of hours in the target language.

The data collected from the regional schools clearly confirm Frydrichova
Klimova (2012,573) research where she reports that although CLIL was included

into the Czech syllabuses a decade ago it has faced difficulties since. She points out
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specific difficulties that exist in the Czech environment and which prevent teachers

from achieving ideal CLIL. (see 2.8)

The questionnaire completed by seven respondents, teachers at elementary
schools, was more elaborate and addressed issues such as benefits or disadvantages
of teaching by CLIL, implementation of CLIL, required language competences of

learners and teachers or willingness to use this method of teaching.

To summarize the completed questionnaires' results which are described in
detail in chapter 3.1.1., it should be said that even though the majority of the
responding teachers think that teaching other subjects in a foreign language is
beneficial only about half of them would be willing to implement the CLIL method
in their teaching. It transpires that they are afraid that in their particular case the
conditions are rather unsuitable for such teaching. They see limitations on their side,
with students, their parents or in the actual learning process. In addition the target
language competence of the responding teachers is considered by the majority of

them as rather insufficient and they would be willing, to improve it.

The insufficient qualification of teachers of other subjects in foreign
languages as well as a lack of methodological support is in unison with the
theoretical background in chapter 2.8 and is considered a major problem in Czech

education system with regards to CLIL implementation into teaching.

I believe that the lack of specialized textbooks, materials suitable for the
CLIL method and methodological support generally can be also seen as an obstacle
for possible implementation of the CLIL method in classes of other subjects than

English in the Czech Republic.
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4.2 Implementation of CLIL modular programme

The conducted research primarily presents a case study concerning all the phases of
the CLIL modular programme implementation in the lessons of Civics. The process
is described in details from the preparatory phase in 3.2.2. to the assessment phase in
3.2.4. The programme consisted of 10 lessons covering topic - Family and followed

the expected outputs and objectives in the School Educational Programme.

The conducted experiment at lower secondary level showed that the
implementation of CLIL teaching was successful, and that the prescribed Civics

subject matter was covered.

It must be however pointed out that although the topic was covered in the
same extent it was not covered in the same time donation as prescribed by the school
syllabus. The topic — Family is allocated with approximately 4 to 5 lessons; however

the CLIL programme lasted 10 lessons.

4.3 Evaluation of the impact of CLIL programme

The third goal of this work was to determine whether the implementation of the
method CLIL within ordinary lessons of Civics leads to worse understanding of

Civics content and whether it develops foreign language competences.

The experiment concluded that its implementation does not lead to
statistically worse understanding of the content. The pupils' scores in final revision
tests were in fact better in comparison with the results of the parallel classes that
were taught the same content in Czech language. The CLIL class achieved the best
results with the mean value of 15.6 points ahead of two classes with the mean value

of 13 points and 10 points.
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Although there are reports which claim that pupils learn the content by CLIL method
in the same extent as in their mother tongue, there are certainly studies which show
decreased efficiency of learning content by CLIL. (see 2.8) In light of the research
the overwhelming achievement of the CLIL pupils in this programme might come as
a surprise. Nevertheless, there are factors which might have contributed to such

result.

The conducted research reported on a 'soft CLIL' modular programme which
runs for a certain number of lessons only. On the other hand the reports which claim

worse or the same achievements through CLIL are long-term studies.

Considering the results in terms of this short-term experiment it must be
brought to attention that the topic was not covered in the same time allocation as in
the parallel classes, which covered the topic in the allocated time of approximately 4
lessons. The CLIL programme lasted 10 lessons. Besides the CLIL teaching might
have been perceived as something new and motivating by the pupils in the short term
but in the long term the pupils' enthusiasm and interest might have decreased as well
as their study achievements. With this in mind a further long-term case study would

be needed to make a general conclusion on this matter.

Turning to the impact of the CLIL programme on the language competence,
the existing research reports are decidedly positive. (see 2.8) Coyle (2010,140)
quotes Lasagabaster (2008) and Zarobe (2008) whose findings and evaluations of
CLIL programmes show significant gain through CLIL, with a CLIL group
surpassing a non-CLIL group. Both studies showed higher scores by the bilingual

programme students.
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The data collected during this experiment are consistent with their findings.
The comparison of the language test results established a superiority of CLIL group
over non-CLIL groups. The assessment was designed in order to give information on
the pupils' range of vocabulary in relation to topic 'family', however it also tested
their ability to apply their knowledge. The total number of achievable points was 32.
The mean value of the CLIL class's results is 22.8 points which is 8.2 points higher
than a non-CLIL class which achieved a mean value of 14.6 points and 10 points

higher than another non-CLIL class which achieved a mean value of 13.8 points.

Since evaluation of a language competence by comparing CLIL and non-
CLIL groups was carried out only in written form and concentrated on a subject
target terminology it would be beneficial if in the future a similar case study

compared also a speech production of both groups.

4.4 Pupils' and teachers' opinions

The undertaken questionnaire focused on the pupils' perception of the CLIL lessons
and the details of their answers to the most pertinent questions can be inspected in

chapter 3.2.5.

The investigation showed that all of the pupils liked the lessons, 28% of them
considers learning Civics by CLIL very useful and 44% useful. The majority of
them (76.5%) would like to take part in CLIL lessons in the future and 88.9% feel

motivated to continue improving their communication skills in a foreign language.

Literature reviewed and cited on previous pages (see 2.8) describes CLIL as
being very successful in enhancing the learning of languages and other subjects and

being able to boost learner's motivation towards learning. The experiment showed
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that this is certainly true for a modular CLIL programme consisting of 10 CLIL
lessons. Pupil's achievements in the content and language assessment only

corroborate the statement.

The teachers who completed questionnaires upon observing a CLIL lesson
liked the lessons, viewed the atmosphere as friendly and positive. They considered
the content, the methods, the materials, tasks and interactions during the lessons
appropriate. Only some concerns were indicated in respect of the complexity of the
language, learning outcomes and mixed ability CLIL classes. More details can be

found in chapter 3.2.6.

5 Recommendations

The conducted research presents a case study showing implementation of a CLIL
modular programme in lessons of Civics. It showed that it is possible to implement it
successfully within the syllabus of the subject albeit with a longer time allocation.
Still, T believe that the advantages of bilingual education such as CLIL outweigh
their drawbacks and I would recommend development of further CLIL modular
programmes on various topics to be implemented in other than language subjects
throughout the school terms. Ideally this could be accomplished by creating a
professional learning community where teachers share their ideas, activities,

evaluations and reflections on CLIL practice.
It is clear from the reviewed literature as well as from the comments of the

participated teachers that there is a need to create suitable conditions for CLIL
teaching and preparation at universities as well as at schools. Future teachers and the

existing teachers would benefit from courses which would improve their language
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competence and introduce the use of terminology of their other than language
subjects in the target language. It has been mentioned earlier that the development
and preparation of the CLIL lessons is time consuming. The school management
should therefore reflect this by creating the best possible conditions for the CLIL

teacher if they want to increase the use of this method at their school.

Although the teachers expressed concerns about the implementation of CLIL
in mixed ability classes the researcher did not see this as a major problem during the
experiment. In the lessons, the pupils accomplished all the assigned tasks and co-
operated with each other and the teacher. They liked the lessons and most of them
considered them useful. In my experience the short-term modular programme is

suitable for the whole class without differentiation.
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7 Appendices

1. Survey questionnaire — Teachers' opinion on CLIL — completed
2. Syllabus for the subject of Civics

3. Syllabus for the subject of Family education

4. CLIL Worksheet — Family - completed

5. CLIL Worksheet — Family types - completed

6. CLIL Worksheet — Family Weddings and history - completed
7. Vocabulary sheets 1, 2, 3, 4.

8. CLIL Content test — completed

9. Non-CLIL Content test — completed

10. Language test — completed by a CLIL pupil

11. Language test — completed by a non-CLIL pupil

12. Peer-assessment table — completed

13. Questionnaire — Pupils' opinion on CLIL — completed

14. Questionnaire — observing teachers' opinion on CLIL — completed

15. CLIL presentation (CD)
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Appendix 1

Survey questionnaire — Teachers’ opinion on CLIL — completed



Dotaznik pro ucitele — V}"uka metodou CLIL

........................................................

Aprobace: ... e

Tento dotaznik je zameéren na vyuku metedou CLIL. Metoda CLIL (Content and Language
Integrated Learning) spociva v integrované vyuce konkrétniho Skolniho pfedmétu a ciziho jazyka.
Rada bych znala vas nazor na pripadné zavedeni této metody na nasi Skole. Prosim o vyplnéni
kratkého dotazniku.

1. Mate osobni zkuSenost s metodou CLIL?

Ano f Jaké?

Ne X

2. PovaZujete za prinosné vyucovat jeden nebo vice Skonich pfedmétt castecné v cizim jazyce?

Ano ‘X‘ Prod? Troou \C’:W dawa kﬁ/ ,,‘LPE g’h‘w 1&6 jarw, \;3@& a-k’
L v heang W

Ne | | Proc?

3. Chtél/a byste se do této vyuky zapojit?

Ano ‘ } Proc?

Ne X Proz2 r\,ejsam S stﬂo\ QUOW,  wTounL \)omf&o\/

4. Za jakych podminek byste byli ochotni se zapejit?

5. Domnivdte se, Ze Skola je schopna zajistit nezbytné podminky pro zavedeni metody CLIL?
Anc J Proc?
Ne : l ProcC?

6. Byli byste ochotni se déle jazykové vzdélavat?

| o, J
Ano X Pz Kuali  s0be

[ .
Ne | | Pro¢?

wavwrs

(zakrouzku]te)
u Zaki: zaCatecnik  (‘mirné pokroCily pokrocily

u ucitele: zacatecnik  mirné pokroGily pokrocily



8. Jaké prinosy by mohlo mit zavedeni a vyuZivani CLILu?
‘ . / v
Procuiceiu /\l ) yavedend A& . olo d V\@Ch oblogh ( nopr
+echme clo! ;‘\a)

9. Jaké problémy by mohlo pfinést zavedeni CLILu?
O:@O b bSL‘ Ne OlOkO'V‘c:ju “Frveo{g{‘a v [{ ve'st hoclinw  no PI“U-
T’Fr)'rOOLOUQO \/ O\h hekelm Q{)}z@w a MOJSe ) Q ',‘gﬁLv,//
yolou  Se Nnoy }dm onow wWroven” dog-/—o@"
10. Jak by bylo moZné tyto problémy prekonat?

Dékuji za vas Cas!



Appendix 2

Syllabus for the subject of Civics



OBCANSKA VYCHOVA

VLA
2018/2019
Obdobi: Ucivo: Prilifezova témata:
74t - fijen | Uvod Vychova demokratického obcana

Seznamujeme se s oh&anskou
vychovou

Zivot ve $kole

Skola — zaklad Zivota
Skolni fad

Umeéni ucit se

— obcan, obCanska spolecnost a Skola
Osobnostni a socialni vychova — socialni
rozZvoj

- mezilidské vztahy

- komunikace
Etickéa vychova

fijen - Rok v jeho proménach a Environmentalni vychova
prosinec slavnostech - zakladni podminky Zivota
Cyklus dne, tydne a roku Multikulturni vychova
Cyklus pFirody - lidské vztahy
Kalendar
Vyznamné dny a svatky béhem roku
Vyrocni obyceje a zvyky
leden - tnor | Vlast Vychova demokratického obcana
Povésti o pocatcich naroda - obcan, obcanska spolecnost a stat
Nasi slavni predkové Multikulturni vychova
Zivot v regionech - lidské vztahy
Statni symboly - etnicky ptived
bfezen - Domov Vychova demokratického cbCana
duben Domov, vztah k obci - formy participace v politickém
Obec, obecni zfizeni Zivoté
Méstsky arad Medialni vychova
Zivotni prostiedi - fungovani a vliv médii ve
Osobnosti, roddci, poveésti spolecnosti
Environmentalni vychova
- vztah Clovéka k prostredi
kvéten Vyznamné osobnosti Vychova demokratického obcana
Vyznamné osobnosti — umélci, - obcan, obcanska spolecnost a stat
vynalezci, sportovci
Nasi prezidenti
Praha
cerven Lidska prava Osobnostni a socialni vychova

Prava a povinnosti
Prava déti
Nameéty zaka

- moralni rozvoj — TeSeni problémi a
rozhodovaci dovednosti




Appendix 3

Syllabus for the subject Family education



RODINNA VYCHOVA

VLA
2018/2019
Obdobi: Ucivo: Priifezova témata:
74 - fijen | Uvod Osobnestni a socialni vychova — socialni
Seznamujeme se s rodinnou rOZVOj
vychovou - mezilidské vztahy

Osobnostni a secialni rozvoj
Osobni identita, sebepoznavani
Rodina

Funkce rodiny

Postaveni v rodiné
Komunikace

- komunikace
Eticka vychova
Multikulturni vychova

fijen -
prosinec

Zmeény v Ziveté clovéka a jejich
reflexe

DuSevni a télesné zdravi

Zpusob feSeni krizovych situaci
Prevence Sikany

Péce o zdravi a osebni hygiena
ReZim dne

Volny cas

Digitalni gramotnost

Osobnostni a socialni vychova
Multikulturni vychova

- lidské vztahy
Mediélni vychova

- digitalni gramotnost

ieden - Gnor

Zdravy zpiseb Zivota a péce o
zdravi

Hodnota zdravi

Vliv vyZivy na vyvoj a zdravotni stav
clovéka a na rozvoj civilizacnich
chorob

Energeticka hodnota potravin
Energeticka potfeba organismu
Zpracovani potravin podle pravidel
zdravé vyzivy

Sestavovani jidelnicku

Vychova ke zdravi

Osobnostni a socialni vychova
(psychohygiena)

Envircmentalni vychova (Zivotni
prostiedi a zdravi)

Medialni vychova (medialni sdéleni a
realita)

brezen - Rizika ohrozujici zdravi a jejich Vychova ke zdravi

duben prevence Osobnostni a socidlni vychova
Pozitivni hodnotovy systém Medialni vychova
Riizné formy zavisloti - fungovani a vliv médii ve
Reklama a propagace navykovych spolecnosti
vyrobki
Diisledky zavislosti a zptisoby FeSeni
zavislosti

Kvéten- Sexualni vychova Vychova ke zdravi

cerven Promeény clovéka v dospivani Osobnostni a socialni vychova
Pochopeni zakladd lidské reprodukce | Medialni vychova

Vztahy mezi pohlavim
Cesta k trvalému laskyplnému vztahu




Appendix 4

CLIL Worksheet — Family — completed



Name: &i1hdie-  ChManovae. . ....... Date: ......cooovviiiii

CLIL WORKSHEET 1 - FAMILY

Rules:

Listen

Speak and write in English (you can make some notes in Czech)
if you don’t know - TRY!

Use vocabulary worksheets

ap oo

AIM: To communicate - speak better in English and to have fun when learning :)
1. What do you imagine (see) when you hear a word FAMILY?

Picture 1: There is...&..Ln.'.ﬂ./C«...M-/{..ae EODILL s
Picture 2: [here, s... w..!';s«.}?ﬂ;/..’.[wmrﬁ[ S T
Picture 3: TLQ’&LS'NWUVLJ fotoalie. oo
Picture 4: TMJ-‘@J‘:;VF/‘MWWJI)JJ/JNM

Picture 5: .TLc,kc(,.l'-S....k@. cre-o(?uh"herslnp

Picture 6: TACNMOW(OF/QO( /u/o[ren*

In which picture is a family? 4"6

-0 o0 T oo

Put the words in correct order and find out a definition of famify:

marriage Family a group are  connected who

is of people by blood adoption registered
partnership or
E@:mi/y..:&..um ..... g.h‘mﬂf..-.gl':n.,.Psnp/er..WAO:;MQ,.-QQM.C«MZ.C.Q'{;..L%m.a\.th'?.&gfa

Jtcg.';hls.rsq*(...WIIIMYJ}:‘J:;Z,.L[QQ?Qﬂ«.?.l?.'P./.'.'?m ...................................................

-----------------------------------------------------------------------------------------------------------------



By blood - we are bomn to the family

By marriage - we are married to the family

By adoption - we are adopted to the family

By registered partnership - 2 man or 2 women are registered as a family

2. Why do we live in a family ?

Match the correct picture with correct family function:

PICTURES WHAT IS [N THE PICTURE FAMILY FUNCTIONS
Lord of the Ringsv getting food together » MATERIAL » ’c“d(l any
Dancing Africansh protection®’ sociAL . A fun
. caring for ill and old.
Family EMOTIONALA M  [love care
indi " talking, fun, being part of
ndian village .
- agrovp 48 PROTECTWVEY educotion

Killing mamooth e parents live forever in

their children EDUCATIONAL
Old Man and a o for child

caring for children, . .
grandson teaching, working = BIOLOGICAL Wfe

together

i

My family gives me.lqufm‘)mo.\,ss,fm(,.

AT e N, .m.’[.".qw ............................

----------------------------------------------------------
----------------------------------------------------------
----------------------------------------------------------

----------------------------------------------------------

-----------------------------------------------------------



Appendix 5

CLIL Worksheet — Family types — completed



Name: Lyla.. Mt hove. . ... ... Date: ..o
CLIL - WORKSHEET 2 - FAMILY TYPES
3. What types of family there are?

a) Read the text and answer the questions.

The most important is - not to be alone

Family is a group of people connected by blood. Bicod is not water, they say. Do you
understand? Parents, brothers and sisters, grandparents....sometimes they all live together
and sometimes they buy a dog too. Sometimes it doesn’'t work and there are no children in
the family or there is only mum or dad. Sometimes there are two mums or two dads. But still
itis a family.

Family usually starts when mum and dad have a baby. Sometimes they have a wedding,
sometimes not. Sometimes two mums or two dads have wedding and this is called
registered partnership. People can also adopt a child. And here we go - a new family is here

)

But this is only beginning my friend. The family group lives together under one roof and this
is sometimes difficult. They respect and help each other. Parents teach you and educate
you. Parents love children and children love parents which is very important. Childhood
should be fun and great because what you learn when you are small you remember for the
rest of your life.

Family also gives you money, food, good ideas, bacterias, viruses, dreams and problems
too. Family is a place where people communicate. Communication, listening, smiling and
sometimes crying - all this happens in a family.

Vocabulary:

Sometimes - nékdy a roof - stfecha childhood - détstvi
Usually - obvykle difficult - tézké remember - pamatovat si
A wedding - svatba educate - vychovévat rest - zbytek
Beginning - zacatek important - dileZité crying - plac

Questions from the text: 1[\(,0 J« J
1. What is a registered partnership? 5om.<,nvry¢s j‘wo mams. ey
)w»vo \M’.O(r/(mj MO( “'f AS. c,ox- ?'Slh:d{ Pwvltncvsl\ 1P-..

hat is very important in the family? WhenPQ}M !ave, 04/ tren... ka
CJ‘ /v’)IrNOh /sz FANENTS.. W!Llwl; L. Very.. awpat%wb.l[ ..................................

3. What happens in the family? Cownmw.ﬂmmlmh 'J'Z(.mnj,fw [mj...vmq( ........
mowrllmu cry-m// #:s l\o\?Pens ..... m..a.. 14%:/7 .



b) Match pictures and texts and write the definitions: ? Use the vocab. Sheet 3 ?

® Nuclearfamilyi.0.\...Sb.t,o.\././f.?(e«’(,.k’.\.&m.,.ﬁ.?k..z..C(.A.’.'./.Q(.”.fﬂh............................

e Single parent: .ane. mnun, one...pf(»»p( //c,l, Mrah ...................................
o Spinster: . sentioss. S5 Sbh gt
o (Married) Pair stna ] Lol e bl desinyoie. chiblrein oo
. Rociotere parinarstip: LAt 405, .2 G5 G T
o Bachelor v .. it b REAS o

¢} What'’s your type of family?

Write a short text about your family and about your family members.
My family is QXI’U/?JJ'[&—MJ/:
There are . iy Q(o\,a( LroMCrI A, /24 i 3”\“““%

3&”0(}70\." N e I

My parents give me Iovc ,[wu, Lomse_, oa(, c_m.m,,nkahf
lncation.................. e n e e e R o e AR SO <<

..............................................................................

(What do you do in the family?) We 'P/“"#’-"-ﬂ”*“i-c* ...!my,

gl ey I 92 -




Appendix 6

CLIL Worksheet — Family Weddings and history — completed



Name: DU\l‘C . 1 \SC/()AO ‘QOVO\ Date: ..o,

CLIL - WORKSHEET 3 - FAMILY
WEDDING, HISTORY

1. A Typical Czech wedding !

Find the words in your Vocabulary sheet:

2. RULES
Translate the rules: lg cQ , 0 1 19 é ¢
e Free will of both partners ... QVooodne .. vule poow ?‘W hevrw
e Wedding is impossible when: %VG\'(;‘O"\\}QWQW‘OQV\J OC'QSE
[ ] .
N\ ~ . 1 14 ' R
o the people are from one family [\&‘\‘YO\’\V ﬂe(g ?Jf’%«...m&'\“‘/@
o Mentally ill W‘Q‘f\{dlhélfeéﬁwﬂ’o\mmj
, (/= 77 _
o They are married V“WO\/ZQV\Q\& .....

G S
o They are not adult ...Q‘f‘.f....h,Qj?Q.\{\....0}‘09“{?’@\\



3. FAMILY ROLES —
oNE of THE WHITE Steep

g s
.............................................................. i?ﬂﬂ A WHITE AS THEY (e,

o Whoexpectsit? ....cooovuiiiniiiiiiiiiii e Qé.g

L)

a)Write typical mother’s or father’s activities:

Ex: cooking, working with wood, mending car, driving......... What is a black
Use online or book dictionaries. Sheep of family?
MOTHER’S ROLE FATHER’S ROLE

..............................................................................
.................................................................................

.................................................................................

b) People have many roles.
What are my teacher’s roles? Underline the correct roles and cross X the wrong roles:

grandmother  mother daughter teacher terrier club member car driver

motorbike rider politician headmaster  gardener interpreter

What are your roles?:

....................................................................
....................................................................
....................................................................

....................................................................




Appendix 7

Vocabulary sheets 1, 2, 3 and 4
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Appendix 8

CLIL Content test — completed



TEST - CLIL Name: MBCUI%OW’COW' ......

Topic: Family/ content Points: 7.(.)../120  Grade: ..........

1. Write a definition of famil FO‘xm/ ‘
Peo 8.....0.0!7/756260/ 19/ b/ooa;, Wég/z/ "% reﬂlﬁéereo/ /
FﬁrJaWerg}ﬂ p.. ar... .o O/Otl[)m ........................................

2. Family functions: Match the functions with the examples. 6 / é
Educational function protection /

Material function ¥ love, care l/

Emotional function education [/

Protective function -

e life, genes l/

-.-.::».:.,qun, share work /

clothes, food V
3. What family is this?

e 2 mums or 2 dads and children l’ejz 556)’906 P”‘r’éne mé/ﬂ 3/&

¢ 1 mum and 1 dad, 3 or more children O/
+ Grandparents 6)(1.48”0‘8 f&l 177/ 7

e 1mum and 1dad and 1 or 2 chiidren. 31%@/ PM‘@”'E\
/w@&w
4. What is your family type? / 4 //
My family is . JJUC/Co ... ... ...There are M(IW O/WO'(
bmf/ve.q,.me._. and... ;0.6.4;9 ............................................................

Social fUNCHON. . e o

Biological function ="

5. How does family start?

adoption , WZO(U{i Ie Sf Vé{ “f.él’)ef‘s/)/ or..
Phedo nfjl?,ee ............ /0 ....................... 'W ..................



Appendix 9

Non-CLIL Content test — completed



TEST - RODINA Jméno: . THE)

Body: /.\./21 Zndmka: Z.......

1. Napis defm ll’OdIn,V

Vychovna funkce
Materidini funkce
Emocionalni funkce
Ochranna funkce

Spolecenska funkce

Biologicka funkce

3. O jakou rodinu se jednd?
o 2 mamy nebo 2 tatové a déti

o 1 mama, 1 tata a 3 nebo vice déti
+ prarodice

o 1 maéama a jeden tata a 1 nebo 2 déti ./

4. Popi$ svou rodinu  ( typ, €lenové?) 4 L

Moje rpdl aje ..., g, ST [ e, . . .Jsou mm;

5. Ja‘l; vznika rodina ?
AL ¢ 4.4 ndbbbtdorV



Appendix 10

Language test - completed by a CLIL pupil



G .4
TEST - CLIL Name: V«:.’W ......... A Class:. (...
Topic: Family/ language Points: 3‘4132 Grade: ............

1.Label the pictures/ Popi§ obrézky. Choose from the words below/ Vyber ze slovicek dole. 10 70
There are 3 extra words/ 3 slovicka jsou navic.

 Can Slock Photo - GsseTHI43

Words: wedding cake firstkiss aguest abride a-husband grandparents a-spimster
an aunt -apregnantweman- awife -grandehildren weddifigring -a-groem



2. Write about your family, about your family members.

What do you do with your family? Napis o své rodine, &lenech rodiny a co spolu
déiate?

My family is ALZ90

in my family there i

Vo o a7

3. Complete the sentences with one word ./ Doplii véty jednim siovem. 11 / 44
Use the word only once. / Kazdé slovo pouzij pouze jednou.

great-grandrmother single-parent married bride- _cannected- -ecousin

1. My mum and dad areE&-% e .MK% husband and wife. (/

2. When we are together at the}able we often .FLUUT\L.......  and have

3. My parents .Oﬂ.[(ﬁz...k.....about me and that is why | am happy.
4. Family is a group of people . CaF- 71240

/.. by blood, marriage, adoption or registered

partnership.
5. There are many /¥ L7\ \ 447/ .at a wedding for example cutting the wedding cake.
6. My grandmother’s mother ismy (R T Gl aaong

cieeeen.....i8 My uncle’s son.

8.Sheis a Wb%g& ..., she lives alone with her child.

9. There is usually Mj&/‘/and WM\L on the wedding cake.
7~




Appendix 11

Language test — Completed by a non-CLIL pupil



19. 11. 2018 TEST - CLIL1. vocab - Google Docs

e
TEST - CLIL Name: .. KAFEL AL, Class:. UL
Topic: Family/ language Points: 45732 Grade: ............

1.Label the pictures/ Popi$ obrézky. Choose from the words befow/ Viyber ze siovicek dole. 10 /3
There are 3 extra words/ 3 slovicka jsou navic.

P2+

©Can Stock Photo - csp27238403

Words: wedding cake firstkiss aguest abride -ahusband grandparents a spinster
anaunt apregnantwoman awife grandchildren weddingring a groom

https://docs.google.com/document/d/13_sLg3IZcBWIL-AlrsX1ZLS2QHgGWRAFISpmxs4G_28/edit

1/2



19.11. 2018 TEST - CLIL1. vocab - Google Docs

2. Write about your family, about your family members.

What do you do with your family? Napis§ o své rodine, &lenech rodiny a co spolu
délate?

My family is ..Z7% ... TR

In my family there is :/LV/// A ,M/ MW(/ydf /l/

3. Complete the sentences with one word ./ Doplii véty jednim slovem. 1 / =
Use the word only once. / KaZzdé slovo pouzij pouze jednou.

great-grandmother single parent married bride connected  cousin
talk fun traditions care groom

1. My mum and dad are , they are husband and wife.

2. When we are together at the table we often .......................... and have

3. Myparents ..............oeennnn. an_d_ that is why | am happy.

4. Family is a group of people 7 by blood, marriage, adoption or registered
partnership.

5. Therearemany .........coocvvevevieinnnnnn, at a wedding for example cutting the wedding cake.

6. My grandmmr is my W .

e GRS s my uncle’s son.

8. Sheis a W% %//A/‘CM ..... .4she Ilve?ne with her child.

9. There is usually ..... . .and ... % LA on the wedding cake.

https://docs.google.com/document/d/13_sLg3IZcBWIL-AlrsX1ZLS2QHgGWRAFISpmxs4G_28/edit 2/2



Appendix 12

Peer-assessment table — completed
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Appendix 13

Questionnaire — Pupils’ opinion on CLIL — completed
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Appendix 14

Questionnaire — Observing teachers’ opinion on CLIL - completed



Evaluacni detaznik pre ufitele — vyuka Obcanské vychovy metodou CLIL

Datum: LG A Lot )
Jméno: /;?/ WH e %&'/KO%
Aprobace: CS -0~

Zaznacte na ose 0-5, jak vyuka odrazi jednotliva kritéria. 0 = témé¥ se nevyskytuje, 5 = vyskytuje se

v hojné mife.

Krlterla

Kooperatwm pratelska a nestresu]m atmosfera
ve tridé

Hocﬁm)cem

' Ucitel mluvi jasn€ a srozumitelné
!

Jazyk je pfizplsoben tirovni a potfebam studentd

N el |
6123 4@
0‘2/{4'& o //i‘f | L"/
Poznémka: fza Gore / /z;aﬂ/w e Hlr7i TE

0123 405) A
%Wwﬂé,(

Obsah]e ;ﬁ;ostfedkovén tak, Ze je pro studenty
smysluplny, uZitecny a blizky.

Vyuka je zaméfena na studenty, tj. Podporuje
jejich aktivni tcast pfi objevovani obsahu a
kritické myslent

VyuZiti riznych forem interakce ve vyuce
(parova prace, skupinové préce, samostatna
prace prace v centrech akt1v1t )

Vyuzm riznych metod préce (prezentace
.brainstorming, préce s textem, prace s grafickym
a obrazovym materidlem, vyhodnocovéani dat,
gprOJektova prace )

Jasné vymezené dosa21telne obsahove a
jazykové cile, srozumitelné pro studenty.

Postup od zndmého k novému.

Pomimka: L2 ey, s )

012345~ , 24 corineiione

i (/@W Iy M«d‘%f/
Poznamka: ”ﬂ néa > M/;u&ﬁ
012 3/45 7 o /Mmgu%
Poznamka ,%’ g %
012 3 4 5
Poznamka: B :
012345

E

Poznamka:
0123/45
Poznamka:
0123 4(5)
Poznamka:

e 4@

VyuZziti vhodnych materiald. 0123475 s
| Poznamka: i
(> Lty ' L é/&e/ e ,aW oo  pertle
Né:vrhmzrepgeni: %%« / el / e
ANered ( St / /M%//MMM ﬂf'&”é “

/M
M A ek b — Al //mfam

0l //,,wﬂz,w /’w&f&mﬂaz/zm/%wu{/ ﬂu«mqé %/wzg{



/é . 7 <2 z & ' Z
7»«4& é’,;{//,,,//é,%,,m/ ?rc% /nm/&f////mé

olryiay e coincel



Appendix 15

CLIL presentation (CD)



